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The research is devoted to the topical topic of effective training strategies for teaching staff to work in
an inclusive educational space. In the modern educational context, where inclusive education is of particular
importance, this study aims to identify and implement teaching methods that will prepare educators to
successfully work with students with diverse educational needs. The study's objective is to create and
evaluate efficient teaching techniques that support the acquisition of critical competencies required to
function in an inclusive workplace. Particular focus is placed on the strategies of differentiation, adaptive
learning, and communication skill development. The study comprises a thorough examination of the relevant
literature in addition to an analysis of survey responses from fifty students in educational specializations. The
purpose of the survey is to find out how students feel about their current training and what they need to learn
in order to function in a diverse workplace. According to the poll results, there is a considerable disconnect
between the requirements of inclusive education and the current state of teacher preparation. The paper
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makes recommendations for ways to enhance curricula, such as incorporating specialist courses, hands-on
learning opportunities, and workshops, in addition to emphasizing communication skills development. The
research makes a significant contribution to the field of teacher education, especially in the context of
training personnel to work in an inclusive educational environment, offering concrete and practical solutions
to improve educational programs.

Key words: information competence, digital technologies, critical thinking, digital literacy, interactive
methods.

NEQATOMMKATNBIK ¥>KbIMHbIH MHKMIO3UBTI BINIM BEPY XXYWECIHOE
X¥MbIC ICTEYIHIH TUIMAI CTPATEMMANAPbDI

TyneHosa Y.T. — Nedazozauka fbinnbiMOapbiHbIH kKaHOudambl, doueHm, X. [Jocmyxamedos ambiHOarbl
Amebipay YHusepcumemi, Ambipay K., KasakcmaH Pecriybnukachi.

Aburnosa O.A.* — ara okbimywbl, mazucmp, X. [Jocmyxamedoe ambiHOarbl Ambipay YHugsepcumemi,
Amebipay K., KazakcmaH Pecrnybnukacsi.

ApbicmaHranueea I.I". — okbimywbi, mazucmp, X. [Jocmyxamedoe ambiHOarbl Ambipay YHusepcume-
mi, Ambipay K., KazakcmaH Pecnybnukacsil.

3epmmey uHkno3uemi binim bepy mekemernepiHOeai OKbIMywbliap XYMbiCbIHbIH MuiMOi 8dicmepiHiH
e3ekmi makbipblbbiHa apHasraH. byn sepmmey myranimoepdi 3amaHayu 6inim 6epyde spmypni 6inim 6epy
Kaxemminikmepi 6ap oKywblnapmMeH mabbicmbl XyMbic icmeyae dalibiHOalmbIH OKbimy 80icmepiH aHbIK-
mayra XoeHe eHaidyze barbimmarraH, MyHOa UHK/Ir3usmi okbimy bapraH calibiH MaHbi30bl 60sbin Keseoi.
3epmmeydiH makcambl — alamOapra UHKIHO3UemMi opmada XyMbIC icmey YWiH Kaxemmi Hezi3ai dardbi-
napdel anyra kemekmecemiH muimdi okbimy adicmepiH ounan maby xoHe manday. KapbiM-KkambiHac
OarlObinapbiH, belimdeny XammbifynapbiH XeHe caparnayObl Oambimyra epeKkwe Ha3ap aydapbliaobi.
3epmmey makbipbin 6olibiIHwa adebuemmepae KeH wony0bl, coHOal-aK nedazoauKkarsiblK MamaHObIKmMarb!
50 cmydeHmmiH xayanmapbiH mandaydbl kammuldbi. CayanHamaHbiH Makcambl cmydeHmmepdiH Kasipai
6inimi myparnsi He olnalmbiHbIH XoHe UHKIo3uemi opmada XyMbic icmey ywiH He 6iry kepekmigiH 6iny
60n0dbi1. CayanHama Hemuxxernepi myranimoepdiH binikminieiH apmmbIpy Kaxemminikmepi MeH UHKTo3usmi
6inim 6epy mananmapbl apackiHOarbl alimaprbikmal anwakmbiKkmbl kepcemmi. Makanada apHalbl Kypc-
map, npakmukasnblKk cabakmap MeH ceMuHapsap, coHOal-aK KOMMYyHukamusmi OardbliapObl OKbimyObl
KammumbiH 0Ky bardapriamarniapbiH akcapmy udesinapbl 6epinzeH. 3epmmey uHKMo3usemi binim bepy
opmacbiHOa XyMbic icmeyze kadpnapObl Oasipnayra aumaprbikmal ynec kKocaldbl, ocipece b6inim 6epy
barOapriamasiapbiH Xemindipy ywiH HaKkmbi XoHe npakmukarblK udesinapobl YCbiHaobI.

