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This study investigates the cooperation between content lecturers and English as a Foreign Language (EFL)
instructors in English Medium Instruction (EMI) classes, focusing on its potential influence on student engagement. To
address this gap, a collaborative team was formed, comprising two content lecturers and two EFL instructors, who
worked together to design and implement pedagogical changes using a Design-Based Research (DBR) methodological
approach. Data were collected through surveys from 77 students in the Law and Business Schools at SDU University in
Kazakhstan. This study utilized a mixed-methods approach, combining quantitative analysis of Likert scale responses
with thematic analysis of open-ended questions. Results revealed that students had a positive perception of the
collaborative approach, noting increased engagement compared to traditional methods. Thematic analysis of open-
ended responses highlighted the effectiveness of interactive and communicative activities in enhancing student learning
experiences. Recommendations include diversifying instructional approaches and integrating student feedback to further
improve teaching effectiveness. Future research should focus on exploring the long-term impacts of such collaborative
interventions on students' language proficiency and overall academic performance, providing insights into their sustained
benefits and effectiveness.

Key words: English as a medium of instruction, EMI provision, collaborative approach, students’ perceptions,
DBR.
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byn 3epmmeyde noH OKbimywblniapbl MeH arbinWbiH mini Myranimoepi apacbiHOafbl bIHMbIMaKmacmbig
MyMKiHOiei 3epmmenedi, oHO0a afbinwbIH Mini OKy Kyparnbl pemiHOe nalidanaHbinadsl (EMI), oHbiH cmydeHmmepOdiH
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KambicybiHa aneyemmi acepiHe epekwe KeHin 6eniHedi. Ocbl MaKkcamma reH MyFasniMmi MeH arbliilblH Mini MyFaniMiHeH
mypambiH KomaHda Kypbindbl, onap Design-BasedResearch (DBR) odicHamarbik maciniH KorndaHa ombipbir, bipreckeH
cabakmapObl o3ipriey XeHe eHaidy bolbiHwa bipee xymbic icmedi. Manimemmep KaszakcmawHOarbli CLY yHusepcu-
memiHOe 3aH xaHe busHec MamaHObifbl bolbIHWa OKUMBbIH 77 cmyOeHmKe cayariHama Xypaidy apKbifbl XuHanobl. byn
3epmmey0de Jlalikepm wKarnachl xayanmapbiHbiH caHObIK mandaybiH awblK cypakmapObiH makblpbinmblK mandaybiMeH
6ipikmipemiH apanac adicmepi KondaHblndbl. Homuwxkenep cmydeHmmepdiH bipneckeH maoacindi oH KabblndaraHbiH
Kepcemmi, dacmypri adicmepmeH casnbicmbipraHOa b6ericeHdinik apmkaHbiH amarn emmi. AwbIK XayanmapObl makbl-
pbInMbIK manday oKywbinapObliH OKy maxipubeciH apmmbipydarbl UHMepakmusmi xoHe KOMMYyHuUKamuemi spekem-
mep0diH muimoinieiH kepcemmi. ¥cbiHbiMOap OKbIMyObiH muimOinieiH odaH epi xakcapmy YWiH OKbimy macindepiH
apmapanmaHObIpydbl xoHe cmydeHmmepOiH Kepi balnaHbicbiH bipikmipydi kammulbl. bonawak 3epmmeynep cmy-
OeHmmepdiH Mindi MeHaepyiHe XxoHe Xarsnbl akadeMusisibIK yi2epimiHe ockbiHOal 6ipriecKeH bIHMbIMaKmacmbalKmMbl y3aK
mep3imOi acepiH 3epmmeyze, onapOblH Mmypakmbl apmblKWbIIbIKMapbl MeH muimdiniei mypans! aknapam b6epyese
b6arbimmanybl KEPEK.

TytiiHdi ce30ep: arbinuwibiH Mini oKy Kyparnbl pemiHde, EMI kammamacei3 emy, 6iprieckeH macin, oKywbinapobiH
Kabbindaybl, DBR.

