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In the contemporary landscape of language learning and education, the formation of professional
bilingualism among foreign language students is increasingly influenced by innovative technologies,
particularly artificial intelligence (Al). The integration of Al tools and platforms into language learning
environments represents a transformative shift, offering unique opportunities for students to enhance their
linguistic proficiency, cultural understanding, and overall communicative competence. This article explores
how cooperation with Al can facilitate the development of professional bilingualism of foreign language
students who are striving on their professional development path in becoming English teachers and
translators. Such sensitive matters as personal development and ethics of integrating Al in the process are
considered among some more pragmatic aspects such as incorporating Al into lesson planning and linguistic
skills development. Data for the present research is original and comes from the context of three universities
where authors are working with aspiring emerging professional bilinguals. The results can be of interest for
those working in the higher education sphere or related areas requiring the professional training being
reviewed in this paper.
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Tindi ylpeHy meH 6inim 6epydiH Kasipai 3amaHfbl naHOwagpmeiHOa wem mindepiH ylpeHemiH
cmydeHmmep apacbiHOa Kacinmik Koc mindinikmi Kambinmacmbipyra UHHO8aUUsIIbIK MexHoo2ausnap,
aman almkaHOa xacaHObl uHmesnnekm (UMW) 6apraH calbiH biknan emin kenedi. OKbimyObiH mMindik
opmacsbiHa XU Kypandapbi MeH rinamgopmarnapbiH biKnandacmsipy cmydeHmmepeae o1ap0biH 1UH28UCMU-
KarnblK OafOblnapblH, MadeHU myciHiei MeH Xasrbl KOMMyHUKamuemik Ky3bipemminieiH apmmbipy YWiH
bipecel MyMKiHOIKMep yCbiHa OMbIpbIr, mpaHcgopMayusselK inzepineydi 6indipedi. byn makanada KU-neH
bIHMbIMaKkmacmbik 63 Kacibu Oamy xofibiHOa afbifilibiH MIiHiH OKbIMyWbICbl XoHe aydapmalibi boryra
YMmbiiambiH wemesi mifiiH okumbsiH cmydeHmmepdiH eki mindinieiH dambimyra Kanal blKnana ememiHi
Kapacmbipbinadel. XKeke Oamy xoHe XKW npoueccke Kipicy amukachbl cusiKmbl H83iK macenenep XXU-mi
cabakmapObl Xocrnapriayra KOCy XoHe fuHaeucmukanbiK 0ardbliapdbl 0amMmbimy cusikmbl Kelbip HeFypribiv
rnpasmamukariblK acriekminepmMeH Kkamap Kapanaodbl. Ocbl 3epmmeyae apHanraH depekmep bipezel b60sbirn
mabbinnadbl XoHe yw yHU8epcumemmiq KOHMEKCMIHeH aribiHFaH, oHOa asemopriap xaHadaH bacmaraH
Kacibu bunuHzedepmeH xymbic icmeldi. Hamuxxenep xorapbl 6inivM 6epy canacbiHOa XymMbic icmelmiHoep
Hemece b6acka kacibu OalibiHObIfbl KapanambiH canajapda XyMbiC icmelmiHoep YWIiH Kbi3biFyWbIblK
myObipybl MYMKIH.

