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The article examines the integration of artificial intelligence (Al) in education, specifically in teaching
dramatic reading. As Al-driven tools become increasingly prevalent, understanding their impact on pedagogy
is essential. This study explores how Al influences learning outcomes, creativity, and the role of educators.
The study aims to determine whether Al can replace human teachers in dramatic reading, assess its effects
on learning efficiency, and evaluate its role in fostering or diminishing creativity. Additionally, it seeks to
capture student perceptions of Al in education and emphasize the necessity of a balanced approach to Al
integration. The study employs an empirical research design, surveying 51 undergraduate students speciali-
zing in foreign language (two foreign languages). Using a five-point Likert scale, participants provided
insights into their attitudes toward Al’s role in dramatic reading. Findings reveal that 51% of respondents do
not believe Al can fully replace teachers, while 82% acknowledge its potential to enhance learning efficiency.
Additionally, 41.2% feel Al reduces creativity, whereas 39.2% believe it can contribute to creative develop-
ment. This research provides valuable contributions to the field of Al in education by offering empirical
insights into its adoption. It highlights the importance of strategic Al implementation, ensuring that Al serves
as a supportive tool rather than a substitute for human instruction. The findings serve as a guide for
educators and policymakers in designing Al-assisted teaching strategies that balance technological
advancements with creativity and critical thinking in education.

Key words: Atrtificial Intelligence (Al), education, dramatic reading, creativity, pedagogical techno-
logies.

K©PKEM OKYAbl YAPETYAEI XXACAHAbI UHTENNEKTTIH (Al) POSII:
MYMKIHOIKTEP MEH KUbIHObIKTAPbDI

Xanranuesa [.A.* — maaucmp, okbimywsl, Lllekepim yHusepcumemi, Cemel K., KazakcmaH
Pecnybnukacel.

PaxvamynuHa [.K. — mazucmp, okbimywsbl, Llekepim yHueepcumemi, Cemel K., KasakcmaH
Pecnybnukacel.

A60bixaHoea B.A. — PhD, wem mindep kaghedpachbiHbiH MeHzepyuwlici, LLlekapim yHusepcumemi,
Cewmel K., KazakcmaH Pecnybnukacsil.

byn makanada xacaHdbl uHmernnekmmiH (Al) 6inim 6epy xyleciHe, aman almkaHOa, KepKeM OKY
rpoueciHe eHeisinyi kapacmbipbinadbl. Al KypandapbiHbiH KeH maparybiHa 6alinaHbicmbl 0n1apObiH nedazo-
e2uKara ocepiH myciHy MaHbI30bl. byn 3epmmey Al-ObiH OKy HemuxesiepiHe, WbliFapMawbliibiKKa XoHe
OKbImywblriapOblH periHe biKnanbiH 3epmmeyze barsimmarnraH. 3epmmeydiH makcambl — Al Kepkem OKyObI
ytupemyde myranim0epdi anmacmsipa ana Ma, OHbIH OKy muimOiniciHe acepi KaHOal xeHe WhbirapMallbi-
nbikmbl dambimydarbl Hemece wekmeyodeeai peni kaHOal ekeHiH aHbiKmay. COHbIMEeH Kamap, 3epmmey cmy-
0eHmmepOiH Al-0bi 6irim 6epy xytieciHde KabbindaybiH baranaydbl xeHe Al mexHonoausnapbiH meHaepimoi
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KondaHyObiH MaHbI30bINbIFbIH KepcemyOdi Makcam emedi. 3epmmey amnupukasbiK 80icKe Hezi30eslieeH XoHe
“Lllemen mini: eki wemen mini" mamaHObIFbl 60UbIHWa OKUMbIH 51 cmydeHmKe cayanHama xypeizydi Kam-
mudbl. bec 6andbik Jlukepm wkanacbl HezisiHOe Kambicywblnap Al-ObiH KepkeM OKyfa biknasnsl myparbl
nikipnepimeH 6enicmi. Hemuxenep 6olbiHwa, 51% cmydeHm Al myranimMdi monbifbIMeH anmacmeaipa
anmaliOsi den caHalonbl, an 82% oHbIH 0Ky muimdirieiH apmmaeipyra Kabinemmi ekeHiH MolibiHOaliObl. COHbI-
meH Kamap, 41.2% Al wbirapmauwbinsikmsl memeHdemedi den ecerimece, 39.2% oHbl OaMbimyFra KeMeKkme-
cyi mymkiH Oen caHalidbl. byn 3epmmey Al-ObiH 6inim 6epy canacbiHa eHei3inlyiHe KambiCmbl KyHObI 3Mu-
pukarnbik 0epekmep ycbiHadbl. Al mexHonoausinapbiH muimMOi KondaHy Kaxxemminiei aman eminedi, aFHu Al
myranimOi mornbiK anmacmsipmad, KeMekwi Kypan pemiHOe kondaHbinybl muic. Hemuxxenep 6inim 6epy
canacbiHbiH MamaHOapbl MeH casicamkepriepee Al-mMeH okbimyObiH meHeepiMOi cmpameausiniapbiH Xacayfra
KkemekmeceOi, bys1 pemme MEexHOI02USAsbIK Xemicmikmep MeH WblFapMawbiiibiK MeH CbIHU oliayobl
Oambimy apacbiHOa merne-meHOiK cakmarybl Kaxem.

