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This study investigates the emerging yet constrained nature of teacher leadership at the Philology
Faculty of L.N. Gumilyov Eurasian National University (ENU) in Astana. Employing a mixed-methods
approach, the research incorporates both qualitative and quantitative data analyses to elucidate the
perceptions and trends among university educators regarding their leadership capabilities. The study defines
the teacher leadership and elucidates its relationship with other leadership modalities, examining its
advantages and disadvantages within the educational context. The findings reveal that teacher leadership
significantly enhances student-learning outcomes by fostering continuous opportunities for academic and
professional growth. However, the visibility of leadership practices among faculty remains limited. The re-
search underscores the critical necessity for collaboration, the strengthening of professional relationships,
and the cultivation of joint decision-making skills to develop robust teacher leadership qualities. By fostering
a culture of mutual support and cooperation among educators, the study concludes that increased confiden-
ce and teaching effectiveness can be achieved, ultimately leading to improved educational quality and
student performance. The evidence presented in this article contributes to the existing scope of knowledge
on teacher leadership and its implications for enhancing educational practices in higher education settings.
This study employs a mixed-methods approach, combining theoretical analysis with empirical data collected
through surveys and interviews with university faculty in Kazakhstan.
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XKymat H.* — PhD, Aydapma meopusicbl MeH ripakmukachl kagpedpacol OoueHmiHiH m.a., J1.H. ['ymu-
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Ikabawesa B.M. — mazucmp, Aydapma meopusicbi MeH rpakmukachbl KaghedpachiHblH afa OKbimy-
whickl, J1.H. l'ymunee ambiHdarbl Eypasus yimmbik yHUsepcumemi, Acmana K., Kasakcmax Pecriybriukacei.

Mapaw K.J1. — PhD, AMcmepdam yHugepcumemiHiy npogeccopnsl, AMcmepdam, HudepraHobi.

byn 3epmmey AcmaHa KanacbeiHOarbl J1.H. 'ymunee ambiHOarbl Eypa3usi yimmebIK yHUBEpCcUMEMIHIH
¢uronoausi hakynbmemiHde OKbimywbinapdbiH KewbacuwbinbifbiHbIH XaHa, 6ipak o5 morsblK Kapacmabi-
pbinMaraHd Wwekmeyri cunamsiH Kapacmelpalbl. Apanac moacindi kondaHa ombipbir, 3epmmey yHU8epPCU-
mem OKbImyulblnapbiHbiH KewbacwbinblK KabinemmepiHe Kambicmbl Kabbindaybl MeH MeHOeHUUsiIapbiH
HaKmblfiay ywiH canarsnbiK XoHe caHObIKk 0epekmepdi mandaydbl Kammuodbi. 3epmmey OKbimywbliapObiH
KewbacuwbIrbifbIHbIH aHbIKMamachbiH MyXXbipbiMOalidbl xoHe OHbIH binim 6epy KoHmMekcmiHoeai apmbiKWbI-
TNbIKMapbl MEH KeMUWInikmepiH eckepe ombipbif, KewbacwhbinbiKmbiH 6acka mypriepimeH 6alinaHbICbiH HakK-
mbinaliobl. Homuxenep okbimywbinapdbiH Kewbacwblinbifbl cmydeHmmepdiH OKy HemuxenepiH atmap-
nbIKmau Xakcapmelrn, akaleMusifibIK XoHe Kacibu ecy ywiH mypakmbl MyMKiHOIKmep xacalmblHbIH Kepce-
medi. [leceHmeH, okbimywibinap apacbiH0a KkewbacwbinbiKk maxipubenepliH kepiHyi wekmeyni 60nbin Kana
bepedi. B3epmmey biIHMbIMaKmMacmbIKMbIH, K9CIbU KapbiM-KambiHacmapOb! HbiFalimyObiH oHe OKbIMmyWlbi-
napdbiH Kywmi KewbacwhbinblKk KacuemmepiH Kanbinmacmeipy ywiH 6ipnecin wewim kabbiiday Oarlbina-
pbiH 0ambimydblH MaHbI30bl KaxemminieiH kepcemedi. S3epmmey nedazozmap apackiHOa esapa Konday
JKOHE bIHMbIMakKmacmbik MoOeHUEeMIH Kasbinmacmbipy apKbifibl OKbimMyObiH ceHimOiniai MeH muimoinieiH
apmmbIpyFa Ko xemkizy2e 6onambiHbIH, calibin kenzeHOe binim canacbl MeH cmyOeHmmepOiH yizepimiH
JxaKcapmyra okesneli OeceH KopbimbiHObiFa Kenedi. Ocbl Makanada KenmipifizeH Manimemmep OKbIMyWbi-
napdbiH Kewbacuwbibifbl XXOHE OHbIH X0fapbl OKy opbiHOapbiHOarbl binim 6epy maxipubeciH xakcapmyra
acepi MeH biniMHIiH KenemiHe biKnanbl myparnbi ce3 Ko3faldbl. byn sepmmeyde meopusnsik mandayosbl
KasakcmaH yHUsepcumemmepiHiH OKbimyuwbliapbiMeH Xypeai3ifnezeH cayanHamanap meH cyxbammap 6apsbi-
CbIHOa XUHaFaH aMnupukansiK depekmepmeH bipikmipinemiH apanac adic KorndaHblnadsbl.