TyiiiHOi ce3dep: aknapammabiK Ky3bipemminik, uugprblKk mexHonoausinap, cbiHu mypfbidaH olinay,
uupnbiKk cayammalinbiK, UHMepakmuemi adicmep.

QPOEKTUBHBIE CTPATEMMN OBYYEHUA NMEOATOMMYECKUX KAOPOB
anda PABOTbI B UHKNIO3UBHOM OEPA30BATEJIbHOM NMPOCTPAHCTBE

TyneHosa Y.T. — kaHOudam rieGazoauyecKkux Hayk, douyeHm, Amsbipayckul yHusepcumem um. X. [Joc-
myxamedosa, 2. Ambipay, Pecrniybriuka Kasaxcman.

Abunoea O.A.* — cmapwul npernoGagamerib, Mazucmp, Ambipayckull yHusepcumem um. X. [Jocmy-
xamedoea, e. Ambipay, Pecriybrniuka Kazaxcman.

Apbicmarezanuesa I.I. — npenodasamerib, Masucmp, Ambipayckull yHugepcumem um. X. [ocmyxa-
medosa, 2. Ambipay, Pecrniybniuka Kazaxcmar.

UccnedosaHue mnocesiuleHo akmyarnbsHoU meme 3thhekmusHbIX cmpameauli obydeHuss nedazoau-
yecKux kadpos 055 pabomekl 8 UHKITO3UBHOM 0bpa3zosamersibHOM npocmpaHcmee. B coepemeHHoMm ob6pa3o-
eamesiIbHOM KOHmMeKkcme, 20e UHK/3UusHoe obpasoeaHue rpuobpemaem ocobyo 3Ha4YuMocmb, OaHHOe
uccriedosaHue Harpas/ieHo Ha ebisiefieHue U peanusayuio Memodoe 0by4eHus, Komopble 1od2omossm
rnedazo208 K ycriewHol pabome ¢ yYyawjumucs, UMerowumu pasHoobpasHbie obpaszogamersibHble NnompebHo-
cmu. Lenbo uccnedoeaHusi sienissemcsi paspabomka U aHanui 3ghghekmusHbix cmpameeauli obydeHus],
Komopbie criocobcmeyom pasgumuio KiroyeebiX Haeblko8, HeobxoO0uMbix Onsi pabombl 8 UHKI3USHOU
cpede. Ocoboe sHuMmaHue ydensiemcs Memodam adarnmueHo20 0bydyeHusi, dughghepeHyuayuu U pa3eumuro
KOMMYHUKamueHbIX Haeblkos. MccriedogaHue Koyaem aHanu3 omeemoe Ha orpoc, npoeedeHHbIl cpedu
50 cmydeHmoe nedazoauyeckux creuuanbHocmel, u obwupHbil 0630p numepamypbl no meme. Onpoc
HanpaersneH Ha onpedrnieHue MHeHUs cmydeHmo8 0 mekyulell nod2omoske U ux nompebHocmu 8 oby4yeHuU
0nsi pabomabl 8 UHKITHO3UBHOU cpede. Pe3ynbmamabl orpoca rnokasasnu 3Ha4umeribHbIl paspbie Mexoy cyuje-
cmeyroweli nodzomoeskoli nedazo2o8 u mpebosaHUSIMU UHKITIO3UBHO20 0bpa3osaHus. B cmambe npedro-
JKeHbl cmpameauu Orisl yryqweHusi y4ebHbIX npozpaMM, eK/rYasi UHmezpayuio creyuanusuposaHHbIX
Kypcos, npakmuyeckue 3aHsimusi U Macmep-K/iacchl, a makxe pa3sumue KOMMYHUKamuUBHbIX HaebIKOe.
UccnedosaHue sHocum 3Ha4duMbIl 8knad e obnacme nedaz2o2u4ecko2o obpa3zoeaHusi, 0CO6EHHO 8 KOHMEK-

