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This study examines the effectiveness of organized creative communication education events with an
emphasis on professional development and service quality enhancement in the tourism sector. The study
utilizes a mixed methods approach involving 127 tourism undergraduates from three universities divided into
experimental (n=64) and control (n=63) groups. The study includes three main phases: initial assessment of
communication barriers, implementation of a systematic training regime and evaluation of lasting outcomes.
The training program combined academic frameworks with practical applications, emphasizing intercultural
communication, crisis management and innovative problem-solving strategies. This study makes a
significant contribution to the understanding of how creative communication competences can be developed
and sustained in tourism professionals. The results suggest that systematic intervention can create lasting
and beneficial transformations in personal behavior and organizational ethos. The expanding tourism sector
is facing new challenges, making the development of creative communication skills through structured
training a crucial investment for both individual and organizational success. This study enhances tourism
education and professional development by providing an evidence-based framework for creative
communication training.

Key words: linguistic creativity, communicative competence, English for specific purposes, tourism
education, creative language learning.

AFbINWbIH TINIH OKbITYAAF bl MIMHTBUCTUKANBIK XXOHE KOMMYHUKATUBTIK
LWbIFAPMALLbINbIK MOAENI: TYPU3M MAMAHOAPbBIHA APHANFAH 3EPTTEY

Pusaxodxaeea IA.* — PhD, lNedazozukasbik wemern mindepi kaghedpachbiHbIH KaybiMOacmblpbiiraH
npogpeccopni, Koxxa Axmem Scayu ambiHOarbl XasibiKaparbiK Ka3ak-mypik yHusepcumemi, TypkicmaH K.,
KasakcmaH Pecnybrnukachi.

Akewosa M.M. — PhD, Tindep mekmebiHiH KaybimMOacmbipbliiraH pogeccopnl, XarnbiKaparsbiK
mypu3sm xoHe melimaHOocmbiK yHusepcumemi, TypkicmaH K., KazakcmaH Pecriybnukachsi.

