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Currently, the education system is expected to meet the diverse needs of all learners and ensure
equal opportunities. The effective implementation of special and inclusive education largely depends on the
socio-pedagogical competence of special education teachers. Employers’ expectations are becoming increa-
singly complex, requiring future specialists not only to possess academic knowledge and methodological
proficiency but also to demonstrate digital competencies, adaptability, and innovative approaches. Therefore,
assessing the professional preparation and social-pedagogical competence of special education teachers is
a pressing issue in training specialists who meet the demands of the labor market. This study aims to
analyze the social and pedagogical competencies of special education teachers from the perspective of
employers and to determine their level of satisfaction with the quality of graduates’ professional preparation.
The research is based on survey data collected from employers, a review of the literature, and comparative
analysis. To evaluate the professional readiness of future special education teachers, the research examined
the levels of practical and theoretical training, personal qualities, and the development of social-pedagogical
skills. The findings reveal insufficient practical training within the system of preparing special education
teachers, a shortage of learning materials in the Kazakh language, and challenges in mastering contempora-
ry methods. Furthermore, the study highlights the importance of communication, psychological support, legal
and regulatory knowledge, and the application of innovative methods in graduates’ professional competen-
cies. Based on the obtained data, recommendations were made to increase the proportion of practical
training sessions, implement dual education systems, introduce new technologies, and enhance the
development of social-pedagogical competencies in training future special education teachers.

Key words: special education, special education teacher, competence, social-pedagogical competen-
ce, practical readiness.
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Kasipai yakbimma 6inim 6epy xyleci 6apnbik 6inimM anywblnapOblH KaxXemminikmepiH kaHaFrammaH-
ObIpbirl, meH MyMKiHOIk 6epydi manan emedi. ApHalibl XXeHe UHKIo3usmi binim 6epydiH muimdi xy3eze acybi
kebiHece apHalbl nedazoemapObiH asieymemmik-rnedazoaukasbiK Ky3bipemminieiHe 6adlnaHbicmbl. XKyMmbic
bepywinepdiH mananmapsbi Xbifl calblH KypdeneHin, 6onawak MmamaHOapOaH mek akademMusisibiK binimM MeH
adicmemernik webeprnikmi FraHa eMec, COHbIMEH Kamap UuprblK Ky3bipemmepdi, ukemOoifnik neH UHHO8a-
yusnbiK macindepdi meHaepydi manan emedi. CoHObiIkmaH apHalibl nedazoemap0ObiH Kacibu 0aspribiFbl MeH
aneymemmik-rnedazoaukarsbiK Ky3bipemminigiH 6aranay — eH6eK HapbIfbIHbIH CYPaHbICbIiHa CaUKeC KesremiH
mamaHOap daspnayObiH e3ekmi maceneci. byn sepmmey apHalibl nedazoamapdbiH aneymemmik-redazoau-
KarbIK Ky3blpemmepiH xymbic 6epywinepdiH ke3Kapachbl mypfrbiCbiHaH manday, mynekmepliH Kocibu dasp-
TbIfFbIHBIH canacbiHa KaHaFrammaHy OeHeeliH aHblkmay 60sbin mabbinadsl. 3epmmey xymMbic bepywinepae
XypeisineeH cayanHama 0epekmepiHe, adebuemmepae wory MeH canbicmbipMarbl mandayra Hezizdenoi.
bonawak apHalbl nedazcoemapObiH Kocibu OaspribifblH baranay ywiH npakmukasblK XOHe MmeopusisibiK
OalbiHObIK, XeKke Kacuemmep MeH aneymemmik-rnedagoaukarsnbik 0arOblnapObiH 0amy OeHzeli Kapacmbl-
pbinidbl. 3epmmey Hemuxxenepi apHalibl nedazoamapObl daspnay xyleciHOe maxipuberik 0alibIHObIKMbIH
Xemkinikcizdiel, kazak miniHdeai oKy MamepuandapbiHbIH manuwbliblfbl XoHe 3amaHayu adicmepdi MeHae-
pyodeai KubiHObIKmap 6ap ekeHiH kepcemmi. CoHbIMeH Kamap myrnekmepOdiH KOMMYyHUKamuemik, rncuxosio-
2usInbIK Korday kepcemy, KYKbIKmbIK-HOpMamuemik 6iniM xeHe uHHoeayusinbiK adicmepdi KorndaHy OaFobi-
napbiHbIH MaHbI30bifbiFbl alikbiHOandbl. ArnbiHFaH Oepekmep Heei3iHOe bonawak apHalbl nedazoemapibi
Oasipnayda npaxkmukarnbik cabakmapObiH yneciH apmmeipy, Oyandbl 6inivM b6epy xyleciH KondaHy, xaHa
mexHonoeausinapobl eHeidy XoHe aneymemmik-rnedagoeukarsbiK Ky3bipemmepdi 0ambimy XeHiHOe yCbIHbIC-
map »acarnobl.