295



NEQATOIMMKA fblJ1IbIMOAPDI NEOATOrMYECKME HAYKU

cme nod2omoeKu Kadpog K pabome 8 UHKI03UBHOU obpasogameribHOU cpede, npedraz2asi KOHKPEMmHbIe U
npakmu4eckue peweHusi 0ns yrnyqweHuss obpazoeamersibHbIX Npospamm.

Knro4deebie crnoea: uHgopMayuoHHasi KOMIemeHmMHOCMb, Yugposble MexHOI02uuU, Kpumu4yecKoe
MbllWIeHUe, yugposasi 2paMomHOCMb, UHMEPaKMuUBHbIe MemoobI.

Introduction. Inclusive education has become one of the key priorities of contemporary educational
systems worldwide. Its primary aim is to ensure equal access to quality education for all learners, regardless
of their physical, intellectual, emotional, social, linguistic, or other individual characteristics. Unlike traditional
educational models, which often excluded students with special educational needs from mainstream schools,
modern inclusive approaches emphasize participation, equality, and respect for diversity within a shared
learning environment. The global development of inclusive education has been strongly influenced by
international initiatives, particularly the UN Convention on the Rights of Persons with Disabilities, which
established education as a fundamental right for every individual.

The growing importance of inclusive education is closely connected to broader social and educational
transformations. Inclusive practices not only support the academic development of students with special
educational needs but also contribute to the formation of tolerant, socially responsible, and cooperative
communities. In this regard, inclusive education is increasingly viewed as an essential condition for achieving
sustainable development goals related to equity and access to quality education.

The successful implementation of inclusive education largely depends on teachers’ professional
readiness. In inclusive classrooms, teachers are expected to perform far more than traditional instructional
functions. They must create supportive learning environments, adapt teaching methods to diverse student
needs, collaborate with parents and specialists, and ensure active participation of every learner in the
educational process. Such responsibilities require educators to possess not only strong subject knowledge
but also advanced communication skills, emotional flexibility, empathy, and the ability to apply differentiated
and adaptive teaching strategies.

Differentiation and adaptive teaching are among the central approaches in inclusive pedagogy. These
approaches involve modifying instructional materials, assessment methods, and classroom activities
according to students’ individual abilities, readiness levels, and learning styles. Effective inclusive teaching
also requires close cooperation between teachers, psychologists, speech therapists, social workers, and
parents in order to provide comprehensive support for students with special educational needs.

Despite the increasing demand for qualified teachers capable of working in inclusive environments,
many teacher education programs continue to face significant challenges in preparing future educators for
such contexts. In many cases, university curricula provide insufficient practical training and limited
opportunities for students to develop competencies related to inclusive pedagogy. As a result, novice
teachers often experience difficulties when working with diverse groups of learners in real classroom
settings. This gap between the requirements of inclusive education and the actual level of teacher
preparedness highlights the need to improve existing training approaches and develop more practice-
oriented models of teacher education. Therefore, the issue of preparing future teachers for inclusive
educational environments remains highly relevant in contemporary pedagogical research. Developing
effective training strategies that combine theoretical knowledge with practical experience can significantly
improve teachers’ professional readiness, enhance the quality of inclusive education, and contribute to the
creation of a more equitable and inclusive society.