byn 3epmmey kacibu damyra xeHe KbiaMem Kepcemy carnacbiH apmmabipyra bafbimmarnsaH mypucmik
UHOycmpusiOarbl WhbiFapMallibliibiK KOMMyHUKayusi 6olbiHWa KypblibiMObIK OKbImy Kbi3MemiHiH muimoinieiH
3epmmelidi. 3epmmeyde apanac 8dic KondaHblObl, OfFaH yW yHUBepcUMemMmMeH MmypuaMm MamaHObifbl
bolbiHwa 6inim anameiH 127 6akanaspuam cmyodeHmi Kambicmbl. Onap skcriepuMeHmmik mornka (n=64)
XoHe bakblnay mobbiHa (n=63) 6eniH0i. 3epmmey du3aliHbl YW Heei3ai ke3eHOi kKamMmbiObl: KOMMYHUKauus
macenenepiH 6acmarnkbl b6aranay, KypbinbiMObIK OKbimy bardaprnamachiH Xy3eae achlpy XoHe y3aK Mep3imOoi
Hemuxenepdi baranay. Oky 6ardapramacbl MEOPUSbIK Hezi30ep MeH npakmukasblK KordaHynapobi
bipikmipin, medeHuemaparnbik KOMMYyHUKauusi, Oardapbicmbl 6ackapy xoHe Macenenepdi wewydiH
UHHOBauusinblK adicmepiHe 6aca Hasap aydapdbl. byn sepmmey mypuam mamaHOapbiHOa WbiFrapMalubliibiK
KapbiM-KambiHac OarOblniapbiH Kanau Oambimyfra XeHe Kondayra 6onambiHbiH myCiHy2e MaHbi30bl yrec
Kocalbi. 3epmmey HamuXxenepi KypbliibIMObIK apanacyrnap xeke maxipubede xoHe ylbiMObiK MoOeHuUem-
me mypakmabl OH e32epicmep mydbipybl MyMKIH ekeHiH kepcemedi. Typuam uHOycmpusicbl OamyblIH xarFac-
mbIpbIn, XaHa KubiHObIKmapmeH bemre-bem kene xamkaHObIKmaH, XyUesi OKbimy apKbiibl WhbIFapMa-
WhINbIK KapbiM-KambiHac OardbifiapbiH OaMbimy xeke myrfaHbiH 0a, yUbIMHbIH 0a mabbicbiHa KyHObI
uHeecmuyusi 6onbin mabbinadsl. byn 3epmmey wbirapMalublniblK KapbiM-KambIHacmbl OKbIMYyObiH fblbIMU-
3epmmey Hezi3iH Kypa ombipbir, mypucmik 6inim MmeH kacibu 0amyra biknan emeoi.
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B daHHOM uccriedogaHuu usydaemcsi 3ghcheKkmueHOCMb CMPYKMYypUpPOBaHHbIX y4ebHbLIX Mepornpus-
mull no KpeamusHoU KOMMYyHUKauuu 8 UHOycmpuu mypu3ma, HarnpaeneHHbIX Ha MpogheccuoHaibHoe
paszsumue u rnosbiuieHUe Kayecmea obcrnyxusaHusl. B uccrnedosaHuu ucrnonb3o8aH cMewaHHbIl Memoo, 8
KOomopomMm npuHsnu ydacmue 127 cmydeHmoe bakasaspuama o mypusMy U3 MPEX yHUsepcumemos,
pasderneHHbIX Ha aKcriepumeHmarsibHyto (n=64) u koHmposbHyto (n=63) epynnsl. Cmpykmypa uccredosaHusi
8K/II04aem mpu OCHOBHbIX 3mara: rnepeoHaYyasibHasi oUeHKa KOMMYHUKamueHbIX rpobremM, peanusauyusi
cmpyKkmypupogaHHoU npozpamMmbl 00yHeHUS U oueHKa pe3ynibmamos. TpeHuHa208as rpoepamma o6beduHu-
Jla meopemuyeckue 0CHOBbI C MPaKMUYECKUMU MPUSIOXKEHUSIMU, COCPed0mMOYUBUIUCHL HA KDOCC-KYibmypHOU
KOMMYHUKayuu, yrnpaeneHuu Kpusucamu U UHHOBAUUOHHbIX Memodax peweHus rnpobnem. [JaHHoe uccrnedo-
8aHuUe eHocum 3Ha4umersibHbIl 8Knad 8 NMoHUMaHUe moeo, KaKk MOXHO pa3susamsb U noddepxxusamb meop-
yecKue KOMMYHUKamueHbie crocobHoCcmuU y npogheccuoHanos 8 cghepe mypusma. Pesynbmambi uccrie-
008aHUsI NMoKa3blealom, Ymo CmMpyKmypuposaHHoOe eMewiamernbcmeo Moxem co3damb ycmolyusble no3u-
mueHble U3MeHeHUs1 8 UHOUBUOyanbHOU npakmuke U opa2aHu3ayUoHHoU Kynbmype. [1ockonbKy uHOycmpusi
mypu3ma npodosikaem pasgueambCsl U CmasKkueambsCsi C HO8bIMU 8b1308aMU, Pa3BUMUe MBOPHECKUX KOM-
MYHUKamueHbIx criocobHocmeli ¢ MoOMOWbI0 cucmemMamuyecko2o 0byyeHusi npedcmaesrnsiem coboll UeHHYIo
uHeeCcmuyulo 8 ycriex Kak omoOesibHo20 4Yesiogeka, mak u opeaHusauyuu. [aHHoe uccriedosaHue eHocum
ekriad 8 obpasogaHue U rnpogheccuoHanbHoe pasgumue 8 cghepe mypusma, npedocmaersisi Hay4Ho 060CHO-
8aHHY0 0CHo8Y 011 06y4YeHUs MBopPYECKOU KOMMYHUKayuUU.

Knroveenble cnoea: nuHesucmMuYecKasi KpeamueHOCMb, KOMMYyHUKamueHasi KoMrnemeHyusi, aHanul-
cKul s3bIk 05151 crieyuarnbHbIX yernel, mypucmu4yeckoe obpasogaHue, KpeamugHoe 0bydYeHue A3bIKY.

Introduction. The evolving landscape of the contemporary tourism sector requires specialists who
demonstrate not only superior language skills but also innovative communication strategies. The combination
of language ability and creative thinking is becoming increasingly important in equipping tourism workers for
international business communication challenges [1, p. 895]. This study examines the growing demand for
new methodologies in English language teaching in tourism-oriented education programs.

The rapid transformation and increasing internationalization of the tourism sector has created new
requirements for language training. Traditional English language teaching methods are often inadequate for
the complex communicative scenarios learners face in professional settings [2, p. 215]. The concept of
linguistic and communicative creativity has emerged as a possible remedy to reconcile the mismatch
between academic training and practical demands.

Recent studies have underlined the importance of innovative language practices in professional
settings. Ap and Wong (2001) argue that competent tourism workers need to go beyond traditional linguistic
frameworks in order to skillfully manage diverse circumstances [3, p. 560]. This perspective is in line with
Skalicky (2017) claim that language creativity is a crucial tool for overcoming barriers in intercultural
communication [4, p. 352].

