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The article examines and analyzes the characteristics of achievement motivation and goal setting
among orphaned adolescents as one of the most vulnerable categories of young people, for whom the
development of an adequate motivational sphere is a key condition for successful socialization and
professional self-determination. The study was conducted at SOS Astana Children's Village, a residential
institution with a unique system of accommodation and education for the children living there. This study
assesses the level of motivation of youth home graduates to achieve, which allows us to draw conclusions
about the current state of graduates of SOS Astana Children's Village in Kazakhstan, their motives for
avoiding failure, their positive attitude toward their future, etc. To assess adolescents’ achievement
motivation and goal-setting across multiple indicators, the following instruments were employed: a modified
version of A. Mehrabian’s Achievement Motivation Questionnaire; the “Motivation for Success and Fear of
Failure” method developed by A.A. Rean; Yu.M. Orlov’'s Achievement Need Scale; and the “Orientation
toward Knowledge Acquisition” method by Ye.P. llyin and N.A. Kurdyukova. The results of this study have
broadened our understanding of the characteristics of goal setting and motivation to achieve among
orphaned adolescents in the context of upbringing and development in youth homes.
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BINIM BEPY ¥bIMOAPLI XXAFOANBIHOA XETIM XXACOCNIPIMAEPAIH XETICTIKKE ¥MTbINY
MOTUBALUUACDBIH XXOHE MAKCAT KOO OAFObITIAPBIH KANbINTACTbIPY

AbeHosa C.Y. — PhD, nicuxonozusi kaghedpacbiHbiH ara okbimyuibickl, J1.H. 'ymunée amsbiHOarbl
Eypasus ynmmbix yHUgepcumemi, Acmana K., Kazakcmax Pecrybnukacesi.

Myxambemoea A.[. — ncuxonoausi KagedpacbiHbiH MasucmpaHmbl, J1.H. [ymunee amsbiHOarbl
Eypasus ynmmsik yHusepcumemi, AcmaHa K., Kazakcma+ Pecnybrnukachsi.
XaykuHa C.A* — masucmp, wemen mindepi KaghedpacbiHbiH afa OKbImyulbiCbl, Axmem

BatmypceiHynbl ambiHOarbl KocmaHal eHipnik yHueepcumemi, Kocmanal K., KasakcmaH Pecrnybnukacsi.

Cornosbesa H.A. — nedazoauka fbiribiMOapbiHbIH KaHOUdambl, wem mindepi kaghedpachiHbIH rpoghec-
copbl, Axmem balmypceiHynbl ambiHOarbl KocmaHal eHipnik yHusepcumemi, Kocmaral K., KasakcmaH
Pecnybnukacei.