TytiHdi ce3dep: apHalibl binim bepy, apHalbl nedacoe, Ky3blpemmirnik, aneymemmik-rnedazoauKkarbik
Ky3ipemminik, npakmukarbik 0alibIHObIK.
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B nHacmosiujee spemsi cucmema obpa3ogaHusi 0o/mkHa y0oernemeopsime pa3HoobpasHbie nompebHo-
cmu scex obyyaroujuxcsi u obecriedusamp pasHbie 803MOXHOCMU. AghghekmusHas peanusayusi cneyuarb-
HO20 U UHK/II03UBHO20 0bpa3osaHuUss 80 MHO20M 3a8UCUMm om coyuarsbHO-rnedazo2uyeckol KOMMemeHmHO-
cmu crneyuanucmos 8 obnacmu crnieyuanbHo20 obpasogaHus. TpebosaHusi pabomodamenel ¢ Kax0biM 20-
dom ycrnoxHsiromces: om 6yOyuwjux crneyuanucmos oxudaemcs He moJsbKO Hanuqdue akademuyeckux 3HaHul
U MemodOu4Yyecko20 mMacmepcmea, HO U ernadeHue uuposbiMu KOMNemeHUusiMu, 2ubkocmero U UHHO8a-
UUOHHbIMU 1odxodamu. Toamomy oueHKka npogheccuoHasibHOU Mod20Mo8KU U coyuarnbHO-rnedazoauyeckoul
KomMriemeHmHocmu crieyuanaucmos 8 obracmu crieyuanbHO20 0bpa3oeaHuUst sA8riiemcs akmyarnbHoU 3ada-
yeli mod2omosKku Kadpos, coomeemcmsyrowux 3anpocam pbiHka mpyda. Llenbo aHHO20 uccriedosaHus
sensemcs aHau3 coyuarnbHo-reda2o2udeckol KoMnemeHmHocmu crieyuanucmos e obsacmu crneyuarsib-
Ho20 o0bpas3oeaHusi ¢ MOYKU 3peHusi pabomodamenel u ornpederneHue yposHsi ux ydoernemeopeHHOCMuU
Kayecmeom rpogheccuoHarbHolU Mod20mosKU 8biryCKHUKO8. MccriedosaHue OCHo8aHO Ha OaHHbIX orpoca
pabomodamernel, 0630pe numepamypbl U cpagHumesnsHoM aHanuse. [ns oueHKU rnpogeccuoHanbHol 2o-
mosHocmu b6ydywux crieyuasucmos paccMampueauch ypPo8HU Npakmuyeckol u meopemuveckol nodeo-
moeKu, /UYHble KadYecmea u pa3sumue coyuarbHo-nedazo2uyeckux Hasbikos. Pe3ynbmamsi uccriedosa-
HUs1 ebiss8usiu HeG0CMamOoYHy MPaKkmu4yecKyro nod20moeKy 8 cucmeme od20mosKu crieyuanucmos 8
obnacmu crnieyuanbHO20 0bpa3oeaHuUsi, Hexeamky y4ebHbIX Mamepuasio8 Ha Ka3axCKOM f3blKe, a Mmakxe
mpydHOCMU 8 0C80EHUU COBPEMEHHbLIX Memodos. Kpome moeo, bbisio noG4YepKHymo 3Ha4eHUe KOMMYHUKa-
MUBHbIX HaBbIKOB, MCUX0102u4yeckol no0OepXKU, MpasoebiX U HOPMamueHbIX 3HaHUU, a makxe rnpuMeHe-
HUSI UHHOBAUUOHHbIX Memodo08 8 rpogheccuoHaibHOU 0essmesibHOCMU 8biryCKHUKO8. Ha ocHoee nony4yeH-
HbiIX QaHHbIX 6binu ebipabomaHbl pekoMeHdayuu o yesenudeHuro 00U rpakmu4yeckux 3aHsmul, eHedpe-
Huto dyanbHoU cucmeMbl 0by4YeHUs, UCMOb308aHUI0 HOBbIX MEXHOIO2UU U pa3sumuto coyuasnbHo-nedazo-
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euyeckoll KoMmrnemeHmHocmu rpu rnodzomoske bydywjux creyuanucmos8 8 obracmu creyuansHo20
obpa3oeaHus.