TyiiHdi ce3dep: >KacaHObi uHmennekm (Al), 6inim 6epy, Kepkem OKy, WhbiFapmawbinbiK, nedazoau-
KariblK mexHonoausnap.

POJIb MICKYCCTBEHHOIO UHTENJEKTA (Al) B MPENOAABAHUA
BbIPASUTENIbHOIO YTEHUA: BO3MOXHOCTU U TPYOHOCTU

Xaneanuesa [.A.* — maaucmp, npernoGagsamernb, YHusepcumem umeHu Lllakapuma, 2. Cemed,
Pecnybnuka Kazaxcmar.

PaxmvamynuHa [.K. — maaucmp, npenodasamenb, YHusepcumem umeHuU Lllakapuma, e. Cemed,
Pecnybnuka Kazaxcmar.

A60bixaHoea B.A. — PhD, 3asedyrowas kaghedpol UHOCMpPaHHbIX $S3bIKO8, YHusepcumem UMEHU
Llakapuma, 2. Cemel, Pecrniybnuka KaszaxcmaH.

B cmambe paccmampusaemcsi uHmeegpayusi UcKyccmeeHHo20 uHmernnekma (W) e obpasoeaHue, 8
YacmHocmu 8 npouecc obyqyeHUsi 8blpa3umesibHoOMy 4meHuro. 1ocKonbKy UHCmpymMeHmsbl Ha ocHose WU
cmaHossimcs ece bosiee pacrnpocmpaHeHHbIMU, MOHUMaHUe UX 8/IUSIHUSI Ha nedaz2o2uKy cmaHo8umcsi Heob-
xo0umbiM. B amom uccnedosaHuu usyyaemcs, kak N enusiem Ha pe3yrnbmamal 00y4eHUs, KpeamueHOCmb
u posnb nedazoeos. Llenb uccnedosaHusi — onpedenums, Moxem nu U 3ameHums ripernoGasamernel 8
npoyecce oby4YeHuUs 8bipasumerisHOMY YMEeHU0, OUEeHUMb €20 8russHUe Ha aghghekmueHocmb 0byHYeHus u
OUeHUMb e20 pPOoJib 8 Pa3suMuU UU CHUXEeHUU KpeamusHocmu. Kpome moeo, uccriedogaHue cmpemumcs
oxeamume 80rpoc socrnpusmusi cmydeHmamu MW e obpasosaHuu u nodyepkHymb Heobxodumocmb cba-
nlaHcupogaHHo20 nodxoda K uHmeezpauyuu UW. B cmambe ucnonb3yemcsi amnupuyeckul uccredoesa-
mesnbcKkull nodxod, 8 pamMkax Komopoeao onpawusaemcs 51 cmydeHm bakanagpuama crieyuasibHocmu
«MlHocmpaHHbIU A3bIK: 08a UHOCMpaHHbIX A3blkay. Mcrionb3ys namubanneHyto wkany flatikepma, yd4acm-
HUKU rpedocmasurnu UuHopMayuo 0 C80eEM OMHOWEHUU K ponu MW e ebipasumernisHOM YmeHuu. Pe3yrib-
mamebi rnokasbigatom, 4ymo 51% pecrioHOeHmMos He gepsim, 4mo VI moxem MosIHOCMbO 3aMeHUMb y4qu-
menel, 8 mo epemsi kKak 82% npu3dHatom e20 romeHyuasn 8 roebleHUU 3ghghekmusHocmu 0byYeHUs.
Kpome moeo, 41,2% cyumarom, umo WU cHuxaem kpeamusHocmsb, moada Kak 39,2% cyumarom, 4mo OH
Moxem criocobcmeogamb MeOpPHYECKOMy pazgumuto. Omo uccriedogaHue 6HOCUM 3HaqyuMbll eknnad 8
obsiacmb U3y4YyeHUsi Posu UCKYCCMBEHH020 UHMmeJsisiekma 8 obpasosaHuu, npedocmassissi SMIUpUHecKue
OaHHble 0 eeo nipuHamuu. OHO nod4yepKugaem 8axHOCMb cmpameauyeckou peanu3auyuu NN, eapaHmupys,
ymo UMW 6ydem cnyxumb ecriomMo2amesibHbIM UHCMPYMEHMOM, a He 3aMeHoU mpaduyuoHHOU ¢hopMbl
obyyeHusi ¢ npernodasamerneM. Pe3ynbmamebl criyxam pykogodcmeom Osisi nedaz20208 U rofaumuKkos npu
paspabomke cmpameeaull 06y4eHus ¢ ucrnosb3o8aHuem UM, couemarowjux mexHoo2u4ecKue UHHo8ayuu ¢
pasgumuem KpeamugHOCMU U KPUMUYECKO20 MbILUIEHUS].

Knro4deebie cnoea: UckyccmeeHHsil uHmennekm (Al), obpa3oeaHue, 8bipasumesibHoe 4YmeHue,
