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Vocabulary instruction is an essential component of teaching Chinese as a foreign language. It should
be noted that the degree to which learners master vocabulary directly affects their communicative
competence. However, one of the main difficulties in learning Chinese lies in the large number of homonyms,
synonyms, and near-synonyms, as well as the overall richness and complexity of the language’s lexical
system. These factors create significant challenges for foreign students. As their vocabulary expands,
learners increasingly encounter words that are easily confused. At the same time, in contemporary
methodology for teaching Chinese as a foreign language, there is a noticeable lack of research addressing
the problem of easily confusable words for speakers of Russian or Kazakh. In this study, the authors aim to
examine this issue using the example of students at Kazakhstani universities who have been studying
Chinese for 2—-3 years or more. For this purpose, a survey was conducted to identify the types of lexical
errors in students’ speech related to difficulties in pronunciation, similar orthography, semantic similarity, and
other factors. Based on contrastive analysis theory and an analysis of learner errors, the researchers
developed a classification of specific error types. It is expected that the results of this study will contribute to
improving the process of learning Chinese as a foreign language for Kazakhstani students.

Key words: Chinese lexicology, easily confused words, synonyms and semantically similar words,
words with equivalent translations, words with identical or similar pronunciation, error analysis.

KbITAW TIJIIH OKY MPOLIECIHAE BIIIM ANYLUBINAP XWI LWUATACTbLIPATbLIH CO3OEPAI
JIEKCUKATNDBbIK KATENEP PETIHOE TANOAY XXOHE OJIAPbl TY3ETY SICTEPI

Tysikoea J1.b.* — dokmopaHm, J1.H.ymunee ambiHOarbl Eypasusi ynmmabiK yHUgepcumemi, AcmaHa
K., KaszakcmaH Pecrybnukacsi.

Ucmaeynosa K. — ¢punonoaus feinbiMOapbiHbiH KaHOuOamsl, ripogheccop, J1.H.[ymunee ambiHOarbl
Eypasus ynmmsik yHusepcumemi, Acmana K., Kazakcma+ Pecnybrnukachsi.

YmezeHosa 5.M. — nedazokansiK fbinibiMOapbiHbiH kaHOUGamel, ripogheccop, Axmem balmypcbiHy bl
ambiHdarbl KocmaHal eHipnik yHueepcumemi, Kocmanal K., KasakcmaH Pecrybnukacai.

JlekcukaHbl MeHaepy wem mini pemiHOe Kbimal miniH oKbimyObiH MaHbI30bl 6eniai 60nbin mabbi-
nadsl. CmydeHmmepdiH ce3dik KopObl MeHeepy OeHeelii onapObiH KOMMYHUKaUUsbIK KabinemiHe mikenel
ocep emedi. Anatida, Kbimall miniH mMeHaepyOdiH KubiHObIFbI mindeai KerimezeH OMOHUMOEpP, CUHOHUMOep
JKOHEe MarbIHachkl XaKbiH ce30epdiH 6orybiHaH, coHOal-akK Xxasrbl mindiK fekcukasnbiK XyUeciHiH eme 6al
JXOHe Kypoerni 6onybiHaH mybiHOalobl. byn wem mini pemiHde Kbimal miniH OKUMbIH XallbiKaparsblK cmy-
OeHmmep ywiH wWheiHbIMeH 0e alimapribikmaul KubiHObIKmap myobipadsl. Aman alimkaHda, onapdbiH ce30iK
KOpbl 6CKeH calibiH olap wamacmaeipbipyfa anbin kenemid cesdepae xui kesdecedi. CoHbiMeH bipee, Kasipai
3amaHrbl wem mini pemiHde Kbimal miniH oKbimy adicmemeciHde aHa mirni opbic Hemece Ka3dak mindi binim
anywsbinap ywiH Xui wamacmsipbliameiH ce30ep MacesieciHe apHarnfaH 3epmmeyrnep eme a3. byn 3epm-
meyde asmoprap 2-3 xbidaH acmam yakbim 60Ubl Kbimal mifliH OKbIn Kese xamkaH KazakcmaH xofapbl
OKYy OpbIHOapbIHbIH cmyOeHmmepi MbicanbiHOa byn maceneHi 3epmmeydi makcam emedi. Ocbl MaKkcamma
asmopnap aumsiibiM Ke3iH0e mybiHOalmbIH KUbIHObIKMap, Xasbliybl YKCac, MarbiHacbl XaKbliH XoHe m.0.
cebenmepiHeH bonambiH fIeKCUKalblK KamesnepOiH myprepiH aHbIKmay ywiH cayanHama Xypeiddi. Carbic-
mbipmarnsl manday xesHe cmydeHmmepdiH kamernepiH manday meopusicbl HeziziHde 3epmmeyuwinep benai-
ni 6ip kame myprnepiH Xikmen xacadbl. byn sepmmeydiH Homuxernepi KazakcmaH cmydeHmmepiHiH wem
mini pemiHde Kbimaul miniH MeHaepy ypOiciH xaKcapmyfa biknan emedi den Kyminyde.