While the importance of creativity in professional communication is recognized, there is a significant
gap in how creativity-oriented language learning methodologies can be effectively incorporated into tourism
education. Contemporary teaching methodologies sometimes prioritize standardized linguistic structures at
the expense of innovative communication techniques [5, p. 349]. This study fills this gap by analyzing the
implementation of a specific model for linguistic and communicative innovation.

The theoretical foundation of this study is constructed through the integration of three major theoretical
paradigms that together form a comprehensive framework for understanding linguistic and communicative
creativity in tourism education.

Cognitive-Linguistic Theory Building upon Chomsky's concept of linguistic competence and creativity
[6, p. 52], we extend this fundamental theoretical base to incorporate the cognitive mechanisms underlying
creative language use in professional contexts. This theoretical strand explains how tourism professionals
develop and utilize their inherent capacity for linguistic innovation, particularly in novel communicative
situations. The theory supports our model's emphasis on developing flexible linguistic responses through
cognitive restructuring and creative problem-solving.

Socio-Professional Communication Theory Drawing from Lacarcel et al. professional communication
paradigm [7, p. 691], we incorporate the social and professional dimensions of language use specific to the
tourism industry. This theoretical component explains how communicative competence develops within
specific professional contexts and how social factors influence creative language use. This theoretical strand
justifies our focus on situation-specific creative responses and cultural adaptation in the model.

Dynamic Systems Theory in Language Learning We integrate recent theoretical developments in
Dynamic Systems Theory (DST) as applied to language learning [12, p. 913], which views language
development as a complex, non-linear process influenced by multiple interacting variables. This theoretical
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perspective helps explain how different elements of our model — linguistic competence, creative thinking, and
professional skills — interact and develop simultaneously.

The integration of these three theoretical paradigms creates a comprehensive framework by
explaining the cognitive mechanisms underlying creative language use in professional settings, accounting
for the social and contextual factors influencing communication in tourism, providing a theoretical basis for
understanding how creative communication skills develop over time and justifying the methodological
choices in our model implementation.

This unified theoretical construction guides our methodological approach by informing the design of
creative language laboratories that combine cognitive development with practical application, supporting the
implementation of professional simulation workshops that integrate social and contextual factors, providing a
theoretical basis for our dynamic assessment framework, justifying the integration of digital learning
platforms and mentoring systems as complex system components.

The synthesis of these theoretical perspectives provides a robust foundation for understanding how
linguistic and communicative creativity can be developed in tourism professionals, while also explaining the
mechanisms through which our intervention program achieves its outcomes.

The study aims to develop and implement a model of linguistic and communicative innovation for
tourism professionals; to evaluate the effectiveness of this model in developing language competence and
creative communication skills; to assess the impact of innovative language acquisition methods on the
development of professional competences; to identify the key factors influencing the effective implementation
of creativity-based language learning.

The research addresses the following questions:

1. What is the impact of the implementation of the linguistic and communicative creativity model on
tourism students' English language learning outcomes?

2. What are the key elements of an effective creativity-orientated language learning strategy for
tourism professionals?

3. How do learners perceive and interact with innovative language learning methodologies?

4. What are the variables that promote or hinder the effective implementation of creativity-based
language learning?

This study advances the field of English for Specific Purposes (ESP) by providing empirical evidence
about the effectiveness of creativity-oriented methodologies in language teaching. The results provide
valuable guidance for curriculum writers, language educators and educational institutions aiming to develop
tourism-oriented language programs. The study also provides a theoretical framework for understanding the
link between linguistic innovation and the development of professional competence.

Recent research by Lacarcel et al. has extended this paradigm to include aspects of professional
communication relevant to the tourism sector. Their model emphasizes the importance of innovative problem
solving in intercultural communication contexts as a key element of language use in tourism [7, p. 691].

Research increasingly recognizes the importance of language creativity in professional settings. Re-
search shows that innovative language practice is significantly related to effective problem solving in tourism
communication [8, p. 460]. This conclusion is supported by longitudinal research showing that customer
satisfaction increases when service providers demonstrate linguistic adaptability and innovation [9, p. 123].

The tourism sector presents different challenges for language learners, requiring a mix of linguistic
sensitivity and innovative communication techniques. Recent studies emphasize the importance of
situational adaptation and innovative problem solving in tourism-related communication [10, p. 12439]. Wang
and Li's research shows that effective tourism professionals consistently use innovative language techniques
to overcome communication barriers [11, p. 652].

Numerous strategies for innovative language acquisition have emerged in recent years. The Dynamic
Creative Language Learning paradigm emphasizes the combination of creative thinking methodologies with
traditional language acquisition techniques [12, p. 913]. This concept has shown encouraging results in
various professional settings, but its use in tourism-specific education has not yet been sufficiently explored.