KpeamugHoCcmb, nedasoau4yecKue mexHonoauu

Introduction. This study addresses a specific research gap: while Al has been explored in various
fields of education, there is limited empirical evidence regarding its influence on dramatic reading instruction,
which combines emotional, creative, and interpretive dimensions that remain difficult for Al systems to
emulate. This defines the main research problem and highlights the need for balanced Al integration in
artistic and linguistic pedagogy.

In addition, the integration of artificial intelligence (Al) into education represents a significant shift in
teaching and learning paradigms. In recent years, Al technologies have been increasingly adopted across
educational contexts, ranging from personalized learning systems to administrative task automation. The
impact of Al on higher education is highlighted, who emphasize the potential of Al-driven systems to improve
learning outcomes, particularly through personalized approaches [1, p. 51]. Similarly, Zheng and Badarch
examine various Al applications in education, focusing on their role in enhancing student engagement and
teaching effectiveness [2, pp 72-79]. This influx of Al tools is reshaping not only the methods educators use
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but also the learning experiences of students, enabling greater flexibility and accessibility in educational
contexts.

However, the integration of Al in education raises important ethical considerations. The ethical
implications were discussed that using Al-driven mobile applications in educational settings, including
concerns related to data privacy, equity, and algorithmic bias [3, p.10]. These considerations are crucial as
educational institutions strive to balance the benefits of Al with the protection of student rights. Furthermore,
the introduction of effective Al tools necessitates a reevaluation of curricula, pedagogical strategies, and
assessment methods, as noted by Zhu in their discussion of Al's role in fostering educational reform and
innovation [4, pp.67-71].

Against this backdrop, it becomes evident that Al is not merely a technological adjunct; rather, it is a
transformative force that can redefine educational practices. While the operational benefits of Al, such as
increased productivity and personalized learning experiences, are compelling [5, pp.2151-2160], the
strategic integration of these technologies also presents challenges that require careful consideration. Fan
and Liang articulate that Al applications in educational environments can enhance creativity and learning
outcomes, especially in fields such as arts education, where innovative methodologies are essential [6,
pp.146-160].