TyliHOi ce3dep: Kbimall misi NeKCUKOI0_USIChI, XUi wamacmblpbliiambiH C630ep, CUHOHUMOED XoHE
MarbIHacbl XakbiH ce3dep, ayldapmacbl ykcac ce3dep, Oblbbicmarnybl bipdeli Hemece ykcac ces30ep,
Kamenepdi manday.
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NEQATOIMMKA fblJ1IbIMOAPBI NEOATOrMYECKUE HAYKU

AHAIN3 JIETKO CNYTbIBAEMbIX CJI0OB KAK TUMNYHbIX TIEKCUYECKUX OLULMBOK
nPU U3YYEHUN KUTAUCKOIO A3bIKA U PEKOMEHOALIMU MO UX YCTPAHEHUIO

Tyskoea J1.6.* — dokmopaHm, Eepasulickuli HauyuoHasnbHbil yHusepcumem um. J1.H. ymuresa,
2. AcmaHa, Pecniybnuka KazaxcmakH.

Ucmaeynosa K. — kaHOudam cpunonoaudeckux Hayk, npogheccop, Eepasulickuli HayuoHasnbHbIl
yHusepcumem um. J1.H. l'ymunesa, e. AcmaHa, Pecrnybrniuka KasaxcmaH.

YmezeHosa b.M. — kaHOuGam nedazoauvecKkux Hayk, rpogeccop, KocmaHalckuli peauoHasbHbIl
yHUsepcumem umeHu Axmem baltmypcbiHynbi, e. Kocmanal, Pecniybniuka Kazaxcmar.

ObyyeHue reKkcuke s8r1siemcsi 8a)KHOU Yacmbio riperodagaHusi KUmaulCKo20 si3bika KaK UHOCMmpaH-
Hoeo. Cnnedyem cka3amhb, Ymo cmereHb YC80EHUSI C/I08apHO_0 3arnaca HarnpsiMyto efiusem Ha KOMMYHUKa-
mueHble criocobHocmu yyawjuxcsi. OOHaKO ClI0XXHOCMbIO 8 YCBOEHUU KUMaUliCKO20 si3biKa ser19emcsi ghakm
Hanuyusi 8 KumadcKkoMm si3bike 60/IbW020 Kolu4ecmea OMOHUMO8, CUHOHUMO8 U 6J1U3KUX MO 3HaYeHUIO CJ108,
a cama silekcuyeckasi cucmema si3bika 4pessbiyaliHo bozama u crnoxHa. dmo delicmeumesibHO co3daem
3Ha4YumersibHble mpyOHocmu O UHOCMpaHHbIX cmydeHmos, udydarouux kumadckul s3bik. B yacmHocmu,
C pOCMOM Cr108apHO20 3arnaca cmydeHmbl CMasikueatomcsi co 8ce bosbWUM KOTUYECM8OM J1e2KO cMellu-
saembix cnos. [lpu amom 8 cospeMeHHOU MemoOouke rpernodasaHusi KUmalCKo20 Kak UHOCMmpaHHO20
KpaliHe maro uccriedogaHull, MocesIWEHHbIX Mpobreme fie2ko criymbi8aeMbix €108 Orisi Hocumerseud pyc-
CKO20 UJTU Ka3axcKoeo si3blka.B pamkax 0aHHO20 uccriedosaHusi agmopbl cmagssam 3adady udydume OaHHYH
npobnemy Ha npumepe cmydeHmos KaszaxcmaHCKux 8y308, udydarouux kumatckul si3bik 6onee 2-3 nem. C
amoul uenbo asmopamu rnpoeedeHo aHkemupogaHue Orisi onpedesieHuUsT Muroe JIeKCUYECKUX OwuboK 8
peyu, 8bI38aHHbIX CIIOXHOCMSAMU MPOU3HOWEHUS, CX0Xe20 rpasornucaHusi, CXoXue o 3Ha4yeHuro u m.0. Ha
OCHO8€ meopuu conocmasumesibHo20 aHaau3a u aHasau3sa owubok obyyarouuxcs, uccriedogamenu paspa-
6omarnu onpedeneHHble muribl owubok. Npedrnonazaemcs, YMo pe3ynbmamabl 3Mo20 uccriedo8aHusi MOMo-
aym yryyuwums rpoyecc yCB8OEHUSI KUMaUlCKO20 s13blKa KaK UHOCMPaHHO20 Ka3axcmaHCKUMU cmydeHmamul.

Knroueeble crioea: 5ieKcuKkosioeusi KUmalCKo20 si3blKa, JIe2KO CrlymbieaeMble €/108a, CUHOHUMBbI U
6r1u3Kue o CMbICrly Crio8a, Crioga C 3K8UBANIEHMHbLIM epesodoM, €/108a C OOUHAaKO8bIM UsU CXOXUM
38y4aHUeM, aHaslu3 OWUbBOK.

Introduction. In recent years, numerous studies in China have shown that among all the errors made
by foreign learners of Chinese, lexical errors occur most frequently. Therefore, vocabulary teaching and
learning should be considered a primary task in Chinese language education. Special attention should be
paid to easily confused words, as correctly distinguishing and using them presents challenges not only for
students but also for instructors who develop teaching methodologies.