TyliHOi ce30ep: okbimywbinapoObiH Kewbacwhbirnbirbl, cmydeHmmepOiH Homuxxesiep, OKbimy, Kaciou
ecy, mypakmsl 0amy.
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[kabaweea b.M. — macucmp, cmapuwut npernodasamersib kaghedpbl meopuu U NMpakmuku rnepesooa,
Espasutickull HayuoHanbHbIl yHusepcumem um. J1.H. l'ymuneesa, e. Acmana, Pecnybnuka KazaxcmaH.

Mapauw K.J1. — PhD, npogheccop AmMcmepdamckoeo yHusepcumema, 2. Amcmepdam, HudepnaHobl.

B OaHHOM uccriedosaHuu paccmampueaemcs 3apoxoatowjasicsi, Ho o2paHU4YeHHas, npupoda nudep-
cmea rnpenodasamenell Ha bunosoaudeckoM ¢hakynbmeme Egpa3ulickozo HayuOHalbHO20 yHU8epCu-
mema um. J1.H. l'ymunesa (EHY) e AcmaHe. B uccrnedosaHuu ucronb308aH cMewarHbIl nodxod, 8KIto-
yaruwul Kak ka4ecmeeHHbIl, maK U Koru4yecmeeHHbIl aHanu3 0aHHbIX, MPOSCHAWUL 8ocripusimue U meH-
OeHyuu cpedu npenodasamernel yHU8epcumema 8 OmHOWeHUU ux audepckux crnocobHocmed. Mccnedosa-
Hue ¢hopmynupyem ornpedesnieHue nudepcmea npernodasamersniell U rPOsiCHAemM €20 c85i3b C Opyaumu
opmamu nudepcmea, paccMampusgasi €20 fnpeumywiecmea u Hedocmamku 8 KOHmMeKkcme obpa308aHusi.
Pe3ynbmamsbi nokasbigarom, 4mo nudepcmeo rnpernodasamersieli 3Ha4YUMEbHO yryduwaem pe3yibmameal
0by4eHusi cmydeHmos, co30asasl NoCMOsIHHbIE 803MOXHOCMU O akadeMu4ecKoz0 U rnpogheccuoHaibHO20
pocma. OOHako eudumocmb nUAepCcKUx rpakmuk cpedu npernodasamernieli ocmaemcs O2paHU4YeHHOU.
UccnedosaHue nodyepkusaem Kpumudeckyto Heobxolumocms compyOHUYecmeaa, yKpenneHus rnpogeccuo-
HarbHbIX OMHOWEHUU U pa3sumusi HagblKo8 COBMECIMHO20 MNPUHAMUS peweHul 0515 hopMUPO8aHUs CuUslb-
HbIX nudepcKux Kadyecme rpernodagsamernel. ViccrnedosaHue npuxoOum K 8bI800y, Ymo rnymem ¢bopmMu-
poBaHUs Kyfibmypbl 83aUMHOU no00ep>xKu u compyOHudecmea cpedu nedazo2o8 MOXHO 00CcmuYb Mo8bIle-
HUS1 ygepeHHOCMU U 3¢hghekmusHocmu npenodasaHusi, Ymo 8 KOHEYHOM umoee npusedem K yiyYuweHUo
Kadyecmea obpasoesaHusi u ycriegaemocmu cmyOeHmos. [aHHbie, npedcmasiieHHble 8 3mMol cmambe, 8HO-
csm eknad e cyuwecmsyrowuli 0b6bem 3HaHul o nudepcmee rnperio0asamersieli U €20 8/IUSIHUU Ha yIy4duie-
Hue obpa3oeameribHbIX MPaKMUK 8 8bICUUX y4ebHbIx 3asedeHusix. B amom uccnedosaHuu ucnonb3yemcs
cMewaHHbIl Memod, codYemarowull meopemudeckull aHanus ¢ aMnupudeckumu OaHHbIMU, cObpaHHbIMU 8
Xx00e 0rpocos8 U UHMeP8bLIo ¢ npernodasamesisiMu yHugsepcumemos Kasaxcmana.

