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In the modern world, distance learning is becoming more and more relevant, and therefore the role of
parents in this process is undergoing significant changes. This article presents a detailed analysis of the
pedagogical and psychological aspects of parental participation in distance learning. The authors rely on an
in-depth analysis of scientific literature, the results of a comprehensive empirical study, correlation and
qualitative analyses. This allows to characterize the variety of forms and intensity of parental involvement, its
impact on the educational and psycho-emotional results of students. The article identifies the key factors
determining the effectiveness of parental participation, i.e. level of technological literacy of parents, their
psycho-emotional state, the quality of interaction with teachers, access to the necessary resources and tools
for learning. Each of these aspects is considered in the context of its impact on the quality and effectiveness
of distance learning. The authors present specific recommendations aimed at optimizing parental partici-
pation. They include strategies to improve parents' technological literacy, psychological support mechanisms,
improving communication channels between all participants in the educational process and methods of
adapting teaching materials. In general, the study is a contribution to a deep understanding of parental
involvement in the context of distance education. It provides practical recommendations for educators,
parents and education policy makers, helping to form effective strategies and approaches to maximize the
educational and psycho-emotional outcomes of students in distance learning.
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KALWBIKTbIKTAH OKbITYFA ATA-AHANAPObIH KATbICYbIHbIH NMEQATOIMMKANbIK
XOHE NMCUXonornanbiKk ACNEKTINEPI

lMpumkynoea .M1.* — dokmopaHm, K. XKybaHoe ambiHOarbl Akmebe eHipnik yHugepcumemi, oKbimy-
wbl, M.OcnaHoe ambiHdarbl bambic KazakcmaH meduuyuHanbiK yHusepcumemi, Akmebe K., KasakcmaH
Pecnybnukaceil.

XKycynoea XK.A. — nedazozauka fbinbiMOapbiHbIH kKaHOUGamel, npogheccop, bl. AnmbiHcapuH ambiHOa-
fbl ApKanbIK nedazoaukarblK yHusepcumemi, Apkanbik K., Kazakcmax Pecriybrniukacsil.

Kapeanonbuesa H.A. — nedazozuka fbiibiMOAPbIHbIH rnpogeccopbl, OpbiHOOP Memekemmik
yHusepcumemi, OpbIH60p K., Peceli ®edepauyusicsi.

EpxxaHoea IA. — ¢bunonoaus fbinbiMOapbiHbIH kaHOudamesl, K. XKybaHoe ambiHOarbl Akmebe eHiprik
yHuUsepcumemi, Akmebe K., KazakcmaH Pecrnybnukacsil.

Kasipei annemde KawbiKmbikmaH oKkbimy bapraH calibiH e3ekmi 6ona mycyde, ocbifraH balniaHbicmbl
6yn ypdicme ama-aHanapObiH peni atimaprnbikmali e3zepicmepae yulbipaldsl. byn makanada ama-
aHanapOblH KawbIKMbIKmMaH OKbImyFa KambICybIHbIH rnedaz2ocuKarsiblK XoHe MCUX002UsbIK acrnekminepiHe
manday bepineeH. Aemopnap fbinbiMu 80ebuemmepdi mepeH mandayra, xaH-Xakmbl SMAIUPUKabIK 3epm-
meynepdiH HemuxxernepiHe, KOppensayusnbIK XoHe canasnblK mandaynapra cyltieHedi. byn ama-aHanapObiH
KambICybIHbIH apmypri ¢hopmanapbl MeH KapKbIHObIIbIFbIH, OHbIH OKyuwblnapObiH biniM 6epy xoHe
r1IcUxXoaMoUuoHandbl HamuXxesniepiHe acepiH cunammayra MyMmkiHOik 6epedi. Makanada ama-aHanapObiH
KambICybIHbIH muimdinieiH aHbiKmalmblH Hezi3ai pakmoprap aHbikmasraH. OnapobiH iwiHde: ama-aHanap-
OblH MexHooausisiblK cayammbinblKk OeHaeli, onapObiH MCUXO3MOUUOHanobl xardalbl, MyFranimoepmMeH
e3apa speKkemmecy caracbl, OKbimyra Kaxemmi pecypcmap MeH Kypandapra Kon xemimoinik. Ocbl acrek-
minepOdiH 8pKalcbiCbl OHbIH KalubIKmMbIKMaH OKbimMyObiH canackbl MeH muimdiniciHe ocepi mypfbiCbIHaH
Kapacmbipbinadsl. Aemopriap ama-aHanapObiH KambiCybiH OHmadlnaHobipyra barbimmarraH Hakmbl YCbi-
HbicmapOob! ycbiHaobl. Onapra ama-aHanapObiH MEXHOI0_USAIILIK cayammbifibifbIH apmmbIpy cmpameausi-
napsbl, rcuxonoausinbiK Konday memikmepi, 6inim 6epy npoueciHiH 6aprblK KambiCyWblnapbl apacbiHOarbl
balinaHbic apHanapbiH xakcapmy xeHe oKy MmamepuandapsiH beliimdey adicmepi kipedi. XKannbi, 3epmmey
KawbikmbikmaH 6inim 6epyde ama-aHanapdbiH KambICyblH mepeH myciHyae ynec kocadbl. On KalwbIKmbIK-
maH OKbimy ardalibiH0a OKywbinnapobiH biniM 6epy XeHe MCcuxo3aMouuoHandbl Homu)xesepiH bapbiHwWwa
apmmasIpy ywiH muiM0Oi cmpameausinap MeH macindepdi Kanbinmacmblpyra KeMekmecemiH myranimoepae,
ama-aHarnapra xoHe binim 6epy MmamaHdapbiHa nMpakmukarblK ycbiHbicmap bepedi.