byn makana >xemim xacecnipimOepliH Xemicmikke xemy MomueayusiCbl MEeH Makcam Kot
epekwenikmepiH 3epmmeyze apHanfaH. Ocbl 3epmmey xxacmapObiH eH ocan caHammapblHbiH 6ipi 605bin
mabbiamelH xemim xacecnipimOepdiH Xemicmikke Xxemy MomugayusiCbl MEH Makcam KO epeKlesiK-
mepiH mandayra b6arbimmarsiraH, elUmkeHi 6ys1 morn ywiH aseymemmeHy MeH Kocibu e3iH-e3i aHbiKkmay
yOepiciHde muicmi mMomueayusifibiK canaHbl Karnblimacmbipy wewywi MmaHee ue. 3epmmey AcmaHa
kanacbiHOarbl «SOS bananap aybinbl» MekeMeciHOe Xxypei3indi. byn — oHOarbl 6ananapObiH mypybl MeH
binim anybiHa apHanraH epekule xylieci 6ap uHmepHam muniHoeai yubiM. Bbyn 3epmmey xacmap yui
myrnekmepiHiH Xemicmikke xemy MomueayuscbiHbiH OeHeeliH baranayra MyMKiHOik 6epdi, COHbIH Heai3iHOe
KasakcmaHOarbi AcmaHa KanacbiHOarbl «SOS bananap aybinibly  MyJeKmepiHiH Kasipai ardalbl,
camci3dikmeH Kawy cebenmepi, bonawakka 0e2eH OH Ke3Kkapacmaphbl xoHe backa 0a acriekminep myparibi
KopbImbIHObIIap xacayra 6onadbl. XKacecnipimOepdiH xemicmikke yMmbiy MomueayusiCbl MeH mMakcam
Koo KepcemkiwmepiH spmypni enwemoep 6olbiHwa 6aranay YywiH Keneci ncuxoduazHocmuKarbik
adicmemerniep KonlaHbIndbl: Xemicmikke Xemy MomueauusiCbiH enweyee apHanfaH A.MexpabuaHHbIH
mecm-cayanHamachiHblH ModucpukayusinaHraH Hyckacbl; A.A.PeaH o3ipnezeH «Tabbicka xemy momuea-
yusicel xeHe camcizdikmeH Kopky» adicmemeci; FO.M. OpnoemsiH xxemicmikke KaxXemminik wkanachl;
E.M.Unbun meH H.A.Kypdrokosa asmopribirbiHOarbl «binimOi MeHeepyee barbimmblinbiky 8dicmemeci. 3epm-
mey Hamuxxenepi xemim xacecnipimoepldiH xacmap yunepiHoe mepbuenieHy xoHe O0amy xardallbiHOafbl
Makcam KOl MEH XemiCmiKKe Xemy MoOmueayusiCbIHbIH epeKwerikmepi mypasbl myciHi2imiadi keHeldmmi.
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®OPMUPOBAHME MOTUBALIMXU NOCTUXXEHUA U LIENENONAITAHMA Y NOAPOCTKOB-CUPOT
B YCNOBUAX OBPA3OBATENIbHOU OPFAHU3ALIMN
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Myxambemoea A.[. — masucmpaHm Kagedpbl rncuxonoeuu, Eepasutickuli HauyuoHanbHbIlU
yHusepcumem umeHu J1.H. l'ymunesa, e. Acmana, Pecrniybrniuka KazaxcmaH.

XaykuHa C.A.* — mazucmp 2ymaHUmMapHbIX Hayk, cmapwul rnpernodasamernb kaghedpbl UHOCMpPaH-
HbIX 53bIKo8, KocmaHalickull pea2uoHarnbHbIl yHusepcumem umeHu Axmem balmypcbiHynbl, 2. KocmaHal,
Pecnybnuka KazaxcmarH.

Cornosbesa H.A. — kaHOUOam nedazoauqecKkux Hayk, rpogeccop Kkaghedpbl UHOCMPAaHHbIX S3bIKOS,
Kocmamnatickuli peauoHanbHbIU yHUsepcumem umeHu Axmem BbaldmypcbiHynbl, 2. Kocmanad, Pecrnybnuka
Kasaxcman.

Cmambs nocssiwjeHa usy4yeHuU0 Momusayuu G0CMUXeHUs U yesiernonazaHus y noopocmkKos-cupom.
B daHHoM uccnedosaHuu akueHm cdenaH Ha aHanude ocobeHHocmel Momusauyuu JOocmuXeHUs U
uerneronazaHusi y noopocmkos-cupom kKak 0OHoU u3 Hauboriee ys38UMbIX Kameeopul MorolOéxu, Ons
Komopbix ¢ghopmuposaHue adekeamHoU MOmMuUsayUOHHOU cehbepbl uMeem peluaroujee 3Ha4eHuUe 8 rpoyecce
coyuanusauuu u rnpogheccuoHarbHo20 camoornpedeneHus. MccnedosaHue npoesodusiocb Ha b6ase SOS
«[Jemckasi depesHs AcmaHa», komopas npedcmasnsem cobol y4YpexdeHue UHMepHamHo20 murna ¢
YHUKarnbHOU cucmemMoU rpoXueaHUsi U 8ocrumaHusi npoxuearowux mam Oemed. [aHHoe uccredosaHue
npedcmaernisiem coboU OUEHKY YPOBHS MOMUBUPOBAHHOCMU 8bIMyCKHUKO8 OOMa foHowecmea K
docmuxXeHUsIM, 4mo ro3eosisem cdename 6bI800 06 akKkmyaslbHOM COCMOSIHUU 8binyckHUko8 SOS
«Jemckasi OepeeHss AcmaHa» KaszaxcmaHa, momueoe u3bezaHusi Heyda4u, Mo3umueHO20 OMHOWEHUS K
ceoemy b6ydywemy u m.0. [nsa usmepeHusi riokasamenel momueayuu docmuxeHuUs1 U uenernosiazaHusi y
noopocmKo8 o pasHbIM rokazamessiM 6biiu UCrob308aHbl: MOOUGUUUPOBaHHbIU 8apuaHm mecma-
ornpocHuka A. MexpabuaHa dnsi usmepeHus Momusauuu docmuxxeHusi, memoduka «Momueayusi ycriexa u
60s3Hb HeyOauu» (A.A. PeaHa), wkana nompebHocmu 8 docmuxeHusix FO.M. Oprniosa, memoduka «Hanpas-
neHHocmb  Ha npuobpemeHue 3HaHul» E.[1. UnbuHa u H.A. Kypdrwokoeol. Pesynbmambel O0aHHO20
uccrnedosaHus pacwupunu MnoHumMaHue ocobeHHocmel uernerionazaHusi U Momusayuu K doCmuxeHUsM y
1o0poCmKo8-cuUpom 8 yCrio8usix 8ocrumaHus U ¢popmMuposaHusi 8 0oMax HOHOCU.
Knrouyeeble cnosa: nodpocmku-cupomel, Momugsayusi OOCMUXEHUs, yesnernonazaHue, obpa3oea-
meJibHasi op2aHu3ayusi.