TytiHdi ce3dep: min myrirackl, kacibu eki mindik, eeHepamuemi XKW, mindi yipeHy xaHe OKbimy,
0KbimyObiH depbecmeHAipinzeH xonbl, XKV HezizdeneeH binim bepy.
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B cospemeHHOU chepe usydeHuss s3bika u obpaszogaHus Ha ¢hopmuposaHue npogheccuoHaIbHO20
08yA3bI4USA cpedu cmydeHmos, u3y4Yaruwux UHOCMpPaHHbIe S3biKU, ece 60bwe 8rusiom UHHO8aUUOHHbLIE
mexHosi02uU, 8 YacmHOCMU UCKYCCMEEeHHbIU uHmennekm (UW). UHmeepayus uHcmpymeHmoes u rniam-
opm U e asbikosblie cpedbi 0bydeHus1 npedcmasnsdem cobol mpaHcgopMayUoHHbIU cosue, npednasas
YHUKasflbHble 803MOXHOCMU Onsi  cmydeHmos Ofs1 M08bIEHUS UX JIUH28UCMUYECKUX HAa8bIKos,
KynibmypHO20 MOHUMaHuUs u obuweli KoOMMyHUKamugHoU kKomremeHyuu. B amoli cmamee paccmampu-
gaemcsi, Kak compydHu4yecmso ¢ N moxem criocobcmeogame pa3eumuio npogheccuoHaibHo20 08ys3bl-
qyus cmydeHmos, u3dyyaruwux UHOCMPaHHbIU S3blK, KOMOpbIe CMPEMSMCS Ha C80eM Mymu rpogeccuo-
HanbHO20 pa3sumusi cmampe rpernodagamerisiMu aHa/uliCKo20 si3bika U repegodyuxkamu. Takue Oernukam-
Hble 80rpoChkl, KaK JIU4HOe pa3sumue U amuka uUHmeapauyuu MM e npouyecc, paccmampusaromcsi Hapsody ¢
HekomopbkIMu 6osiee npazMamuy4HbIMU acrekmamu, makuMu Kak ekirodyeHue MW e nnaHuposaHue ypokos u
pazsumue fUHe8UCMUYECKUX HasbIkos. [JaHHble O Hacmosiwe20 uccriedoeaHusi si8/1sIlomcsi opuauHarb-
HbIMU U 835mMbl U3 KOHMeKcma mpex yHusepcumemos, 20e aemopbi pabomarom C HayYyUuHanWwumMu
rpogheccuoHabHbIMU bunuHaeamu. Pe3ynbmamsi Mo2ym ripedcmassisimbs UHmepec OJ1s1 meX, Kmo 3aHsim 8
cghepe ebicuie20 obpasosaHusi unu pabomaem e cghepax, npogheccuoHanbHas nod2omoeKka K KomopbiM
paccmampusaemcsi 8 cmamabe.

Knroyeeble crioga: si3bikogasi /lUMHOCMb, MPOGhecCUOHarlbHoe 08ys3biyue, 2eHepamusHbIl WU,
u3dyqeHue si3blka u rperodagaHue, rnepcoHanu3uposaHHbIl nyms o0by4deHusi, obpa3osaHue, OCHO8aHHOE Ha
mun.

Introduction.

“The emergence of GenAl holds immense implications across various domains, including language
education.” [1] It can be stated that introduction of this technology revolutionized, or rather is revolutionizing
how languages are taught and studied across the globe, Cooperation with Al fosters personalized, and
adaptive learning experiences tailored to the individual needs and preferences of language learners. [2-5]
ctp. Al-driven language learning platforms utilize sophisticated algorithms to analyze students' performance,
identify areas of improvement, and deliver targeted feedback and recommendations. “Natural language
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processing (NLP) techniques and large language models (LLMs) such as GPT-4 and BARD have
significantly advanced our comprehension and application of Al in these fields.” [6] Through personalized
learning paths, students can focus on specific language skills relevant to their professional goals, whether it
be academic writing, business communication, or specialized vocabulary used in their field of study or
work.[7] Moreover, Al empowers students to engage in immersive language practice and cultural immersion
without geographical constraints. Advanced Al chatbots and virtual language tutors simulate real-world
conversational scenarios, providing students with opportunities to refine their speaking and listening skills in
a supportive and interactive environment. This continuous interaction with Al-driven language models helps
students develop fluency, confidence, and accuracy in their target language, essential attributes of
professional bilingualism. [8] Additionally, Al technologies enable foreign language students to access vast
repositories of authentic language resources, including articles, videos, podcasts, and literature. Al-driven
content recommendation systems curate personalized learning materials based on students' interests and
proficiency levels, exposing them to diverse linguistic contexts and cultural perspectives. This exposure not
only enriches students' language proficiency but also deepens their understanding of the cultural nuances
embedded within the target language, a fundamental aspect of professional bilingualism. Furthermore, Al
facilitates continuous assessment and progress tracking, providing students with real-time insights into their
language development journey. Al-powered assessment tools evaluate students' performance across
multiple language dimensions, such as grammar, vocabulary, and pronunciation, offering detailed feedback
and actionable insights for improvement. “Currently, many generative Atrtificial Intelligence (Al) tools are
being integrated into the educational technology landscape for instructors. The potential and challenges of
using Large Language Models (LLMs) to code student-generated content in online discussions based on
intended learning outcomes and how instructors could use this to assess the intended and enacted learning
design. If instructors were to rely on LLMs as a means of assessment, the reliability of these models to code
the data accurately is crucial.” [9] This data-driven approach to language assessment empowers students to
monitor their progress systematically and take proactive measures to address areas of weakness,
accelerating their path towards professional bilingualism.