TyiiiHOi ce30ep: KauwbiKmbIKmaH OKbimy, ama-aHanapoblH KambICybl, MCUX03IMOUUOHanobI xardad,
MEeXHO02UANbBIK cayammbifiblK, nedazoaukarbik cmpameausinap, KOMMyHuKayus, binim bepy pecypcmapsi.

NEOAFOMYECKUE N NCUXONOIMNM4YECKUE ACMNEKTbI POOAUTENBCKOIO YYACTUA
B AMCTAHUUMOHHOM OBYYEHUU

lMpumkynoea [.A.* — dokmopaHm, AkmrobuHcKkuli peauoHarnbHbil yHugepcumem um. K. XKybaHosa,
npernodasamerb, 3anadHo-KazaxcmaHckul meOuuyuHcKul yHuseepcumem umeHu M.OcnaHosa, 2. Akmobe,
Pecnybnuka Kasaxcmak.

XKycynosa )K.A. — kaHOuOam nedacocudeckux Hayk, rnpogheccop, ApKarbiKCKull rnedazoaudeckul
yHUsepcumem um. I. AnmbiHcapuHa, 2. Apkarnbik, Pecriybriuka Kazaxcman.

Kapeanonbuesa H.A. — npogheccop nedazoaudeckux Hayk, OpeHbypeckull 2ocydapCmeeHHbIl
yHusepcumem, 2. OpeHbype, Pocculickass ®edepauusi.

EpxxaHoea I A. — kaHOUdOam ¢hbunonioaudeckux Hayk, AKmBbUHCKUU peauoHarnbHbIl yHU8epcumem um.
K. >KybaHosea, e. Akmobe, Pecrnybnuka Kazaxcmar.