Introduction. Studying the characteristics of achievement motivation in the younger generation will
always be a relevant topic of research in pedagogy and psychology, since the driving force behind our
activities is the ability to set goals and the motivation to achieve success.

Motivation is one of the basic concepts used to explain the driving forces of behavior, and the process
of its theoretical understanding is far from complete. The problem of motivation is one of the fundamental
problems in both domestic and foreign psychological and pedagogical science. The problem of declining
achievement motivation among Kazakhstani youth remains relevant to this day. Many young people, upon
completing their schooling, face the problem of difficulty in determining their future path. In this context, the
study of achievement motivation and goal setting among adolescents belonging to socially vulnerable
groups, in particular orphaned adolescents, deserves special attention. Adolescence is a key stage in human
development, marked by significant biological, cognitive, and emotional transformations that shape a
person's character and future behavior. At the state level, the need for special attention to the development
and support of such categories of children has been emphasized, which has been repeatedly reflected in the
messages of the President of the Republic of Kazakhstan. That is why our study focuses on analyzing the
characteristics of achievement motivation and goal setting among orphaned adolescents, one of the most
vulnerable categories of young people, for whom the formation of an adequate motivational sphere is crucial
in the process of socialization and professional self-determination.

The behavior of young people at all times is a reflection of the prevailing social culture and value
system, or an indicator of their obsolescence and irrelevance. In a rapidly changing world, successive
generations of young people differ strikingly from one another due to the flexibility and adaptability of the
adolescent psyche. In this regard, it is important to monitor trends in the growth or decline of indicators such
as motivation to achieve among particularly vulnerable groups of young people in order to develop more
effective corrective, educational, and psychological programs for working with such adolescents.

In his Address to the nation on September 1, 2024 [1], President Kassym-Jomart Tokayev of
Kazakhstan emphasized the need to build a fair society where every child, regardless of social status, has
equal opportunities for self-fulfillment and development. This address pays particular attention to issues of
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social support and the protection of children's rights, which underscores the priority of this area on the
government's agenda.

In his speech in December 2019 at the closing ceremony of the Year of Youth and the start of the
Year of the Volunteer [2], Kassym-Jomart Tokayev, the current president of the Republic of Kazakhstan,
said: "Unfortunately, the number of so-called NEET youth, who are not in education, employment, or training,
is growing in the country. And they do not want to do either. According to sociologists, over 20% of young
people surveyed are forced to stay at home after finishing school. At the same time, three out of four young
people do not participate in public life in any way and know nothing about youth support programs..." The
president's speech highlighted the problem of declining motivation among Kazakhstani youth and
emphasized the importance of developing youth organizations and programs to support young people. The
Concept of State Youth Policy for 2023-2029 [3], approved by Decree of the Government of the Republic of
Kazakhstan No. 247 of March 28, 2023, also focuses on creating conditions for the self-realization of young
people, developing their potential and civic position, especially among vulnerable groups.

