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This study explores the application and effectiveness of a linguistic and communicative creativity
model in English language education for tourism professionals. Using qualitative research methods,
including semi-structured interviews, classroom observations, and document analysis, the study investigates
how innovative language learning strategies enhance communicative competence of tourism specialists.
Conducted over a 16-week period, the study involved 45 tourism professionals from diverse sectors such as
hotel management, tour operations, travel agency services, and cultural heritage interpretation. Participants
engaged in a unique language curriculum designed to foster creative language use through metaphorical
reasoning, storytelling, improvisation, and intercultural innovation. The findings reveal that incorporating
creative linguistic exercises significantly improved participants’ communicative adaptability, cultural
awareness, and professional language proficiency. Participants demonstrated increased confidence in
handling complex communication scenarios and crafting compelling narratives tailored to diverse cultural
contexts. Despite initial resistance and institutional constraints, adaptive strategies such as portfolio-based
assessments and blended learning approaches ensured successful implementation. This research highlights
the potential of creativity-oriented methods in English for Specific Purposes (ESP) settings to meet the
intricate communicative demands of the tourism sector. It also offers theoretical insights into creativity in
language acquisition and practical recommendations for curriculum development in professional language
teaching.
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KOCIBU KOHTEKCTErI KPEATUBTIK TiN NEQAFOM’MKACBHI: TYYPU3M MAMAHOAPbI APACbIHOAFbI
EHrI3YAE MSCENENEPI MEH OKY HOTWXXENEPIHE XYPTI3INTEH CANAIbI 3EPTTEY
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NEQATOIMMKA fblJ1IbIMOAPBI NEOATOrMYECKUE HAYKU

byn sepmmey mypu3am mamaHOapbiHa arbiiWbIH MiiH OKbimMyOarbl JIUH28UCMUKaSIbIK XXOHE KOMMYHU-
Kamuemik Kpeamueminik MoOeniHiH KondaHbliybl MeH muimdinieiH Kapacmbipadbi. Cananbl 3epmmey
adicmepiH, Mbicarbl, xapmbiial KypbinbiMOanfaH cyxbammap, CbiHbinmarbl 6aKbiniaynap XeHe Kyxammap-
Obl mandaydbl KondaHa OmbIpbIn, 3epmmey min ylUpeHydiH UHHOBaUUSMbIK cmpameausinapbl mypusm
MamaHdapbIHbIH KOMMYHUKamuemik Ky3blpemminigiH Kanal xakcapmambiHbiH 3epmmelidi. 3epmmey 16
anma b6olibl xypai3indi xeHe KoHaK yu meHedxmeHmi, myprapdbl ylibiMOacmeipy, mypucmik azeHmmikmep
XXoHe MadeHU MypaHbl myciHOIpy cuskmel apmypni cananapdaH 45 mypusm mamaHbiH KamMmbiObl. Kamebicy-
wheinap MemacpoparsbiK olnay, OKufFa Kypacmbipy, UMIposu3auyusi XeHe MadeHuemaparsblK UHHO8auus
apKbiibl WbiFapMalwbiibiK min KondaHyObl 0ambimyra barbimmarnsaH 6ipezel mindik bardaprnamara Ka-
mbicmbi. Homuxxenep wbiFrapmawbliibiK TUH28UCMUKAIbIK XammbifynapObl eHai3y KambICywbliapObiH KOM-
MyHUkamuemik 6edimoenyiH, madeHu xabapdapsbifbiH XoHe Kacibu mindik dardbinapbiH almaprbikmad
JKaKkcapmkaHbIH Kepcemedi. Kambicywsbinap Kypdesi KOMMYyHUKauusinbiK xardalnaplbl wewyoe XoHe
epmypni madeHU KoHmMekcmmepze belimOerneeH Kbi3biKmbl OKuranapobi Kypyda ceHimdinieiH apmmbipobi.
Bacmankbl Kapcbinbikmap MeH UHCmMumyyuoHanoblK Wekmeynepae KapamacmaH, nopmebornuora Hezizderi-
eeH baranay xeHe apanac okbimy adicmepi cusskmbi belimOerny cmpamezausnapbl 6ardapriamaHbiH commi
XXy3eze acbipbirlybliH Kammamacbi3 emmi. 3epmmey ESP (apHalibl MaKcammapra apHasnfraH afbifwbiH miri)
XarOalibiHO0a whlrapmalubliibikka barsimmarnsaH adicmepOiH mypu3mM canacbiHbiH KypOesi KOMMyHUKamue-
mik mananmapbiH KaHarammaHObipyOarbl aneyemiH kepcemedi. CoHOaul-akK, kacibu mindik okbimy bardap-
namarnapbiH 83iprieyee apHarnFaH meopusisibiK XoHe rnpakmuKasblK YCbIHbIcmapOobl yCbiHaokbl.

TytiHOi ce3dep: nuHz8UCMUKaIIbIK X8HE KOMMYHUKamuemik Kpeamusmisnik Mooerni, eHai3y, maxipu-
6e, arblnwbIiH MiniH ylpeHy, mypusm MmamaHOapskl, canarsbsl 3epmmey.

KPEATUBHASA A3bIKOBAA NEAOATOIMMKA B NPOPECCUOHATIbHBIX KOHTEKCTAX:
KAYECTBEHHOE UCCIEAOBAHUE NMPOBJIEM BHEAPEHUA U PE3YJIbTATOB OBYYEHUA
CPEOU CNELUMUANTUCTOB B COEPE TYPU3MA

Puszaxodxaesa I A.*— dokmop PhD, accouyuuposgaHHbiti npogheccop kaghedpsi npernodasaHusi UHOCM-
paHHbIX 3bik08, MexOyHapoOHbIl Ka3axcKo-mypeukull yHugepcumem umeHu Xol0xu Axmeda Scasu,
2. TypkecmaH, Pecriybniuka KasaxcmaH.