B cospemeHHoM mupe ducmaHyuoHHoe obyyeHue cmaHosumcsi ece bornee akmyarsrbHbIM, 8 C853U C
yem posb podumerneli 8 amom ripoyecce nodsepaaemcs CyulecmeeHHbIM U3MeHeHUsIM. B daHHoU cmambe
npedcmaerneH noGpobHbIl aHanu3 nedazoauqyecKkux U MCUX0I02UYECKUX acrekmog podumesibCKoz20 y4vac-
musi 8 ucmaHUyUOHHOM 0byyeHuUU. ABmopbl onuparmces Ha 2/1yboKul aHanu3 Hay4yHoU fiumepamypsl, pe-
3ynibmambsi KOMIJIEKCHO20 3MIUPUYECKO20 UCCIe008aHUSs, KOPPEISAUUOHHO20 U Ka4ecmeeHH0o20 aHaslu308.
3mo nosegosisiem oxapakmepu3oeamb MHO2006pa3ue hopM U UHMEHCUBHOCMU pooumesibCKo20 806/ieqe-
HUsl, e20 efusHUe Ha obpa3osamersibHble U MCUXO3MOUUOHasbHbIe pe3yfibmambl yHaujuxcsa. B cmamese
8bIsi8NEeHbI Kltodesble hakmopel, orpedensoujue saghchekmusHocmb podumernbckoao ydacmus. Cpedu Hux:
YPOBEHb MEXHOI02UYecKol epaMomHocmu podumenel, UX rcuxXo3MOoUUOHarIbHOe COCMOSIHUE, Kadecmeo
g3aumolelicmeusi ¢ reGazoeamu, docmyrn K HeobxoduMbIM pecypcaM U UHCmMpyMeHmam 05 0by4eHUs.
KaxObili u3 amux acrnekmog paccMampuseaemcsi 8 KOHMEKCME €20 6/IUSIHUSI Ha Kayecmeo U pe3yrbma-
mueHocmb OUCMaHUUOHHO20 0by4YeHuUsi. Aemophbl rpedcmassisiom KOHKPemHble pekomeHOauuu, Haripas-
JIeHHble Ha onmumu3ayuro podumerbckoeo yyacmusi. OHU ekoyarom 8 cebsi cmpameauu o o8bIULEHUH
mexHosoa2u4eckol epamomHocmu podumersiel, MexaHU3Mbl [CUXO0au4deckol nod0epXKuU, yIyHueHuUe
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KaHaros KOMMyHUKauuu Mexdy eceMu yd4acmHukamu obpazosamesibHO20 ripouecca u Memodsl adanmauuu
oby4darowux mamepuarnos. B yenom, uccrnedosaHue siensiemcsi 6knnadom 8 arybokoe noHumaHue podumerib-
CKO20 yyacmusi 8 KOHmeKcme OucmaHUyuoHHo20 obpa3sosaHusi. OHO rpedocmasrsgem MPakmu4ecKue PeKo-
meHdayuu 0nsa nedazozos, podumernel U nonumukos e obracmu obpa3osaHusi, nomozaasi (hopMuUpPo8amb
aghgpekmusHble cmpameauu U nodxolb! Ons Makcumulauuu obpazoeameribHbIX U CUX03MOUUOHaIbHbIX
pe3ynbmamos y4aujuxcs 8 ycro8usix OUCMaHUUOHHO20 0byYeHUsl.

Knroyeeble cnoea: ducmaHyuoHHoe obydyeHue, podumesibckoe y4dacmue, [CUXO3IMOUUOHaIbHOE
COCMOsIHUE, MeXHosIo2u4ecKasl epaMomHocmb, nedaso2udeckue cmpameauu, KOMMYyHUKayusl, obpa3osa-
mesibHble pecypchbl.

Introduction. In the modern world, distance learning is becoming more and more relevant, stemming
from global changes in the educational environment, the integration of technologies and external factors [1,
5p]. Distance learning, which has become a daily occurrence in the era of technological progress and global
pandemics, presents unique opportunities and challenges. The role of parents in this process is critically
important, and the pedagogical and psychological aspects of their participation require special attention and
analysis [2,94p]. Parental participation in distance learning has become one of the key elements of a
successful educational process. In the conditions of the distance format, parents often become mediators
between students and educational platforms, helping children to master technologies, organize a workspace
and maintain discipline [3, 69p]. This participation is not limited only to technical assistance: parents play a
role in psychoemotional support of the child, motivate learning and participate in communication with
teachers. The benefits of active parental involvement include strengthening trust between students, parents
and teachers, increasing student motivation and ensuring deeper learning of educational material [4, 27p].
However, parental involvement also presents challenges, such as the need to master new technologies, the
potential lack of time or resources for active intervention, as well as possible conflicts or misunderstandings
with teachers. Despite these challenges, the active participation of parents remains critically important for the
success of distance education [5, 284p].

Pedagogical aspects include methods, strategies and techniques that parents use to support their
children's education at home. This may include helping with homework, participating in interactive learning
sessions, providing a structured educational environment and learning materials [6, 61p]. From a
psychological point of view, parental involvement affects the motivation, self-esteem and emotional well-
being of students. Support, attention and understanding from parents can contribute to a positive attitude to
learning, develop resilience and cope with learning stress [7, 103p].