Based on personal experience studying Chinese and an analysis of relevant materials, it can be noted
that for learners of Chinese as a foreign language, fully mastering a word involves acquiring several aspects
simultaneously—pronunciation, meaning, usage, and writing, as well as the ability to differentiate it from other
similar words in terms of meaning, sound, syntactic function, or graphic form. Insufficient mastery of any of
these components often leads to confusion between words.

Although most errors arise from similarities in meaning, confusion may also result from similarities in
sound, form, or grammatical function. In addition, the learners’ native language exerts a significant influence,
often confusing even between Chinese words that are not similar in form, sound, or meaning.

In this study, “easily confused words” are defined as groups of words that learners of Chinese as a
second language tend to mix up in their cognitive perception of meaning, regardless of the underlying
reason—an issue that subsequently leads to errors in usage.

Furthermore, due to fundamental differences between Chinese and the learners’ native languages,
many Chinese words that have different meanings and are not semantically related are easily confused by
students. As Liu Xiaoyin aptly notes: “From the perspective of foreign students learning Chinese, words that
require differentiation are those language units that are easily subject to confusion in the process of
understanding and using the target language. This category includes not only synonyms or near-synonyms
within the Chinese linguistic system itself, but also other easily confused words related in meaning or even
arising from learners’ subjective perceptions. We group them under the general term ‘easily confused words’
or treat them as synonyms in a broad sense” [1, p.175].

At present, in the field of teaching Chinese as a foreign language, there is a notable lack of research
specifically devoted to easily confused words. Agreeing with Zhang Bo (2007), the author proposes broadening
the scope of synonym studies to include words that are similar in meaning and prone to confusion [2, p.20].

This paper uniformly refers to this phenomenon as «easily confused words».

The purpose of this study is to analyze the typical lexical errors made by Kazakhstani learners of
Chinese, with a particular focus on words that are easily confused. The study aims to deepen understanding
of the linguistic challenges faced by learners whose native language is Kazakh or Russian and to improve
the effectiveness of vocabulary teaching in Chinese as a foreign language.
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Objectives of the Study

1. To identify and classify typical lexical errors made by Kazakhstani students learning Chinese,
especially errors involving easily confused words.

2. To examine the linguistic factors—including differences in structure, semantics, pronunciation,
and writing— that contribute to confusion between words in Chinese.

3. To analyze the influence of the learners’ native languages (Kazakh and Russian) on their
acquisition of Chinese vocabulary and the occurrence of lexical interference.

4. To review existing pedagogical approaches to teaching easily confused words and evaluate
their relevance to Kazakhstani learners.

5. To propose recommendations for improving instructional methods for teaching vocabulary
and preventing lexical errors among students learning Chinese as a foreign language.

6. To highlight the lack of research on lexical confusion among Russian- and Kazakh-speaking
learners and emphasize the need for further studies in this area.

Comparative analysis of methodological approaches to the study of easily confused words in
Chinesel/global and Kazakhstani practice.

The study of easily confused words (ECWSs) in second language acquisition relies on several methodo-
logical traditions, whose use varies between international (particularly Chinese) and Kazakhstani research.

e Lexicographic Approach. In Chinese L2 pedagogy this is the most developed line of research:
specialized dictionaries systematically document problematic word pairs based on empirical learner data. In
Kazakhstan, however, lexicographic support remains limited. The absence of ECW dictionaries designed for
Kazakh- and Russian-speaking learners, together with dependence on literal translation in textbooks, often
leads to the very errors observed in our “equivalent-translation” category.

e Corpus-Based Approach. International studies—especially in China—actively employ learner
corpora (e.g., HSK corpus) to identify statistical patterns in ECW-related errors. In Kazakhstan, corpus
methods in Chinese language pedagogy are only emerging. The lack of a dedicated corpus documenting
Kazakhstani learners’ mistakes represents a major gap, partly addressed in this study through the collection
of targeted empirical data.

e Contrastive-Interference Approach. While global research mostly explores interference between
English and Chinese, Kazakhstani learners face a triple source of influence: Kazakh (L1), Russian (L2), and Chi-
nese (L3). This produces a distinctive error profile not adequately reflected in existing models based on bilingual
interference. Research from Kazakhstan therefore, expands the scope of ECW studies to trilingual contexts.

Positioning of the Present Study. The comparative overview shows a methodological imbalance:
although international research offers robust analytical tools, Kazakhstani studies lack approaches sensitive
to local linguistic realities.

Materials and research methods.

In 1988, the Israeli linguist Batia Laufer proposed the concept of “synforms”lexical units that are
similar in sound or written form. She noted that such words often lead of errors among foreign language
learners [3, p.113-131].

Later, in 2005, the Chinese researcher Zhang Bo put forward a similar idea by introducing the concept
of “easily confused words” (% #&i&17, yihtnxido ci). He applied this term to words that are not synonyms and
have only distant semantic connections but often cause difficulties for learners of Chinese [4, p.97-128].