However, it is essential to acknowledge the ethical considerations and challenges associated with the
integration of Al in language education. As Al technologies become more prevalent in language learning
environments, educators and institutions must prioritize transparency, data privacy, and inclusivity to ensure
equitable access and ethical use of Al-driven resources. No surprise a whole wave of research arose in
reference to the ethical issues related to Al incorporation into education and science. “The ethical and
responsible use of Al chatbots in education in support of critical thinking, cognitive flexibility and self-
regulation in terms of their potential to enhance and motivate teaching and learning in contemporary
education environments” are now the focus of numerous research teams. [10]

Methods

This study examines the convergence of generative artificial intelligence (GenAl), such as ChatGPT,
and face-to face sessions aimed at the development of a whole range of foreign language skills within the
context of language education. It discusses two complementary viewpoints on combining these technologies.
The first perspective suggests a blended approach that combines offline classroom sessions and GenAl,
leveraging their respective strengths while mitigating their individual weaknesses. The second perspective
focuses on the aspects of linguistic personality formation [11] that is a crucial integral part of professional
bilingualism development. Thus, we may state the main methods we lean on in the present research are
innovative technology integration into the educational process and methods of personal studies, such as
personality-active and competency approaches presented in the studies of domestic scholars (l.A.
Zimnyaya, T.S. Serova, E.R. Porshneva, N.N. Gavrilenko, K.E. Bezukladnikov, Yu.O. Shvetsova, etc.). An
overview of these approaches is contained in the monographic research of E.V. Alikina, which emphasizes
that "the personality-activity approach sets the orientation towards the translator as a subject of translation
pedagogy... The Federal State Educational Standard defines the competency approach as a methodological
tool of modern pedagogical theory and practice" [12: 67]. Special attention in the works is devoted to the
personal external and internal resources of the translator, which is consistent with the speech individuality of
the translator that we are investigating. The study of the speech personality of a translator is intended to be
conducted within the framework of cognitive, cultural, and synergistic competencies paradigm. The
methodological foundation is laid in the author's concept of translational space, presented in our previous
research and the research of students and followers. Let us mention just two collective monographs that
were published under the guidance of one of the authors of this article: "Introduction to Translation
Synergetics" [13] and "Translation Theory in Classical and Contemporary Research Paradigm: Ontology,
Methodology, Axiology" [14].

Let us explain why, within the framework of this article, we have decided to illuminate the issue of the
speech personality of the translator as a professional bilingual person. This is primarily related to the fact that
our developed concept of translational space is based on two leading principles of translation theory:
subject-centeredness and text-centeredness, while many existing translation models are oriented either
towards the texts of the source language and translation or towards the subjects of translational
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communication. In our model, a certain "balance" of these principles is maintained: we distinguish three
subject fields in translational space — the author, the translator, the recipient, as well as its core, which
carries a textual character, and two additional textual fields: energetic and phatic (cultural field). Each field
plays a role in shaping meaning, and the translator "moves" within the translational space in search of
meanings, transposing them from one linguistic-cultural context to another. This process is directed not
merely towards extracting meanings but towards establishing their proportionality, relevance, i.e.,
harmonizing meanings, reflecting a harmonious interpretation of the text by all subjects of translational
communication: the author, the translator, the recipient. Achieving harmony, symbolizing for us the model of
quality translation, becomes possible thanks to the synergy of meanings. This does not mean that the entire
translation process exhibits signs of synergizing meanings. The original meanings may be universally
understood in any culture, they may have established meanings fixed in dictionaries, and they do not require
transformations and conversions. Such meanings can be translated adequately or equivalently, posing no
significant difficulties for the translator. We draw attention to unique, culturally conditioned meanings that do
not have straightforward equivalents in other cultures. Transposing them requires substantial emotional and
intellectual efforts from the translator [13, 14]. And here we turn to the speech personality of the translator.