Knro4deesnie cnoea: nudepcmeo npenodasamened, pesynbmamsl cmydeHmos, rpernodasaHue, rpo-
geccuoHarnbHbIl pocm, MOCMOsIHHbIU Mpo2pecc.

Introduction. It is generally accepted that leadership holds significant value in the development of
educational institutions. According to Paul Arianto et al., effective leadership depends not only on technical
and managerial competencies but also on the moral qualities of the leader [1]. The greatest obstacles to the
integration of technology have been teachers' beliefs and attitudes, as well as their level of knowledge and
skills [2].

Day, Gu, and Sammons argue that due to the complexity and continuous evolution of the school
environment [3, p. 221], school leadership has shown great interest in international education, as it has
become increasingly evident that it plays a key role in improving student achievement. The effectiveness of a
school principal's leadership can be maximized in various ways, one of which is a systematic and
sustainable approach to the selection of school/madrasah principals [4].

Purposeful leadership drives school or University change and can be identified as a fundamental
element in ensuring study improvement. One of the most effective types of leadership in enhancing
education is teacher leadership, which has gained widespread recognition over the past two decades [5].
The significance of teacher leadership lies in improving the quality of education and teaching, which, in turn,
influences students’ motivation and academic performance [6, p. 2556].

Cruickshank examines the advantages of instructional and transformational leadership styles in
facilitating student outcomes [7, p. 115]. James, Elaine, and Haigen compare pathways from principal
leadership through school organizational processes to student outcomes, including the mediating effect of
teachers, with pathways that exclude teacher influence in their research [8]. They also note that a country's
economy depends on the quality of education and highly qualified teachers, where teacher leadership can
play a crucial role. This can be explained by the fact that, in the era of globalization, education is absolutely
essential in all spheres of life. Success in high-demand professions such as law, economics, and medicine
stems from education; therefore, education plays a significant role in a country's growth.

According to Jennifer W., the term ‘socialized leadership’ means that the responsibilities of a leader
are always social in nature [9]. As for teachers, they are the direct facilitators of education, and their
professional development, involvement in decision-making, and willingness to take initiative in innovation
and research will be of great importance. Teacher leadership encompasses all these and many other
functions of teacher leaders, which will be further discussed in this article. Teacher leadership is predo-
minantly observed in Western countries, particularly in the United States, the United Kingdom, and Canada.
However, it is less known in Eastern countries, particularly in Kazakhstan. Therefore, this study will focus on
examining the characteristics of teacher leadership and its impact on student achievement in Kazakhstan.
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This research paper presents the findings of a case study conducted in Kazakhstan, where teacher
leadership is found to be emerging but constrained by institutional and structural factors. Specifically, the
case study was conducted at the Philology faculty of the L.N. Gumilyov Eurasian National University (ENU)
located in Astana, the capital of Kazakhstan. It is a state university with 22,118 undergraduate, postgraduate
and doctoral students, also including foreign students (based on 2023 statistics). The ENU is hamed after an
outstanding thinker and Turkic scholar L.N. Gumilyov. The academic structure of the ENU consists of 12
faculties specializing in various fields, including humanities and physical sciences. The department chosen
for the study belongs to the Faculty of Philology.