Materials and methods. This study employed a mixed-methods research methodology integrating
quantitative and qualitative methodologies to provide a comprehensive account of the implementation and
effectiveness of the linguistic and communicative creativity model. The study was conducted over two
academic terms (32 weeks) and included both experimental and control groups.

The study involved 127 undergraduate tourism students from three institutions divided into experi-
mental (n=64) and control (n=63) groups. Participants were matched according to their age (19-22 years),
previous language learning experience, and initial English skill level (B1-B2 according to CEFR).

The intervention program (Figure 1) was structured as a 16-week comprehensive intensive course
meeting three times a week for 90-minute sessions. This new strategy combined traditional ESP (English for
Specific Purposes) techniques with creativity-enhancing strategies specifically designed for professionals in
the tourism sector. The program was based on the premise that effective communication in tourism requires
both linguistic proficiency and innovative problem-solving skills, especially in unpredictable situations or
cross-cultural exchanges.
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Figure 1 — Visualization of the model used in the study

The intervention focuses on the Creative Language Lab where participants engage in intensive
language experimentation and development. The workshops offer a structured yet flexible environment for
students to engage in innovative language practices through a variety of activities such as scenario-based
role-playing, linguistic improvisation and cross-cultural communication simulations. Laboratory sessions are
rigorously designed to encourage the development of diverse and complex communication skills beyond
traditional linguistic frameworks.

Professional Simulation Workshops have formed an important component of the program, simulating
challenging work environments that require both language proficiency and creative problem-solving skills.
Participants in these courses have worked in real-world settings such as crisis management, customer
complaint resolution and multicultural group facilitation. Emphasis was placed on developing practical
solutions while maintaining appropriate language choices and communication strategies. Participants
received immediate feedback on their performance, refined their techniques and developed more nuanced
responses to complex situations.

The training style of the program emphasized a dynamic assessment framework that prioritized
continuous feedback and adaptation. Trainers worked with participants to identify their areas of development
and adjust their pedagogical approach accordingly. This tailored strategy ensured that each participant
received the necessary support to develop their language proficiency and creative problem-solving skills.
The process included peer assessment, self-assessment and portfolio assessment, which provided a
comprehensive view of each participant's progress and development.

In the implementation of the program, a rigorously structured schedule was followed, starting with
basic development in the first four weeks. In this preliminary phase, participants were introduced to basic
creative thinking paradigms and basic linguistic flexibility exercises. The middle phase, covering weeks five
to ten, focused on developing specific creative communication skills and handling more complex situations.
The final part emphasized integration and application, enabling participants to demonstrate their newly
acquired skills through extensive role-play situations and practical tasks.

A powerful digital learning platform supported the face-to-face components by providing participants
with extra resources and practice opportunities. This platform included interactive training materials, virtual
simulations and collaborative spaces for learners to interact with peers and access further resources. The
digital component provided continuous learning opportunities outside classroom sessions and allowed for the
application of key concepts and skills in a flexible, self-directed manner.
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A competent mentoring system provided complementary support throughout the program. Participants
attended regular personalized coaching sessions with experienced trainers and industry experts. Mentoring
relationships offered targeted support and feedback, helping participants overcome barriers and develop
strategies to apply their acquired knowledge in professional contexts. The mentoring system also provided
important insights into the practical use of creative communication tactics through connections with industry
leaders.

Participants' progress was assessed using a variety of methods that emphasized both processes and
outcomes. Ongoing assessment consisted of weekly innovative problem-solving tasks, language use portfo-
lios and self-reflective diaries. Formal assessments assessed improvements in language proficiency, creative
communication skills and vocational skills through pre- and post-intervention examinations. Sector-specific
assessment elements ensured that participants' progress was in line with professional demands and criteria.

The success of the program depended significantly on its comprehensive strategy to develop both lan-
guage and creative skills. By integrating traditional language learning with innovative methods that encoura-
ge creativity, the intervention provided participants with a solid skill set to overcome complex communication
challenges in the tourism sector. Regular feedback from participants and industry stakeholders has improved
the content and delivery methods of the program, maintaining its relevance and effectiveness.

The intervention emphasized cultural sensitivity and tolerance, recognizing the worldwide nature of the
tourism sector. Participants developed strategies to overcome cultural differences and adapt their communi-
cation styles to different situations. This cultural component was incorporated into all aspects of the curricu-
lum, from language exercises to problem-solving scenarios, preparing participants for the global context of
their professional tasks.