The second argument in favor of studying the speech personality of the translator is the widespread
integration of computer technologies into the professional activities of translators. This issue is discussed in
the article by N.K. Garbovsky and O.l. Kostikova "Intelligence for Translation: Skilled or Artificial?" [15].
Following the ideas of the authors of this article, the interaction between artificial intelligence and natural
intelligence, human translators, and machine translators becomes particularly relevant. This gives rise to the
concept of digital translation: "Digital translation is a system of network interaction between the cognitive-
communicative activity of the human translator and digital information and communication tools" [15: 10].
Scientists conclude that this activity changes the nature of cognitive processes occurring in the translator's
mind.

Enhanced language proficiency in students can be achieved through a variety of activities that
promote active engagement with the target language. Below are descriptions and examples of activities that
contribute to improved language skills:

1. Conversation Practice: Engaging in regular conversation practice with native speakers or language
partners is an effective way to enhance language proficiency. This activity involves verbal interaction,
listening, and responding in real-time, which helps improve fluency and comprehension. Students who
regularly participate in conversation practice sessions demonstrate increased confidence in speaking and
understanding the language. By engaging in authentic dialogues, students learn to apply grammar rules,
expand vocabulary, and adapt language usage to different contexts. Al Chatbots or Language Partners that
had been developed in the digital era, are very powerful tools that contribute to the formation of professional
bilingualism. Al-powered chatbots can simulate conversation partners, engaging students in interactive
dialogues. These chatbots can provide real-time feedback on pronunciation, grammar, and vocabulary
usage, enhancing speaking sKills.

Speech Recognition Technology added new perspectives to both classroom sessions and students’
homework: Al-driven speech recognition tools can analyze students' spoken responses during conversation
practice sessions, offering instant feedback on accuracy and fluency.

2. Reading Authentic Texts: Reading authentic materials such as newspapers, books, or articles in the
target language exposes students to diverse vocabulary, idiomatic expressions, and grammatical structures
used in real-life contexts. Students who regularly read authentic texts show improvement in reading
comprehension and language acquisition. Exposure to various writing styles and genres helps expand
vocabulary and enhances overall language proficiency. Language Learning Apps repertoire is increasing on
a daily basis which provides numerous opportunities to a foreign language student. Al-driven language
learning apps can recommend authentic reading materials based on students' proficiency level and interests.
These apps may incorporate natural language processing (NLP) algorithms to analyze text complexity and
vocabulary density. Text-to-Speech (TTS) Technology is useful for both reading comprehension and
pronunciation development. Al-powered TTS tools can convert written texts into spoken language, helping
students improve listening comprehension while reading.

3. Watching Foreign Language Films and TV Shows: Watching films and TV shows in the target
language with subtitles or without aids in developing listening skills and comprehension. This activity
exposes students to natural speech patterns and colloquial expressions. Students who incorporate foreign
language media into their learning routine demonstrate improved listening comprehension and
pronunciation. Exposure to different accents and intonations enhances auditory discrimination and cultural
understanding. Language Learning Platforms with Subtitles have become invaluable tools for foreign
language learners. Al-enabled platforms can provide foreign language films and TV shows with interactive
subtitles. These platforms may utilize machine learning algorithms to adjust subtitle speed and complexity
based on students' comprehension levels. Content Recommendation Systems employ Al algorithms that can
recommend films and shows tailored to students' language proficiency and cultural interests, optimizing
exposure to authentic language usage.
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4. Writing Exercises and Journaling: Regular writing exercises, such as composing essays, emails, or
journal entries in the target language, help reinforce grammar rules, vocabulary usage, and sentence
structures. Students who engage in consistent writing practice exhibit enhanced written communication
skills. By receiving feedback on their writing, students can identify areas for improvement and refine their
language proficiency over time. Automated Writing Evaluation Tools can serve both teacher and student. Al-
driven writing evaluation tools analyze students' written compositions, offering personalized feedback on
grammar, vocabulary, and sentence structure. Language Generation Models become an initial step for
academic writing skills development. Al language generation models can assist students in generating
complex sentences and idiomatic expressions, facilitating the development of written communication skills.