Purpose and objectives. Despite the growing implementation of inclusive education worldwide, many
teacher education programs still do not provide sufficient practical and methodological preparation for
working in diverse classroom environments. Future teachers often possess theoretical knowledge about
inclusive education but experience difficulties applying inclusive practices in real educational settings. This
creates a significant gap between the requirements of modern inclusive education and teachers’ actual
professional readiness.

In this context, the present study focuses on identifying effective approaches to teacher preparation for
inclusive educational environments. Particular attention is paid to the development of practical
competencies, adaptive teaching skills, communication abilities, and professional readiness necessary for
successful work with students with special educational needs.

The subject of the study is the educational system with a focus on inclusive learning environments.

The object of the study is the process of preparing future teachers for professional activity in inclusive
classrooms.

The purpose of this article is to analyze the current level of teacher preparedness for inclusive
education and to identify effective training approaches that can improve professional competencies required
in inclusive educational settings.

The objectives of the research are:

- to examine the current state of teacher preparation for inclusive educational environments;

- to identify the main challenges and weaknesses within existing teacher training programs related to
inclusive education;

- to analyze students’ perceptions of their readiness to work in inclusive classrooms;
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- to develop and propose practical strategies aimed at improving teacher training for inclusive
education.

Literature review. The issue of preparing teachers for inclusive education has become one of the
central topics in contemporary pedagogical research. Scholars widely agree that the successful
implementation of inclusive education largely depends on teachers’ professional competence, psychological
readiness, and ability to respond to diverse educational needs.

C. Acedo emphasizes that teacher preparation for inclusive education remains one of the major
challenges in modern teacher education systems. According to Acedo (2009), higher education institutions
play a key role in preparing educators and school leaders capable of addressing the diverse needs of stu-
dents with special educational needs and promoting innovative approaches to teaching in inclusive
environments [1, p. 227].

Research conducted by S. Kosnik on teacher education reforms in countries such as England, the
United States, Singapore, and Canada demonstrates the growing importance of practice-oriented teacher
training. Among the identified reform directions, particular attention is given to practical preparation that
enables future teachers to apply inclusive strategies in real educational contexts [2]. Similarly, H.
Gudjénsdéttir argues that the development of inclusive education depends not only on institutional reforms
but also on teachers’ cultural values, beliefs, and professional perspectives [3, p. 7].

A significant body of research focuses on the professional and psychological readiness of teachers for
inclusive educational environments. L. Florian and H. Linklater propose the concept of teacher
“transformation,” emphasizing that educators must continuously adapt their professional practices to meet
the needs of all learners, including students with special educational needs [4, p. 369]. In the same context,
I.N. Khafizullina considers inclusive competence an integral component of professional competence that
combines motivational, cognitive, operational, and reflective elements necessary for effective inclusive
teaching [5, p. 103].

Researchers also highlight the importance of teachers’ personal and emotional characteristics in
inclusive education. According to I.A. Oralkanova, psychological readiness for inclusive teaching includes
empathy, tolerance, pedagogical optimism, personal motivation, and value orientation [6, p. 41]. A.
Minnaert’s research further demonstrates that teachers’ attitudes toward inclusion are shaped by cognitive,
affective, and behavioral factors, while negative or neutral perceptions may reduce the effectiveness of
inclusive practices [7, p. 331].

In the context of Kazakhstan, research on teacher preparation for inclusive education remains
relatively limited. Nevertheless, several scholars have made important contributions to this field. Z.A.
Movkebaeva emphasizes the necessity of developing professional competencies that correspond to the
individual characteristics and educational needs of students with disabilities. Her work underlines the
importance of differentiated instruction, adaptive teaching methods, and the creation of specialized didactic
materials for inclusive classrooms [8, p. 6]. In addition, G.O. Banch stresses the role of educators and
psychologists in fostering inclusive culture and promoting understanding of the social and ethical foundations
of inclusion [9, p. 108].