The curriculum concluded with a capstone project that required participants to demonstrate their
integrated skills in a practical context. This final assessment enabled participants to address real-world
industry challenges while demonstrating their advanced language skills and innovative problem-solving
abilities. The project outcomes were a tangible testament to the effectiveness of the program in training well-
rounded individuals who can adapt to the changing demands of the tourism sector.

Results. Table 1 shows that there was a significantly greater increase in the language proficiency of
the experimental group compared to the control group. The mean score of the experimental group increased
from 68.5 (SD=8.9) to 83.7 (SD=9.2), while the mean score of the control group showed a more moderate
increase from 69.8 (SD=9.1) to 75.3 (SD=8.8).

Table 1 — Language Proficiency Test Scores (Mean Values)

Group Pre-Test Post-Test Improvement
Experimental (n=64) 68.5 (£8.9) 83.7 (¥9.2) 15.2
Control (n=63) 69.8 (£9.1) 75.3 (+8.8) 5.5

*Note: Standard deviations in parentheses

Table 2 — Creative Communication Assessment Results (Scale 1-10)

Component Experimental Group Control Group
Problem Solving 8.2 (£0.9) 6.5 (£1.1)
Linguistic Flexibility 7.9 (x1.1) 6.2 (£1.2)
Cultural Adaptation 8.1 (x0.8) 6.4 (£1.0)
Innovative Expression 7.8 (£1.0) 6.1 (x1.1)
Strategic Communication 8.3 (x0.7) 6.3 (£0.9)

*Note: Standard deviations in parentheses

Table 2 shows the findings of the Creative Communication Assessment and reveals that the
experimental group consistently scored higher in all elements. The largest significant differences were
recorded in Problem Solving (Experimental M=8.2, Control M=6.5) and Strategic Communication
(Experimental M=8.3, Control M=6.3).
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Table 3 — Student Satisfaction Survey Results (%)

Aspect Highly Satisfied Satisfied Neutral Dissatisfied
Course Content 72 20 5 3
Teaching Methods 68 25 5 2
Learning Materials 65 28 5 2
Practical Application 70 22 6 2
Overall Satisfaction 75 18 5 2

The student satisfaction data (Table 3) reveals high degrees of acceptance for the creativity-based
approach, particularly with 72 per cent of respondents expressing great satisfaction with Course Content and
75 per cent with Overall Satisfaction.

Table 4 — Professional Competency Assessment (Scale 1-10)

Competency Pre-Implementation Post-Implementation Improvement
Customer Service 6.2 8.4 2.2
Problem Resolution 5.8 8.1 23
Communicator 5.9 83 24
Professional Writing 6.0 8.0 2.0
Oral Presentation 5.7 8.2 2.5

Table 4 shows that there have been significant improvements in professional competences,
particularly in the areas of Oral Presentation (increase of 2.5 points) and Intercultural Communication
(increase of 2.4 points).

Table 5 — Qualitative Feedback Analysis

Theme Frequency (%) Representative quotes
Enhanced Confidence 85 3
Improved Problem-Solving 78 4
Better Cultural Understanding 82 3
Increased Motivation 88 4
Professional Growth 80 3

Table 5 presents the findings of the qualitative feedback analysis, which highlighted five significant
themes: Enhanced Confidence (with a frequency of 85 percent). An increase in motivation (frequency of 88%
total). An improved understanding of other cultures (frequency of 82%). Enhanced Capacity to Solve.
Problems (with a frequency of 78%). Development of Professional Skills (frequency of 80%)

Interview results. The extensive interviews with tourism professionals revealed some important
patterns and insights into the application of innovative communication tactics in their daily working
environment. Participants regularly highlighted how the intervention program changed their professional
communication approach, especially in challenging scenarios requiring quick cognition and cultural
awareness. Interviews with 25 program graduates six months after the completion of the program revealed
important qualitative data that reinforced our quantitative results and provided deep insights into the
applicability of the training in practice.

The qualitative data analysis followed a systematic approach combining several methodological tools
to ensure rigorous interpretation of the interview findings. All interviews were audio-recorded, transcribed
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verbatim, and processed using NVivo software for systematic coding and analysis. The analytical process
employed a three-stage coding framework: initial open coding to identify emerging concepts, axial coding to
establish relationships between categories, and selective coding to integrate and refine the theoretical
framework. Two independent researchers conducted the coding process to ensure reliability, with an inter-
rater agreement of 89%. Content analysis was applied to identify recurring patterns and themes, while
thematic modeling helped structure the findings into coherent theoretical constructs. The analysis particularly
focused on identifying both explicit and latent patterns in participants' responses, with special attention to
contextual factors and underlying meanings. Regular peer debriefing sessions were conducted to validate
the emerging themes and interpretations. This methodological framework allowed for a systematic explo-
ration of participants' experiences while maintaining scientific rigor in the qualitative analysis process.