«HE BOUMCS TOBOPUTD, BITATOAAPS EMI»: UOEWN C 3KCMEPUMEHTA MO COTPYAHUYECTBY
NPEMNOAABATENEN AHITIMNCKOIO A3bIKA U AUCLUUIMIINHbBI

PatixaHoea [.K. — PhD dokmopaHm, cmapwuti npenodasamens, CLY YHusepcumem, 2. KackeneH, Pecriybriuka
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B smom uccnedosaHuu u3y4aemcsi 803MOXHOCMb compyOHuYecmea Mexdy rnpernodasamernsmu-rnpedmem-
HUKamu u npernodasamesnsamu aHeIulicCKo2o A3bika Ha 3aHamusx no oucyunnauHe, 20e aHanultckul 3bIK UCMOMb3yemcs
Kkak cpedcmeo obydeHus (EMI), ydensa ocoboe eHuMaHuUe ez20 MomeHyuasbHOMY 6/USHUI0 Ha 808/1€4EeHHOCMb
cmydeHmos. [Jna amoeo bbina cghopmuposaHa komaHOa, cocmosiuwjas u3d deyx npernodasamenel rno npedMemy u 08yx
npenodasamerell aHenulickoeo si3blka, Komopble pabomanu emecme Had paspabomkol u eHedpeHUeM CO8MECMHbIX
3aHamul ¢ ucrnonb3o8aHueM memodonoaudeckozo nodxoda Design-BasedResearch (DBR). [aHHbie 6biiu cobpaHsi ¢
nomMowibio ornpocos 77 cmydeHmos ropuduyeckozo ¢hakynbmema u 6usHec-wkornbl 8 YHueepcumeme SDU e Kasax-
cmane. B amom uccriedosaHuu UCronb308anuch cMelaHHble Memodbl, codemarouue Konu4yecmeeHHbll aHanu3 omee-
moe no wkane flalikepma ¢ memMamu4yecKUM aHaslu30M OMKPbIMbIX 80rPOCo8. Pe3ynsmams! nokasasnu, 4mo cmy-
OeHmbI 0/I0XXUMeIbHO 80CIPUHUMAaKM CO8MECMHbIl M0dX00, ommeyasi Mo8bIUEeHHYH 808/1€4YEHHOCMb 10 CPABHEHUIO
C mpaduyuoHHbIMU Memolamu. Temamuyeckuli aHau3 OMmKPbIMbIX 0mMeemos M004YepKHyn 3¢hgheKmueHOCb
UHMepaKkmueHbIX U KOMMYHUKamueHbIX Meponpusmul 6 yry4weHuu onbima oby4yeHuss cmydeHmoe8 OucyurniuHe
riocpedcmeom aHanulickoz2o si3bika. PekomeHOayuu ekmoyarom dusepcucpukayuro y4ebHbix nodxo0o8 u uHmeapayuro
oma3blgeo8 cmydeHmos Ons OanbHeliwie2o MosbieHuUs aghghekmusHocmu rnpernodasaHusi. bydyuwue uccnedosaHus
OomKHbI 6bimb cocpedomoyeHbl Ha u3ydeHuu Aor1eo0CpPoYHO20 8030elicmausi makux CO8MeCMHbIX eMelameribCme Ha
ypo8eHb eradeHusi A3bIKOM U 06wy ycriegaemocmb cmydeHmos, npedocmasnsas uHghopmayuro 06 ux ycmou4yusbix
npeumyuwiecmeax u aghghekmugHocmu.

Knroyeebie cnoea: aHanulickull kak cpedcmeo obyuyeHus, npedocmasneHue EMI, coemecmHbil no0xo0,
socripussmue cmydeHmos, DBR.

Introduction. Currently, English has grown as a medium of teaching in many higher education institutions
worldwide. As a result, the number of English-medium instruction (EMI) programs in many fields of study has increased
[1; 2]. According to a study of 55 countries [2] the private education sector was leading the way in the number of EMI
courses in both the HE and secondary phases of education, forcing the public system to go after it. The desire of
universities to internationalize, draw in foreign students to boost income, recruit foreign faculty to offer a competitive
profile of expert teachers, serve a growing expat population, and improve their standing in international university
rankings are all factors contributing to EMI's explosive growth [3]. It is clear that EMI has become a global trend in higher
education, particularly in non-English-speaking regions where it serves as a tool for internationalization, increasing
competitiveness, and enhancing students' English proficiency.