The transformative potential of artificial intelligence (Al) within the realm of higher education is
increasingly gaining scholarly attention. As educational institutions strive to adapt to the demands of a
technologically driven world, Al technologies have emerged as pivotal tools that can facilitate personalized
learning experiences, enhance administrative efficiencies, and foster innovative pedagogical approaches. Al
can augment educational practices by analyzing student performance data, thereby enabling tailored
instructional strategies that meet individual learning needs [7, p.122]. This personalized approach not only
empowers students to learn at their own pace but also encourages deeper engagement with course
materials, as recent studies illustrate that customized learning paths correlate with improved academic
outcomes [8, pp.152-157].

In the evolving educational landscape, Al's role extends beyond mere personalization to include
support for educators in administrative tasks. The implementation of Al systems for grading assignments,
managing schedules, and assessing student engagement significantly reduces the administrative burden on
instructors, allowing them to devote more time to teaching and mentoring. Al-based systems can automate
routine evaluations, thereby enhancing the fairness and speed of feedback that students receive [9, p.53].
This optimization of administrative processes is particularly crucial in large institutions where faculty mem-
bers often manage high volumes of students, often collaborating to ensure consistent educational quality.

Moreover, the ethical implications of Al in education warrant thorough examination. The integration of
Al technologies raises critical questions regarding equity, bias, and data privacy. Studies have shown that
algorithms can inadvertently perpetuate existing biases in educational settings, especially when they rely on
historical data that reflect societal inequalities [10, pp.210-218]. Therefore, it is imperative that educational
stakeholders—administrators, educators, and policymakers—engage in ongoing dialogues to develop ethical
frameworks that govern the use of Al. These discussions should be informed by interdisciplinary perspecti-
ves, including insights from ethics, technology, data science, and education [11, pp.26-33]. Empirical re-
search conducted by Knox et al. (2021) elucidates the necessity for establishing guidelines that ensure Al
tools are deployed equitably and transparently in educational contexts [12, pp.].

As Al continues to evolve, its potential to support not only participation in academic discourse but also
critical inquiry and creative problem-solving becomes increasingly evident. Al can facilitate organizational
changes in curricula that encourage interdisciplinary studies and foster creativity among students [1, p.51].
For instance, innovative Al tools like natural language processing can assist students in research
methodologies, allowing for collaborative projects that span diverse fields—from the arts to the sciences—
thereby enriching the educational experience.

In light of these multifaceted implications, the present article aims to explore the diverse applications
of Al in higher education, its contributions towards improved learning outcomes, enhanced teaching practi-
ces, and the ethical dimensions that accompany its adoption. By offering a comprehensive examination of
both the opportunities and challenges posed by Al technologies, this discourse will provide valuable insights
into the pathways for future educational reforms. Through a critical lens, the nuances of Al's integration will
be dissected as researchers and practitioners alike navigate this rapidly evolving terrain.

Research purpose: The purpose of this research is to investigate the role of artificial intelligence (Al)
in teaching dramatic reading, specifically analyzing its potential to replace human teachers, its impact on
learning efficiency, and its influence on student creativity. Additionally, the study aims to explore student
perceptions of Al in education and highlight the importance of a balanced approach to Al integration.

Research objectives:

1. To determine whether Al can fully replace human teachers in dramatic reading instruction.

2. To assess the impact of Al on learning efficiency in dramatic reading.

3. To evaluate Al's role in fostering or diminishing student creativity.

4. To analyze student perceptions of Al-based tools in dramatic reading education.
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5. To emphasize the need for a strategic and balanced approach to Al integration in education.

Research hypothesis: It is hypothesized that while Al can enhance learning efficiency in dramatic
reading, it cannot replicate the emotional and creative aspects inherent to human instruction. Therefore, Al
should function as a supportive tool rather than a substitute for teachers.

Materials and research methods

The study was conducted in the Abay region, city of Semey, at Shakarim University from September
2024 to February 2025 (Figure 1). A total of 51 undergraduate students took part in the research through an
online questionnaire designed using the Google Forms platform. The respondents were first-year students
enrolled in the program “Foreign Language: Two Foreign Languages” and represented five academic
groups. The participants’ age ranged from 17 to 23 years, with the majority falling into the 17-18 age
category. Both male and female students were included, ensuring representation across the program.