In 2007, Zhang Bo further refined and expanded his concept, noting that errors in the use of such
words may arise due to the influence of an intermediary language. He suggested classifying these words
according to the frequency and nature of the errors they cause [5, p.98-107].

Thus, “easily confused words” are understood as lexical units with partially similar features that can
mislead learners and create difficulties in correct usage [6, p.193-194].

Significant progress has already been made in teaching Chinese as a foreign language in terms of
distinguishing between similar words. In recent years, several specialized dictionaries have been published,
including the Chinese-English Dictionary of Synonym Usage edited by Deng Shousin (1994), the Chinese
Synonym Dictionary by Ma Yanhua and Zhuang Ying (2002), Distinguishing Synonym Usage by Liu Naishu
and Ao Guihua (2003), Comparison of Usage of 1,700 Pairs of Near-Synonyms by Yang Zizhou and Jia
Yongfen (2005), among others. These publications, explicitly designed for learners of Chinese as a foreign
language, have significantly influenced the improvement of Chinese vocabulary instruction and learning.

Alongside the publication of dictionaries, numerous scholarly articles have addressed lexical differen-
tiation. Notable works include Zhou Li’'s Distinguishing Synonyms in Teaching Chinese as a Foreign Language
(2004), Yang Zizhou's Comparison of Near-Synonym Usage in Classroom Practice (2004), Zou Xue's Re-
search on Synonyms and Teaching Chinese Vocabulary as a Foreign Language (2005), Ao Guihua’s Methods
of Teaching Synonym Differentiation(2008), Wu Ling’s Systematic and Methodical Teaching of Synonyms
(2008), and Li Shaoling’s Objects and Principles of Differentiating Word Meanings (2010), among others.

These studies have made a significant contribution to the development of a methodology for teaching
Chinese vocabulary to foreign learners and have helped improve approaches to teaching synonymy.
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The primary material for this study was the work by Yang Zizhou and Jia Yongfen, Comparison of
Usage of 1,700 Pairs of Near-Synonyms, chosen for the following reasons [7, p.40].

First, its author, Yang Zizhou, is an experienced researcher and teacher of Chinese as a foreign
language, with extensive practical experience and a deep understanding of the difficulties learners face.

Second, the dictionary was explicitly created for foreigners learning Chinese and includes over 1,700
word pairs that commonly cause errors among students from different countries. Although the term “near-
synonyms” is used in the title, the content essentially concerns “easily confused words” in a broader sense.

This study, building on previous research, is conducted from the perspective of Kazakhstani learners
of Chinese and the teaching of Chinese as a foreign language. Through a questionnaire survey, the types of
errors and their causes are systematized, and effective teaching methods are proposed based on the survey
results and the author’s personal learning experience.

The specific research methods are as follows:

1. Questionnaire Method: The author-designed questionnaire consists of three parts: the first
collects basic information about the respondents; the second includes four questions investigating learners’
use of easily confused words; and the third is an interview.

2. Statistical Method: Classification and systematization of survey results, and statistical processing
of the issues identified, to provide a quantitative basis for further research.

The questionnaire consists of four main parts. The first part collects general information about the
respondents, including their educational institutions, levels of Chinese proficiency, and study durations.

The second part is a 25-question multiple-choice test. It uses pairs and groups of words that, according
to the literature and the authors’ observations, are frequently confused by learners of Chinese. The answer
options are designed with three aspects in mind: form, pronunciation, and meaning. The test includes words
with identical or similar pronunciation, words that are similar in writing, words that share common morphemes,
and words that are identical or similar in meaning, either in the students’ native language or in Chinese. The
correct answer must be chosen based on the context. One point is awarded for each correct answer, and zero
points for an incorrect answer. There is also an option “cannot distinguish” — if participants select this, it
indicates that they do not know the difference between the words, and no points are awarded.

The third part is a translation exercise consisting of 10 questions. In each question, participants are
asked to create a Chinese sentence from a Russian sentence, using one of the words provided in pa-
rentheses. These words usually have similar meanings.

The fourth part of the study is an interview, aimed primarily at gaining a deeper understanding of how
students use and perceive easily confused words. During the interview, it is explored how often they
encounter such words, what difficulties they experience in distinguishing them, and what strategies they use
to resolve related problems.

Sample and Methods. This study employed a purposive sampling method. The sample consisted of
students from Kazakhstani universities (N=60) who had studied Chinese for more than 2-3 years and had
reached proficiency levels of HSK 3—6. These criteria ensured the sample's relevance for investigating
lexical difficulties at the upper beginner and intermediate stages. The main research tool was an author-
designed questionnaire. Its validity was supported by the selection of test items from authoritative
dictionaries of easily confused words and the analysis of typical learner errors.

Limitations. This research is exploratory (pilot) in nature. Its limitations include a relatively small,
non-randomized sample, which limits broad statistical generalization, and a primary focus on receptive rather
than productive skills. These limitations were partially offset by including qualitative interviews and translation
tasks. Recognizing these constraints is essential for interpreting the results and helps outline directions for
future research, such as developing a corpus of errors from Kazakhstani learners and conducting
longitudinal studies.