Knroyeebie cnoea: crieyuansHoe obpasosaHue, crieyuasbHbil rnedazoe, KOMMIEemMeHmMHOCMb, CO-
yuarnbHo-nedazoauyeckast KOMIemeHmMHOCMb, NPakmuyeckasi 20mo8HOCMb.

Introduction. The modern education system is oriented toward meeting the diverse needs of learners
and ensuring equal educational opportunities for all. Within this framework, special and inclusive education
plays a pivotal role by creating equitable conditions for children with special educational needs to access
high-quality education. The effectiveness of inclusive education largely depends on the level of social and
pedagogical competencies demonstrated by special education teachers [1, pp. 2-4], [2, pp. 73-75].

Despite the growing recognition of inclusive education worldwide, a persistent gap remains between
the competencies required by educational institutions and employers and the actual level of professional pre-
paration of special education graduates [9 p. 85]. Employers increasingly expect special education teachers
not only to possess strong subject knowledge but also to demonstrate advanced social, emotional, digital,
and collaborative skills that enable effective work in complex inclusive environments [4, pp. 180-183], [5, pp.
90-93], [8, pp. 3-5].

Special education teachers perform multiple professional roles: they act as instructors, providers of
psychological and pedagogical support, facilitators of social adaptation, and mediators between schools,
families, and multidisciplinary teams [3, pp. 138-140], [6, pp. 401-404]. These expanded responsibilities re-
quire a high level of social-pedagogical competence, including emotional regulation, conflict resolution, inter-
cultural communication, teamwork, and the ability to design and monitor individualized and inclusive learning
programs [1, pp. 5-7], [10, pp. 360-363].

From an employers’ perspective, the demands placed on special education teachers are becoming in-
creasingly complex due to rapid educational reforms, digital transformation, and demographic changes [8,
pp. 4-6]. The modern labor market prioritizes adaptability, digital competence, and innovative pedagogical
approaches alongside traditional teaching skills skills [4, pp. 184-186], [9, p. 85]. Consequently, evaluating
the professional readiness of special education teachers through employers’ assessments becomes a crucial
mechanism for identifying systemic shortcomings in teacher preparation programs [9, p. 85].

International evidence suggests that inclusive education achieves sustainable outcomes only when
special education teachers possess well-developed competencies in evidence-based practices, digital tech-
nologies, and the implementation of Individualized Education Programs (IEPs) [10, pp. 361-365], [11, pp.
27-31]. At the same time, many countries are experiencing a shortage of qualified special education
teachers, which further exacerbates challenges in inclusive education implementation [8, pp. 1-3].

Research problem. Although numerous studies emphasize the importance of social and pedagogical
competencies in inclusive education [1, pp. 6-8], [10, pp. 362—-366], there is insufficient empirical evidence
analyzing these competencies from the perspective of employers, particularly in the context of aligning
teacher preparation programs with labor market needs [9, p. 85].

Research hypothesis. It is assumed that employers identify significant gaps in the social-pedagogical,
practical, and digital competencies of special education graduates, indicating the need for systematic moder-
nization of teacher preparation programs.

Research consistently highlights that the success of inclusive education is closely linked to teachers’
professional, social, and emotional competencies. Emotional competence enables teachers to respond
effectively to learners’ diverse needs and to maintain positive classroom climates in inclusive settings [10,
pp. 363-368].

Beyond emotional competence, scholars emphasize the importance of continuous professional deve-
lopment in inclusive education. Cooc’s international analysis of school capacity reveals that many education
systems lack adequately trained personnel to support students with special educational needs, underscoring
the need for targeted professional development initiatives for special education teachers [11, pp. 29-33].

Studies focusing on pre-service teacher preparation reveal structural challenges in training future spe-
cial education teachers. Eron’s research on tutor capacity building highlights that mentoring and practice-
oriented training significantly enhance teachers’ adaptability and professional confidence [6, pp. 402—405].
Similarly, Kamran et al., through a SWOT analysis of inclusive schools in Pakistan, identify insufficient peda-
gogical innovation and limited teacher preparedness as key weaknesses in inclusive practice [12, pp. 5-8].