Research aim

The primary objective of this assignment is to assess teachers' leadership abilities in enhancing the qua-
lity of student learning. This essay will explore the nature of pedagogical leadership and its relationship with
other forms of leadership. It will then analyze the advantages and challenges associated with teacher lea-
dership. Finally, the paper will examine the impact of teacher leadership on students' academic performance.

This article is structured around four key research questions:

1. How does teacher leadership contribute to improving student achievement?

2. What are the potential benefits and challenges of teacher leadership?

3. In what ways do teacher leaders influence students' academic performance?

4. How does teacher leadership impact student attendance and engagement in learning?

Materials and Methods. A case study approach was employed as the research methodology to
investigate a specific higher education department within a particular academic institution. Cohen et.al define
a case study as a distinct instance that serves to elucidate broader concepts [10, p. 176]. According to
Wisker, this research method allows for an in-depth examination of an individual, organization, or specific
situation [11, p. 191]. The selection of a case study for this research was based on two key considerations.
Firstly, it facilitates a thorough exploration of the subject matter, although its generalizability is limited unless
corroborated by other studies. Secondly, a case study yields practical insights that can be directly applied to
various contexts, ranging from staff development initiatives to educational policy formulation [10, p. 177].

Within the case study framework, qualitative research methods were employed, with a particular
emphasis on interviews. Bagley characterizes an interview as “an interchange of views between two or more
people on a topic of mutual interest [12],” highlighting the centrality of human interaction in knowledge
production and the socially constructed nature of research data. However, a potential limitation arises from
the assumption of mutual interest, as interviewees may not always share the same level of engagement as
the interviewer. One of the primary advantages of interviews is their capacity to yield rich, detailed insights
from respondents on a specific subject [11, p. 193]. Nevertheless, certain challenges are associated with this
method, including potential biases in respondents’ statements and the risk of misrepresentation or
misinterpretation by the researcher [13, p. 208]. Open-ended interview questions were utilized to allow
participants to articulate their responses in their own words and provide comprehensive insights. Semi-
structured interviews were chosen to facilitate a nuanced understanding of participants’ perspectives (See
Fig.1). The interview questions, developed by the researcher, focused on teacher leadership in enhancing
student outcomes. Given that existing empirical studies on teacher leadership predominantly address
decision-making and conceptual perceptions of the role, these questions were designed to bridge the gap by
specifically examining the relationship between teacher leadership and student achievement.

Fig 1. A structured multi-stage procedure

Fig. 1 depicts the structured multi-stage procedure employed in this article. At the first stage, a
theoretical analysis of existing works on teacher leadership was conducted. At the second stage,
respondents (teachers and students) were selected using purposive sampling. The third stage involved data
collection and analysis. Data were collected through questionnaire conducted face-to-face and in 4 cases via
emails. The collected data were transcribed and analyzed using qualitative thematic analysis and themes
related to teacher leadership practices and their perceived impact on students.

The questionnaire was developed by the researchers based on a critical review of theoretical and
empirical studies on teacher leadership. The questionnaire included thematic blocks covering followings:

1. perceptions of teacher leadership

2. manifestations of leadership in teaching and collegial interaction

3. the perceived impact of such leadership on students’ academic development.

As noted in the introduction, the study was conducted within the Philology faculty of the ENU. A total
of five faculty members and four students participated in the interviews, enabling respondent triangulation
and ensuring diverse perspectives. Faculty participants were English language instructors with a minimum of
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ten years of teaching experience. To facilitate unrestricted expression, all faculty members opted to respond
in their native language. Additionally, the researcher's status as an insider in the faculty facilitated access
and rapport with participants. It is noteworthy that all participating faculty members were female, as the
chosen department did not include any male instructors at the time of the study.