Although the usefulness of EMI for English language development is still debated, it is frequently argued that EMI
helps students to gain both English and subject information at the same time [4, p.2]. Unlike Content and Language
Integrated Learning (CLIL), which arose from subject and language educational practices in European schools, EMI has
been primarily driven by educational forces with little or no input from language learning experts, at times overlooking
language planning implications. As a result, EMI programs have frequently evolved independently of language programs,
posing a variety of language-related issues.

In Kazakhstan, the implementation of EMI aligns with the nation’s policy on trilingual education, which aims to
enhance proficiency in Kazakh, Russian, and English [5]. In the Kazakhstani setting, the main goal of EMI is to create an
English-speaking environment that improves students' competence in both English and subject.

The expanding use of EMI in ESL/EFL higher education environments, however, has created linguistic and
pedagogical obstacles for both students and content teachers [3; 4; 6; 7; 8] According to previous research, there is a
need to look at pedagogical and language assistance for EMI, including collaboration between language and subject
instructors. This partnership is critical for meeting students' discipline-specific language requirements. Successful

383



NEOATOIMKA FblJ1IbIMOAPDI NEQOATOrMYECKUE HAYKHU

cooperation may match the design and delivery of EAP programs with students' needs, resulting in student success in
EMI programs [9; 10; 11; 12].

It is believed that collaboration between ELT practitioners and subject teachers is critical for successful EMI
program implementation. However, there is confusion over who should give language and academic assistance to
students in EMI programs, which makes addressing language-related requirements difficult. Galloway and Ruegg [11]
state that students expect content professors to help them with language challenges, even if their expertise is in their
particular fields rather than language teaching. By utilising ELT practitioners' linguistic and pedagogical skills and
providing insights into discipline-specific materials, EMI programs can overcome this gap.

Goal and objectives. Thus, the present article aims to answer the following research question:

What are the students' perceptions regarding the effectiveness of collaboration between content lecturers and
EFL teachers in EMI classrooms, and how do they differ across fields of study?

To reach the aim, the following objectives are set:

1. To conduct an experiment based on collaborative work of content and English teachers.

2. Toreveal the students’ perceptions by surveying them.

Materials and methods.

Applying Design-Based Approach (DBR)

This study followed Reeves' [13] Design-Based Research processes, which covered project concept, design,
development, testing, and refinement. The research process in design research is cyclical, involving analysis, design,
evaluation, and revision activities until a balance between ideals and realisation is achieved.

The study was piloted to meet the four stages and cyclical structure of the original DBR approach. Figure 1 shows
a schematic representation of the phases and their relationship to the Reeves development research model.

Development of prototype Reflection to produce
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Figure 1 — Application of Design-Based Research in EMI

In stage 1, the researchers aim to investigate the collaboration gap that exists between content lecturers, who
teach subject-specific courses, and English Language Teaching (ELT) practitioners in English-Medium Instruction (EMI)
programs. To begin, the researchers conduct a comprehensive analysis to identify the specific challenges and issues
that hinder collaboration between content lecturers and ELT practitioners in EMI programs.

In the second stage, the researchers design and develop interventions to address the collaboration gap between
subject lecturers and ELT practitioners in EMI programs. Building on the challenges and insights uncovered during the
literature review, this stage focuses on creating practical methods and activities to promote effective collaboration. ELT
practitioners work closely with subject lecturers to co-create interventions that are contextually appropriate and tailored to
the specific needs and characteristics of the EMI program under study.

The third stage focuses on implementing the developed interventions in real-world EMI classrooms, as well as
collecting data and feedback from students, language instructors, and subject teachers. This stage evaluates the
effectiveness of the interventions and identifies areas for improvement through a comprehensive data analysis approach.