Professional development models have also been examined extensively. MemiSevi¢ and BiScevi¢’s
scoping review identifies formal training, mentoring, and practice-based learning as the most effective
approaches for strengthening special education teachers’ competencies [13, pp. 200-206]. However, the
authors note that professional development initiatives often lack contextual adaptation and long-term sustai-
nability.

Context-sensitive training is particularly critical in developing countries. Kebede and Phasha demonstrate
that strengthening teachers’ social-pedagogical competencies must be aligned with national educational con-
texts [14, pp. 6-9]. Likewise, Parsons et al. show that targeted training in classroom management and inclu-
sive strategies positively impacts teachers’ self-efficacy [15, pp. 10-14].
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Despite these valuable contributions, existing research is predominantly teacher-centered [1, pp. 7-9],
[5, pp. 92-95]. Comparatively fewer studies examine employers’ perspectives [9, p. 85], limiting alignment
between higher education curricula and labor market expectations.

Thus, the present study addresses this gap through an employer-centered evaluation of social and pe-
dagogical competencies

Purpose and Objectives.

Purpose:

To evaluate the social and pedagogical competencies of special education teachers from the per-
spective of employers and to identify directions for improving teacher preparation programs.

Objectives:

» To assess employers’ views on the professional readiness of special education graduates;

» Toidentify gaps in practical training, modern pedagogical methods, and digital competencies;

* To develop recommendations for aligning teacher preparation programs with labor market require-
ments and inclusive education needs.

Materials and Methods

This study aimed to assess the social and pedagogical competencies of special education teachers
from the perspective of employers. A mixed-methods research design was employed, combining qualitative
and quantitative approaches to ensure a comprehensive and reliable analysis.

Literature Review

A systematic review of domestic and international scholarly sources was conducted to examine
theoretical approaches to the formation and development of social and pedagogical competencies of special
education teachers. The review focused on identifying key structural components of these competencies,
their role in inclusive education, and their impact on the quality of professional preparation. In addition, inter-
national practices and employer-oriented competency frameworks were analyzed to establish a conceptual
basis for the empirical stage of the study.

Survey Instrument

Data were collected through a structured questionnaire developed based on the literature review and
employers’ competency requirements. The survey included both closed-ended and open-ended questions
and covered the following dimensions:

o level of graduates’ theoretical knowledge;

¢ practical and methodological skills;

e social and pedagogical competencies (communication, collaboration, emotional regulation, conflict
resolution);

o digital competencies and use of modern educational technologies;

o overall satisfaction with graduates’ professional preparation.

Qualitative Analysis

Qualitative analysis was applied to open-ended responses to identify recurring themes and patterns in
employers’ evaluations. Special attention was given to issues related to:

e the adequacy of practical training;

o the application of modern and inclusive teaching methods;

¢ the availability of learning and methodological materials in the Kazakh language;

¢ readiness to use digital tools and innovative technologies.

Thematic coding was used to systematize employers’ comments and to highlight key areas requiring
improvement in teacher preparation programs.

Quantitative Analysis

Quantitative data were processed using descriptive statistical methods. The results were calculated in
percentages and frequencies to summarize employers’ assessments across competency domains. Visual
representations in the form of tables, graphs, and charts were used to illustrate trends, strengths, and
weaknesses in the professional preparation of special education teachers.

This statistical processing enabled a clear comparison of competency levels and the identification of
priority areas for curriculum enhancement.

Overall, the integrated use of these methods provided a comprehensive assessment of the current
state of special education teacher preparation and allowed for the development of specific recommendations
aimed at enhancing their social and pedagogical competencies.

Results. Currently, due to the development of inclusive education, the requirements placed on special
education teachers are increasing. A special education teacher not only performs the role of an educator but
also is responsible for the social adaptation of students, psychological support, and coordinating the connec-
tion between family and society. To successfully fulfill these duties, a special education teacher must have
social and pedagogical competence.

Social and pedagogical competence is a set of knowledge, skills, abilities and value orientations that
allows performing professional tasks harmoniously from social, psychological and pedagogical perspectives
(Figure 1).
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Communication Providing Legal and Application of

Kill psychological regulatory innovative
SIS support knowledge methods

Figure 1. — Main components of the social and pedagogical competence of a special education teacher

The social and pedagogical competence of special education teachers consists of several interrelated
components.