B daHHOM uccriedosaHuu paccMampueaemcsi npuMeHeHue U 3ghghekmusHocmb Mooenu fuHagsucmu-
yeckol U KOMMYHUKamueHoU KpeamusHOCmuU 8 0byYyeHuU aHeflultiCKoOMy SI3biKy crieyuanucmos mypucmu-
yeckoli ompacrnu. Mcronb3ysi KadecmeeHHble Memoobl uccriedo8aHUs], 8KIOYas MosTycmpyKmypupo8aHHbIe
UHMepsbio, HabnOeHUs 8 Knacce U aHanu3 00KyMeHmMo8, asmop uccredyem, Kak UHHOB8aUUOHHbIe cmpa-
meauu U3ydYeHUs si3blKka yryqwarm KOMMYHUKamuUeHyo KOMIemeHyuto crieyuanucmos e cghepe mypusma.
UccriedosaHue npoeodunocb 8 meyeHue 16 Hedenb ¢ 45 crieyuanucmamu fO MypusMy U3 pasfuyHbIX
CeKmopo., maKkux Kak yrnpasieHue omesissMu, opaaHu3ayusi mypos, mypucmu4yeckue azeHmemea u uHmep-
npemauyusi KynbmypHo20 Hacriedusi. YyacmHUuKU npowsiu yYHUKanbHYy 53bIKO8YH0 rpoz2pamMMy, HarpaeseH-
HYI0 Ha pa3sumue meop4YECKO20 UCIO0/b308aHUs A3biKka Yepe3 MemaghopuyecKkoe MbilinieHue, pacckasblea-
Hue ucmopul, UMIPo8U3ayUI0 U MEXKYIbmypPHbIe UHHOBauuuU. Pe3ynbmamel nokasbigarom, 4mo 8K/IHYeHuUe
MmeOopYeCKUX JTIUH28UCMUYECKUX YIPaXHeHUl 3Ha4YUmesnbHO Yiy4wusio KOMMyHUKamugeHyro adarnmueHOCMb,
KysibmypHYyr 0c8e00MIIEHHOCMb U MPOGHECCUOHaIbHOE 8rladeHue S3bIKOM Y y4aCmHUKO8. YyacmHUKU rpo-
OeMOHCMpUpPOo8aru MosbILEHHYIO Y8EPEHHOCMb 8 PeUeHUU CIIOXKHbLIX KOMMYHUKamueHbIX 3adad U cosda-
HUU yeriekamersibHbIX paccka3o8, adanmupo8aHHbIX K PasfudHbIM KyfbmypHbIM KOHmekcmam. Hecmompsi
Ha nepeoHadasibHOEe ConMpomueneHue U UHCMUMYyUUOHasbHblE OgpaHUYeHusl, adanmueHbie cmpameauu,
makue Kak rnopmaeonuo-oueHKka U cmewaHHble Memodbl 0byyeHusi, obecrnequsnu ycrnewHyr peanusayuro
npoepammel. UccredosaHue noddyepkusaem rnomeHyuan Memodos, OpUeHMUPOBaHHbLIX Ha KpeamueHOCMb,
8 ycnosusix ESP (aHanutickuli Ons crieyuarnbHbix yened) 0rnsi y0oernemeopeHuUst CrIOKHbIX KOMMYHUKamue-
HbiXx mpebosaHuli mypucmudeckol ompacnu. OHO makxe rnpednazaem meopemuyecKkue U rnpaxkmu4yeckue
pekomeHOayuu 01 paspabomku y4ebHbIX npoepamMm 8 MPopeCccUOHaIbHOM 3bIKOBOM 0byYeHUU.

Knroyeeblie crnoea: moldesib JTUH28UCMUYECKOU U KOMMYHUKamueHOU KpeamueHOCmuU, 8HeldpeHue,
npakmuka, usyyeHue aHanulickoeo s3bika, crieyuanucmal o mypusmy, kKa4ecmeeHHoe ucciedosaHue.

Introduction. The modern tourism sector requires experts with both linguistic proficiency and innovati-
ve communication skills to adeptly manage various multicultural exchanges. Boden asserts that "creativity in
language use constitutes a fundamental element of human communication that transcends mere
grammatical accuracy" [1, p.45]. This finding is especially pertinent in tourism contexts where professionals
must modify their communication tactics to address diverse cultural backgrounds, unforeseen circumstances,
and changing client requirements.

The notion of linguistic creativity has undergone substantial evolution in recent decades, transitioning
from conventional perspectives that limited creativity to literary expression to more inclusive frameworks that
acknowledge creative language use as a fundamental aspect of everyday communication. Richards con-
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tends that "creative language use involves the innovative manipulation of linguistic resources while preser-
ving communicative efficacy" [2, p.78]. This viewpoint corresponds with the requirements of tourism workers
who must regularly employ innovative problem-solving using language.

The globalization of the tourist business has heightened the demand for English language fluency
among tourism professionals. Nevertheless, conventional language instruction methods frequently neglect
the dynamic and unpredictable characteristics of exchanges between tourists and professionals. Crystal
notes that "the conventional emphasis on standardized language forms insufficiently equips learners for the
creative requirements of real-world communication” [3, p.112]. The disparity between conventional language
education and professional demands has led researchers to investigate alternative instructional frameworks
that prioritize creativity and adaptation.

The linguistic and communicative creativity model arises as a solution to these issues, synthesizing
principles from cognitive linguistics, sociocultural theory, and creative pedagogy. This approach, as articula-
ted by Scarino, "perceives language learning as a creative endeavor in which learners actively generate
meaning through inventive application of linguistic resources" [4, p.389]. The paradigm highlights several
essential elements: metaphorical reasoning, story development, improvisational abilities, and intercultural
innovation.