5. Participating in Language Immersion Programs: Immersing oneself in a language-rich environment
through study abroad programs or language immersion courses provides intensive exposure to the target
language and culture. Students who participate in language immersion programs demonstrate rapid
improvement in language proficiency due to constant exposure and practice. Immersion experiences
promote language fluency, cultural sensitivity, and intercultural communication skills. Virtual Reality (VR) and
Augmented Reality (AR) tools bridge the gap between the foreign language student and the target culture,
especially in situations when real immersion is problematic due to financial or other reasons. Al-powered VR
and AR simulations can create immersive language environments, allowing students to interact with virtual
characters and navigate real-life scenarios in the target language. Al language coaches can guide students
through language immersion experiences, providing contextualized support and cultural insights.

Let us look at what Al driven resources we can use to facilitate the process of professional
bilingualism development. Below are the examples of Al-powered language learning platforms that
demonstrate personalized and adaptive learning experiences tailored to individual student needs and that we
applied to our educational setting:

Duolingo:

Usage: Duolingo utilizes Al algorithms to personalize language learning paths for each user based on
their proficiency level, learning pace, and preferences.

Features: The platform offers interactive exercises, quizzes, and lessons that adapt to the user's
performance. Al algorithms track progress and provide instant feedback, highlighting areas for improvement
and recommending targeted practice exercises.

Babbel:

Usage: Babbel employs Al technology to deliver personalized language lessons tailored to learners'
goals and interests.

Features: The platform uses speech recognition software to assess pronunciation, offering
individualized feedback and practice exercises. Babbel's Al-powered review system identifies weak spots in
a learner's knowledge and schedules targeted revision sessions to reinforce learning.

Rosetta Stone:

Usage: Rosetta Stone utilizes Al to create personalized learning paths based on learners' initial
language proficiency assessments.

Features: The platform uses speech recognition technology to provide real-time feedback on
pronunciation. Al algorithms analyze user performance to adapt lesson content, focusing on areas that
require improvement while skipping topics that users have mastered.

Lingvist:

Usage: Lingvist leverages Al to customize language learning experiences by adapting to individual
learning patterns and preferences.

Features: The platform uses spaced repetition algorithms to optimize vocabulary retention. Al-driven
exercises adapt based on user responses, gradually increasing difficulty and complexity to challenge
learners at their optimal learning level.

Busuu:

Usage: Busuu employs Al to provide personalized study plans based on learners' language
proficiency goals and preferences.

Features: The platform offers interactive exercises and quizzes designed to match each user's
learning style. Al algorithms analyze performance data to deliver targeted feedback and recommend specific
learning resources or activities to address individual learning needs.

These Al-powered language learning platforms demonstrate how technology can be harnessed to
create personalized and adaptive learning experiences for foreign language students. By leveraging Al-
driven features such as personalized feedback, adaptive exercises, and tailored study plans, these platforms
optimize language learning outcomes and support the development of professional bilingualism in learners.

Overall, Al technologies can augment traditional language learning activities by offering personalized,
adaptive, and interactive experiences. By leveraging Al-driven tools and platforms, students can receive
targeted support, practice, and feedback that accelerates their language acquisition and fosters continuous
improvement in language proficiency. Integrating Al into language education empowers students to engage
more effectively with the target language and develop into proficient bilinguals.
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In summary, activities that promote enhanced language proficiency and lead to the professional
bilingualism involve active engagement with the target language in various contexts. Regular practice in
speaking, listening, reading, and writing accelerates language acquisition and fosters linguistic competence.
By incorporating these activities into their language learning routine, students can achieve tangible
improvements in their language skills and develop into proficient bilinguals. Al can play a significant role in
enhancing language proficiency through the described activities by providing personalized support,
feedback, and resources tailored to individual learner needs.