The problem of developing achievement motivation in adolescents deprived of parental care is due,
firstly, to insufficient research on this issue and, secondly, to the challenges of optimizing the process of
personality development in adolescence, since the motivational models used are not always effective [2].

Research aim: to study the characteristics of goal setting and motivation to achieve among adolescent
orphans in an educational setting.

Research objectives:

1. Analysis of literature on the characteristics of goal setting and achievement motivation among
adolescent orphans.

2. Conducting empirical research to identify the level of motivation for achievement and goal setting
among students at the youth home.

3. Identifying factors that influence the formation of motivation for achievement among students at the
youth home.

Research hypothesis: The motivation to achieve success among adolescents deprived of parental
care is characterized by low hope for success and a high level of avoidance of failure.

Literature review. The study of orphaned children and adolescents occupies an important place in
contemporary Kazakhstani scientific discourse, combining psychological, pedagogical, and sociocultural
approaches. Researchers focus on issues of socialization, the formation of emotional stability, the develop-
ment of motivation, and the support provided by educators in residential institutions.

Studies are being conducted on the issue of socio-pedagogical support for orphaned children in foster
families [4, p. 241], as well as on the development of organizational and pedagogical conditions for the
professional training of caregivers in orphanages [5, p. 80].

In addition, the processes of socialization of children from orphanages in Kazakhstan are being
examined in order to identify effective approaches to their adaptation and integration into society [6, p. 104].

The pedagogical conditions for the adaptation of graduates of orphanages are examined in the works
of Zh.S. Tadzhibaeva, which emphasize the role of the social environment and group-based activities in the
formation of children’s personalities [7, p. 284].

Modern technologies for organizing the process of psychological and pedagogical support in the
upbringing of orphaned children and children left without parental care are being investigated; the main
approaches, conditions, and the staged structure of organizing this process are also examined [8, p. 77].

In addition, a significant contribution to the study of issues related to orphaned children is made by
specialists from the Y. Altynsarin National Academy of Education and the Institute of Family and Upbringing,
where methodological guidelines are developed for the psychological and pedagogical support of children in
care and for the professional development of educators [9, p. 142].

In contemporary foreign psychological and pedagogical studies, orphaned adolescents are examined
from various aspects of their development, including emotional self-regulation [10, p. 622], behavioral
difficulties, manifestations of post-traumatic stress, depressive and emotional disorders [11, p. 2833], etc. Of
particular interest are studies of adults who experienced the loss of a parent in childhood. These works
emphasize the priority of the emotional needs of orphaned children and the continuing psychological
presence of the deceased parent in the family system.

The studies by 1.V. Novikova, Zh.Yu. Bruk, and G.V. Kukhterina focus on the characteristics of self-
awareness in orphaned adolescents [12, p. 209], [13, p. 417].

The problem of the development of orphaned children in pedagogy and psychology remains
insufficiently studied, especially in theoretical terms: there is a lack of longitudinal studies and systematic
approaches to the study of their personal and emotional development. At the same time, addressing this
issue is extremely important in connection with the transition to a new model for solving the problem of
orphanhood — the transfer of children to foster families. Currently, the main contingent of pupils living in
orphanages and boarding schools are teenagers. Among them are adolescents who have experience living
in a family and adolescents who do not. Children deprived of parental care are a special category of children
characterized by specific developmental features. They unite different categories, the specific characteristics

28



NEQATOIMMKA fblJ1IbIMOAPDI NEOATOrMYECKUE HAYKU

of whose development are determined by individual living conditions in the early stages of personality
formation [14].

When analyzing the educational and occupational development of adolescents deprived of parental
care, it is important to note their insufficient ability to plan and their difficulty in anticipating intermediate
results before achieving the final goal. They are only capable of independently performing individual tasks or
assisting others within the scope of their current activities. If a teenager is assigned an independent task,
they are unable to cope with it without adult support. Only a minority of teenagers growing up in orphanages
show an interest in educational activities, which do not become independent and leading among other types
of activities, but are perceived as something imposed from outside.