In stage 4, the researchers concentrate on the last step of the study process, which will include the creation of
design concepts based on iterative cycles of testing and refining. They will also prioritize documenting the research
process, results, and design principles produced, as well as disseminating research findings to influence future EMI
program development and language support efforts. These design principles will guide future interventions and
collaboration-promoting activities.

Research instruments.

1. Intervention (experiment)

This pilot program looked to enhance cooperation between content and language teachers in generating
assignments for English Medium Instruction (EMI) at SDU University in Kazakhstan. The research, which received
government support, lasted one term and included two content and two language instructors. Collaborative discussions
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were held both online and offline, facilitating the exchange of resources and practical ideas regarding the application of
EMI theories. The content instructors successfully implemented an interdisciplinary EMI course, putting their theoretical
knowledge into practice. Additionally, the language instructor played a supportive role by offering language teaching
strategies and subject-specific activities on a weekly basis.

The study focused on two one-term social sciences courses, namely IRN 468 Contemporary Issues in
International Relations (IR) and ECO 205 Microeconomics (CFA), which were conducted in English Medium Instruction
(EMI). In contrast to previous instructional approaches, the EMI courses implemented collaborative, interactive, case-
study, and problem-based learning activities, which were developed and compiled by the language instructor. Class time
was dedicated to a range of teaching and learning activities, including lectures, exercises involving matching, gap-filling,
true or false questions, comprehension discussions, analysis of case-study scenarios, and the creation and presentation
of mind maps.

In a typical lesson, the class would commence with a 5-minute lead-in activity, where students are required to
generate arguments about the given situation supporting their opinions and make guesses about the upcoming lecture
topic. This is followed by a 10-minute mini-lecture, during which students work individually or in pairs to match definitions
to new terms, aiding their comprehension of the lecture and the new concepts introduced. Subsequently, students
engage in a true or false task to reinforce their understanding of the lecture content. The final 25-30 minutes of the class
are dedicated to a group work activity in which students are provided with numerous scenarios connected to the new
topic. The students are responsible for debating, thinking, investigating, and allocating positions within their groups. They
then present their findings using the relevant language provided in the context of the case study. Finally, a Q&A session
may be organized to allow students to interact with one another and clarify any issues they might have.

2. Survey

The survey consisted of both mandatory multiple-choice questions and optional open-ended questions. This
approach struck a balance between quantitative data and qualitative insights, resulting in a thorough understanding of
the participants' experiences and opinions. The survey administered to students (n=77) had several sections to collect
data. The first part focused on participant demographics, including gender, age, field of study, and English proficiency
level. This demographic data served as a foundation for comprehending the research participants' characteristics.

The second section focused on the participants' perceptions of development in English language abilities and
topic understanding. It consisted of a series of questions aimed at evaluating the impact of classroom activities on
language skill development. Participants were asked to assess the effectiveness of the activities in enhancing their
English language skills while gaining topic knowledge on a scale of strong agreement to strong disagreement.
Additionally, participants were asked to provide specific examples or details about how the exercises helped them
improve their English language abilities. Another question asked if the activities increased classroom engagement
compared to traditional teaching approaches.

The third section sought to elicit participants' overall impressions of the activities. Participants were asked to
select the activities they found least effective and useful. Participants were also given the opportunity to provide
suggestions or recommendations for improving existing activities or adding new ones that might help students improve
their English language abilities while studying the material. This open-ended question allowed participants to offer their
opinions and contribute to the enhancement of the educational approach.

The quantitative data was analyzed via SPSS v.29.0.0.0 (241).

Participants. The demographic data shows a diverse group of participants in the study, comprising 27 males
(35.1%) and 50 females (64.9%). The majority are 18 years old (48.1%), with other ages ranging from 17 to 23 years old.
Participants are split between two fields of study, with 33.8% in Law and Social Sciences and 66.2% in the Business
School. Regarding English proficiency, participants have varied levels, with 29.9% at B2 (Upper Intermediate), 27.3% at
B1 (Intermediate), and a smaller portion, 14.3%, at C1 or higher (Table 2):

Table 1 — Demographic data of participants

Demographic item Options Number of participants %
Gender Male 27 35.1
Female 50 64.9