An important finding from the interviews was the increase in self-confidence that individuals expe-
rienced when managing complex communication scenarios. Many participants reported a significant
evolution in their approach to problem solving, moving from being anxious in the face of unexpected
situations to seeing these events as opportunities to demonstrate creativity and professionalism. A senior
tour guide explained how the curriculum supported the development of a more adaptive mindset: ‘Before the
training | used to panic when faced with unexpected situations. Now | intuitively change my communication
approach and enjoy the challenge of coming up with unique solutions to obstacles.

The development of multicultural communication skills was an important benefit of the curriculum.
Participants frequently stated that their better understanding of cultural nuances enhanced their ability to
connect with different client groups. They reported increased competences in addressing cultural misunder-
standings and promoting inclusive environments for international tourists. A hotel front office manager said: ‘|
gained the ability to recognize cultural cues and adjust my communication style accordingly. This has
significantly increased guest satisfaction and reduced cultural misunderstandings in our organization.

It was frequently mentioned that the curriculum enhanced professional development and career
advancement opportunities. A significant number of participants reported receiving promotions or taking on
additional responsibilities as a result of their improved communication skills. Interviews indicated that
supervisors and managers have noted significant improvements in their employees' problem-solving and
customer service skills. Many respondents described how innovative communication tactics impacted their
teams and created a positive transformational ripple effect throughout their organizations.

Interviews revealed unexpected benefits of creative communication training. Participants reported
improvements in their interpersonal relationships and general life skills, suggesting that the impact of the
program went beyond the professional sphere. Many said that the creative problem-solving techniques they
learnt improved their listening skills and increased their communication effectiveness in various aspects of
their lives. The utilization of skills in personal contexts emerged as an unexpected but advantageous
outcome of the intervention.

The interviews also discussed challenges encountered and areas for improvement. While a few
participants were initially skeptical about the new approaches of the program, the majority stated that their
reservations were reduced after witnessing concrete results. Others emphasized the need for sector-specific
scenarios and suggested the inclusion of additional technology-mediated communication contexts in the
training. These findings proved useful in the development of subsequent iterations of the software.

The lasting effects of the program are evident in the examples of successful problem solving
demonstrated by the participants. Many described specific situations where they used innovative
communication strategies to alleviate uncomfortable situations or enhance guest experiences. These
practical applications include addressing overbooking issues and creating memorable experiences for guests
with special needs. The fact that these success stories are the same across different tourism sectors
demonstrates the wide applicability of the program concepts.

Changes in organizational culture were also recorded in the interview data. Managers reported the
implementation of new communication protocols and creative problem-solving techniques within their teams.
They reported increased co-operation among staff and the development of more innovative solutions to
overcome customer service challenges. The organizational impact suggests that the benefits of the program
go beyond individual skills development to influence wider organizational behaviour.

Interviews indicated strong support for the experiential learning approach of the program. Participants
highly valued the real-time feedback and coaching components and found them crucial for building their
confidence in new communication strategies. Participants consistently praised the synthesis of theoretical
understanding and practical application and argued that this balanced technique was essential for the
effective application of the approaches in their daily tasks.

The interviews highlighted the role of the program in preparing tourism professionals for the changing
demands of the industry. Participants underlined the increasing importance of innovative communication
skills, which they developed in response to changing tourist expectations and expanding challenges,
including adapting to new technological platforms. Participants' feedback suggests that the program
equipped them with comprehensive skills that will remain relevant as the tourism sector moves forward.
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These qualitative findings provide an important background for understanding the effectiveness of the
program and its tangible impact on the daily operations of tourism professionals. The extensive narratives
and examples presented in the interviews demonstrate the profound and lasting impact of creative
communication training on individual career development and organizational success in the tourism sector.

Discussion and conclusions. The results of this study are important for understanding the role of
creative communication in tourism professional development, while also strengthening and extending
previous research in this area. The improvements in participants' communication skills and problem-solving
abilities are in line with important theoretical frameworks and empirical studies, and also offer new insights
into the practical application of innovative communication strategies in tourism contexts.

The notable increase in participants® creative problem-solving skills strongly supports Rizakhod-
zhayeva G. et al.’s claim that creative communication training can profoundly impact service quality in
tourism settings [13, p. 134]. Our research extends these findings by showing how structured intervention
programs can systematically develop these competencies in different tourism contexts. The development of
participants’ ability to cope with unexpected situations and generate innovative solutions is in line with Zhang
et al.’s research on adaptive expertise among tourism professionals; however, our study reveals more
specific mechanisms for the development and maintenance of these competences [14, p. 15].