I Abay region

Figure 1 — Map of the Abay region

Prior to data collection, students were informed about the purpose of the research, and participation
was strictly voluntary. Anonymity and confidentiality were guaranteed, as no identifying information was
requested in the survey. Ethical standards were observed in accordance with the internal regulations of
Shakarim University on conducting social and educational research. The study design and procedures
received approval from the university’s academic ethics committee. These measures ensured that
respondents could freely express their opinions without risk of disclosure or negative consequences.

Access to the questionnaire was provided through a secure Google Forms link distributed via the
university’s internal communication channels. On average, the completion of the survey took 10-15 minutes,
and participants were able to fill it out at their convenience using personal computers or mobile devices.

The survey instrument consisted of structured statements aimed at identifying students’ attitudes and
perceptions toward the role of artificial intelligence (Al) in teaching dramatic reading. Each participant was
asked to evaluate the statements based on their personal opinion using a five-point Likert scale, where 1
indicated “strongly disagree”, 2 — “disagree”, 3 — “neutral”’, 4 — “agree”, and 5 — “strongly agree”. The Likert
scale was chosen because of its wide applicability in educational research and its ability to capture nuanced
levels of agreement across student groups.

The collected data were automatically stored in the Google Forms system, minimizing the risk of
manual entry errors and ensuring reliability. For further analysis, responses were exported to Microsoft
Excel. Descriptive statistical methods, including frequency distributions and percentage ratios, were applied
to evaluate students’ responses. Visual representations of the results (bar charts, pie charts, and tables)
were also used to provide clarity and facilitate interpretation.

By combining careful sampling, standardized instruments, adherence to ethical standards, and
systematic statistical analysis, this research design ensured reliability and academic rigor in exploring the
role of Al in teaching dramatic reading in higher education.

Research results: The survey was conducted among 51 undergraduate students aged between 17
and 23 years, with the highest representation in the 17-18 age group (Figure 2). This ensured that the
results reflect the perceptions of first-year students who are at the beginning of their university education and
are actively adapting to new learning technologies. Both male and female students were included, which
provided a balanced overview of opinions.
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Distribution of Age Groups
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Figure 2 — Percentage ratio of age categories of study participants

Table 1 — survey the use of artificial intelligence (Al) in teaching dramatic reading

Questions lists 1 2 3 4 5
Percent | Percent | Percent | Percent | Percent

(5%) (3%) (5%) (%) (3%)

Artificial intelligence is capable of fully replacing a 27.5 51 7.6 3.9 0

teacher in teaching dramatic reading.

The use of Al in education makes the learning 2 7.8 43.1 39.2 7.8

process more effective.

The use of Al in artistic reading reduces the role 2 27.5 29.4 31.4 9.8

of human creativity.

Artificial intelligence is capable of analyzing a 9.8 39.2 21.6 21.6 7.8

literary work as deeply as a human.

In the future, Al will become the primary tool in 5.9 37.3 37.3 17.6 2

teaching dramatic reading.

Artificial intelligence will be able to teach artistic 13.7 41.2 31.4 11.8 2

reading at the level of professional actors.

Al technologies will help uncover new meanings in 2 17.6 37.3 39.2 3.9

classical literature.

In the coming years, Al will be able to 3.9 39.2 314 21.6 3.9

independently create literary works on par with the

best authors.

The use of Al in education should be balanced 2 3.9 27.5 41.2 25.5

with the human element to preserve the creative

component of the learning process.

The responses revealed an overall skeptical attitude toward the complete replacement of teachers by
Al in dramatic reading. More than half of the respondents (51%) disagreed with the statement that Al is
capable of fully replacing a teacher, while 27.5% strongly disagreed, and only a small fraction expressed
neutrality (7.6%) or partial agreement (3.9%). This demonstrates that students continue to view human
teachers as irreplaceable, especially in disciplines where interpretation, emotion, and creativity are crucial.