Regarding student participants, final-year undergraduate students were selected due to their extensive
interaction with faculty members. The sample comprised two students from the Kazakh-language group and
two from the Russian-language group. Kazakh and Russian are equally integral alongside English, which is
used exclusively for certain theoretical courses such as stylistics and English literature. The inclusion of
students from both linguistic backgrounds allowed for comparative analysis of their responses.

Prior to the interviews, logistical arrangements were made, including contacting participants via email
and telephone. The researcher's familiarity with both faculty and students facilitated the recruitment process,
ensuring that no significant challenges arose in obtaining consent. All interviews were conducted face-to-
face on an individual basis, except for one student who participated via email due to scheduling constraints.
The interviews, which took place at the university between January 9th and 11th, lasted between 30 and 45
minutes. While faculty members often took time to deliberate before responding, students tended to provide
more concise and prompt answers.

Ethical considerations were carefully addressed throughout the research process. Participants were fully
informed about the study’s objectives, scope, and confidentiality measures. Adherence to ethical principles
ensured that participants provided informed consent and that their privacy was maintained throughout the study.

Results. Teachers' Perception of Teacher Leadership

Teachers' perceptions of teacher leadership varied within the department, but most perspectives
emphasized leadership as an individual trait. Many participants identified teacher leaders as individuals with
distinct personal qualities such as charisma, creativity, or a sense of responsibility, which set them apart from
their colleagues.

Additionally, some teachers viewed leadership as the ability to effectively organize one's work with stu-
dents. Specifically, one teacher emphasized that teachers should excel in classroom management and foster
student independence. She argued that educators should move beyond traditional, teacher-centered
instructional methods and instead promote critical thinking, encouraging students to form their own opinions.

Another perspective on teacher leadership described teachers as those deeply committed to their
work, often taking on additional responsibilities such as participating in conferences or serving as senior
tutors. This view also suggested that leadership qualities could diminish over time, with some teachers, after
many years of service, transitioning from leaders to regular educators.

Potential Advantages and Disadvantages of Teacher Leadership

Teachers within the department recognized several advantages associated with teacher leadership.
First and foremost, the benefits of collaboration were emphasized. Most teachers agreed that interaction
among colleagues is crucial for sharing experiences, ideas, and addressing challenges related to teaching
and learning. As one teacher noted: “When you work in isolation, you may not know if you are on the right
track, but sharing ideas with others opens up a range of new possibilities, offering more choices and
effective strategies.”

Another teacher highlighted the positive impact of teacher leadership on students. She noted that
when students perform well in some subjects but struggle in others, it is essential for teachers to collaborate
to identify the underlying issues and devise solutions. Furthermore, when all educators work toward a
common goal of enhancing student development, it can lead to overall improvements in student achievement
and, ultimately, the university's success.

A third advantage mentioned was the creation of a positive workplace atmosphere where equality and
mutual support are prioritized. One teacher explained that fostering morale and trust among teachers is
essential, as it can significantly influence student outcomes. She shared an example of how negative attitu-
des among teachers could affect their students, potentially leading to poor academic performance or
interpersonal conflicts within the classroom.

However, alongside these benefits, several potential disadvantages were also identified by the
teachers. One significant concern was the reluctance of some teachers to take on additional risks and
responsibilities. As one interviewee pointed out, when tasks are distributed among colleagues and a teacher
fails to fulfill their responsibilities, the burden is often placed on others, leading to an imbalance in workload.
Consequently, the teacher who takes on more tasks might experience undue pressure and frustration.

Another challenge mentioned was the issue of egalitarianism, which could be misunderstood. One
teacher explained that when a colleague introduces a new idea, other teachers may perceive it as an
attempt to differentiate oneself or seek additional recognition, which could result in additional workload and
effort. This interpretation may be influenced by the individual psychology or institutional culture.