Recent studies also emphasize the growing role of educational technologies in inclusive teacher
preparation. Digital platforms, educational software, and interactive learning tools allow teachers to create
individualized learning plans, adapt instructional materials, and improve communication with students and
parents. At the same time, researchers note that technological tools alone cannot ensure successful
inclusion without sufficient pedagogical and practical teacher preparation.

Despite the increasing attention given to inclusive education in teacher training programs, many
studies indicate that future teachers still experience difficulties in applying inclusive approaches in practice.
Insufficient practical experience, limited exposure to inclusive classroom environments, and inadequate
development of adaptive teaching skills remain common challenges in teacher education programs [10, 11].

Thus, the existing literature demonstrates that effective preparation for inclusive education requires a
combination of theoretical knowledge, practical training, psychological readiness, and continuous professio-
nal development. However, there is still a need for research focused on identifying effective practice-oriented
strategies that can improve future teachers’ readiness to work in inclusive educational environments,
particularly within the context of higher education institutions in Kazakhstan.

Materials and methods. Despite the growing body of research devoted to inclusive education, limited
attention has been paid to the practical preparedness of future teachers for work in inclusive classroom
environments, particularly within the context of higher education institutions in Kazakhstan. Existing studies
primarily focus on theoretical aspects of inclusive pedagogy, while insufficient emphasis is placed on
students’ perceptions of their own readiness, practical training experiences, and competency development.
This research gap highlights the need for empirical investigation into how future educators evaluate current
teacher preparation practices and what improvements they consider necessary for effective professional
work in inclusive settings.

The present study employed a survey-based research design aimed at examining the perceptions,
experiences, and preparedness of students enrolled in pedagogical disciplines regarding inclusive education.
The study sought to identify the strengths and weaknesses of current teacher training approaches and to
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determine which competencies and forms of preparation are considered most important for successful work
in inclusive classrooms.

The survey instrument was developed using a structured methodological approach and included
questions related to inclusive education, professional readiness, practical training, and adaptive teaching
competencies. Both quantitative and qualitative data collection methods were used in order to obtain a more
comprehensive understanding of students’ perspectives.

The questionnaire consisted of 10 closed-ended and open-ended questions, including:

- students’ understanding of the principles and methods of inclusive education;

- their level of confidence in working with students with special educational needs;

- perceptions of the attention given to inclusive education within university curricula;

- challenges associated with inclusive teaching practices;

- competencies considered essential for inclusive educational environments;

- availability of practical training and internships in inclusive institutions;

- attitudes toward the social importance of inclusive education;

- recommendations for improving teacher preparation programs.

The study involved 50 students from various pedagogical specializations who participated in an online
survey. Participation in the research was voluntary, and respondents were informed about the purpose and
objectives of the study prior to data collection. The confidentiality and anonymity of participants were
ensured throughout the research process in accordance with ethical research principles.

The collected data were analyzed using descriptive analysis methods in order to identify common
trends, recurring challenges, and students’ overall perceptions of teacher preparedness for inclusive
education.

Results and discussion. The analysis of the survey results revealed several significant trends related
to the preparedness of future teachers for professional activity in inclusive educational environments. The
findings demonstrate that although students generally recognize the importance of inclusive education and
express positive attitudes toward inclusive practices, many of them do not feel sufficiently prepared for
practical work with students who have special educational needs. This confirms the existence of a gap
between the theoretical foundations of teacher education and the practical competencies required in
inclusive classrooms.