Communication skills — this is the ability to establish effective communication with parents, colleagues,
as well as social partners. A special education teacher creates a favorable psycho-pedagogical environment
for the child and his family, building a connection based on mutual understanding and trust.

Providing psychological support — monitoring the emotional state of children with special educational
needs and using effective mechanisms of psychological support. In this direction, the teacher helps the
child’s self-esteem, motivation and adaptation, taking into account individual characteristics.

Legal and regulatory knowledge — knowing the legislation in the field of inclusive education and
applying it in practice. A special education teacher must have skills to protect the rights of learners, comply
with legal norms and provide parents with legal advice.

Application of innovative methods — improving the quality of teaching using STEM, digital technolo-
gies, VR/AR tools. The use of modern technologies not only increases children’s interest but also facilitates
the process of mastering knowledge and strengthens the effectiveness of the inclusive environment.

All of these components together raise the professional level of a special education teacher and make
it possible to implement inclusive education with high quality. The social and pedagogical competence of
special education teachers is one of the main directions in the professional activity of specialists working with
children with special educational needs. This competence includes not only subject knowledge and metho-
dological skills but also effective communication with parents, colleagues, social partners, providing psycho-
logical support, complying with legal and regulatory requirements and using innovative methods.

Competence ensures that the teacher, along with providing education to children, also influences their
personal development, socialization and adaptation to society. Developing the social and pedagogical
competence of special education teachers is an important condition for the successful implementation of
inclusive education and for ensuring high-quality education for children with special educational needs.

Assessment of the quality of training of graduates of the “Special Pedagogy” educational program

The model of the master’s program shows the results of mastering bachelor’s programs and it is defi-
ned that special teachers must master a number of general cultural, general professional and professional
competencies. From all the competencies offered in the educational program for the “Special Teacher” di-
rection, we selected those aimed at the formation of social and pedagogical competence. These include:

— the ability of social influence and cooperation in social and professional spheres, observing ethical
and social norms;

— readiness to understand the social significance of one’s profession and to carry out professional
activity;

— readiness to provide psychological and pedagogical support in the educational process, socialization
and professional self-determination of students, including persons with health limitations;

— readiness to provide psychological and pedagogical support to families with members who have
health limitations and to interact with interested parties;

— the ability to interact with public and social organizations, educational, healthcare and cultural institu-
tions in order to form and strengthen tolerant consciousness and behavior towards persons with special edu-
cational needs.

In this regard, we decided to start with the analysis of questionnaires coming annually from employers
for future special education teachers. This step makes it possible to obtain comprehensive information about
professional competencies. The main goal of the study is to determine the level of employer satisfaction with
the quality of training of graduates of the “Special Pedagogy” educational program. This research is aimed at
identifying important aspects of training future special teachers and conducting a comprehensive analysis of
educational programs taking into account the recommendations.

The employer survey provides valuable information in several important areas:

1. Understanding the needs of the labor market.

The employer survey identifies which competencies and skills are most in demand in the field of
special education. By showing which qualities and skills are important for the successful work of special edu-
cation teachers in schools, rehabilitation centers and other educational institutions, employers help adapt
educational programs to labor market requirements.

2. Assessing the effectiveness of training.

Collecting data on the competencies of special teachers allows assessing the effectiveness of current
training programs. If employers indicate the insufficiency of certain skills among graduates, this means the
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curricula and teaching methods need to be revised. Thus, the employer survey is an important indicator of
the quality of professional training and helps continuously improve educational standards.

3. Forming professional standards.

Employer surveys contribute to the development of professional standards for special teachers. Based
on the collected information, criteria can be set to define the specific competencies needed for specialists in
this field. This helps not only in the preparation of future teachers but also supports their further certification
and professional development.

4. Strengthening the link between knowledge and practice.

The employer survey strengthens the connection between educational institutions and practical
organizations. When employers actively participate in the process of evaluating competencies, a platform for
exchanging experience and sharing best practices is formed. This approach not only improves the quality of
training but also ensures the successful adaptation of graduates to the professional environment.

5. Supporting inclusive education.

In the context of the growing importance of inclusive education, the employer survey about the
competencies of special teachers has special relevance. Employers can show the importance of skills such
as adapting educational materials, working with parents and interacting with other professionals needed to
work in an inclusive environment. This knowledge makes it possible to prepare teachers who can ensure
equal opportunities for all students and work effectively in inclusion conditions.