In summary, the data gathered from the interviews suggest that there are more obstacles to the
development of teacher leadership at the Kazakhstani University than advantages. The factors contributing
to these challenges are illustrated in the diagram below (diagram 1):
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Diagram 1. The contributing factors from the interview

Teachers' Impact on Students' Outcomes

As the Philology faculty places a strong emphasis on English language instruction, teachers' respon-
ses regarding their impact on student attendance, participation, and achievement were framed within the
context of teaching English as a foreign language. The approaches to enhancing student engagement and
performance varied among the interviewees.

Two of the interviewees shared a similar approach to improving student outcomes. They both
emphasized the importance of adopting an individualized approach for each student, focusing on motivation
and boosting students’ confidence. They stated that they aim to raise students' self-esteem in front of their
peers and engage in one-on-one discussions to address concerns. They underscored that publicly repriman-
ding or criticizing a student can negatively affect their future participation. Furthermore, they suggested that
addressing issues such as poor attendance and underperformance can often be remedied through a simple
conversation. By identifying gaps in students' knowledge and discussing these issues with them, they offer
personalized advice on how to overcome these challenges.

Another two interviewees focused on increasing students’ interest in the subject by supplementing
their primary textbook with diverse teaching materials. They noted that students demonstrated a better
understanding when teachers incorporated examples from their own life experiences while explaining topics.
One interviewee shared that her participation in conferences as an interpreter allowed her to apply her
theoretical knowledge in practice, which she then shared with students during lessons on linguistic studies.

One interviewee specifically emphasized the role of control in enhancing students' academic achie-
vement. While others agreed that control is important, they did not consider it the most critical factor. In
contrast, this interviewee argued that students are motivated by the grades they receive. She explained that
frequently reminding students of how their attendance and participation directly impact their final grades
keeps them alert and engaged. She also stated that regular assessments, such as tests, coursework, and
presentations, strongly motivate students and have a significant impact on their performance.

These findings align with the results from Lenchuk’s study [14, p. 9], which concluded that the most
accurate results in educational research are often obtained when case studies are conducted within a single
school or class.

Students' Perspectives

From the students' perspective, two key factors strongly influenced their attendance and participation.
The first factor is control. Students noted that when their marks are contingent on their attendance, they are
less likely to miss class. For example, one student from the Kazakh group shared that after missing a lesson
and having 10% deducted from her total mark, she never skipped class again. The second factor is the level of
interest in the lesson. Students explained that when lessons are engaging, they are more likely to attend and
participate actively. Additionally, a student from the Russian group pointed out that the attitude of teachers
towards students plays a significant role. She commented: “Some students are considered ‘outsiders’ by
certain teachers, and no matter how hard you try, your grade will always be low. They often point out your
weaknesses in front of the whole class, which makes you give up and stop engaging in their lessons.”

Regarding academic achievement, students reported that a variety of materials and additional tasks
related to translation expanded their knowledge. They noted that many teachers rely too heavily on a single
textbook, which diminishes their interest in the lesson. While some teachers did provide extra tasks, students
observed that these were often not adequately checked, leading to gaps in their learning. Moreover, a
student from the Russian group mentioned that error correction was especially beneficial. He stated: “Some
teachers make us analyze our mistakes (e.g., during translation or interpreting). These activities help us
avoid making the same mistakes in the future and improve our language and professional skills.”

In conclusion, it can be suggested that students primarily benefit from teacher leadership, as it
enables teachers to continually improve their teaching practices.

Furthermore, it can be argued that when teachers engage in professional development, they
simultaneously enhance their students’ learning. Teachers and students are deeply interconnected and
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motivate one another. Teachers derive satisfaction from witnessing the positive outcomes of their students'
achievements, which are the result of their own efforts. On the other hand, students are encouraged by their
teachers' high level of expertise and the positive classroom atmosphere created by the teachers.

However, teacher leadership does not appear to be fully evident within the department where this
case study was conducted. This is reflected in the varied perceptions of teacher leadership among the fa-
culty. In this context, leadership is often viewed from an individualistic perspective, rather than as a collective
or collaborative effort. Teacher leadership is primarily seen in formal terms, with activities such as attending
colleagues’ demonstration lessons and celebrating events like New Year and other holidays. Overall, there is
limited active collaboration among teachers regarding their teaching practices. This lack of collaboration can
be attributed to the clear delineation of tasks and the additional bureaucratic responsibilities that teachers
are required to manage. Furthermore, teachers in this department report heavy teaching loads, with each
educator responsible for fifteen hours of teaching per week.