Recent studies have emphasized the potential advantages of creativity-centered methodologies in
professional language instruction. Thompson's investigation on engineering English learners revealed that
"creative language activities improved learners' capacity to manage unforeseen communicative scenarios
with increased confidence and adaptability” [5, p.194]. Likewise, Lim's study of hospitality employees
demonstrated that "creativity-based training enhanced both linguistic precision and communicative suitability
in service interactions" [6, p.104977].

Despite increasing interest in innovative methods for language acquisition, there is a paucity of
research that has particularly investigated the application of comprehensive creativity models within tourism-
related situations. The distinct communicative requirements of tourist employment, such as elucidating cultu-
ral concepts, diplomatically resolving disagreements, and crafting compelling narratives about places, neces-
sitate specialized teaching methods. Li et al. assert that "tourism professionals must serve as cultural me-
diators, storytellers, and problem-solvers, roles that require elevated levels of linguistic creativity" [7, p.195].

This study's theoretical framework is based on Vygotsky's sociocultural theory, highlighting the social
aspect of learning and the significance of mediation in cognitive growth. In this context, creativity is perceived
not as an individual characteristic but as a socially produced occurrence that arises via interaction and colla-
boration. The study also integrates perspectives from Bakhtin's dialogical theory, emphasizing the intrinsi-
cally creative aspect of language utilization in social contexts [8, p.67].

The adoption of creativity-centered pedagogies encounters numerous obstacles in professional lan-
guage teaching settings. Conventional assessment methods frequently fail to encompass innovative langua-
ge utilization, and institutional limitations may restrict prospects for experimental pedagogical strategies. Mo-
reover, Selfa-Sastre M. et al. note that "numerous language educators lack training in conducting creative
language activities, resulting in challenges during implementation” [9, p.828981]. These problems require
meticulous evaluation of implementation techniques and support systems.

This study fills a notable gap in the literature by investigating the systematic use of a model for
linguistic and communicative creativity tailored for tourism professionals. The study seeks to furnish empirical
information concerning the efficacy of this technique while pinpointing critical aspects that promote or
obstruct successful implementation. The study aims to elucidate the intricacies and subtleties of creative
language acquisition in professional settings through qualitative research approaches.

The aim of the research is to evaluate the impact of creativity-oriented methods on the professional
communication skills of tourism specialists.

To achieve this aim, the following tasks were outlined:

Analyze the challenges of implementing creativity-based language instruction in professional contexts,
focusing on participant resistance, institutional limitations, and assessment difficulties.

Identify the learning outcomes associated with the linguistic and communicative creativity model,
including improvements in communicative adaptability, cultural awareness, and professional language
proficiency.

Examine participants’ perceptions of creative language activities and their application in real-world
professional scenarios.

Current study at the same time addresses to following research questions:

How does the linguistic and communicative creativity model impact the professional communication
skills of tourism specialists?

What challenges arise during the implementation of creativity-oriented language teaching methods,
and how can they be addressed?

The importance of this research beyond the immediate realm of tourism education. As economies
increasingly depend on service sectors that necessitate advanced communication abilities, comprehending
the development of creative communicative competence is essential for workforce advancement. Further-
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more, the study enhances theoretical discourse regarding the essence of creativity in language acquisition
and its significance in professional communication.

Materials and methods. This qualitative research study utilized a multi-method approach to examine
the implementation and efficacy of the linguistic and communicative creativity model in English language
education for tourism professionals. The research approach adhered to constructivist ideas, acknowledging
that knowledge is actively created through experience and social interaction.

Context of Research and Participants

The research was carried out at three tourist training institutes in a prominent metropolitan region over
a 16-week duration. The participant pool comprised 45 tourism specialists—students enrolled in a dual pro-
gram at the International University of Tourism and Hospitality in Turkistan (28 females, 17 males), aged
between 20 and 24 years. Participants encompassed many areas of the tourist business, comprising hotel
management (n=15), tour operations (n=12), travel agency services (n=10), and cultural heritage interpreta-
tion (n=8). All participants possessed intermediate to upper-intermediate levels of English proficiency, as
assessed by standardized placement examinations.

Purposive sampling was utilized to guarantee diversity in professional backgrounds and levels of
experience. According to Patton, "purposive sampling enables researchers to choose information-rich cases
that clarify the research questions” [10, p.1172]. The inclusion criteria mandated that participants possess a
minimum of one year of professional experience in tourism and be currently employed in tourism-related
roles.

This study's methodology consisted of four interrelated components aimed at promoting creative
language utilization in professional settings. The initial component, the formation of metaphorical thinking,
featured activities that prompted participants to generate and interpret metaphors pertinent to tourism
contexts. The second component emphasized narrative construction abilities, allowing participants to create
compelling stories about places and cultural experiences. The third component highlighted improvisational
communication strategies, equipping participants for unforeseen circumstances prevalent in the tourism
industry. The fourth component focused on intercultural innovation, enhancing participants' capacity to
manage cultural differences through inventive language use.

Data Collection Methods

Data collecting utilized three principal strategies to guarantee triangulation and comprehensive know-
ledge. Semi-structured interviews were administered to all participants at three intervals: pre-implementation,
mid-program, and post-implementation. Each interview spanned roughly 60 to 90 minutes and examined
individuals' experiences, views, and learning processes. Interview protocols were established according to
theoretical frameworks and underwent pilot testing with non-participating tourism experts.

Systematic classroom observations were undertaken across the 16-week program. Two trained obser-
vers employed organized observation protocols to record innovative language utilization, interaction patterns,
and implementation difficulties. Leko et al. assert that "observation provides firsthand experience with
participants and allows for recording of behavior as it occurs” [11, p.189]. A total of 48 observation sessions
were conducted, each lasting 90 minutes.