Age 17 1 1.3
18 37 48.1

19 10 13
20 22 28.6

21 5 6.5

22 1 1.3

23 1 1.3
Field of Study Law and Social Sciences 26 33.8
Business School 51 66.2

Level of English A2 (Pre Intermediate) 1 1.3
A2+ (High Pre-intermediate) 3 3.9
B1 (Intermediate) 21 27.3
B1+ (High Intermediate) 18 23.4
B2 (Upper Intermediate) 23 29.9
C1 or higher 11 14.3
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Results. Table 2 below presents the analysis of responses to the questions designed to explore the perceived
impact of integrated English language activities focusing on their effectiveness in enhancing language skills and
classroom engagement, following an intervention. In Law and Social Sciences, 85.7% of respondents agree or strongly
agree that these activities helped improve their English skills, compared to 83.7% in the Business School. For instance,
in Law and Social Sciences, 53.8% strongly agree, indicating substantial perceived benefits. Moreover, a significant
proportion across both fields, particularly in the Business School (66.7% with "Yes, definitely"), found these activities
more engaging than traditional teaching methods, contrasting with Law and Social Sciences (51.9% with "Yes,
definitely"). The mean scores of 4.14 and 2.39 respectively suggest a strong positive impact on language skill improve-
ment and increased classroom engagement due to the integrated activities, demonstrating their efficacy in enhancing
English proficiency within content-focused educational contexts under EMI.

Table 2 — Perceived impact of integrated activities on language skills and classroom engagement

Field of Study
Question items Law and Social Business Total Mean SD
Sciences School
Did the activities conducted in [Disagree 1 0 1
the classrpom help you improveNeytral 5 9 11
your English language skills 4.14 702
while learning content Agree 14 27 41
knowledge? Strongly agree 9 15 24
Did the activities make you No, not really 7 2 9
more engaged in the classroom
compared to traditional Yes, to sfo_me extent 4 22 29 239 691
teaching methods? Yes, definitely 12 27 39

To assess whether there were statistically significant differences in how students from different fields of study
perceived the impact of classroom activities on their English language skills and engagement, we conducted the Mann-
Whitney U test. Assumptions, including independence of observations and ordinal data, were met in this study, ensuring
the reliability of the statistical comparisons. Based on the data from Tables 3 and 4 below, in terms of improving English
skills while learning content knowledge, Law and Social Sciences students, despite being fewer in number, assigned a
slightly higher mean rank (41.02) compared to Business School students (37.97), indicating they perceived the activities
as more beneficial for language improvement. However, this difference was not statistically significant (Mann-Whitney U
= 610.500, p = 0.531). Regarding engagement, Law and Social Sciences students also assigned a lower mean rank
(34.58) compared to Business School (41.25), suggesting higher perceived engagement from Law and Social Sciences
students. Again, this difference was not statistically significant (Mann-Whitney U = 548.000, p = 0.170). Thus, while there
are perceptual differences, particularly with Law and Social Sciences students viewing activities more positively, these
differences did not reach statistical significance in this study:

Table 3 — Ranks

Question items Field of Study N Mean Rank Sum of Ranks
Did the activities conducted in the Law and Social Sciences 26 41.02 1066.50
classroom help you improve your English Business School 51 37.97 1936.50
language skills while learning content

knowledge?

Did the activities make you more engaged |[Law and Social Sciences 26 34.58 899.00

in the classroom compared to traditional |Business School 51 41.25 2104.00
teaching methods?

Table 4 — Mann-Whitney U test results

Did the activities conducted in the classroom | Did the activities make you more engaged in
Tests help you improve your English language skills|the classroom compared to traditional teaching
while learning content knowledge? methods?
Mann-Whitney U 610.500 548.000
Wilcoxon W 1936.500 899.000
z -.626 -1.372
Asymp. Sig. (2-tailed) 531 170

These statistical analyses provide valuable insights into the participants' perceptions of the impacts of classroom
activities on English language skills and engagement levels. The high percentage of agreement regarding the
improvement of language skills and the increased engagement suggests the effectiveness of the implemented activities
in enhancing both language learning outcomes and student engagement, with no statistical differences based on their
field of study.