Results and discussion.

The respondents represented several higher education institutions. The largest proportion of
participants studied at L. N. Gumilyov Eurasian National University (ENU), accounting for 37.1% of the
sample. Students from E. A. Buketov Karaganda University and A. K. Kusainov Eurasian Academy of
General Education and Innovation (EAGI) each made up 25.7% of the respondents. Participants from Ablai
Khan Kazakh University of International Relations and World Languages (KazUM & IMYa) constituted 8.6%,
while only 2.9% of respondents were from Al-Farabi Kazakh National University (KazNU).

In terms of Chinese language proficiency, the majority of respondents demonstrated a high level of
competence. Most participants (65.7%) held an HSK 5 certificate. A smaller proportion had HSK 4 and HSK 6
levels, each accounting for 11.4% of the respondents. Only 8.6% of the participants reported an HSK 3 level.

Regarding the duration of Chinese language study, the largest group of respondents (37.1%) had
been studying Chinese for 3—4 years. Those with 5-6 years of study experience accounted for 34.3%, while
22.9% had studied Chinese for 2-3 years. A very small number of respondents reported longer periods of
study: 2.9% had studied Chinese for 7 years, and another 2.9% indicated a study duration of 15 years.

2. To present the results of the study, five types of errors were identified in the second part of the
guestionnaire:
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The survey conducted among Kazakhstani students made it possible to determine the most common
lexical errors, which the authors of this article classified into the following types:
1. Confusion due to the identical or similar pronunciation of words;

2. Confusion due to the similar writing of characters;

3. Mixing of words with shared morphemes;

4. Mismatch of word meanings in Chinese and the native language.

5. Confusion of words with similar conceptual meanings.

The first three types of errors are relatively easy to identify and correct if appropriate teaching methods
are used. However, the last two types (related to differences in meaning and conceptual similarity) are the
most complex, as the causes of these errors are more diverse and closely connected to students’ cognitive

processes.

Table 1 — Mastery of Easily Confused Words with Identical or Similar Pronunciation:

Question Choosed the correct one Choosed the incorrect one
| called out to him from the window, but he showed no 34.7% 65.2%
(&, %) at all,
Air, water, and food are (&, for life. 39% 61%
The story of Einstein gave me great (&,7R). 17.3% 82.6%
| clearly helped him out of kindness, yet he actually 52.1% 47.8%
(2,%%) about me.
Because | went on a trip and neglected my studies, 60.8% 39.2%
(L4,%0) | even failed the exam

According to the survey results, 59.2% of respondents answered correctly. This indicates that
Kazakhstani learners of Chinese have relatively well mastered words with identical or similar pronunciation.

Table 2 — Mastery of easily confused words with similar written forms

Question Choosed the correct one Choosed the incorrect one

- : -
:’ehqeuelztalder is very (}¥,8)and readily agreed to my 34.7% 65.3%
After working for over two hours, everyone had

A} . . 0 . 0
completely (j&5, F%) the piled-up trash there 34.7% 65.3%
I have an (~,1¥) feeling that | messed up the exam again 43.4% 56.6%

N
He t.old the teacher thg thoughts he had been (J%,31) 39% 61%
in his heart for a long time.
7 3 '

\F;\llaecgzn (W, 2%,7%) learn from the experience of other 47.8% 52206

The study found that only 40% of respondents selected the correct answers. This indicates that
Kazakhstani students demonstrate a relatively low level of mastery of words that are easily confused becau-
se of similar written forms. The authors believe the native language influences this, as Kazakh is not a logo-
graphic language, and writing Chinese characters poses a particular challenge for Kazakhstani learners of
Chinese.

The occurrence of this type of easily confused words is also related to the characteristics of the
Chinese language itself: the complex and variable structure of characters, which are often very similar in
form. Since Kazakh does not use the Latin alphabet, its writing poses significant difficulties for most
Kazakhstani students. The authors recommend that learners devote more time and effort to practicing
character writing.

Table 3 — Mastery of easily confused words with shared morphemes

Question Choosed the correct one Choosed the incorrect one

Students should care for and help each other

CEY, B, BHED . i 471.8% 52.2
H(l;é;tstaﬁn%gg military achievements earned him 43.4% 52 204

9 = o
B -

The teacher ("g,"f) me to review well and get good 52 20 39%
grades.
At the current speed, we can (31, i5) by 3 o'clock 56.5% 43.5%
We need to (4, 7*) more grain ourselves 60.8% 39.2%
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The findings from this part of the survey indicate that only 52% of the respondents provided the correct
answer. This outcome is particularly disappointing, given that all participants have extensive experience
learning Chinese and have successfully passed either the HKS Level 5 or Level 6 examination.