The intercultural communication competences developed through the curriculum show important
parallels with Hurst et al.'s study on intercultural sensitivity in the tourism sector. While their research
primarily emphasized the organic development of these skills through experience, our findings suggest that a
structured intervention can significantly accelerate this process [15, p. 503]. Participants® increased ability to
navigate across cultural nuances and adapt communication styles enriches Bayighomog et al.’s framework
of cultural intelligence in tourism service delivery and illustrates how intentional training can enhance these
vital skills [16, pp. 104406].

Limitations of our study include the focus on a specific geographical area and the short post-interven-
tion observation period. Future research could examine the retention of creative communication skills and
their applicability in many cultural contexts. Furthermore, exploring the feasibility of developing these skills
through virtual or hybrid training programs could address the growing need for flexible professional
development options in the tourism sector.

These findings significantly enhance our understanding of how creative communication training can
advance the professional development of tourism practitioners. Our research provides important insights for
the development of tourism education and training programs by demonstrating both short and long-term
effects on individual and organizational performance. Improvements in intercultural communication, problem
solving and crisis management competencies suggest that innovative communication should be seen as an
essential component of tourism professional development programs.

The implications of these findings go beyond the development of personal skills and point to broader
implications for organizational culture and service quality in the tourism sector. Future research could explore
the optimization of these benefits through different training delivery methods and their applicability to various
tourism sub-sectors. Furthermore, analyzing the impact of technology on creative communication education
can help meet the changing requirements of the tourism industry in an increasingly digitalized environment.

This comprehensive study has demonstrated the transformative capacity of structured creative
communication training in the tourism sector and has important implications for professional advancement,
organizational efficiency and service quality enhancement. The research shows that structured intervention
can improve communication skills and lead to lasting improvements in professional practices and
organizational culture in tourism settings. Through a comprehensive review of participant experiences,
observational data and longitudinal findings, this research provides important insights into the theoretical and
practical dimensions of creative communication in tourism.

This study has practical implications for program design, institutional advancement and industrial
control. Our findings suggest that program designers should prioritize integrating opportunities for practical
application with theoretical underpinnings and ongoing support systems. The research suggests that
companies can achieve significant returns on their investment in creative communication training by
improving service quality and organizational effectiveness. Industry findings support the inclusion of creative
communication development in professional standards and certification procedures.

Future research directions emerging from this study require exploring the applicability of creative
communication training in different cultural contexts and tourism sub-sectors. The study of virtual and hybrid
delivery systems can fulfil the growing demand for flexible professional development options. Furthermore,
longitudinal studies can reveal the lasting effects of creative communication training on career progression
and organizational development. This research significantly advances the understanding of the development
and sustainability of creative communication competences among tourism professionals. The findings
suggest that structured intervention can influence lasting positive change in individual behaviour and
organizational culture. The tourism sector, which is evolving and facing new challenges, needs the
development of innovative communication skills through organized training approaches, which represent an
important investment for both individual and organizational success. This research provides a basis for the
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future development of professional training programs and suggests directions for ongoing research on
creative communication in the tourism sector.
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BINIM BEPY YOEPICIHOAE CAHObIK TEXHONOIMANAPObI KONAAHY MAHbI3ObIbIFbI

Canapkbisbl XK.* — PhD, «lledazozuka, ncuxomnoausi xoHe bacmaybiw oKkbimy adicmemeci» bbb ara
OoKbimyuwibicbl, Kopkbim Ama ambiHOarbl Kbisbliopda yHusepcumemi, Kbidbliiopda K., KasakcmaH Pecrybriu-
Kachbl.

Madeensduesa LU.M. — nedazozuka fbibiMOapbiHbIH O0KmMoOpsbI, «lledazoeuka, MCUXOI02Usl XKOHe
b6acmaybiw okbimy adicmemecin BBb npogeccopbl, Kopkbim Ama ambiHOarbl Kbisbinopda yHUsepcumemi,
Kbisbinopda K., KazakcmaH Pecriybnukachi.

Hypeanueea M.A. — «bacmaybiw OKbimy nedazoaukacbl MeH adicmemeci» BBb mazucmpaHmel,
Kopkbsim Ama amsbiHOarbl Kbi3binopda yHusepcumemi, Kbisbiiopda K., KazakcmaH Pecrnybriukacei.