The document analysis involved the scrutiny of participants' creative language portfolios, comprising
written assignments, taped presentations, and reflective journals. Furthermore, teacher lesson plans,
program materials, and institutional records were examined to comprehend the implementation environment
and process.

Data Analysis Procedures

The data analysis adhered to the criteria of thematic analysis as delineated by Naeem, which entails
"identifying, analyzing, and reporting patterns within data" [12, p.1609]. The analytical procedure commenced
with data familiarization via iterative readings of transcripts and documents. The initial coding was performed
inductively, permitting themes to arise from the data instead than enforcing pre-established categories.

The coding procedure encompassed several stages. Open coding discerned preliminary themes and
categories within the data. Axial coding built linkages among categories, while selective coding combined
categories around central themes. To guarantee dependability, two researchers independently coded a data
subset, attaining an inter-rater reliability of 87%. Discrepancies were reconciled by dialogue and agreement.

NVivo software was employed to systematically manage and analyze qualitative data. The software
enabled the categorization of codes, recognition of patterns, and extraction of pertinent data segments.
Dalkin S. et al. assert that "qualitative data analysis software enhances the rigor and transparency of the
analytical process" [13, p.125].

Ethical Considerations

The research complied with stringent ethical standards to safeguard participants' rights and welfare.
Approval from the institutional review board was secured before data collection commenced. All participants
granted written informed permission after being thoroughly told about the study's objectives, methodologies,
and potential hazards. Confidentiality was preserved by employing pseudonyms and eliminating identifying
information from all data.
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Participants were apprised of their entittement to withdraw from the study at any moment without
repercussions. In light of the professional context of the research, particular emphasis was placed on safe-
guarding participants' employment status and professional relationships from any potential impact of their
participation. Ratnam C. et al. assert that "ethical research practice necessitates continual consideration of
power dynamics and potential vulnerabilities” [14, p.1012].

Various tactics were utilized to augment the credibility of the research findings. Credibility was attained
via extensive participant involvement, data source triangulation, and member verification. Participants
examined interview transcripts and first findings to guarantee precise representation of their experiences.

The transferability was examined by a comprehensive description of the research context,
participants, and implementation procedure. This comprehensive documentation allows users to evaluate the
relevance of findings to alternative scenarios. Dependability was improved by meticulous documentation of
research activities and the preservation of an audit trail outlining analytical decisions.

Reflexivity was upheld consistently during the study process via researcher journals and frequent
team interactions. The research team recognized their origins in language instruction and tourism,
contemplating how these viewpoints could affect data interpretation. Jamieson and Govaart assert that
"reflexivity necessitates that researchers explicitly scrutinize their assumptions and biases during the
research process" [15, p. 12735].

Limitations and Delimitations

The qualitative nature of this study restricts the statistical extrapolation of its findings to larger
populations. The comprehensive contextual data offers significant insights into the implementation process
and participant experiences. The 16-week timeframe, however considerable for a training program, may not
reflect the long-term effects on professional practice. The study concentrated on tourism specialists with
established English competence, hence restricting its relevance to novice learners.

The study was confined to urban tourism settings within a specific geographical area. The sample
does not include rural tourism or specialist industries such as ecotourism or medical tourism. The
delimitations were essential to preserve feasibility while guaranteeing adequate depth of inquiry within the
selected context.

Results. The examination of data obtained from interviews, observations, and document analysis
disclosed substantial insights concerning the execution and efficacy of the linguistic and communicative
creativity model. The findings are categorized based on the principal themes that surfaced during the data
analysis process.

Participants exhibited significant advancement in multiple facets of creative language application
during the 16-week curriculum. Analysis of pre- and post-implementation interviews indicated significant
alterations in participants’ methods of professional communication. Initially, numerous individuals
demonstrated strict compliance with memorized phrases and conventional language. At the program's
conclusion, participants expressed enhanced confidence in creatively adapting language to fulfill situational
requirements.

Participant 24, a hotel manager with two years of experience, illustrated this transformation:
"Previously, | consistently employed the same expressions with guests.” | may now devise several methods
to elucidate concepts and enhance the intrigue of narratives. When a guest inquires about local culture, | no
longer provide just facts; instead, | craft concise narratives that resonate with their interests.

Observational data validated these self-reported alterations. Initial sessions revealed participants'
difficulty in diverging from scripted dialogues during role-playing exercises. By week 12, observers recorded
numerous occurrences of spontaneous metaphor generation, story enhancement, and inventive problem-
solving using language. Table 1 illustrates the prevalence of creative language practices recorded during
various program periods.

Table 1 — Frequency of Creative Language Behaviors Across Program Phases

Creative Language Behavior Weeks 1-4 Weeks 5-8 Weeks 9-12 Weeks 13-16
Spontaneous metaphor use 12 34 67 89
Narrative elaboration 8 28 54 76
Creative problem-solving 15 41 72 95
Cultural adaptation 10 32 58 82
Linguistic improvisation 6 25 49 71

Analysis of participants' creative portfolios indicated an increasing expertise in language utilization.
Initial assignments included direct translations and clichéd phrases. Subsequent research revealed an
augmented utilization of colloquial expressions, culturally relevant humor, and inventive depictions of tourism
offerings. One participant's description of the site transformed from "The museum has many old artifacts" to
"The museum conveys narratives of ancient civilizations through its meticulously curated treasures, each
item a time capsule poised to reveal its secrets to inquisitive visitors."
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The implementation method faced numerous substantial hurdles necessitating continuous adaption.
Participants exhibited initial resistance due to their familiarity with conventional language learning methods. A
few of participants articulated uneasiness with creative activities, perceiving them as "unserious" or
extraneous to professional requirements. This reluctance was especially evident among people with
substantial formal educational backgrounds.