One of the key findings of the study concerns students’ understanding of the principles and methods
of inclusive education. According to the survey results, 36% of respondents evaluated their level of
knowledge as good, while 48% described it as average and 16% admitted that their understanding of
inclusive education was insufficient. These findings suggest that inclusive education is addressed within
university curricula; however, the depth and consistency of such preparation remain inadequate. The predo-
minance of “average” self-assessments indicates that many future teachers possess only general theoretical
awareness without sufficient methodological or practical understanding of how inclusive strategies are
implemented in real classroom settings.

The issue of practical preparedness became even more evident when students were asked about their
readiness to work with learners who have special educational needs. Only 22% of respondents reported
feeling fully prepared for such work, whereas 78% expressed uncertainty or a lack of confidence in their
professional abilities. This result demonstrates that future educators often experience psychological and
methodological difficulties related to inclusive teaching. In many cases, theoretical instruction alone does not
provide students with the confidence necessary to manage diverse classrooms, apply differentiated teaching
methods, or respond effectively to behavioral and learning challenges.

The results of the survey further revealed that inclusive education still occupies a relatively limited
position within teacher preparation programs. Only 10% of respondents believed that sufficient attention is
devoted to inclusive education in the curriculum. The majority of students indicated that the number of spe-
cialized courses, practical workshops, and methodological training sessions related to inclusive pedagogy
remains insufficient. These findings confirm the need for curriculum modernization and stronger integration
of inclusive teaching competencies into higher education programs for future educators.

Particular attention was paid to identifying the most difficult aspects of inclusive teaching from the
students’ perspective. Responses to the open-ended questions demonstrated that differentiated instruction,
classroom behavior management, communication with students who have special educational needs, and
adaptation of teaching materials were perceived as the greatest challenges. Many respondents emphasized
difficulties associated with creating an educational environment that simultaneously meets the needs of all
learners while maintaining effective classroom management and academic standards.

These findings correspond with existing research emphasizing that inclusive teaching requires
teachers to possess not only subject knowledge but also advanced adaptive, communicative, and emotional
competencies. The ability to individualize instruction, recognize students’ diverse educational needs, and
maintain a supportive classroom atmosphere is increasingly viewed as a central component of professional
teacher competence in inclusive educational systems.

The survey also examined which competencies students considered most essential for successful
professional activity in inclusive classrooms (Diagram 1). The majority of participants identified communica-
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tion skills, differentiated instruction, adaptive teaching methods, emotional intelligence, and collaborative
problem-solving as the most important competencies. This demonstrates that future teachers themselves
recognize the multidimensional nature of inclusive pedagogy and understand that successful inclusion
depends not only on academic preparation but also on interpersonal and psychological readiness.

How do you assess your current knowledge How do you assess your willingness to
of the principles and practices of inclusive work with students with special
education? educational needs?

16%
EHigh
B Ready
Average
Not ready
Low
48% 78%

Diagram 1 — Survey answers

An especially important finding of the study concerns the lack of practical training opportunities in
inclusive educational settings. According to the survey results, 82% of respondents stated that their
educational programs did not provide sufficient practical lessons, internships, or teaching experience in
inclusive schools. This issue represents one of the most serious weaknesses in current teacher preparation
systems. Without direct practical engagement, students are unable to develop confidence, adaptive teaching
skills, classroom management strategies, and professional flexibility required for effective inclusive practice.

The lack of practical preparation also influences students’ emotional readiness for professional
activity. Many respondents noted feelings of anxiety, uncertainty, and fear of making mistakes while working
with students who have special educational needs. Such concerns indicate that psychological preparedness
should be considered an essential component of teacher education alongside theoretical and methodological
preparation.

At the same time, the survey demonstrated strong recognition among participants of the social
significance of inclusive education. Nearly all respondents agreed that inclusive education contributes to
equality, tolerance, social integration, and the development of a more inclusive society. Students
emphasized that inclusive educational environments help learners develop empathy, cooperation, and
respect for diversity from an early age. These findings indicate that future educators generally support the
principles of inclusion and understand its broader social value.