Discussion of the results

Within the scope of this research, we consider two types of professional bilinguals: aspiring English
language teachers and translators, in the training of which the authors have been continuously involved. We
do not address here professionally relevant features that are essential to the people in the mentioned above
occupations but are outside the scope of linguistic personality formation paradigm. On the contrary, we
chose to focus on the process of the linguistic personality development, which is crucial for both, and to
examine how newly introduced concept of Al as educational tool can be applied to the field of our interest.
Here it should be noted that personal requirements for a translator considerably differ from those for a
teacher due to the constant involvement of at least two languages int the cognitive effort. The research in Al
application to teaching translation has testified that “the improvement in student translation was also
relatively obvious, which can be clearly seen through students’ translation test scores.” [16]

The translator, regarded as a professional bilingual possessing mastery of both speech and cultural
norms across multiple languages, plays a pivotal role in transforming texts from one language and cultural
context to another while ensuring the proportionate and harmonious conveyance of meaning. Researchers
recognize the translator as an elitist language personality due to their specialized linguistic and cultural
competencies essential for effective translation.

The primary objective of a translator, as a professional bilingual, is to achieve harmonious and
accurate translations of foreign language texts. Unlike ordinary readers, who may engage with texts primarily
for personal enjoyment or understanding, translators operate with the intent to communicate the text's
essence to a potential audience unfamiliar with the original language. Consequently, translators undertake a
multifaceted task that extends beyond mere comprehension; they aim to bridge linguistic and cultural divides
to facilitate meaningful communication across languages.

In the process of translation, the translator's role transcends that of the original author. “While authors
create texts primarily for their immediate audience, translators re-create texts with a broader readership in
mind, often anticipating and addressing potential challenges of comprehension and cultural nuances faced
by non-native readers. This necessitates the inclusion of metatextual elements—annotations, clarifications,
and cultural contextualization—aimed at enhancing the reader's understanding and appreciation of the
translated work.” [8:73]

Moreover, the translator's speech personality manifests through the strategic selection of linguistic and
stylistic elements to convey the original text's meaning faithfully in the target language. This involves a
nuanced understanding of lexical choices, syntactical structures, and rhetorical devices that resonate
effectively with the target audience while preserving the author's intent.

The process of forming professional bilingualism in foreign language students through cooperation
with Al presents several advantages and potential dangers. Let's explore both aspects in detail:

Personalized and Adaptive Learning: Al-powered language learning platforms can provide
personalized and adaptive learning experiences tailored to individual student needs and preferences. By
analyzing learner data and performance, Al can offer targeted exercises, feedback, and resources,
optimizing the learning process for each student.

Enhanced Language Proficiency: Cooperation with Al can lead to improved language proficiency,
including speaking, listening, reading, and writing skills. Al technologies can simulate real-world language
contexts, allowing students to practice and refine their language abilities in a safe and supportive
environment.

Access to Authentic Language Resources: Al can facilitate access to vast repositories of authentic
language materials, including articles, videos, and podcasts. This exposure helps students develop a deeper
understanding of language usage, cultural nuances, and context-specific expressions.

24/7 Availability and Flexibility: Al-powered tools are available round-the-clock, providing students with
flexibility in their learning schedules. Students can engage with Al platforms at their convenience, enabling
continuous practice and reinforcement of language skills.

Cultural Understanding: Al can contribute to cultural understanding by exposing students to diverse
perspectives and cultural contexts through language learning materials and interactions. This fosters
intercultural competence, an essential component of professional bilingualism.

Potential dangers that should not be overseen include, though probably are not limited to the
following:
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Over-Reliance on Al: Excessive dependence on Al for language learning may hinder students'
development of independent language skills and critical thinking. Relying solely on Al-generated translations
or feedback could limit students' ability to think creatively and adapt to real-life language situations.

Privacy and Data Security Concerns: Al platforms collect and analyze large volumes of student data to
personalize learning experiences. This raises concerns about privacy, data security, and the ethical use of
personal information within educational contexts.