Then respondents were asked to elaborate on the previous questions by explaining how the activities contributed
to their improvement in English language skills by providing examples. Thematic analysis was obtained by identifying
recurring themes in the provided student responses regarding the specific ways in which the activities contributed to their
improvement in English language skills. The responses were carefully examined, and common ideas and topics were
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grouped together to form distinct themes. Moreover, participant identification was a crucial step in conducting this
thematic analysis. Researchers effectively organized and analyzed data by assigning identifiers to individual participants,
labelling them as S1 (Student 1), S2 (Student 2), etc. to examine the nuances and variations in their experiences. This
identification ensures that the analysis accurately reflects the voices of the participants and allows researchers to
maintain confidentiality and anonymity. Based on the provided statements, it appears that students have highlighted
various activities and experiences that have helped them improve their English language skills. To conduct a thematic
analysis and identify common trends, we can categorize the statements into several themes illustrated in Table 5:

Table 5 — Thematic analysis based on students’ reflections regarding the impact of activities on their language
skills

Themes Students Comments
Vocabulary [S1] > Learning new academic words for daily use;
Expansion and [S10] > Learning specific academic words in terms of economics;
Academic [S25] > Learning new words related to economics and other subjects;
Terminology [S44] > Searching for new words when answering open questions;
[S47] > Learning new vocabulary;
[S53] > Learning more advanced words and practising their usage;
[S54] > Learning new terms and reading more in English.
Speaking and [S2] > Developing speaking skills and knowing new words and phrases;
Presentation Skills [S6] > Presenting group projects in class;
[S9] > Improving speaking skills through teamwork;
[S11] > Gaining confidence in language through tasks like self-study and group work;
[S15] > Explaining market structures in group discussions;
[S19] > Developing speaking and presentation skills through problem-solving and
[S21] explanations;
[S33] > Improving speaking and public performance skills through presentations and
[S36] explanations;
[S37] > Building rapport with the audience and improving speaking skills;
[S38] > Practicing speaking in public without fear;
[S41] > Improving speaking skills by performing in front of an audience;
[S42] > Overcoming fear of speaking in front of an audience;
[S51] > Expressing ideas clearly and understanding different terms through activities;
[S57] > Enhancing fluency and vocabulary through presentation defense;
[S62] > Practicing speaking skills during group presentations;
> Practicing speaking and presentation skills during seminar discussions;
> Improving speaking skills through seminar discussions.
Reading and [S5] > Learning and improving vocabulary through reading books;
Comprehension Skills | [S20] > Constant communication in class and learning new terms during lessons;
[S45] > Gaining valuable vocabulary through readings and improving writing skills;
[S56] > Learning new words and complex vocabulary through exercises and tasks;
[S61] > Improving reading skills and learning new terms through academic materials.
Confidence and [S11] > Increased confidence in language through self-study and group work;
Overall Language [S16] > Improvement in vocabulary, speaking skills, and analytical skills;
Improvement [S22] > Useful conversations and explanations in a team;
[S23] > Feeling more free and confident through research and speaking in class;
[S40] > Seeing improvements in reading and speaking skills
[S43] > English environment at the university leading to overall improvement;
[S52] > Essential skills developed through reading and main information extraction;
[S55] > Learning definitions and explanations, improving understanding;
[S58] > Discussions and tasks helping in negotiations and specialty development;
[S60] > High understanding of words through exercises and activities.

The majority of survey respondents focused on enhancing their speaking and presentation skills through a variety
of activities. Group projects, self-study exercises, and in-class presentations provided students with opportunities to
practice speaking in English, improve their fluency, and build confidence in expressing their ideas. The collaborative
nature of these tasks also encouraged greater participation and engagement, leading to enhanced communication
abilities. Additionally, several participants emphasized the importance of reading in their language-learning process.
Engaging with academic materials, books, and other written works allowed students to expand their vocabulary, improve
reading comprehension, and gain exposure to complex and specialized topics. Finally, many students reported an
increase in their overall confidence as a result of their language-learning experiences. They felt more comfortable
speaking in public settings, having overcome their previous fears and hesitations. Respondents also noted improvements
in their overall language proficiency, including vocabulary, speaking, listening, writing, and analytical skills.