Regarding their impact on student outcomes, it was found that students’ engagement in lessons tends
to be low. This is largely due to the formal teaching style and the lack of opportunities for students to engage
in independent work. Nevertheless, students' attendance and participation in lessons are relatively high.
According to students, this is largely motivated by the potential impact of attendance on their grades, with
poor attendance resulting in a deduction of marks.

We believe that leadership is also very important for project organizations to retain potential
employees, but this cannot be achieved unless project HR professionals improve the competencies of their
employees and strengthen their commitment to their careers [15].

Discussion. The Definition of Teacher Leadership and Its Relationship with Other Leadership Models

An initial review of the extensive literature on leadership reveals that the concept of teacher leadership
has evolved over time, with scholars identifying three distinct stages in its development (Pounder, 2006).
Also the contemporary research has focused on teacher leadership, leading professional learning among
peers by outstanding researchers of the teachers’ leadership Abrahamsen and Helstad [16], Harris and
Jones [17], Harris et.al., [18]. In its earliest phase, teacher leadership was confined within formal managerial
structures, where department heads were considered the primary teacher leaders. The second phase
expanded the scope of teacher leadership to instructional responsibilities, yet it remained limited to formal
roles such as subject leaders, team leaders, and curriculum developers. The third and most recent stage
reflects the contemporary understanding of teacher leadership, where teachers are increasingly empowered
to take on leadership roles beyond traditional formal structures.

Mentors and coaches serve as social-emotional facilitators to support learning needs, co-teach, co-
plan, help manage challenging behaviour, support group interaction and support the teachers to whom they
are assigned [19].

The definition of teacher leadership is widely regarded as complex and multidimensional. One key
aspect of this complexity lies in the distinction between formal and informal teacher leadership. Emira
classifies teacher leadership into these two categories, describing formal leadership as a role occupied by
designated individuals who inspire and guide their colleagues [20]. Informal teacher leadership, on the other
hand, emerges when teachers take initiative by introducing new ideas, offering suggestions, and sharing
experiences with peers. Muijs and Harris also acknowledge these two dimensions [21, p. 113], aligning their
definition of formal teacher leadership with that of Emira [20]. However, they further highlight that formal
leadership positions often separate teachers from direct classroom involvement. In contrast, informal teacher
leadership encompasses classroom-related responsibilities such as coordinating activities, planning lessons,
and fostering collaboration [22, p. 211].

A key question that arises is whether formal leadership aligns with the modern conceptualization of
teacher leadership. As previously noted, Pounder associates formal teacher leadership with earlier stages of
its evolution [23, 533]. Pounder further argues that the development of this concept has progressively
distanced itself from a strictly formal perspective. The positive relationship between teacher leadership and
well-being can be seen in teachers' overall job satisfaction and personal growth [24].

The prevalence of formal teacher leadership can be attributed to the hierarchical structure of the
British school system, as discussed by Alma Harris [25, p. 315]. She argues that the rigid delineation of roles
and responsibilities within schools presents a significant barrier to recognizing teachers as leaders.
Moreover, she advocates for leadership to be exercised by teachers regardless of their formal appointment.
Frost supports this viewpoint, asserting that teacher leadership is fundamentally about teachers exercising
their agency to influence colleagues and their professional environment, rather than simply adhering to
prescribed leadership roles [26, p. 337].

Taking into account these various perspectives, it can be concluded that informal teacher leadership is
the dominant model in contemporary discourse. However, the presence of formal teacher leadership remains
contingent on the structural and organizational framework of individual educational institutions.

The Role of Teacher Leadership in Enhancing Student Outcomes

Teacher leadership has been linked to increased student engagement and achievement. Schools that
embrace teacher leadership cultivate environments where educators contribute to curriculum design and
instructional decision-making, ensuring that students' needs are at the forefront of educational policies. A
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study conducted in the UK identified several teacher leadership factors that positively influence student
achievement, including setting high expectations, fostering student confidence, maintaining consistency, and
encouraging a sense of responsibility in learning [23, p. 545].