Table 4 — Mastery of Chinese Words with Near-ldentical Meanings in the Learner's Native Language

Question Choosed the correct one Choosed the incorrect one

His selflessness has earned him the admiration of the

0, 0
people (B3, #K) . 39% 52.4%
Hg takes care(/# 51D of the elderly folks in the 43.4% 56.6%
neighborhood as soon as he gets off work

; Ea
\é\(l);\:\fduelcsi rather die than (4, Hi32) Trust your own 34 79 60.8%
As young people, we must (R, R , We must 43.4% 52 4%
think twice before we act
= — —

They overcame .countlle.ss (s, JaifE D difficulties 39% 52 4%
with their unyielding spirit

Based on the questionnaire, the survey participants' grasp of words that are easily confused because
of nearly identical conceptual meanings is quite poor. Only 39% of respondents provided the correct answer,
primarily because of their underdeveloped understanding of Chinese, which prevents them from
distinguishing the meanings of such words.

Analysis of this section of the questionnaire reveals that Kazakhstan students' proficiency in mastering
easily confused words is far from satisfactory. The majority of students demonstrate a medium to low level of
mastery, with only a small minority able to use these words accurately. Among them, the most challenging
categories are easily confused words with similar written forms and those with nearly identical conceptual
meanings.

The third part of the questionnaire consists of translation tasks. Respondents were required to
translate Russian phrases into Chinese, using provided keywords to constrain their responses to the target
vocabulary. These keywords consisted of two or more words with nearly identical conceptual meanings. This
section included ten sentences.

Table 5 — Performance on Translation Tasks Based on L1 Meaning

Sentences Keyvx{ords Correct Incorrect
provided

1. It's better to store these medicines in the refrigerator. RAFIRE 4 (17.3%) 19 (82.7%)
2. In this matter, the guy should take the initiative. ﬂt)ﬂ,%zr:]ﬂl, 10 (43.4%) 13 (56.5%)
3. All the things (that) we bought last time are useless %, HAb 16 (69.5%) 7 (30.5%)
4. This movie, which reflects the real life of a Chinese village, o o
is very interesting. R, R 13 (56.5%) 10 (43.4%)
5. Today, the physics teacher will supervise our experiment. e, 8% 11 (47.8%) 12 (52.2)
6. According to the weather forecast, heavy rain is expected
in the southern regions of Kazakhstan within the next 24 | ¥k, HKk 5 (21.7%) 18 (78.2%)
hours.
7. 1 am not psychologically ready for today's exam. R, Tl 17 (73.9%) 6 (26.1%)
g.rd'lg;e duty of police officers and soldiers is to ensure public b, R 8 (34.7%) 15 (65.2%)
9. After graduating from college, | rarely communicated with i, b 10 (43.4%) 13 (56.6%)
my former classmates anymore.
10. If you hadn't helped in time, he wouldn't be here anymore. ey, R 7 (30.4%) 16 (69.5%)

Based on the translation section of the survey, it is evident that Kazakhstan students still struggle to
master words with nearly identical core meanings. Students often make mistakes when trying to convey their
intended messages.

For instance, performance on Question 1, which required the use of "{R&" or "{R{Z," was the poorest—

only three respondents (14% of the total) answered correctly. This indicates an inability to distinguish bet-
ween the meanings of these two words. Additionally, relatively weak results were observed in Questions 6,
8,9, and 10.

This suggests that the following five word pairs are particularly challenging and easily confused by
learners:

. REF and RE"
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o " and A

o B and RS

« "SR and ST

o IZEAY" and "RAT"

The fourth section of the questionnaire is an interview segment. This part was designed to gain an in-
depth understanding of students' experiences with easily confused words in their Chinese language learning.
For example, it explores whether they have encountered difficulties with such words during their studies,

what methods they consider most effective for mastering them, and whether distinguishing between easily
confused words poses a significant obstacle to their Chinese language acquisition.

Table 6 — Learner Attitudes and Learning Strategies Regarding Easily Confused Words

1. During your process of learning Chinese, have
you experienced issues with confusing word
meanings? If so, how frequently does this occur?

A. Frequently (17 respondents, 74%); B. Occasionally (6
respondents, 26%); C. Rarely (0%); D. Never (0%)

2. Do you find it challenging to differentiate between
easily confused words?

A. Very Difficult (16 respondents, 70%); B. Somewhat Difficult
(7 respondents, 30%); C. Not Very Difficult (0%); D. Very Easy
(0%)

3. Does distinguishing between easily confused
words pose an obstacle to your Chinese learning?

A. It poses a significant obstacle (5 respondents, 28%); B. It
has a somewhat negative impact (18 respondents, 72%); C. It
has no impact (0%)

4. What approach would you take to resolve issues
of word meaning confusion?

A. Morpheme Analysis (8 respondents, 34.7%); B. Example
Sentence Analysis (10 respondents, 43.3%); C. Consulting
Reference Materials (4 respondents, 22.0%); D. Other (0%)

5. Which method do you consider most effective for
resolving issues of word meaning confusion?

A. Morpheme Analysis (7 respondents, 30%); B. Example
Sentence Analysis (10 respondents, 43%); C. Dictionary Look-
up & Translation Method (3 respondents, 13%); D. Other (0%)

6. Do you find words that share identical

morphemes prone to confusion?