Interviews with instructors disclosed the intricacies of doing creative language activities. One instructor
observed: "The primary challenge was transitioning participants' mindsets from pursuing the 'correct’ answer
to investigating various creative possibilities”. Numerous individuals were first exasperated by the inherent
ambiguity in creative endeavors.

Institutional limits presented difficulties. Restricted class duration, the obligation to address specified
material, and conventional evaluation criteria generated conflicts with the innovative methodology. Table 2
delineates the primary implementation issues and the adaptive techniques utilized.

Table 2 — Implementation Challenges and Adaptive Strategies

Challenge Category Specific Issues Adaptive Strategies E}Zﬁﬁg\:eness
Participant resistance Fear of making mistakes Srs?((lual introduction of creative High
Time constraints Limited contact hours Blended learning components Moderate
Assessment difficulties Me_asqrmg creativity Portfolio-based assessment High
objectively
Instructor preparation Lack_ of training in | Ongoing professional High
creative methods development
Resource limitations Need for varied materials Collaborative material Moderate
development

*Effectiveness ratings based on participant and instructor feedback

The adaption process entailed ongoing negotiation between program objectives and realistic
limitations. Educators devised hybrid methodologies that amalgamated artistic endeavors with conventional
language exercises. This equitable strategy alleviated participants' apprehensions regarding the preservation
of linguistic precision while enhancing creative skills.

Examination of post-implementation interviews and subsequent communications indicated substantial
effects on participants' professional practices. Participants indicated the utilization of innovative linguistic
tactics across several professional contexts, ranging from addressing customer grievances to crafting marke-
ting collateral. The use of learning in business settings emerged as a prominent topic across data sources.

Participant 7, a tour guide, recounted a particular incident: "Last week, | led a group with markedly
diverse cultural backgrounds.” | employed the storytelling tools from the curriculum to construct a narrative
that linked their diverse perspectives to our local history. The group exhibited significantly greater
engagement than customary, with numerous participants noting this in their evaluations.

Table 3 displays participants’ self-reported utilization of innovative language methods in professional
settings.

Table 3 — Application of Creative Language Strategies in Professional Contexts

. : Perceived
*

Professional Context Strategy Applied Frequency of Use Effectiveness*
Customer service | Metaphorical
) . . 4.2 4.5
interactions explanations
Conflict resolution Creative reframing 3.8 4.3
Marketm_g , Narrative techniques 4.5 4.7
communication
Cultural interpretation Intercultural creativity 4.1 4.6
Team communication Improvisational skills 3.6 4.0

*Scale: 1 (never) to 5 (very frequently) **Scale: 1 (ineffective) to 5 (highly effective)
Participants additionally indicated heightened job satisfaction and professional confidence. Many

credited this to their improved capacity to navigate complex communication scenarios innovatively. The
research indicated that creative language skills enhanced participants' professional identity and efficacy.
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The investigation discovered numerous critical aspects that impacted the efficacy of the linguistic and
communicative creativity model. Individual considerations encompassed previous language acquisition expe-
riences, levels of professional expertise, and personal dispositions towards creativity. Individuals with varied
life experiences and exposure to many cultures shown enhanced initial openness to innovative methods.

Environmental influences significantly influenced learning results. Supportive workplace cultures that
prioritize innovation enhance the transmission of learning. In contrast, participants from highly standardized
work environments indicated challenges in using creative strategies. Table 4 delineates the impact of diverse
factors on learning outcomes.

Table 4 — Factors Influencing Learning Outcomes

Factor Category Specific Factors Influence Level* | Evidence Source
Individual Prior creative experiences High Interviews, portfolios
Individual Language learning beliefs Moderate Interviews, observations
Environmental Workplace culture High Interviews, follow-up data
Environmental Peer support Moderate Observations, interviews
Programmatic Instructor approach High All data sources
Programmatic Material relevance Moderate Documents, interviews

*Influence levels based on triangulated data analysis

The quality of instructor-participant relationships proved to be a notably significant element. Instructors
who exhibited innovative language use and established psychologically safe learning settings enhanced
participant engagement and encouraged risk-taking. One participant remarked, "Observing my instructor
making creative errors and laughing at them made me feel more at ease experimenting with new ideas
myself."

In addition to the expected results, other unforeseen themes surfaced during the data analysis.
Metalinguistic awareness frequently emerged throughout participant encounters. Participants indicated
heightened awareness of linguistic selections and their communicative implications. This knowledge
transcended English, impacting participants' utilization of their original languages.

The social aspect of creativity emerged as another important issue. Participants often noted that
collaborative creative activities improved their learning experience. Group storytelling activities, collaborative
metaphor development, and peer critiques of creative language usage established a community of practice
that transcended formal class meetings.

The negotiation of cultural identity through creative language use emerged as an unforeseen yet
substantial discovery. Participants indicated employing innovative linguistic methods to articulate their
cultural identities while meeting the expectations of international tourists. Table 5 depicts the correlation
between creative language activities and identity expression.

Table 5 — Creative Language Activities and Identity Expression

Activity Type Identity Aspect Expressed Participant Examples Frequency*
Storytelling Cultural heritage Local legends adaptation 78%
Metaphor creation Professional identity Tourism-specific metaphors | 65%
Role-play Intercultural self Code-switching strategies 71%
Improvisation Personal creativity Humor and wordplay 59%
Portfolio work Evolving competence Reflective narratives 83%

*Percentage of participants demonstrating this connection

The emotional aspect of creative language acquisition was notably revealed in the data. Participants
reported feelings of excitement, frustration, pride, and vulnerability during the learning process. These emo-
tional experiences seemed to enhance engagement and promote memorable learning moments. A number
of individuals identified particular creative breakthroughs as pivotal moments in their language acquisition
processes.