When discussing possible ways to improve teacher preparation programs, respondents repeatedly
emphasized the importance of practical and interactive forms of learning. Students identified specialized
workshops, simulation-based learning, case-study analysis, collaborative projects, and supervised
internships in inclusive educational institutions as the most effective forms of preparation. Many respondents
also highlighted the importance of mentorship and professional support from experienced educators working
in inclusive settings.

Based on the survey findings, several effective strategies for improving teacher preparation for inclu-
sive educational environments were identified (Table 1).

Table 1 — Effective Training Strategies for Teachers

1 | Curriculum Update Include modules on inclusive education in the curriculum, emphasizing
differentiation and adaptable teaching strategies. Students will gain a
thorough understanding of the fundamental ideas and procedures of
inclusive education as a result.

2 | Sessions of Practice Arrange for frequent hands-on training and internships in inclusive
schools. Students will be able to put their academic knowledge to use in
practical situations and acquire the abilities needed to function well in a
diverse workplace as a result.

3 | Experience Sharing Take part in master courses and workshops conducted by seasoned
experts in the field of inclusive education to share your experiences. This
will make information sharing easier and give students access to cutting-
edge methods and contemporary practices.
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Continuation of Table 1

4 | Continuous Student To assess the success of the curriculum and make any required revisions,
Feedback Collection collect and analyze student input on a regular basis. By doing this, you
can make sure that the instruction stays current and meets the needs of

the pupils.
5 | Frequent Updates of Keep educational materials and resources up to date with the most recent
Educational Materials findings and innovations in inclusive education. This guarantees that the

knowledge and techniques imparted stay up to date and applicable.

6 | Support and Mentorship | Provide students with access to resources, advice, and direction to help
them overcome obstacles they face during their training by putting in place
a system of support and mentorship.

The effectiveness of these strategies is supported both by the survey findings and by existing studies
in the field of inclusive education. Previous research has consistently demonstrated that practice-oriented
preparation, reflective learning, collaborative teaching approaches, and continuous professional support
significantly improve teachers’ readiness for inclusive professional activity.

Elements of the proposed strategies were partially implemented during practical discussions,
workshops, and reflective activities conducted with students participating in the study. During these activities,
students demonstrated increased engagement and stronger interest in inclusive teaching practices. In
particular, interactive tasks related to differentiated instruction, case analysis, and classroom problem-solving
contributed to higher levels of confidence and professional motivation among participants.

Students reported that practical activities helped them better understand the challenges associated
with inclusive teaching and allowed them to develop communication, collaboration, and adaptive instructional
skills. Furthermore, participation in discussions focused on real classroom situations encouraged future
teachers to think critically about inclusive educational practices and increased their awareness of the
emotional and professional demands associated with inclusive teaching.

The findings of the present study demonstrate that the issue of preparing future teachers for inclusive
educational environments remains highly relevant within contemporary higher education systems. Although
inclusive education is increasingly recognized as an important component of modern educational policy, the
survey results indicate that many future educators still experience insufficient professional and psychological
readiness for practical work in inclusive classrooms.

One of the central findings of the study is the discrepancy between theoretical knowledge and
practical preparedness. While most respondents demonstrated a general understanding of the principles of
inclusive education, only a relatively small proportion of students felt fully prepared to apply inclusive
teaching strategies in real educational settings. This finding supports the conclusions of previous studies
emphasizing that theoretical instruction alone cannot ensure effective preparation for inclusive professional
activity. As noted by Florian and Linklater, inclusive teaching requires not only knowledge acquisition but
also the transformation of teachers’ professional thinking, adaptive abilities, and attitudes toward diversity.

The results further suggest that current teacher education programs do not yet provide sufficient
opportunities for practical engagement with inclusive educational environments. The lack of internships,
classroom observation, and supervised teaching practice in inclusive schools was identified by respondents
as one of the main limitations of their professional preparation. This issue is particularly significant because
practical experience allows future teachers to develop confidence, emotional resilience, classroom manage-
ment strategies, and communication skills necessary for working with students who have diverse educational
needs.