All these areas help improve the system of preparing special education teachers, adapt educational
programs to labor market requirements and increase the quality of inclusive education.

The analysis results showed that the main strengths of the special education teacher preparation pro-
gram are teachers’ professionalism, graduates’ professionalism, and the general conditions of preparation
(Figure 2).

The main advantages in the training of special teachers

50
40
30 ‘
20
10

0

Professionalism General Professionalism
of teachers conditions for ~ of graduates
training
specialists

Figure 2. — Main advantages in the training of special teachers

Teachers’ professionalism (28%)

Teachers’ professionalism is characterized by aspects such as accuracy, high standards, the structure
and accessibility of learning materials, and the focus on skill development. In addition, general character-
ristics such as the relevance of the profession, opportunities for professional growth, and orientation toward
collaboration with educational organizations also play an important role. This indicator reflects the quality of
the teaching process and its effectiveness in preparing students professionally.

General objective conditions of preparation (23%)

This area includes factors such as the high demand for professional specialists, the convenient loca-
tion of educational institutions, and advantages for professional growth. These conditions strengthen stu-
dents’ motivation to study and facilitate their adaptation to the labor market.

Graduates’ professionalism (49%)

Employers assess graduates’ professionalism in three main dimensions:

o Level of knowledge (16%) — methodological preparation, sufficiency of theoretical knowledge;

e Practical training (16%) — mastery of methods, ability to understand the speech and psychological
characteristics of children with special educational needs;

e Personal qualities (17%) — responsibility, initiative, goal orientation, motivation, self-development,
and readiness to work with children with special educational needs.

The data presented in the diagram clearly demonstrate the quality of the training program for gra-
duates of the special education specialty. This analysis confirms the university’s high level in preparing
special education teachers and proves that the educational process meets the requirements of the labor
market.
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Main Disadvantages in Training Special Education Teachers
As shown in the Figure 3, 57% of respondents identified disadvantages in the preparation system,
22% reported no disadvantages, and 21% mentioned disadvantages in graduate training.

Disadvantages of training special teachers

60
50
40
30
20
10
0
There are Lack of Disadvantages in
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Figure 3. — Disadvantages of training special teachers

These data allow for a comprehensive assessment of the quality of training special education teachers
(Figure 4).

1. Disadvantages in the preparation system (57%)

— Insufficient practical training (25%) — students’ practical preparation is inadequate, which leads to a
lack of specific skills needed to work with children with special educational needs.

— Limited opportunities for distance learning (13%) — distance learning does not fully meet students’
needs for educational resources and methodological support.

— Shortage of learning materials and programs in the Kazakh language, lack of sign language
teachers, and limited attention to speech therapy (19%) — the insufficient availability of Kazakh-language
learning materials complicates the educational process and reduces accessibility.

2. Lack of disadvantages (22%)

The proportion of respondents who reported no disadvantages was 22%. This indicates that some
participants positively assess the quality of training and that the educational programs align with labor market
requirements.

Competencies that need to be developed in graduates
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Figure 4. — Competencies that need to be developed in graduates

3. Disadvantages in graduate training (21%)
— Issues with documentation management — graduates lack sufficient knowledge in maintaining and
preparing various types of documentation and in developing adapted programs.
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— Insufficient knowledge of methods and their authors — graduates know little about modern methods
and their authors, which reduces their professional competence.

— Low interest in new methods — some graduates show little interest in new methods and cannot
effectively identify categories of children with special educational needs.

The analysis results show that the main disadvantages in the preparation of special education
graduates are associated with insufficient practical training, limited opportunities for distance learning, and
the shortage of learning materials in the Kazakh language. Addressing these issues would significantly
improve the quality of training future special teachers and increase their professionalism.

Current Trends in Vocational Education

Modern vocational education requires constant updating of curricula to meet new challenges and
requirements. Higher education institutions pay special attention to this issue, seeking to adapt the content of
educational programs to the demands of the labor market and society. This analytical review is aimed at
identifying the main directions that should be integrated into the educational process of the “Special
Pedagogy” program to align it with contemporary professional trends.

Key Trends and Recommendations

1. Enhancing Practical Training

Research results indicate that graduates’ practical training remains insufficient. To address this issue:

— Increase practical courses and master classes — expand the number of sessions aimed at
developing students’ practical skills;

— Introduce labor therapy and social support courses — help students adapt to real working conditions
and improve their social skills;

— Use a dual education system — strengthen practical experience from the first year by holding up to
50% of practical classes in specialized institutions.