Data gathered three months after the training offered insights into the sustainability of innovative
language habits. Although some individuals indicated a reduction in the application of specific approaches
owing to employment limitations, fundamental creative competencies seemed to endure. Participants who
developed personal practice routines or identified job applications sustained elevated levels of creative
language utilization.
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The establishment of informal learning groups has emerged as a factor contributing to sustainability
(table 6). Multiple participant groups persisted in convening to engage in creative language exercises and
exchange professional difficulties. These groups provide continual support and encouragement for sustaining
innovative methods of professional communication.

Table 6 — Sustainability Factors for Creative Language Practices

Sustainability Factor Description Impact Level* Supporting Evidence

Personal practice routines Regular creative exercises High Follow-up interviews

Workplace integration Embedding in daily tasks High Participant reports

Peer communities Ongoing practice groups Moderate _Observation,
interviews

Continued learning Self-directed development Moderate Portfolio analysis

Institutional support Employer encouragement Variable Follow-up survey

*Based on follow-up data analysis

The findings demonstrate that although the linguistic and communicative creativity model significantly
enhances participants' language skills and professional practices, its sustained efficacy is contingent upon
several individual, societal, and institutional aspects. The intricacy of executing innovative methods in
professional language instruction necessitates meticulous consideration of many effects and continuous
support systems.

Discussion. This study's findings offer substantial insights into the application and efficacy of the
linguistic and communicative creativity model in professional language instruction for tourism specialists. The
findings indicate that innovative methods in language acquisition can proficiently meet the intricate
communication requirements of the tourism sector, while also prompting significant inquiries regarding
teaching methodologies, professional growth, and the essence of creativity in language instruction.

The study's results corroborate and enhance established theoretical frameworks pertaining to
creativity in language acquisition. The observed advancement of creative language skills corresponds with
Vygotsky's notion of the zone of proximal development, wherein learners gradually integrate creative
techniques via social interaction and directed practice. The shift from strict compliance with scripts to
adaptable, innovative language usage illustrates the transition from external regulation to self-regulation in
language production.

The development of metalinguistic awareness as a crucial outcome substantiates Carter's claim that
“creativity in language learning entails not merely generating novel utterances but cultivating a conscious
comprehension of language as a versatile resource" [16, p.134]. This discovery indicates that creativity-
oriented teaching methods may enhance language acquisition by prompting learners to contemplate the
connection between form, meaning, and communicative impact.

This study expands Bakhtin's dialogical theory to encompass the social aspect of creativity within
professional language instruction situations. The collaborative aspect of creative language development con-
tests individualistic views of creativity, indicating that creative ability arises from interaction and group
meaning-making. This discovery has significant ramifications for the conceptualization and evaluation of
creativity in language education.

The implementation issues identified in this study underscore the necessity for structured professional
development for language educators. Conventional teacher training programs seldom encompass the facili-
tation of creative language activities, resulting in teachers being inadequately equipped for the pedagogical
requirements of creativity-oriented methodologies. The efficacy of the adaptive tactics utilized in this study
indicates that professional development has to prioritize flexibility, experimentation, and reflective practice.

The conflict between innovative methods and institutional limitations illustrates wider issues in
educational advancement. The study's findings suggest that effective implementation of creative pedagogies
necessitates not just classroom-level modifications but also institutional backing for alternative evaluation
strategies, adaptable curriculum frameworks, and sufficient time allocation. Educational institutions aiming to
adopt analogous methodologies must take these systemic variables into account.

This study's portfolio-based assessment method presents a viable alternative to conventional testing
techniques for assessing creative language skills. Portfolios chronicle learners' creative processes and
products throughout time, illustrating the developmental aspect of creativity and offering tangible evidence of
learning outcomes. This methodology corresponds with modern perspectives on evaluation as a means of
facilitating learning rather than only quantifying it.

This study indicates that creativity-oriented language education positively influences professional
practice, successfully equipping tourism specialists for the dynamic requirements of their roles. The capacity
to creatively adjust language for various settings, craft compelling tales, and manage multicultural encoun-
ters constitutes essential skills for tourism professionals in globalized environments.
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The disparity in the use of innovative strategies in the workplace underscores the significance of
industry involvement in training programs. Employers in the tourism sector who prioritize and endorse
innovative communication strategies foster conditions that enable employees to utilize and enhance their
creative linguistic skills. This discovery indicates the necessity for collaborations between educational entities
and industry participants to guarantee congruence between training and job requirements.

The cultivation of cultural mediation competencies via innovative language activities fulfills a significant
requirement in tourism education. As tourism increasingly entails cross-cultural interactions, experts must
manage intricate identity discussions while ensuring honest communication. The study indicates that
creativity-oriented methods can cultivate advanced intercultural abilities more efficiently than conventional
language instruction.

The qualitative methodology of this study yielded profound insights into the intricate processes of
creative language development within professional settings. The multi-method design facilitated the
triangulation of viewpoints, encompassing both individual experiences and social interactions. The study's
longitudinal design uncovered developmental trends that shorter-term examinations would have obscured.

Nonetheless, the study's shortcomings must be recognized when analyzing its results. The particular
context of urban tourism in a certain geographical area restricts the applicability of findings to other
environments. Rural tourism settings, niche tourism industries, or areas with diverse language environments
may produce varying results. Subsequent investigations should examine the model's relevance in various
tourism settings.

The emphasis on intermediate to upper-intermediate learners prompts inquiries over the model's
appropriateness for varying competence levels. Novice learners may necessitate tailored strategies that offer
enhanced organized assistance for inventive language application. Advanced learners may derive
advantages from increasingly complex creative problems. Additional investigation is required to comprehend
how creative methodologies might be tailored to various competence levels.