The findings of the study also highlight the importance of psychological readiness as a critical
component of inclusive teacher preparation. Many respondents reported feelings of uncertainty and anxiety
regarding future work with students who have special educational needs. Such concerns demonstrate that
inclusive teaching is associated not only with methodological challenges but also with emotional and
interpersonal demands. Therefore, teacher education programs should focus not only on academic
knowledge and teaching methods but also on the development of empathy, tolerance, stress resistance, and
emotional intelligence.

Another important aspect revealed by the study concerns students’ perceptions of the competencies
required for successful inclusive teaching. Respondents consistently emphasized the importance of
communication skills, differentiated instruction, adaptive teaching strategies, and collaborative problem-
solving. These findings correspond with contemporary pedagogical approaches that view inclusive education
as a multidimensional process requiring flexibility, cooperation, and continuous professional reflection.

The study additionally confirms the strategic role of higher education institutions in shaping future
teachers’ attitudes toward inclusion and diversity. Universities are responsible not only for transferring
professional knowledge but also for fostering inclusive values and ethical responsibility among future
educators. In this regard, teacher education should be viewed as a holistic process that integrates theoretical
preparation, practical experience, and personal professional development.
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The proposed strategies for improving teacher preparation were positively evaluated by students
participating in the research. In particular, respondents emphasized the importance of practice-oriented
learning methods, including workshops, case-study analysis, simulation-based activities, and internships in
inclusive educational institutions. These approaches allow future teachers to connect theoretical concepts
with practical pedagogical situations and develop greater confidence in their professional abilities.

The partial implementation of interactive and reflective learning activities during the study also
demonstrated positive educational outcomes. Students showed increased engagement and more active
participation during practical discussions related to inclusive classroom management and adaptive teaching.
Furthermore, collaborative activities encouraged students to exchange ideas, reflect on educational
challenges, and develop problem-solving skills relevant to inclusive educational practice.

The findings therefore support the argument that effective preparation for inclusive education requires
a comprehensive and interdisciplinary approach. Teacher training programs should combine methodological
instruction, psychological preparation, practical experience, mentorship, and continuous professional
support. Such an approach may significantly improve future teachers’ readiness for inclusive professional
activity and contribute to the creation of supportive educational environments for all learners.

At the same time, several limitations of the present study should be acknowledged. The research was
conducted using a relatively small sample of students from pedagogical disciplines, which may limit the
generalizability of the findings. In addition, the study primarily relied on self-reported perceptions of
preparedness rather than direct assessment of professional competencies in real classroom settings. Future
studies may therefore focus on experimental implementation of the proposed strategies, comparative analy-
sis across institutions, and long-term evaluation of teacher readiness in inclusive educational environments.

Overall, the study confirms that modernization of teacher education programs is essential for the
successful implementation of inclusive education. Strengthening practical preparation, increasing exposure
to inclusive classroom environments, and developing adaptive and psychological competencies may
substantially improve the quality of teacher preparation and support the development of more inclusive
educational systems.

Conclusion. It is inevitable that inclusive education will result in modifications to the ways in which
students engage with one another and with teachers. In order for inclusive education to be effective,
educators need to have the chance to apply and develop pertinent skills in authentic learning environments
in addition to being aware of its guiding concepts and practices.

Creating complete curricula that incorporate hands-on learning, master classes, and instruction in
differentiated instruction and adaptive teaching strategies should be the main goal of contemporary
pedagogical programs. Furthermore, it is critical to stress the value of ongoing professional development for
educators through webinars, seminars, and monthly training.

In summary, the successful implementation of an inclusive education system necessitates a careful
approach to teacher preparation and training for these kinds of settings. This helps to create a more inclusive
society in addition to raising the standard of education for students with special needs.
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