387



NEOATOIMKA FblJ1IbIMOAPDI NEQOATOrMYECKUE HAYKHU

These common themes emerged across the various statements provided by the participants. It shows that
vocabulary expansion, speaking skills development, reading comprehension, confidence building, and interactive
activities have played significant roles in improving the students' English language proficiency.

The implemented classroom activities were perceived positively by participants, improving their English language
skills and engagement. Key beneficial activities included case studies, conversations, and vocabulary work, facilitating
language growth, motivation, and active learning. Participants suggested expanding speaking-focused tasks, interactive
games, and multimedia projects to further enhance the learning experience. The collaborative nature of the activities
contributed to improvements in language abilities and student engagement compared to traditional approaches.

Discussion and conclusion. The study findings demonstrate that the classroom activities had a substantial
positive impact on students' English language skills and engagement levels. The collaborative design of these activities
proved beneficial in improving various aspects of language learning and content acquisition. The present study's findings
align with the argument that EMI helps students gain both English language skills and subject knowledge simultaneously,
a point frequently debated but supported by many scholars.

Participants reported significant improvements in vocabulary, speaking and presentation abilities, reading
comprehension, and overall language confidence. Thematic analysis of student perspectives revealed that activities like
group work, presentations, and interactive discussions facilitated language development by providing opportunities for
practice and active participation.

The sense of responsibility in group work, as well as the motivation gained from interactive learning experiences,
also contributed to the enhancement of language abilities. Furthermore, the collaborative nature of the activities created
an engaging classroom environment, with participants reporting higher levels of engagement compared to traditional
teaching methods.

Key themes influencing student engagement included collaboration and communication, active learning and
responsibility, language development, and motivation and enjoyment. In terms of the usefulness of individual activities,
evaluating case studies was found to be the most helpful for improving English language skills, followed by conversations
and vocabulary exercises. However, true/false questions and fill-in-the-blank tasks were less successful.

Students provided valuable recommendations for enhancing and introducing new activities, such as incorporating
additional speaking challenges, role-playing games, debates, multimedia projects, and gamified learning platforms.

While the collaborative design of the activities improved students' EMI experiences in the social sciences, the
study acknowledges limitations like the small sample size and potential biases in self-reported data. Future research
should explore additional factors determining EMI outcomes and assess the long-term benefits of collaborative teaching
approaches. This study emphasizes the significance of creative and engaging teaching methods in enhancing language
acquisition and content understanding in EMI settings, contributing to students' academic performance and overall
development.
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Kasipei maHOa enem 6olbiHWa yugpbiK mexHonoausnapobl KondaHy xeHe binim bepy canacbiHa eHeidy
epekwe MaHbI3Fra ue 6o05bin mabbinadsl. Ockl opalida 2023 xbinrbl KP [NpesudeHmiHiH XondaybiHOa “binim b6epy
XXylieciH xaHapmy” 6ardapriamackiHOa KepceminzeHOel OKywhbinapobiH XaHa MEexXHO02UsnapMeH XYMbIC icmey
KabinemmepiH apmmbipy Makcambl KolblrraH. CoHObIKmaH xannbl 6inim 6epemiH mekmenmepde uHghopMmamuka rnaHi
bolbiHWa oKywslnapobl onumnuadara OalbiHOayda 3amaHayu MmexHosnoausinapapkbiisbl 6iniM deHeeliH apmmblpbir,
wbifapmalbinblK KabinemmepiH dambimyra biknan emy MaHbl30bi macene. Ocbl Hezi30e Xalnbl opma MeKkmenmiH
OKywblnapbiH onumnuadara dalibiHdayda YXAOK-miH peni eme epekwe 6onbin mabbinadsl.. Makanada KAOK-mbiH
anemOik xaHa 6inim 6epy canacbiH0a MaHbI30bIbIFbI 8pi MuiMdiniei MeH epeKkwernikmepi Kapacmbipbinadbl. CoHOal-ak,
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