An example of teacher leadership positively impacting student engagement can be seen in Frost's
study of Tom Murphy, a newly qualified teacher. Murphy engaged his senior students by assigning them
leadership roles in the classroom, dividing them into small groups responsible for preparing and delivering
lessons. By allowing students to take ownership of their learning, Murphy fostered deeper engagement,
collaboration, and independent thinking, ultimately leading to a significant professional achievement.

Conclusion. The present study set out to examine teacher leadership as a factor influencing students’
academic outcomes within a higher education context. The findings obtained through semi-structured
interviews with both faculty members and students indicate a clear association between teachers’ leadership
practices and students’ academic engagement, motivation, and learning outcomes.

Qualitative analysis revealed that instructors recognized as informal leaders within the faculty
demonstrated higher levels of pedagogical involvement, individualized feedback, and flexibility in instruction-
nal strategies. Students who had studied with these teachers consistently reported stronger academic moti-
vation, clearer understanding of course requirements, and greater confidence in tackling complex theoretical
material. In contrast, students described learning experiences with non-leader instructors as more standar-
dized and less adaptive to individual learning needs, which, in some cases, coincided with lower academic
engagement.

To contextualize these perceptions, students’ academic performance data available in the Platonus
system were examined at a descriptive level. Although the study did not aim at a full-scale quantitative
analysis, a comparative overview indicated that student groups taught by recognized teacher leaders tended
to demonstrate more stable academic performance and fewer instances of academic difficulties than groups
taught primarily by non-leader faculty members. This trend supports the interview data suggesting that
teacher leadership contributes not only to positive learning experiences but also to more consistent
academic results.

Importantly, the findings suggest that teacher leadership manifests not through formal administrative
roles but through daily pedagogical practices, including mentoring, timely feedback, academic support, and
the creation of a psychologically safe learning environment. Such practices were repeatedly linked by
students to improved learning outcomes, particularly in theoretically demanding courses.

At the same time, the study identified structural constraints that limit the broader development of
teacher leadership, including heavy workloads, limited professional collaboration, and a lack of systematic
platforms for sharing teaching practices. Faculty members acknowledged interest in leadership-oriented
professional development but also expressed hesitation to engage in peer-level pedagogical exchange, often
due to concerns related to trust and professional vulnerability.

In conclusion, the study demonstrates that teacher leadership plays a tangible role in shaping stu-
dents’ academic outcomes and learning experiences. Strengthening leadership-oriented teaching practices
and fostering a culture of professional collaboration may enhance both instructional quality and student
achievement. Future research could build on these findings by incorporating a more extensive quantitative
analysis of academic performance data and expanding the sample across multiple faculties or institutions to
further validate the observed relationship between teacher leadership and student success.
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The article examines how Virtual Reality (VR) technology is integrated into Second Language Acquisi-
tion (SLA) and its impact on learners' communication and cognitive growth. Highlighting the immersive and
interactive qualities of VR environments, the study investigates how these tools can go beyond traditional
teaching methods by providing rich, sensory-based learning experiences. Specifically focusing on university-
level students of the specialty “English as a Foreign Language”, the research uses VR applications like
Mondly VR and Engage to improve speaking skills, boost motivation, and reduce language learning anxiety.
The experiment involved pre- and post-tests centered on speaking, surveys using the Foreign Language
Classroom Anxiety Scale, and semi-structured interviews. Results showed a 22% improvement in speaking
scores, a 35% increase in learner motivation, and a 40% decrease in anxiety among the experimental group.
The study also highlights VR’s role in developing critical thinking, digital literacy, and professional skills for
future foreign language teachers. By creating authentic and engaging scenarios, VR aligns with constructivist
and experiential learning theories, while equipping learners with useful 21st-century skills. This research
offers valuable insights into the educational advantages of VR and its expanding importance in SLA research
and teacher training.

Key words: virtual reality, language acquisition, Mondly, education, motivation.
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