Parents face the challenge of maintaining a balance between providing the necessary support and
encouraging their children's independence and responsibility [8, 923p]. Distance learning can also reveal a
gap in technological literacy between generations, requiring parents to update skills and knowledge.
Successful parental participation in distance learning depends on effective interaction with teachers, access
to learning resources, as well as adaptation to the individual needs and learning styles of children.
Pedagogical and psychological strategies, such as positive reinforcement, emotional support and structuring
of study time, can contribute to successful distance learning [9, 99p].

Pedagogical and psychological aspects of parental participation have a significant impact on the quality
and effectiveness of distance learning [10, 656p]. Awareness and adaptation to these aspects will not only
improve the educational experience of students, but also enrich the relationship between parents, teachers and
students, contributing to the creation of an enriched, inclusive and supportive educational environment [11, 8p].

Parental participation in distance learning is of great importance for the effectiveness of the child's
educational process. In the context of online education, the role of parents is often enhanced, as they become
mentors, assistants and motivators of their children [12, 901p]. Cooperation between parents and teachers also
plays an important role in providing quality education at a distance. One of the main tasks of parents is to
create a favorable educational environment at home. This includes organizing a comfortable and calm learning
space, regulating the child's daily routine, as well as monitoring his online activity during classes [13, 501p].

In addition, parents can help their child develop independent work skills and responsibility for their
education. In addition to helping with homework, it is also important to teach the child effective time planning,
development of motivation and concentration [15, 173p]. Communication with teachers and school staff also
remains a key aspect of parental involvement. Parents should be involved in communication with teachers,
be informed about the progress and difficulties of their child, and, if necessary, take part in decision-making
regarding methods and forms of education [16, 296p]. Thus, parental participation in distance learning is
multidimensional and includes not only assistance in studying, but also the creation of a supportive
atmosphere, the development of skills and competencies of the child, as well as active interaction with the
educational institution [17, 29p].

Scientific studies emphasize that parental involvement contributes not only to improving the academic
performance of children, but also to their socio-emotional development. When parents are actively interested in
and support the learning process, it strengthens children's self-confidence and encourages them to achieve
better results [18, 2p]. In the conditions of distance learning, parents help children organize a workplace,
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regulate the daily routine, control the time spent in front of the screen, as well as maintain a balance between
study, recreation and personal space [19, 328p]. Such participation helps children develop self-organization
skills, which is important not only for distance learning, but also for future professional activities [20, 22p].

In addition, distance learning requires new skills from parents — from technical literacy to
understanding modern teaching methods and approaches [21, 99p].

Parents become active participants in educational webinars, trainings and courses to better
understand and support their children [22, 78p]. Close cooperation between parents, teachers and
educational institutions ensures a continuous exchange of information, resources and strategies aimed at
maximizing the adaptation and effectiveness of distance education [23, 1877p]. In general, distance
education rethinks the role of parents in the educational process, making them active allies in an effort to
provide high-quality and balanced education for their children in a changing world.

The relevance of the topic is determined by the abrupt transition to online learning formats and the
need to adapt all participants in the educational process to new conditions [24, 221p]. Parental participation
in this context takes on new forms and is expressed not only in control, but also in active support of the
child's educational process. With the transition to an online learning format, parents often act as assistants,
mentors and even co-teachers for their children [25, 3p]. They help children cope with technological tasks,
create a comfortable learning space at home and motivate them to study. In addition, parents have become
active participants in the dialogue with teachers, taking part in online meetings and consultations [26, 226p].
However, parental participation is not only about assistance in the educational process. It is also about
psychological support, about ensuring stability and routine in conditions of uncertainty [27, 189p].

At the same time, parents face a number of difficulties, ranging from the need to quickly master new
tools to potential conflicts in the educational process. But despite these challenges, their role in distance
learning remains invaluable, ensuring the smoothness and effectiveness of the educational process in new
conditions [28, 10p].

Problem. The problem of the study is the lack of understanding of the mechanisms of interaction
between parents, students and teachers in the context of distance learning, as well as the need to adapt
pedagogical and psychological approaches to the new reality.

Novelty. The novelty of the research lies in the analysis of the specifics of parental participation in the
conditions of distance learning, identifying its features, opportunities and limitations.

The purpose of this study is to investigate the pedagogical and psychological aspects of parental
participation in distance learning and to determine its impact on the quality and effectiveness of the
educational process.