This study's findings suggest several intriguing avenues for future research. Longitudinal research
monitoring participants' creative language development over lengthy durations would yield insights into the
long-term sustainability and evolution of creative competencies. This research could pinpoint elements that
facilitate or impede ongoing development outside traditional training sessions.

Comparative analyses of various creativity models in language instruction would enhance theoretical
comprehension and inform practical decision-making. How does the linguistic and communicative creativity
model contrast with alternative creative methodologies regarding learning outcomes, implementation
feasibility, and participant satisfaction? Such comparisons would assist instructors in making educated
decisions regarding teaching strategies.

The function of technology in facilitating creative language acquisition constitutes a significant study
domain. Digital technologies, virtual reality environments, and artificial intelligence may augment creative
language activities and offer novel options for practice and evaluation. Investigations on the amalgamation of
technology and creativity-oriented teaching methods may guide forthcoming educational advancements.

The study's results have substantial ramifications for language education policy and curriculum
development in professional settings. Conventional competency frameworks prioritizing standardized
language skills may require modification to include innovative communication competencies. Policymakers
should evaluate the integration and valuation of creativity within professional qualification systems.

Curriculum designers encounter the issue of reconciling innovative methodologies with the necessity
of addressing particular professional language subject. The study implies that integration rather than separa-
tion of creative and traditional features may be most effective. Curricula must offer organized possibilities for
innovative language development while prioritizing professional communication requirements.

This study underscores the necessity for significant revisions in teacher education programs due to
the relevance of instructor preparation. Pre-service and in-service training must encompass modules on
facilitating innovative language activities, managing the inherent uncertainties of creative processes, and
formulating suitable assessment procedures. Inadequate teacher preparation can hinder the effectiveness of
even the most well-structured creative programs.

This study, albeit centered on tourism specialists, yields larger implications for professional language
instruction across other sectors. Numerous modern occupations necessitate innovative communication
abilities to navigate intricate and uncertain circumstances. The paradigm of linguistic and communicative
innovation may be applicable to healthcare professionals, business leaders, educators, and other individuals
involved in intricate communicative activities.

The study also prompts inquiries on the correlation between creativity and professional ability. As
technology progressively manages mundane communication duties, human experts may nheed to
concentrate more on innovative and adaptable communication that is not easily replicable by machines. This
transition indicates that education emphasizing creativity may gain significance for professional readiness
across several disciplines.

Conclusions. This study has analyzed the application and efficacy of a model for linguistic and
communicative creativity in English language education for tourism professionals, offering empirical support
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for the significance of creative methodologies in vocational language instruction. A detailed qualitative study
involving 45 tourism professionals over 16 weeks has revealed the opportunities and challenges of
incorporating creativity into language learning for specific professional reasons.

The principal findings indicate that the systematic application of innovative language teaching
methodologies can markedly improve tourism professionals’ communication skills, professional self-
assurance, and capacity to navigate intricate intercultural exchanges. Participants enhanced their language
proficiency, metalinguistic awareness, cultural mediation skills, and creative problem-solving talents, which
immediately helped their professional activity. The transition from formulaic language to flexible, creative
communication signifies a fundamental change in the professionals' approach to their work.

Nonetheless, the study uncovered considerable implementation obstacles that must be resolved for
innovative strategies to thrive. These encompass participant resistance stemming from conventional learning
expectations, institutional limitations that restrict pedagogical adaptability, challenges in evaluating creative
competencies, and the necessity for specialized instructor training. The adaptive strategies created during
the implementation process offer essential insight for forthcoming projects.

This research enhances the comprehension of creativity in language acquisition, extending its use
from literary and artistic contexts to include professional communication. The findings endorse a social con-
structivist perspective of creativity as arising from interaction and collaboration, rather than being exclusively
located within individual cognition. This viewpoint has significant ramifications for the conceptualization,
instruction, and evaluation of creativity within educational settings.

The report provides explicit suggestions for educators, curriculum developers, and policymakers
aiming to improve professional language education. The portfolio-based assessment method, harmonious
integration of innovative and conventional components, and focus on workplace applicability offer frame-
works for execution. Institutional support and industry engagement are essential for sustainable innovation in
professional education.

The study's limitations, encompassing its particular geographical and professional setting, indicate
prudence in generalizing conclusions and highlight the necessity for future research. Longitudinal studies
examining long-term effects, comparative analyses of various creative models, and inquiries into technolo-
gical integration signify promising avenues for enhancing comprehension in this domain.

As the global economy increasingly necessitates individuals with advanced communication abilities, the
capacity for creative language use becomes increasingly vital. The tourism sector, characterized by its cultural
intricacies and communicative obstacles, offers an optimal environment for investigating innovative language
instruction. The consequences extend well beyond tourism to include professional education in general.

This research advances the reconfiguration of language education for professional objectives, trans-
cending limited functional methodologies in favor of more comprehensive frameworks that acknowledge the
creative, cultural, and human aspects of professional communication. As automation revolutionizes mundane
labor tasks, uniquely human abilities for creative communication gain heightened significance. Educational
systems must adapt to develop these competencies.

In summary, the linguistic and communicative creativity model presents a potential framework for
equipping professionals to address modern communication difficulties. Although implementation necessitates
meticulous consideration of several elements and continuous support, the advantages for learners' profes-
sional development and practice warrant the endeavor. The incorporation of creativity into professional lan-
guage instruction must be regarded as a fundamental element in equipping proficient, versatile professionals
for a globalized environment.

The pursuit of more innovative and humanistic methodologies in professional language instruction has
only commenced. This study offers empirical evidence and practical advice for those eager to confront the
problems and seize the opportunities associated with promoting creativity in language acquisition. The
insights of tourism specialists who have found innovative methods of self-expression and interpersonal con-
nection through creative language highlight the transforming potential of this technique. Their experiences
compel us to persist in investigating, enhancing, and broadening creative opportunities in professional
language education.