Loss of Human Interaction: Exclusively relying on Al for language learning may reduce opportunities
for authentic human interaction, such as face-to-face conversations or cultural exchanges. Language
acquisition involves more than linguistic competence; it also encompasses social and communicative skills
developed through interpersonal interactions.

Bias in Al Models: Al algorithms may exhibit biases in language processing or cultural representation,
potentially reinforcing stereotypes or inaccuracies in language learning materials. Ensuring diversity and
inclusivity in Al-driven language education is crucial to mitigating these risks.

Limited Contextual Understanding: While Al excels in processing structured data and patterns, it may
struggle with nuanced language use, humor, idiomatic expressions, or cultural subtleties that are inherent to
human communication. This could lead to misinterpretations or misunderstandings in language learning
contexts.

To maximize the benefits and mitigate the risks associated with Al in the formation of professional
bilingualism, educators and stakeholders must adopt a balanced approach that integrates Al technologies as
supportive tools rather than replacements for human instruction. Emphasizing critical thinking, cultural
sensitivity, and holistic language development alongside Al-driven interventions can foster robust language
skills and prepare students for successful bilingualism in professional settings.

Conclusion

The translator's task goes beyond literal translation; it involves cultural adaptation and interpretation,
requiring emotional intelligence and intellectual acumen to navigate cultural nuances embedded within the
text. By embodying the role of a professional bilingual, the translator serves as a cultural mediator, facilitating
cross-cultural communication and fostering a deeper appreciation of global linguistic diversity.

In summary, the translator, as an elitist language personality and professional bilingual, embodies a
unique set of linguistic, cultural, and communicative competencies essential for harmonious and meaningful
translation. Their role extends beyond linguistic proficiency to encompass cultural mediation, metatextual
enrichment, and audience-oriented communication. Through their meticulous craft, translators bridge
linguistic and cultural divides, enriching global discourse and fostering mutual understanding across diverse
communities.

In conclusion, cooperation with Al represents a paradigm shift in the formation of professional
bilingualism among foreign language students, offering unprecedented opportunities for personalized,
immersive, and data-driven language learning experiences. By leveraging Al technologies, students can
enhance their linguistic proficiency, cultural competence, and communicative skills, ultimately equipping
themselves with the capabilities required to thrive in diverse professional contexts as proficient bilinguals. As
the synergy between Al and language education continues to evolve, educators and stakeholders must
embrace innovative pedagogical approaches that harness the transformative potential of Al while upholding
ethical standards and promoting inclusive access to language learning opportunities. This collaborative effort
between humans and Al holds promise for redefining the landscape of language education and shaping the
future of professional bilingualism.
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STUDENT-CENTERED LEARNING AS A PEDAGOGICAL PROBLEM

Radzitskaya Ya.l.* — Candidate of Pedagogical Sciences, Associate Professor of the Department of
social and pedagogical disciplines, Abay Myrzakhmetov Kokshetau University, Republic of Kazakhstan.

Tasbulatova G.T. — Candidate of Pedagogical Sciences, Head of the Department of social and
pedagogical disciplines, Abay Myrzakhmetov Kokshetau University, Republic of Kazakhstan.

The article explores the application of a student-centered approach in the professional preparation of
future educators, stressing the importance of oufcome-based learning processes tailored to individual
educational routes of a student, developing their ability to solve professional issues independently.

The authors have assessed the status of the research problem in fundamental pedagogical literature,
which outlined the integration of the student-centered approach amid universities' adoption of the Bologna
Process and shift to credit-based education.

The article provided a detailed review of the essence of "student-centered learning," covering its
objectives, planning, organization, self-assessment mechanisms, interactive dynamics, teamwork, leadership
cultivation, critical information gathering and analysis, analysis of educational and professional cases, as well
as the synthesis of knowledge, principles for fostering individuality in students.

The paper highlights the university's experience in pioneering and implementing this approach as an
innovative pedagogical method in higher education. The article's content serves a broader scientific purpose,
elucidating the methodological underpinnings of student-centered learning in student preparation, thereby
facilitating the effective development of professional competencies in practical contexts.

Key words: student-centered approach, learning process, professional competencies, individual
educational route, outcome.
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