2. Inclusive Education and Support for Children with Special Educational Needs (SEN)

Modern vocational education requires the broad application of inclusive approaches. In this regard:

— Study methods for working with children with SEN — including working with children with autism
spectrum disorders and learning techniques to manage aggressive behavior;

— Introduce modern corrective technologies — use contemporary technologies, alternative communica-
tion tools, and IT solutions in the process of correction and development.

3. International Standards and Research

In the context of globalization, teacher education must comply with international standards. For this
purpose:

— Study international methodologies — learn internationally recognized methods and participate in
international conferences and seminars;

— Develop research skills — strengthen students’ research experience through active involvement in
projects.

4. Psychological and Pedagogical Training

Psychological and pedagogical training is a critical element of the educational process. In this area:

— Deepen the study of psychology, pedagogy, speech therapy, and defectology — enable students to esta-
blish effective interaction with children, diagnose their development, and implement corrective interventions;

— Systematically integrate the basics of inclusive education — improve the professional readiness of
future specialists working with children with special educational needs.

Data analysis shows that, for the “Special Pedagogy” educational program to align with modern
professional trends, it is necessary first of all to strengthen practical training, introduce methods for working
with children with special educational needs, utilize modern technologies, and focus on international
standards. In addition, improving psychological and pedagogical training is a key mechanism for enhancing

the quality of vocational education.

Implementing these recommendations would significantly improve the quality of training special
education teachers and ensure their adaptation to contemporary professional requirements. Developing
students’ practical skills from the first year, introducing new types of practice, organizing seminars with
leading specialists, and applying the dual education system would raise graduates’ level of professional
readiness to a new qualitative stage.

Discussion. The conducted research and literature review confirm that the development of social and
pedagogical competencies of special education teachers should be based on a comprehensive and practice-
oriented approach. At the national level, this position is reinforced by the regulatory framework of the
Republic of Kazakhstan. In particular, the Psychological and Pedagogical Support Rules approved by the
Ministry of Education and Science of the Republic of Kazakhstan (2022) establish institutional mechanisms
for supporting children with special educational needs and emphasize the professional responsibility of
specialists involved in inclusive education [16, pp. 3-6]. This regulatory document highlights the importance
of aligning teacher preparation with the practical demands of educational organizations.

The relevance of a competence-based and innovation-oriented approach to teacher education is
substantiated in the works of Askarova [17, pp. 123-126], Yakubova [18, pp. 46-49], and Elagina and
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Pokhlebaev [19, pp. 571-575]. Yakubova [18, pp. 48-50] emphasizes that the development of social-
pedagogical competence in future teachers directly influences educational quality and pedagogical
effectiveness in inclusive settings.

The empirical results of the present study reveal systemic shortcomings in the “Special Pedagogy”
educational program. Employers identified insufficient practical training (34%), incomplete mastery of
competencies (18%), limited ability to demonstrate professional knowledge (24%), and insufficient
development of personal qualities (24%). These findings are consistent with the conclusions of Butovo [20,
pp. 24-27], who notes that social competence must be formed in close connection with professional training
and practice. Similarly, Kamysheva [21, pp. 118-120] emphasizes the role of personal qualities and
professional values in teachers’ social-pedagogical competence.

In addition, shortcomings such as insufficient practical training, lack of Kazakh-language
methodological materials, and difficulties in mastering modern teaching methods correspond to the
conclusions of Elagina and Pokhlebaev [19, pp. 573-575], who argue that theoretical training alone is
insufficient and should be complemented by practice-oriented and dual education mechanisms.

Thus, comparative analysis demonstrates that employers’ assessments reflect broader trends in
teacher education, indicating the need to modernize educational programs by strengthening practical
components and systematically developing social and pedagogical competencies.

Conclusion. The results of the conducted study showed that the social and pedagogical competence
of special education teachers is a decisive factor in improving the quality of inclusive education. Analysis of
employers’ perspectives identified several important aspects in evaluating graduates’ professional
preparation: insufficient practical training, gaps in mastering modern methods, shortage of learning materials
in the Kazakh language, and limited skills in using new technologies. These findings demonstrate the need
to improve the system of preparing special education teachers.