At the same time, the survey showed a strong belief in the effectiveness of Al in supporting education.
Over 82% of participants agreed or strongly agreed that Al makes the learning process more effective, with
only 10% expressing disagreement. This finding highlights that students recognize Al as a powerful auxiliary
tool capable of facilitating learning efficiency, providing quick feedback, and streamlining the educational
process.

The role of Al in creativity evoked mixed responses. While 41.2% of students believed that Al reduces
the creative aspects of dramatic reading, 39.2% thought the opposite—that Al may actually foster creativity by
offering new perspectives and uncovering alternative interpretations of literary texts. Nearly 30% of
respondents remained neutral, which indicates a high level of uncertainty and ambivalence in this area.

A significant proportion of respondents expressed doubt about Al's ability to perform deep literary
analysis comparable to humans. Approximately 49% either disagreed or strongly disagreed with this
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statement, whereas 29.4% recognized the possibility of Al achieving this level of analysis. These results
suggest that students are cautious about attributing advanced cognitive or interpretive abilities to technology.

When asked whether Al could become the primary tool in teaching dramatic reading in the future,
opinions were more evenly distributed: 37.3% disagreed, 37.3% remained neutral, and 19.6% agreed. This
distribution indicates uncertainty about the long-term role of Al in education, with students adopting a “wait-
and-see” stance.

Skepticism was particularly strong in relation to artistic and emotional performance. More than half of
the students (54.9%) did not believe that Al could teach dramatic reading at the level of professional actors,
while only 13.7% expressed agreement. Similarly, the ability of Al to independently create literary works on
par with the best authors was doubted by 43.1% of respondents, though 25.5% considered such a possibility
feasible.

Despite these doubts, students showed openness to innovative applications of Al. About 43.1% of
respondents acknowledged that Al technologies may help uncover new meanings in classical literature,
demonstrating that they are receptive to using Al as an analytical and exploratory tool.

The most important and consistent finding concerns the need for a balanced approach. Two-thirds of
respondents (66.7%) emphasized that Al should be integrated into education in a way that complements
human teachers rather than replaces them. This position reflects an understanding of the dual nature of Al:
as a tool that can significantly enhance efficiency and broaden learning opportunities, but which must not
undermine creativity, emotional interaction, and the pedagogical role of educators (Table 1).

Taken together, the results highlight a nuanced student perspective. While Al is welcomed as a
valuable addition to the educational process, it is not considered a substitute for teachers, particularly in
areas that require emotional depth, interpretive skills, and creative engagement.

Discussion. In the context of using artificial intelligence (Al) in teaching dramatic reading, there are
significant, multifaceted perspectives and challenges that merit discussion. The integration of Al into
educational settings can offer varied potential benefits, but it also raises critical concerns regarding its impact
on cognitive engagement and teacher practices.

One prominent avenue of exploration is how Al can enhance teaching methodologies for dramatic
reading. Al technologies, including speech recognition and predictive text systems, provide interactive
platforms that may support students in developing their reading fluency and comprehension. Specifically,
tools like Google's Al-powered Read Along have been shown to assist learners in pronunciation and reading
practices, thereby fostering independent learning habits [13, pp.146-156]. Furthermore, it was emphasized
that Al's ability to facilitate personalized learning experiences that cater to individual student needs and
improve overall academic achievement in diverse learning areas, including dramatic reading [14, pp.895].
While direct evidence about improved student understanding through Al may not align specifically with
dramatic reading, it supports the broader claim of enhanced engagement through personalized feedback
mechanisms [15, p.12801-12809].

However, the reliance on Al tools raises concerns about the potential for diminished critical reading
skills among students, it was argued that while Al can offer immediate comprehension aids, it risks fostering
a passive reading approach, where students may prioritize convenience over deeper analysis and critical
evaluation skills [16, pp.152-157]. This observation is reinforced and underlined that over-dependence on
generative Al in educational contexts can destabilize traditional pedagogic approaches and promote super-
ficial learning experiences [17, p.2965]. Thus, while Al can serve as an effective teaching aid, educators
must be cautious about balancing its use to avoid hindering the development of critical thinking and
analytical skills in reading.