Family traditions in the field of higher education are a powerful tool for motivating adolescents. A joint
study by South Korean university specialist Hanam Yui-Hwang Moon and Heather A. Buchi (representative
of the Vermont Department of Education) [15, p. 458] showed that parents should be taught how to instill in
their children an understanding of the value of education. Teenagers who grew up in families where the
issue of higher education is not so acute need coaching and guidance from teachers who convey their
beliefs and values to students, which influence their motivation to achieve. Thus, it becomes clear that
despite the motivational structure of adolescents in their pursuit of higher education, family traditions and the
level of expectations placed on adolescents play a major role in its formation. Adolescents from
disadvantaged families, or from families with a weak tradition of higher education, need the support of
teachers and coaches to acquire certain values. Boarding school students experience a lack of emotional
connections and strategic planning skills, which hinders their socialization.

Materials and methods. The study sample consisted of 20 adolescents, 12 girls and 8 boys, aged 14
to 20, living in the SOS Children's Village Astana private educational institution. The following methods were
used to measure adolescents' achievement motivation and goal-setting indicators:

1. A modified version of A. Mehrabian's questionnaire test for measuring achievement motivation
(TMD), developed by M.Sh. Magomed-Eminov, designed to identify two stable generalized personality
motives: the desire for success and the avoidance of failure. It is used to determine which of these motives
predominates in the test subject.

2. The “Motivation for Success and Fear of Failure” technique (A.A. Reana) identifies the relationship
between the motivation to achieve success and the level of fear of failure. It is used in the study to re-
measure criteria similar to the previous questionnaire in order to increase the validity of the results obtained.

3. The Achievement Need Scale by Yu.M. Orlov measures the intensity of the need for achievement
as a personality trait. It reveals the overall level of achievement need, its stability, and its significance in the
motivational structure of adolescents.

4. The “Focus on Acquiring Knowledge” methodology by E.P. llyin and N.A. Kurdyukova assesses
cognitive motivation—the desire to acquire knowledge and satisfy interest. It measures the focus on
educational and cognitive activities.

Results and discussion. Descriptive statistics for the achievement motivation questionnaire test,
modified by A. Mehrabian, are presented in Table 1.

Table 1 — Descriptive statistics of testing

Descriptive statistics for the achievement motivation questionnaire test modified by A. Mehrabian
Statistical indicators Questionnaire results indicators
N 20
Missing 0
Average 119
Median 118
Standard deviation 6.00
Minimum 105
Maximum 128
Note: The table was created using the Jamovi statistical processing program.

The testing was conducted as part of the Youth Club event at the SOS Children's Village Astana.
Participants were asked to complete a questionnaire designed to measure achievement motivation, based
on A. Mehrabian's model, divided into Form A (male version of the questionnaire) and Form B (female
version of the questionnaire). No direct correlation was found between the gender of the participants and the
results of the questionnaire (shown in Table 2). The subjects were asked to answer a series of questions to
identify their tendency to strive for success or avoid failure.
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The test consists of a series of personal statements relating to specific aspects of character, as well as
feelings and opinions about certain life situations. The test subjects were asked to rate their level of
agreement with each statement on a scale from -3 to +3 (strongly disagree/strongly agree). The results are
processed using a specific scoring system rather than analyzing individual responses. Based on the results,
the test subject's dominant motivational tendency is calculated.

Table 2 — Correlation matrix between questionnaire results and gender of respondents

Gender Results

Gender Pearsonr -

df (degrees of freedom) -

p-value -

N —
Results Pearsonr -0.247 -

df (degrees of freedom) 18 -

p-value 0.294 -

N 20 -

There is no direct correlation between the gender of the subjects and the scores obtained in the study,
as the p-value is < 0.294, which indicates either the absence or insufficient significance of the correlation.
The questionnaire scores are ranked and divided into two contrasting groups: the top 27% of the sample are
defined as prone to success, while the bottom 27% are defined as prone to avoiding failure. The diagram
showing the questionnaire results is presented in Fig. 1.

Chart. A. Mehrabian’s Achievement
Motivation Test
(adapted by M. Sh. Magomed-Eminov)

B Motive for striving for success
Motive for avoiding failure
B Average indicator

Figure 1. — Results of the achievement motivation questionnaire test modified by A. Mehrabian

Following the instructions for calculating the total score and ranking it based on a specific sample, the
tendency to achieve success or avoid failure is calculated. However, according to the objective scoring
scale, the motivation to achieve success is calculated from 172 to 224 points for Form A and from 163 to 210
points for Form B. Thus, we can conclude that the test subjects have an uncertain motivational tendency.