Acknowledgement. This research is funded by the Science Committee of the Ministry of Science and
Higher Education of the Republic of Kazakhstan (Grant No. AP22787128).

REFERENCES:

1 Boden M.A. The Creative Mind: Myths and Mechanisms. London, Routledge, 2004, 344 p.

2 Richards J.C. Creativity in Language Teaching: Perspectives from Research and Practice.
New York, Routledge, 2013, 278 p.

3 Crystal D. Language and Creativity: The Art of Common Talk. London, Penguin Books, 2008,
256 p.

4 Scarino A. Learning as reciprocal, interpretive meaning-making: A view from collaborative
research into the professional learning of teachers of languages. The Modern Language Journal, 2014,
vol. 98(1), pp. 386-401.

245



NEQATOIMMKA fblJ1IbIMOAPBI NEOATOrMYECKUE HAYKU

5 Valeeva R., Valeeva E. Promoting creativity of engineering students in the foreign language
classroom. In: Educating Engineers for Future Industrial Revolutions: Proceedings of the 23rd International
Conference on Interactive Collaborative Learning (ICL2020), vol. 2 (23). Springer International Publishing,
2021, pp. 191-198.

6 Lim SGE, et al. A meta-analytic review of hospitality and tourism employees' creativity and
innovative behavior. Tourism Management, 2024, pp. 105:104977.

7 LiP.Q., Kovacs J.F. Creative tourism and creative spaces in China. Leisure Studies, 2022, vol.
41(2). pp. 180-197.

8 Bakhtin M.M. The Dialogic Imagination. Austin, University of Texas Press, 1981, 444 p.

9 Selfa-Sastre M. et al. The role of digital technologies to promote collaborative creativity in
language education. Frontiers in Psychology, 2022, vol. 13, art. 828981.

10 Patton M.Q. Qualitative Research and Evaluation Methods. 4th ed. Thousand Oaks: Sage
Publications, 2022, pp. 1165-1180.

11 Leko M.M., Cook B.G., Cook L. Qualitative methods in special education research. Learning
Disabilities Research & Practice, 2021, vol. 36(4), pp. 278-286.

12 Naeem M. et al. A step-by-step process of thematic analysis to develop a conceptual model
in qualitative research. International Journal of Qualitative Methods. 2023, vol. 22, art.
16094069231205789.

13 Dalkin S. et al. Using computer assisted qualitative data analysis software (CAQDAS; NVivo)
to assist in the complex process of realist theory generation, refinement and testing. International
Journal of Social Research Methodology, 2021, vol. 24(1), pp. 123-134.

14 Ratnam C., Drozdzewski D. Research ethics with vulnerable groups: Ethics in practice and
procedure. Gender, Place & Culture, 2022, vol. 29(7), pp.1009-1030.

15 Jamieson M.K., Govaart G.H., Pownall M. Reflexivity in quantitative research: A rationale
and beginner's guide. Social and Personality Psychology Compass, 2023, vol. 17(4), art. e12735.

16 Verde V. Creativity in Second Language Learning and Use: Theoretical foundations and
practical implications. A literature review. ANGLICA-An International Journal of English Studies, 2022,
vol. 31(2), pp. 133-146.

Information about the author:

Rizakhodzhayeva Gulnara Abdumazhitkyzy* — PhD, Associate Professor of the Foreign Languages
teaching department, Khoja AkhmetYassawi International Kazakh-Turkish University, Republic of Kazakhstan,
161200, Turkestan, 29 B.Sattarkhanov Ave., tel.: +77770254949, e-mail: gulnara_rizahodja@mail.ru.

Pusaxolxaesa [ynHapa A60ymaxumkbiabl* — PhD OQokmopbl, nedazozukanbiK uwemesn mindepi
KaghedpachiHbIH KaybiMOacmbipbiniraH rnpogeccopsl, Koxa Axmem Sccayu ambiHOarbl XarbiKkaparbiK Ka3ak-
mypik yHusepcumemi, Kazakcmax Pecriybnukacel, 161200, TypkicmaH K., 6.CammapxaHoe OaHr. 29, men.:
+77770254949, e-mail: Gulnara_rizahodja@mail.ru.

Pusaxodxaesa lynHapa A6dymaxxumosHa™* — PhD, accoyuupogaHHbIl rpogheccop kaghedpb! rperno-
OagsaHusi UHOCMpPaHHbIX 53bIKo8, MexOyHapOoOHbIl Ka3axCcKo-mypeukul yHugepcumem umeHu Xooxu
Axmema Acasu, Pecnybnuka KasaxcmaH, 161200, e. TypkecmaH, np. b. CammapxaHoea 29, mern.:
+77770254949, e-mail: gulnara_rizahodja@mail.ru.

IRSTI 378.4
uUDC 378.4
https://doi.org/10.52269/NTDG2542246

CHALLENGES AND PROSPECTS IN ADOPTING COMPUTER-ASSISTED
COLLABORATIVE LANGUAGE LEARNING TECHNOLOGIES
IN TECHNICAL AND VOCATIONAL EDUCATION INSTITUTIONS

Satylganova U.N.* — Master of Pedagogical Sciences, Senior Lecturer, Kazakh Ablai Khan University
of International Relations and World Languages, Almaty, Republic of Kazakhstan.

Golovchun A.A. — Candidate of Pedagogical Sciences, Professor, Kazakh Ablai Khan University of
International Relations and World Languages, Almaty, Republic of Kazakhstan.

Tulekenova D.T. — PhD, Senior Lecturer, Kazakh Ablai Khan University of International Relations and
World Languages, Almaty, Republic of Kazakhstan.

This paper discusses the outcomes of a study focusing on the efficacy of implementing computer-
supported collaborative language learning technologies (CSCLLT) in developing foreign language communi-
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