Objectives:

- To study the theoretical foundations of parental participation in distance learning;

- Conduct an empirical study to analyze the level of parental participation by estimating process of
online education at primary schools;

- To identify the factors influencing the effectiveness of parental participation in distance education by
crossing view of pros and cons;

- Develop recommendations for optimizing parental participation, taking into account pedagogical and
psychological aspects.

Thus, this article is of interest to teachers, psychologists, parents and anyone who deals with the
problems of distance education and seeks to optimize the process of interaction of all participants in the
educational process in new conditions.

Research methods

1. Study of the theoretical foundations of parental participation in distance learning

Methods:

- Analysis of scientific literature: Study and analysis of academic articles, monographs and reports on
parental participation in distance learning.

- Comparative analysis: Comparison of theories, models and approaches to identify key principles,
strategies and tactics of involving parents in the learning process at a distance.

Materials:

- List of scientific publications, Internet resources and other sources of information.

2. Conducting an empirical study to analyze the level and forms of parental participation through survey.

Methods:

- Surveys and questionnaires: Development and distribution of questionnaires in order to collect data
on the methods, methods and intensity of parental participation. In this regard, to identify the first used
process of online education at primary schools in Kazakhstan, authors conducted a survey among parents
and teachers of schools Ne 33, Ne 21, and Suburban Secondary school. The total sample of teachers were
80 people (10 men and 70 women aged 27 to 68 years). The total sample of parents were 381 people (152
men and 229 women aged 27 to 63 years). The survey (table 1 and 2)of teachers and parents were
implemented in May 2020.
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- Interview: Conducting structured interviews with parents and teachers for in-depth analysis of
interaction features in the context of distance learning.

Materials:

- Questionnaires, interview protocols, collected data for analysis (table 3 and 4).

3. Identification of factors affecting the effectiveness of parental participation in distance education

Methods:

- Correlation analysis: The use of statistical methods to identify dependencies between various factors
and the level of effectiveness of parental participation.

- Qualitative analysis: Analysis of data from interviews and questionnaires to identify the main topics
and trends.

Materials:

- Statistical data, interview recordings, answers to questionnaires.

4. Development of recommendations for optimizing parental participation, taking into account
pedagogical and psychological aspects

Methods:

- Theoretical analysis: Based on the data collected in the previous stages, as well as theoretical
material, to develop a set of recommendations(table 5).

- Expert evaluation: Conducting sessions with experts in the field of pedagogy and psychology to
evaluate and correct the proposed recommendations.

Materials:

- The text of recommendations, expert reviews and comments, additional materials for correction and
clarification of recommendations.

The application of a multi-level approach includes theoretical and empirical research, as well as the
development of practical recommendations, providing a comprehensive analysis and understanding of the
pedagogical and psychological aspects of parental participation in distance learning.

Results. After a thorough analysis of the scientific literature and a comparative analysis of various
theories and models, we have identified several key topics related to parental participation in distance
learning. Parents play an essential role in providing structure, motivation and support in the home learning
environment (Martinsone, 2021; 226). The interaction of parents with teachers enhances the quality of
distance learning, contributing to the adaptation and individualization of the educational process.Parents
need to develop their technological skills to effectively support children in online learning. Parental support is
critical for managing stress and anxiety associated with distance learning (Pascual, 2021; 189).

Parents, especially in the conditions of distance learning, become accomplices in the educational
process. Their contribution to the structuring of school time, the organization of study space and the
motivation of the child has a direct impact on academic achievements. Effective cooperation between
parents and teachers contributes to the development of individualized learning strategies, taking into account
the specific needs and capabilities of each child (Glvercin, 2022; 10).

Technological competence of parents turns out to be crucial in conditions where technology becomes
the main means of learning. Lack of skills and knowledge in this area can hinder effective parental
participation. Parents play a key role in managing the emotional state of children, reducing stress and
increasing motivation, which contributes to better learning and academic success.

The study of the theoretical foundations of parental participation in distance learning emphasizes the
multifactorial nature of this topic. Parents find themselves at the center of a complex interaction between
pedagogical, psychological and technological aspects of learning. To optimize parental participation, a
comprehensive approach is required, including the development of technological skills, strategies for
cooperation with teachers and methods of psychoemotional support for children.

The survey was aimed at different groups of people in order to gain a multi-faceted understanding of
parental participation in distance learning. The main groups of respondents included: 381 parents (152 men
and 229 women aged 27 to 63 years) and teachers were 80 people (10 men and 70 women aged 27 to 68
years) which implemented in May 2020.