People with a predominant motivation for success strive to achieve constructive and productive results
in their activities. They are active and proactive, able to overcome difficulties without falling into pessimism,
even if it is difficult for them. Their productivity is generally not greatly affected by external control. One of the
key traits of such individuals is the ability to plan for the long term.

In contrast, motivation based on fear of failure belongs to the negative sphere of motivation. People
with this type of motivation are focused not on achieving success, but on avoiding punishment or criticism.
They are driven by negative incentives, which are less constructive in nature. When completing tasks, they
tend to think first and foremost about possible failure, rather than a positive outcome.

A.A. Reana's questionnaire “Motivation for Success and Fear of Failure” (MSF) includes 20
statements that must be answered by choosing one of two options — ‘Yes’ or ‘No’; there are no intermediate
answers. These statements are designed to identify several personality traits: willingness to set challenging
goals, level of emotional response to success or failure, and preference for modest or ambitious goals.
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Based on the answers, it is possible to determine what type of motivation a person tends toward—the
desire for success or the avoidance of failure. After all, it is motivation, whether positive or negative, that
triggers the process of activity.

The diagram based on the questionnaire results is shown in Fig. 2. The substantive results of the test
subjects are ranked on three levels of motivation intensity, where High level — indicators 14-20, Medium level
— 8-13, Low motivation level — 1-7.

Distribution of Maotivation Levels

Low

High

Medium

Figure 2. — Diagram of test results for “Motivation for success and fear of failure” by A.A. Reana

42.1% — high level of achievement motivation (scores from 14 to 20)
36.8% — not a pronounced motivational pole (scores from 8-13)
21.1% — weakly pronounced motivational pole, motive of avoiding failure (scores from 1-7)

Based on the test results, we can conclude that the predominant motivational pole is not particularly
pronounced (average level), along with a motive to avoid failure. With a score of 8-9 according to the
methodology standards, it is considered that the motivational pole leans toward the motive to avoid failure. It
is important to note that in a sample of 20 people, 4 adolescents scored 8-9 points on the test, which is the
average level in the distribution and indicates a predominance of the motivation to avoid failure.

The Achievement Need Scale developed by Yu.M. Orlov and V.I. Shkurkin assesses the level of
achievement motivation using a special scale — a short questionnaire consisting of 22 statements. Each
statement is answered with “yes” or “no.” One point is awarded for each answer that matches the
guestionnaire key. The total number of points for this method is converted into walls. The method is based
on F. Hoppe's “I-level” concept, which implies a person's desire to maintain high self-esteem by achieving
personal standards. Later, this concept was transformed into the “achievement motive” described by D.
McClelland as the desire for success and overcoming difficulties.

The results of the methodology applied to adolescents are presented in the histogram below (Fig. 3).

Need for achievement, Yu.M.
Orlov, V.I. Shkurkin

- 2w

20
18
16
14
12

=

==

o N B O W

0 5 10 15 20

-
o
b}

horizontally — number of subjects
vertically — methodology score indicators
on the right, there is a clear histogram of the results, which divides the results into high, average, and low

Figure 3. — Test results on the achievement need scale by Yu.M. Orlov and V.l. Shkurkin
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The results of testing on this scale show that most of the orphaned adolescents in the sample tend to
have a moderate level of need for achievement, while one-fifth of the sample has a low level. Three
individuals in the sample demonstrate a high level of need for achievement. These results among orphaned
adolescents reflect the hypothesis of this study and may be due to low expectations of success, with a
predominance of avoidance motivation.

The “Focus on Knowledge Acquisition” methodology, developed by Ye.P. llyin and N.A. Kurdyukova,
is designed to assess students' motivation to learn by identifying whether they are focused on acquiring
knowledge or on getting good grades. The questionnaire consists of 12 statements with two answer options
(“A” or “B”). The student chooses one of the answer options for each statement. A match with the
guestionnaire key gives 1 point. The sum of the points reflects the level of focus on knowledge acquisition.

The average scores depending on the age of the test subjects are presented below (Table 3). A
comparative analysis of the results of the methodology used is presented in the histogram in Figure 4.