A. Very Prone to Confusion (13 respondents, 56.5%); B.
Occasionally Confusing (10 respondents, 43.5%); C. Not
Confusing (0%)

7. Do you think words with the same or similar
pronunciations can cause you to mix up their
meanings?

A. Very easy to confuse (13
Sometimes confusing (10 respondents,
confusing (0%)

respondents, 56.5%); B.
43.5%); C. Not

8. Do you think orthographically similar words are
prone to semantic confusion?

A. Very easy to confuse (12 respondents, 52%); B. Sometimes
confusing (11 respondents, 48%); C. Not confusing at all (0%)

9. Do you think words with near-identical conceptual
meanings are likely to be confused?

A. Very easy to confuse (14 respondents, 60%); B. Sometimes
confusing (9 respondents, 40%); C. Not confusing at all (0%)

Based on this section of the questionnaire, it can be observed that Kazakhstan students frequently

encounter words that are easy to confuse during their Chinese language learning. Differentiating between
these words proves challenging for them and poses an obstacle to their Chinese language acquisition. When
faced with such words, they tend to employ morpheme analysis and example sentence analysis to resolve
the difficulties. The majority of respondents believe that words with shared morphemes, similar written forms,
or nearly identical core meanings are particularly prone to semantic confusion.

Statistical Significance and Hierarchy of Difficulty

Although the pilot sample (N=60) limits statistical testing, the performance patterns (39-59% correct)
suggest a clear hierarchy of difficulty:

e Most difficult: near-synonyms and orthographically similar characters (e.g., #3%/Z=7&, HF/EH) with
only ~39-40% accuracy, indicating deep, persistent challenges even at HSK 5-6;

e Moderately difficult: shared-morpheme pairs (%#/% 1) and L1-L2 translation mismatches (F >/
#:K), ~52% accuracy;

o Relatively easier: phonologically similar pairs (W Zi/24 7), ~59%.

Semantic and graphemic confusion clearly outweigh phonological challenges.

Psycholinguistic Interpretation

Error types correspond to distinct cognitive mechanisms:

e Orthographic similarity: mistakes like BEf/B arise from visual recognition overload and high
“neighborhood density” of similar characters;

e Shared morphemes and near-synonyms: confusion (% #"/% 1, % 35/Z2/K) reflects incomplete
refinement of semantic networks, where related meanings remain insufficiently differentiated;

e Phonological similarity: better performance on %/ Bt suggests phonological memory is a more
reliable cue, though homophone interference persists.
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Cross-Linguistic Interference

Errors linked to L1-L2 translation mismatches highlight complex trilingual interference:

¢ Semantic transfer: single Kazakh/Russian equivalents (e.g., “6yayliee”) map onto multiple Chinese
concepts (F5K/kK), causing overgeneralization;

e Structural absence: difficulty with visually similar characters results from lacking an equivalent skill
in alphabetic L1s;

e Intermediary-language effect: reliance on Russian as the metalanguage (Kazakh — Russian —
Chinese) amplifies mismapping (e.qg., {#F&/{R1IF).

In summary, the errors are not random. They are systematic manifestations of:

e cognitive overload in visual and semantic discrimination;

e incomplete restructuring of lexical semantic networks;

e persistent negative transfer from a bi- (or tri-) lingual conceptual system.

Teaching Strategies for Easily Confused Words

Based on surveys and analyses of the use of easily confused words by Kazakhstani international stu-
dents, as well as the causes of errors, we propose the following recommendations to enhance the efficiency
of Teaching Chinese as a Foreign Language, particularly for Kazakhstani students. We hope these sug-
gestions will assist TCFL teachers in instructing Kazakhstani students on easily confused words in the future.

1. Focusing on Error Analysis in Vocabulary Teaching

Based on the analysis of questionnaires and errors identified in the HSK writing corpus, we can
observe that Kazakhstani students most frequently confuse the following categories of words: paronyms with
nearly identical meanings, words with identical or similar written forms, and words sharing common
morphemes.

When teaching paronyms with similar meanings, merely defining one word with another—without
explaining their similarities and differences—will inevitably lead to confusion between the terms and fail to
achieve the goal of acquiring new vocabulary. For this reason, we recommend that when introducing a new
word, it is best to select a previously learned word and clearly explain both the commonalities and
distinctions between the two during instruction. This approach not only facilitates the learning of new
vocabulary but also reinforces previously studied words, effectively leveraging known vocabulary to acquire
new terms.

For example, when teaching the word "j# 2" (manzu — to satisfy/meet), the previously learned word "
" (manyi — to be satisfied/pleased) can be used for explanation. Students should be reminded that " 2"

M =rn

and "J%E" share similar meanings, but the teacher must clearly articulate the distinctions between them to
prevent future misuse.

1. Emphasizing the Development of Reading and Writing Skills in Kazakhstani Students

Analyses of the HSK writing corpus and the sentence-making samples | have encountered from
Kazakhstani students reveal that their writing skills are generally not strong. Many characters are misspelled,
and words are misused. Therefore, at the intermediate and advanced stages, Kazakhstani students must not
lower their standards. Instead, they need to engage consistently in Chinese reading and writing practice.