Discussion. As aims of investigation were guardians, parents who take care of children in the
absence of parents. Also, teachers and educational consultants with experience in distance learning.

Survey structure. The survey included various types of questions, such as multiple choice, open-
ended questions and a Likert scale to assess the degree of agreement with various statements. The purpose
of this study is to investigate and evaluate the impact of distance learning and presents an analysis of
distance learning in the education of students at the present stage of development of society in comparison
with the classical form of education. To achieve this goal, the following research methods were used:
analysis of psychological and pedagogical literature in relation to the problem under study, generalization,
guestioning, analysis and synthesis of the data obtained, methods of mathematical statistics. The results of
the conducted division survey in accordance with the structure of the schools are presented in tables 1 (table
1 —teachers’ survey) and 2 (table 2 — students’ survey).
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Table 1. — Interviewed teachers

Names of investigated schools Amount of interviewed
individuals (%)
School Ne33, Aktobe, Republic of Kazakhstan 43,1
School Ne21, Aktobe, Republic of Kazakhstan 34,9
Suburban Secondary school, Aktobe, Republic of Kazakhstan 22,0

Table 2. — Interviewed parents

Names of investigated schools Amount of interviewed
individuals (%)
School Ne33, Aktobe city, Republic of Kazakhstan 56.4
School Ne21, Aktobe city, Republic of Kazakhstan 325
Suburban Secondary school, Aktobe, Republic of Kazakhstan 11.1

The distribution of responses by school for the parent and teacher questionnaires is shown in Table 2
and Table 1, respectively. Table 1 shows that the majority of instructors who participated in the survey
(43.1%) were from Aktobe City's, School Ne33, and followed by School Ne21 (34.9%) and Suburban
Secondary School (22.0%). In a similar vein, Table 2 reveals that the majority of parent replies (56.4%) were
likewise from School Ne33, followed by School Ne21 (32.5%) and Suburban Secondary School (11.1%).
According to these statistics, School Ne33 had the highest rates of participation from both parents and
teachers.

Table 3. — Assessment of the advantages of distance learning (in %) (among parents) to identify the
factors affecting the effectiveness of parental participation in distance education

Response options Correlation

of answers
Allowing students to choose the time and pace of training 0.9
Ability combine playing games with study 1.34
Allowing children to study in a comfortable and familiar environment 2.66
Equal educational opportunities regardless of place of residence, health status 0.2
Using modern information technologies 0.2
Not restricting students in choosing an educational institution 1.33
Possibility of continuing education throughout life 2.67
Equal educational opportunities regardless of the financial security of the student 2.00
Improving the quality of knowledge and practical skills 2.34

Parental opinions on the main benefits of distant learning were gathered through a survey. The
capacity for children to learn in a familiar and comfortable setting (2.66%) and the chance for lifelong lear-
ning (2.67%) received the greatest levels of agreement, indicating that parents value distance education's
learner-centered approach. These answers point to a high preference for psychological comfort and flexibility
during the learning process. Parents view distance education as both pedagogically effective and socially
equitable, as evidenced by the relatively high scores obtained for improvements in the quality of knowledge
and practical skills (2.34%) and for promoting equal educational opportunities regardless of students'
financial background (2.00%). Conversely, there was little endorsement of the concepts.It should be noted
that this survey had been revealing the advantages of distance learning (table 3- Assessment of the
advantages of distance learning (in %) (among parents)), among the advantages in the first place for the
surveyed parents is the possibility of greater freedom of organizing a lifestyle and choosing a life trajectory
for their children. Almost half of them attach importance to the use of modern technologies, which are
becoming an integral part of the organization of various forms of activity, especially the younger generation.