Table 3 — Average scores for the “Focus on knowledge acquisition” methodology

Age Average scores
14-16 4.86
16-18 3.2
18-20 2.0

There is a downward trend in average scores from 4.86 to 2.0 as the age of the test subjects
increases. This indicates a decline in interest and focus on learning activities as adolescents mature. There
are many possible reasons for this trend, but a number of key factors can be identified:

1. A change in value priorities, which is related to the goal setting of adolescents.

2. A number of individual psychological changes.

3. Features of the educational system in which adolescents are educated.

4. The absence of short-term rewards, which is especially important for adolescents growing up in
residential institutions.

METHOD "FOCUS ON ACQUISITION OF KNOWLEDGE"
(Ye.P. ILYIN, N.A. KURDYUKOVA)
12

10

EXPRESSED AVERAGE LACK OF
MOTIVATION LEVEL OF CLEAR
TOACQUIRE MOTIVATION MOTIVATION
KNOWLEDGE

Figure 4. — Distribution of the number of test subjects by motivation levels according
to the “Focus on Knowledge Acquisition” methodology by E.P. llyin and N.A. Kurdyukova

The figure above shows the identified motivation levels based on the methodology and the distribution
of people at each level. The test results show that the majority of participants lack strong motivation for
learning. The data obtained suggests that adolescents are very unmotivated to acquire new knowledge and
engage in active learning. This may be due to the fact that the learning process is perceived as a duty rather
than a tool and an opportunity for self-development.

Conclusions. Thus, we can conclude that the motivation to avoid failure prevails among orphaned
adolescents, who generally have a weak motivational pole, which confirms the hypothesis of our study. The
motive to avoid failure is formed based on the individual experience of the adolescent, but is mainly caused
by the trauma of rejection and maternal deprivation. It is important to take into account the individual
characteristics of each adolescent and adjust their value orientations depending on the stage of life the
adolescent or child is at. It was found that the predominant motive among orphaned adolescents is the
motive to avoid failure, which is characterized by a fear of punishment, a tendency to avoid new and
unknown activities, a fear of responsibility, etc.
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Analyzing the results of the empirical study, we can conclude that the hypothesis of our study has
been confirmed: orphaned adolescents are characterized by a predominance of the motivation to avoid
failure and, in general, a weakly expressed motivational pole. The need for achievement and the desire for
educational activities are also weakly expressed in adolescents deprived of parental care. Their aspirations
are limited to short-term time frames, desires for the “here and now,” and do not involve long-term planning
and setting such goals. There is also a tendency for interest in acquiring new knowledge to decline as
adolescents mature.

Methodological recommendations for effective psychological and pedagogical work with children and
adolescents in residential institutions may include: conditions for psychological support for orphaned
adolescents, organization of internal activities for adolescents, organization of master classes to increase
interest in new types of activities. For adolescents and children raised outside the family, it is important to
carry out comprehensive work, where the contribution of each teacher, psychologist, social worker, and
educator is important. In addition, the results of the study emphasize the need for a motivational and goal-
oriented sphere for orphaned adolescents. This includes both individual support and the development of
institutional strategies aimed at creating a supportive educational environment. It is important to introduce
innovative forms of motivation-oriented activities, including game-based and project-based methods, mento-
ring, and individual educational pathways. Another promising direction is to involve adolescents themselves
in the processes of self-determination and self-discovery, which will help them develop a sense of
responsibility, self-confidence, and sustainable internal motivation.

When studying the motivation of orphaned adolescents, special attention should be paid to the
personality and professional position of their educators, since it is the teacher who is the main mediator
between the child and the educational environment. Whether a pupil develops an inner need for achieve-
ment and self-development depends on the teacher's personal motivation, emotional stability, and ability to
build trusting relationships. Thus, the motivation of adolescents largely reflects the level of professional
maturity and personal involvement of the teacher.

The identified characteristics of the motivational and goal-oriented sphere of orphaned adolescents
require special attention in the context of psychological and pedagogical support. Targeted work is needed to
form stable internal motivations, develop a subjective position, and provide support in the process of
developing realistic and meaningful life goals. The results presented in this work set the direction for further
scientific and applied research in the field of orphanhood, aimed at supporting the personal and professional
development of children left without parental care.