The study revealed that the modern requirements placed on special education teachers include not
only academic knowledge and methodological mastery but also social and pedagogical competencies such
as communication, psychological support, legal and regulatory knowledge, and the use of innovative
methods. Developing these competencies is a key mechanism for ensuring future professionals’ adaptation
to the labor market and enhancing their professional confidence.

The results of this research clearly indicate the necessity of increasing special education teachers’
competencies by orienting educational programs toward practice, implementing a dual education system,
introducing new technologies, and strengthening professional development courses. Furthermore,
systematically collecting employers’ feedback and using it to improve educational programs would
significantly enhance the quality of teacher professional training.

Overall, the development of special education teachers’ social and pedagogical competencies is a key
prerequisite for ensuring the quality of inclusive education. Systematic measures and evidence-based
recommendations in this direction will help improve the quality of education for children with special
educational needs in Kazakhstan and at the international level, as well as strengthen teachers’ professional
status and their competitiveness in the labor market.
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Makanada Abau KyHaHbaliynbl no33usicbiHOarbl alameepuwinik karudasiap HezaisiHde cmydeHmmepOoiH
KYKbIKMbIK MadeHuemi MeH MopasbOblK caHachiH KarnbinmacmblpydblH nedazoaukarbik MoOesi YCbiHbINadsbl.
3epmmeydiH makcambl — kepkemM MomiHOI OKy yOepiciHe Kipikmipy apkbiribl myrfaHblH KyKbIKKa KYpPMEemiH,
3aH andbiHOafbl xayarkepuinieiH, ap-yx0aHdbIK caHa-Cce3iMiH, MopasnibObiK PeOIIEKCUSChIH XoHe 3muKarbiK
otinay KabinemiH dambimy memikmepiH fbiibiMu mypfbida Hezizdey. 3epmmey b6apbicbiHOa CarnbiCMbIp-
marnbl 80ebu manday, mepMUHOIo2USAbIK QUKMaHm, KelCmiK eHe peghriekcusinbIK marncbipmanap Konda-
HbIndbl, coHOal-aK KYKbIKMbIK-MCUX002usnblK acrnekminepdi biknandacmeipambsiH STEAM xoeHe CLIL
mexHoroeusinapbl muimOi naddanaHbiiobl. AkcnepumeHm «Kasak mini meH adebuemi» binim bepy bardap-
namacsbiHbIH 3-Kypc cmydeHmmepi apacbiH0a emkizindi. Homuxxenep KyKbIKmbIK MeOeHuUemmiH KoeHuUmue-
miK, aghghekmusmik XoHe MIHe3-Ky/IbIKmblK KOMIOHeHmmepiHiH OaMmy OuHamukacbiH kKepcemmi. 32%
cmydeHm — eme Xxorapbl 0eHeelde, 46% — xakcbl OeHeelide. Aball wbirapmanapbiHOarbl «Ap», «©d0inemy,
«¥am», «blHcany, «PakbiM» yroiMOapbl Kacibu KyKbIKMbIK MepMUHOIo2UsiMeH cabakmachir, KyKbIKmbIK ca-
Ha MeH myrniFarnblK Xayarnkepuwinikmi KanbinmacmbipyObiH muimOi Kyparnbl pemiHoe OanendeHdi. 3epmmey
Aball noa3usicbiH KyKbiIkmbiKk mapbue 6epy ydepiciHOe neHaparblK, 2yMaHUCMIK XoHe myJFanbik-6ardapsibl
oKbImy asicblHOa KondaHyObiH muimdinieiH, 8debu mamiHOi 3amaHayu redazoauKarsblK MexHoIo2usinapMmeH
bipikmipydiH npakmukanbiK yneiciH kepcemedi. COHbIMEH Kamap, 3epmmey Hamuxesnepi Xofapbl OKY OpbIH-
OapbiHOa adebuem neH KyKkbIKmbiK mapbue apacbiHOarbl NoHaparsblK balnaHbiCmel HeiFalimyfra, cmydeHm-
mepdiH Kacibu Ky3bipemmiriai MeH KyHObIbIKMbIK 6ardapbiH Kafbinmacmabipyra MaHbI30bl nedazoauKarbik
Heeis 6bona anaodsbl.

TyliHOi ce30ep: eymaHu3M, Kacibu fieKcuka, KyKbiKmblK MadeHUem, MopanbOblKk desuayus, mepmu-
Hosoaus.
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