Byainei maHOa caHObIK mexHonoausinap KoramHblH 6aprbiK canacbiHOa, aneymemmik KambslHacmap-
OaH 6acman 6inim 6epy canacbkiHa deliiH eHin ombip. CaHObIK mexHornoeusinapobiH binim 6epy ydepiciHOeai
MaHbI30bIfIbIFbl  apMmbirl, OKbIMyObIH XaHa MYMKIHOIKmepiHiH mybiHOaybiHa okeryde. Makanada OKbimy
yOepiciHOe caHObIK mexHonoeusinapobl KondaHyOblH MaHbI30bIMbIFbl, XoHe conl barbimma 3epmmey
XXyMbicmapbiHa masnday xacanobl. CaHObIK mexHoroausinapob! binim 6epyde KondaHyOblH OKyulbinap MeH
myranimoep yuwiH MyMkiHOIkmepi meH muimdiniai myparnbi 6asiHOandbl. XX racbip — caHOblK mexHosoausinap
racbipbl. Kasipai 6ana caHObiK mexHosnoeussbiK anemde emip cypedi. OcbiraH balnaHbicmbl OKbImy yoepi-
ciHOe myraniMHiH peni de e32epyde — on aknapam afbiHbIHbIH yunecmipywici 6onybl kepek. CoHObIKmMaH
myrasnim okywbinapmeH 6ip minde KapbIM-KambiHac xacay ywiH 3amaHayu adic-macindepdi, xaHa 6inim
bepy mexHonozausinapbiH MeHzepyi Kaxkem. OcbiraH 6alnaHbicmbl Makanada 6onawak 6acmaybi ChIHbIM
myfanimOepiHiH mexHonoausinbiKk opmada XyMbic xacay Kabinemi sepmmernodi xoHe caHObIK MexHOo2usi-
nap okbimy ydepiciH ylibimOacmbipy bafbimbiHOa KondaHy OolbiHWwa maxipubesik-aKCrnepuMeHmmiK Xy-
Mbicmap amkapblndbl. ArnbiHFaH HomuXernep Kerneci KopbimblHObI xacayra MyMKiHOIK 6epdi: oKyuwblnapObiH
KeH ayKbiMObl OardblnapbiH Kanbinmacmablpy YWiH MyFarniM caHObIK mexHoroausinapobl KondaHa binyi, xoHe
OHbI oKy ydepiciHe eHeize 6iny kaxem. binim 6epy ydepiciHe caHObIK mexHonoausinapdbiH eHyiMeH OKbimy
yOepici mybeezelini eseepdi. CaHObIK mexHoroausinap oKkbimyObiH XaHa MyMKIHOIKmMepiH awa ombipbir, 6irim
anywsbinapdbid 6iniM anyblH Kbi3bIKmbl, muiMOi xoHe KormkemimOi emedi. Con cebenmi 6inim 6epy ydepi-
CiHOe caHObiK mexHonoausinapobl KorndaHy — byaiHai KyHHIH e3ekmi Macesneci.

TyliHOi ce30ep: caHObIK MEXHO/I02Us, CaHObIK MEeXHOMo2UsNbIK Kypandap, okbimy ydepici, 6inim
b6epy nnamepopmanapsl, npeseHmayusinsik bardapramanap.

BAXHOCTb UCMOJNb30BAHUA LIU®POBbLIX TEXHOJIOMMA B OGPA30OBATENIBHOM MPOLIECCE
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YyanbHo20 00y4yeHusi», KbisblnopduHckul yHusepcumem um. Kopkbim Ama, e. Kbisbiiopda, Pecnybnuka
Kasaxcmak.

MadieenbOuesa LL.M. — okmop rnedazoeudeckux Hayk, rpogeccop OfFl «[ledacoauka, rncuxonoeausi u
mMemoluka Ha4yarbHo20 obyuyeHusi», KbisbinopOuHckul yHusepcumem um. Kopkbim Ama, 2. Kbi3bliopda,
Pecnybnuka Kasaxcmar.
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Ce200Hs yughposbie mexHOI0auu NPoHUKarm 80 ece cghepbi obujecmea om coyuasbHbIX OMHoWe-
Huli do obpasoeaHus. BaxHocmb yughposbix mexHonoaul e obpazosamesibHOM Mpoyecce go3pacmaem,
Ymo npusodum K MOSIBNIEHUI0 HO8bIX 803MOXHOCcmel o0byveHusi. B cmambe aHanusupyemcsi 8aHOCMb
ucronb308aHuUsi Uugposbix mexHonoz2ul 8 y4ebHOM rpouyecce U nposodsmcs uccredosaHuss 8 3MmoMm
HanpaeneHuu. OnucaHbl 803MOXHOCMU U 3QhGheKmMUBHOCMb UCM01b308aHUS UUEPOo8bIX mexHoso2ul 8
obpasoeaHuu 05 WKobHUKO8 U rpernodasamenetl. XX| eek — sek yughposbix mexHonoaul. Ce200HAWHUL
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