Moreover, the implementation of Al in reading education necessitates thoughtful teacher training and
curricular integration is highlighted that the importance of robust teacher development programs that
enhance educators' comfort and competence in employing Al tools in the classroom [18]. This is crucial, as
research indicates a direct correlation between teacher preparedness in Al education and improved student
outcomes [19, pp.159-180]. Additionally, it was suggested that integrating educational Al frameworks into
curricula must involve a systematic approach that fosters both innovation and practical teaching strategies
[20, pp.1003-1008].

Moreover, the perception of Al as a secondary tool rather than a primary teaching instrument may
stem from students’ recognition of its analytical yet emotionally limited nature. Dramatic reading requires
empathy, tone control, and personal interpretation—qualities that Al currently lacks. Thus, a hybrid model
combining Al feedback and teacher mentorship appears to be the most effective strategy.

Conclusion. The results of the conducted research demonstrate that students’ perceptions of artificial
intelligence (Al) in teaching dramatic reading are characterized by both optimism and caution. On the one
hand, most respondents acknowledged the positive impact of Al on the efficiency of the educational process,
highlighting its potential to facilitate learning, provide quick feedback, and uncover new perspectives in
literary analysis. On the other hand, a considerable share of participants expressed doubts about Al's ability
to fully replace teachers, particularly in areas requiring emotional depth, creativity, and individual mentoring.
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These findings confirm that while Al can be a valuable auxiliary tool, it cannot substitute the unique
pedagogical role of a human teacher.

Practical Recommendations:

1. Incorporate Al-powered pronunciation and reading tools (e.g., Read Along, Al voice analysis) to
improve fluency.

2. Organize teacher training on ethical and creative Al applications.

3. Combine Al analytical feedback with human emotional coaching.

4. Ensure institutional policies promote transparency and creativity in Al-assisted education.

The study also underscores the importance of maintaining a balanced integration of Al into education.
Respondents emphasized that technology should complement, rather than dominate, the learning process in
order to preserve creativity and critical thinking. Such a balance is particularly relevant in disciplines like
dramatic reading, where the interpretive and artistic dimensions of learning remain central. This conclusion
resonates with current global discussions on the ethical implications of Al use in education, especially
regarding fairness, transparency, and data privacy.

Nevertheless, the research has several limitations. The sample was restricted to one institution and
one academic program, which may limit the generalizability of the results. The reliance on self-reported data
also leaves room for subjective bias. Future studies should broaden the participant pool, include diverse aca-
demic contexts, and apply mixed-method approaches (e.g., combining surveys with interviews or classroom
observations) to provide a more comprehensive view. Comparative research across universities and regions
would further enrich the understanding of Al's potential and risks in education.

In conclusion, the study highlights that the integration of Al in higher education must be approached
strategically, with careful attention to both technological possibilities and ethical considerations. By doing so,
institutions can ensure that Al strengthens the teaching—learning process while preserving the irreplaceable
human elements of pedagogy, creativity, and critical inquiry.
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WCKYCCTBEHHbIWN UHTENNEKT U BYAYUIEE NPO®ECCUN: OCOBEHHOCTU
NMPO®OPUEHTALIMOHHOU PABOTbI CO LUKOJIbHNKAMU

XKybakoea C.C. — kaHOuOam nedazoauy4yeckux Hayk, cmapuwul npernodasamersb, kaghedpa nedazoau-
Ku, Espasutickull HauuoHanbHbil yHUsepcumem umeHu J1.l'ymunesa, Acmana, Pecriybrniuka KasaxcmaH.

Cmambs HanpasneHa Ha aHanu3 mpaHcgopmauyuu pbiHka mpyda nod eosdelicmeuem mexHonoaul
UCKyCcCmBeHHO20 UHMesnekma u paccmMompeHue crieyucuku npogopueHmayuoHHoU pabombl CO WKOSb-
Hukamu 6 QaHHbIX ycrnosusix. AkmyarnbHOCMb uccriedogaHusi onpedensemcsi gospacmarouwjeli nompeob-
HOCMbO 8 M0020MOBKe MOI00020 MOKOEHUS K QUHAMUYHO U3MEHSIIOUWUMCS NPOogheccuoHarnbHbIiM mpebo-
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