Table 4. — Teachers' opinion on what qualities develop in the process of distance learning (in %)

Teachers’ response options Amount, %

Level of knowledge, skills, skills increases 7,9
Skills of working with amounts of information are being formed, independence in 63,5
finding and using the necessary information is developed

Develops the student's creative abilities 7,9
Improving self-control skills 61,2
Forming motivation for self-education 37,5
Student has a negative attitude to the application of remote technologies 13,6
Any kind of qualities are developed 6,8
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Teachers' opinions on the main traits that students acquire during the distance learning process are
shown in Table 4. The vast majority of respondents (63.5%) think that online learning improves students' inde-
pendence in locating and utilizing pertinent resources and cultivates the capacity to work with vast amounts of
information. Furthermore, a sizable percentage (61.2%) said it aids in the growth of self-control abilities. Distan-
ce learning helps shape students' motivation for self-education, according to more than one-third of teachers
(37.5%). On the other hand, only 7.9% of respondents said that it fosters the growth of students' creative
abilities or enhances their general knowledge and skills. Interestingly, 13.6% of educators saw students'
attitudes toward using distant devices negatively, while 6.8% said they thought there was no particular.

The data collected during the survey were analyzed using quantitative and qualitative analysis
methods. This made it possible to identify the main trends, as well as a variety of perspectives and
experiences among respondents. The survey results provided valuable data on the current state of parental
view in distance learning.

The survey highlighted the need for additional resources and support for parents adapted to their
unique needs and circumstances in order to improve the quality and effectiveness of the results of surveys
and questionnaires showed a variety of forms and levels of parental participation in distance learning. Most
parents are actively involved in the educational process of their children, helping with homework, organizing
the learning space and providing the necessary resources.

The data obtained during the interview revealed that parents feel the need for additional support and
resources for more effective interaction with teachers and educational platforms. The topics of psychological
pressure and stress related to the new responsibilities of parents in the context of distance learning were
also touched upon. The level of parental participation has increased significantly due to the transition to
distance learning. Parents have become more involved in the learning process, experiencing both positive
and negative aspects of this change.

The forms of participation range from passive control to active support and cooperation with teachers.
This highlights the need for individualized strategies that allow parents to adapt to the specific needs and
circumstances of their children. Empirical research has revealed a wide range of levels and forms of parental
participation, emphasizing the complexity and diversity of this phenomenon in the context of distance
learning. The results emphasize the need to develop effective strategies and resources to support parents,
as well as to adapt pedagogical approaches to ensure quality education in a changing educational
environment. To optimize parental participation, it is important to take into account individual and cultural
differences, as well as the needs and limitations associated with technological access, knowledge and skills.
The provision of flexible and accessible resources, training materials and platforms for interaction can
contribute to improving the quality of parental participation and, consequently, the educational outcomes of
students.the usefulness of their participation in distance learning of children.

Statistical data obtained using correlation analysis indicate several key factors that correlate with the
effectiveness of parental participation in distance learning. The level of technological literacy of parents
positively correlates with their ability to effectively support distance learning of children. The time that parents
can devote to participation in the educational process of children is also a significant factor. The emotional
state and stress level of parents affect the quality of their participation.

Analysis of data from interviews and questionnaires revealed a number of topics that confirm and
expand statistical results:

Assistance and support from teachers improve the quality of parental participation. Having access to
educational resources and tools is also a key factor. Parental involvement is influenced by a combination of
factors, including individual, social and educational aspects. Technological literacy, time resources and the
psycho-emotional state of parents, as well as support from teachers and access to resources, have a direct
impact on the quality of parental interaction with children in the context of distance learning.

To optimize parental participation in distance education, it is important to address the identified factors.
Measures may include training parents to improve their technological literacy, providing pedagogical
resources and psychological support, as well as improving communication and interaction between parents
and teachers. Such a multifactorial intervention can contribute to a deeper and more productive participation
of parents in distance learning, enriching the learning experience for students and contributing to higher
educational outcomes.

Based on the previous stages of the study, recommendations were developed to optimize parental
participation in distance learning, taking into account pedagogical and psychological aspects (Table 1).

Table 5 — Recommendations for optimizing parental participation in distance learning

1 | Improving technological | Providing training programs and resources for parents to increase their
literacy confidence in using technology

2 | Psychoemotional support Organization of workshops and seminars on stress reduction and
emotion management accompanied by distance learning for children.

3 | Effective interaction with | Development of communication channels between teachers and

teachers parents for information exchange and support.
4 | Adaptation of training | The provision of adapted and differentiated materials that take into
materials account the individual needs and abilities of students.
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Parents need competencies to use digital platforms and tools effectively. This will improve the quality
of their support for children in distance learning. The mental health of parents affects their ability to support
children. Stress management and resistance development resources can be very useful. Strengthening the
relationship between parents and teachers can contribute to coordinated efforts to support distance learning.
Individualization of educational materials ensures the relevance and accessibility of the content for each
child.