As instructors, we should regularly remind them of this and provide opportunities for learning through
error correction. From my personal perspective as a Kazakhstani learner of Chinese, such step-by-step,
persistent effort not only enhances students’ writing skills but also cultivates their language intuition, which is
crucial for accurately distinguishing between easily confused words and for using vocabulary appropriately.

2. Emphasizing the Teaching Materials and Dictionaries Used by Kazakhstani Students

The textbooks used by Kazakhstani students differ from those used in China. In Kazakhstan, new
vocabulary is usually explained in Russian, while in China, where classes include students from many coun-
tries, English is commonly used. Although using a foreign language can help beginners, it also has draw-
backs. English-based explanations often lead to misunderstandings among Kazakhstani students, resulting
in incorrect use of Chinese vocabulary. Therefore, teachers should rely more on Chinese when introducing
new words.

Some students also purchase textbooks solely to prepare for the HSK exam, without considering their
quality or difficulty. As a result, they may form incorrect impressions of the language even at the beginner
level. For this reason, both in Kazakhstan and China, students should use materials recommended by
qualified teachers.

While electronic dictionaries are very convenient and widely used, they provide only basic translations
without detailed explanations or collocation information. Based on the author’s experience, this often leads to
the misuse of words.

To develop stronger language skills, intermediate and advanced learners should switch to Chinese
explanatory dictionaries, such as the Modern Chinese Dictionary ( (BAABGEIR LY ). Understanding voca-
bulary through Chinese definitions leads to clearer comprehension and better retention. These dictionaries
also offer a broader range of vocabulary.
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To distinguish subtle differences between near-synonyms, specialized synonym dictionaries are
handy, such as A Comparison of 1700 Near-Synonym Usage Pairs (Beijing Language and Culture University
Press, 2007). Resources like Collocations of Common Chinese Words (Beijing Publishing House, 1984) and
A Usage Dictionary of Chinese Verbs(The Commercial Press, 1997) also help improve verb usage and
overall proficiency.

Conclusion. Vocabulary constitutes a crucial component of language and represents one of the key
focus areas in Teaching Chinese as a Foreign Language (TCFL). As their lexical knowledge expands, Ka-
zakhstan students encounter increasingly confusing words. Drawing on personal learning experiences and
survey data, this study identifies near-synonyms as the primary category of confusing lexical items for these
learners. Furthermore, analysis of the translation task reveals significant challenges in distinguishing
between graphically similar characters. The research also demonstrates widespread confusion among Ka-
zakh learners regarding words sharing identical morphemes.

The study also reveals that, beyond inherent Chinese near-synonyms, differences in native-language
structures, cultural backgrounds, and cognitive patterns lead Kazakh learners to confuse other word cate-
gories or misinterpret meanings.

Ultimately, this research proposes a comprehensive teaching framework addressing the specific
characteristics and root causes of lexical confusion among Kazakh Chinese learners.

Regarding easily confused words, effective teaching requires careful observation, systematic investi-
gation, and analytical summarization. When issues arise, educators should identify underlying causes and
develop targeted resolution strategies.

Instruction regarding easily confused words represents both a priority and a challenge in TCFL.
Building on existing pedagogical experience while considering distinctive characteristics of Kazakh learners,
this study proposes specific teaching methodologies, hoping to contribute meaningfully to the field of
Teaching Chinese as a Foreign Language.
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The relevance of this study lies in the growing global need to enhance the quality and compatibility of
psychology education across different countries, particularly in light of the Bologha Process and increasing
international academic mobility. The purpose of this research is to conduct a comparative analysis of
psychology training programs at the Akhmet Baitursynuly Kostanay Regional University (Kazakhstan) and
University of Trnava (Slovakia). The main objectives are to examine the historical development of psycho-
logy education, analyze the structure and content of undergraduate programs, identify differences in admis-
sion procedures, assess graduate employment pathways, and explore opportunities for further education.
The research uses a qualitative comparative methodology, including document analysis, review of official
university curricula, and national education policy sources. The study highlights fundamental differences in
program structure: Kazakhstan follows a four-year bachelor model with early entry into the workforce, while
Slovakia implements a two-tier system with a mandatory master's degree and subsequent supervised
practice. The scientific significance lies in revealing how cultural, historical, and institutional contexts shape
psychology education. Practically, the findings can inform curriculum reforms, international partnerships, and
mutual recognition of qualifications. This research contributes to the field of comparative education and
psychology by offering evidence-based recommendations for improving the training and professional
readiness of psychology graduates in both countries.

Key words: psychology education, Kazakhstan, Slovakia, practice, admission, employment.
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3epmmeydiH e3exkminiei bosloH yOepiCiHiH Xy3ea2e acbipblilybl XoHe aKaOeMUSIbIK YMKbIPIbIKMbIH
KeHeroi xardalbiHOa epmypsi endepdeai ncuxonoausinbiK GiniMHIH canacbl MeH e3apa yunecimoinieiH
apmmbIpy KaxemmirieiHiH ecyimeH alikbiHOanaobl. 3epmmeyOiH Makcambl — Axmem balmypcbiHyribl
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