Prospects for further research are linked to the development and testing of comprehensive programs
for the formation of sustainable motivation to achieve life goals among adolescent orphans, including the use
of modern technologies for tutoring, project-based and socially oriented learning.

V.A. Adolf points out that “at the current stage of education modernization, one of the most important
tasks is to ensure the quality of teacher training in accordance with the professional standards being
introduced. At the same time, each educational institution must find its own way to achieve results, taking
into account not only the objective context, but also the subjective context” [16, p. 5].

The result of the implementation of organizational and pedagogical support for the activities of
educators in organizations for orphaned children is the unique subjective position of the orphanage educator
as an employee in the field of education, on the one hand, and a significant adult for the pupil, on the other,
which manifests itself in the ability to change educational practice in order to combine pedagogical life and
pedagogical creativity [17, p. 33].

It is necessary to consider pedagogical support for orphaned adolescents as an important direction in
the development of a modern system of upbringing and education focused on the formation of a personality
capable of self-development, responsibility, and conscious life choices.
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byn makanada 6-CbiHbIN OKyWblnapbiHbIH QYHKUUOHaNObIK MameMamuKasblK cayammblblfbiH KOH-
meKkcmik ecernimep Xxyleci apKkbinibl Gambimy maceneci Kapacmbipblnadel. Kasipei 6inim 6epy xyleciHOe
OKywiblnapdbiH Mamemamukarnbik 6inimoi emipnik xardassmmapda KondaHa any Kabinemin Kanbinmacmbipy
MaHbI30bl MiHOemmepdiH 6ipi 6onbin mabbinadsl, cebebi ¢yHKyUOHanObIK cayammeblnibiK 6iniM 6epy
HemMUXeCiHiH Hezi3ai kepcemkiwiHe aliHanbin ombip. 3epmmeydiH Makcambl — MameMamuka cabakmapbiH-
0Oa koHmekcmik ecenmepdi Xyleni KondaHyra HeziddenzeH adicmemeriik macindi 83ipney xeHe OHbIH MuiM-
OinieiH maxipubernik myprbidaH mexkcepy. 3epmmey Ne165 mamaHdaHObIpbInFaH nuyeldiH 6 «Ax» (3kcrnepu-
MeHmmik morn, 22 oKywbl) xoHe 6 «E» (bakbiiay mobbi, 23 OKyuibl) cbiHbiMMapbiHOa Xypeisdindi. dxkcrnepu-
meHm 8 anmara (24 cabak) xocrapnaHbir, asmopsibiKk bardapnama oKy yoepiciHe Kipikmipindi. bacmarnkbi
JKOHE KOpbIMbIHObI OuasHOCMuUKa apkKbifibl OyHKUUOHanobiK cayammbliibiKmbiH OeHeeli aHbikmasosbl.
Hemuxxenepdi eHOeyde [MupcoHHbIH x? Kpumepuli KondaHblnObl. KopbimbiHObI QuazHOCMUKa Homuxesnepi
aKcriepuMeHmmik mornma xorfapbl 0eHeel yneciHiH 13,6%-0aH 54,5%-ra deliiH apmKaHbIH XoHe MmeMeH
OeHeeliOiH 54,6%-0aH 9,1%-ra OeliH memeHdezeHiH kepcemmi. bakbinay mobbiMeH canbicmbipraHoa
alibipmMalublifblK cmamucmukarnbsiK mypfbiOaH MoHOi 60ndbi (x%mn = 8,21; p < 0,05). Sepmmey Homuxenepi
KoHmekcmik ecernimepdi xylieni kondaHy OKywhblnapObiH MamemamukarsblKk mModensdey, marnday XoHe
wewimdi uHmepnpemauusinay dardbinapbiH 0ambimyra muimOi biknam ememiHiH danendeldi. YCbIHblFaH
adicmeme xannsl 6inim bepy mekmenmepiHOe yHKUUOHaNObIK MameMamuKarblK cayammblibiKmbl
apmmeblipy Kyparbi pemiHde KorndaHyra yCbiHbI1a0bi.

TyiiiHOi ce30ep: byHKUUOHaNObLIK cayammblrblK, KOHMeEKcmik ecenmep, adicmemeriik macindep,
Mamemamuka, CbiHu olrnay, mandamarbi Kabinemmep, noHapasbiK 6alnaHbicmap.
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