Optimization of parental participation requires a comprehensive approach integrating technological,
pedagogical and psychological components. Parents need skills, resources and support for effective
interaction with children and teachers in a distance learning context. Based on the analysis, the proposed
recommendations can significantly contribute to improving the quality and effectiveness of parental
participation, contributing to more favorable educational outcomes for students.

Distance learning, as revealed in the study, is a complex process where parental involvement
becomes a critical factor. The study of the theoretical foundations of parental participation revealed that the
interaction between parents, students and teachers, as well as the psycho-emotional state of parents, play a
key role in determining the success of distance learning. Empirical data emphasize the diversity of levels and
forms of parental participation, confirming its complex and multifactorial nature. Special attention is paid to
technological literacy, time resources, and the psycho-emotional well-being of parents. The analysis of
factors influencing the effectiveness of parental participation highlights the importance of technological skills,
access to resources, and high-quality communication between parents and teachers. This underscores the
need for integrative strategies that can simultaneously address different aspects of parental involvement.
The recommendations proposed in the study indicate ways to optimize parental contribution to distance
learning. The importance of teaching and supporting parents in the field of technology, strengthening psycho-
emotional well-being and improving communication channels with teachers is emphasized. Based on the
above conclusions, it can be suggested that in order to optimize parental participation, it is necessary to take
into account a combination of individual, educational, and social factors. This requires a multi-level approach
that takes into account both the specific needs of students and their parents, as well as broader educational
and social contexts. The implementation of such comprehensive strategies may require collaboration
between educational institutions, families, and possibly other social services. Special attention should be
paid to strengthening resources and support for parents so that they can successfully cope with the
challenges associated with distance learning.

In the future, additional research may expand our understanding of this topic, studying, for example,
the long-term effects of parental participation in distance learning and developing innovative methods and
tools to support and optimize it.

Conclusion. This study has offered a thorough analysis of the psychological and pedagogical facets
of parental involvement in remote learning, emphasizing how important it is to the success of online learning.
The study, which draws on theoretical frameworks as well as empirical data, shows that parental involvement
is a complex phenomena influenced by a range of institutional, emotional, technological, and individual
aspects.

The results highlight how parents’' technology knowledge, time and resource availability, family
emotional health, and the caliber of parent-teacher communication all have a significant impact on how
effective distant learning is. Students' learning outcomes and general academic resilience are greatly
improved by active parental involvement, which can take many forms, from encouragement and emotional
support to help with homework and classroom organization.

The report also recognizes the difficulties parents encounter, such as the need to quickly adjust to
digital platforms, cope with stress, and find a balance between providing support and encouraging student
independence. Through open communication, direction, and the availability of easily accessible learning
resources, teachers also play a critical role in facilitating successful parental participation.

Based on the analysis, the study makes specific recommendations to maximize parental participation,
such as: (1) enhancing digital literacy through easily accessible training programs; (2) offering families
psycho-emotional support; (3) enhancing parent-teacher collaboration; and (4) customizing educational
materials to fit the needs of each individual student. The findings of this study help the development of a
more inclusive, flexible, and successful distance learning environment by providing educators, school
administrators, legislators, and parents with useful insights. The long-term effects of parental involvement,
such as its impact on academic performance, student autonomy, and emotional health, should be further
investigated in future studies. Researching culturally relevant tactics and creating cutting-edge resources
that may assist parents in various educational settings are also crucial.

In summary, effective parental participation in distant learning necessitates a multifaceted, coordinated
strategy that incorporates psychological, technological, and instructional aspects. The findings of this
research provide. The recommendations developed on the basis of the study emphasize the need for an
integrated approach to optimizing parental participation. Strengthening parents' technological skills, providing
psychological support and improving communication channels with teachers are key aspects for improving
the effectiveness of distance learning. This study serves as an important contribution to understanding the
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dynamics of parental participation in the context of distance learning. It provides valuable data and insights
for educational institutions, teachers and parents who aim to maximize the educational results of students in
these conditions. In the future, the results of this study can contribute to the development of innovative
strategies and solutions aimed at improving the quality of distance learning. Conducting additional research
in this area will also be very relevant for adapting and optimizing parental participation practices in
accordance with developing technological and social trends.
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