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The study examines the integration of ethnolinguistic content into the teaching of Kazakh phraseo-
logical units through game-based, interactive, and digital activities. Its relevance is determined by the need
to develop instructional approaches that help students interpret the figurative meanings of phraseological
units and the cultural information embedded in them. The study combined theoretical and methodological
analysis with empirical data. The instructional component included quizzes, matching tasks, role-playing,
competitive activities, and digital exercises. A ten-week classroom implementation involved 40 second-year
students, while the subsequent online survey included a total of 81 respondents. Classroom observation and
descriptive analysis of survey responses were also used. The findings indicate that students generally
perceive game-based and digital activities positively and consider them useful for increasing interest and
participation in phraseology lessons. Respondents also reported difficulties in understanding figurative
meanings, contextual use, and ethnocultural features of phraseological units. The results reflect students’
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perceptions and classroom engagement rather than objectively measured gains in learning outcomes. The
study links phraseology instruction with ethnolinguistic interpretation and distinguishes the methodological
roles of gamification, game-based learning, and technology-mediated interactive activities. The proposed
tasks and methodological recommendations can be used to support semantic understanding, ethnocultural
interpretation, and contextual use of Kazakh phraseological units in university teaching.

Keywords: Kazakh phraseology, ethnolinguistics, gamification, game-based learning, interactive
technologies, ethnocultural interpretation, university teaching.

YXXOFAPbI MEKTENTE ®PA3EOJIOMUSAHbI OKbITYAAFbI FTEAMU®UKALINA:
STHOJNIMHIBUCTUKATDbIK T¥PFbl
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3epmmeyde Kasak miniHOeai ¢ppaseonoausinbik biprikmepdi oKbimy ydepiciHe 3mHOonuHa8UCMUKanbIK
Ma3MyHObI olbiHFa Heziz0erneeH, UHmepakmuemi xxeHe UUugpIiblK spekemmep apKblibl Kipikmipy maceneci
Kapacmbipbinadbl. 3epmmeydiH e3ekminiei cmydeHmmepae paseonoeusmiepdiy aybicnanbl MarbiHana-
pbIH XoHe onapObiH KypaMbiHOarbl MadeHu aKknapammbl myciHOipyae MyMKiHOIK 6epemiH OKbimy macis-
OepiH i30ecmipy KaxkemminigimeH alkbiHOanadbl. 3epmmeyde meopusinbiK-adicHamarbiKk manday smnupu-
KarnbiK 0epekmepMeH yuimacmsipbindbl. OKkbimy bapbicbiHOa 8UKMopuHanap, calikecmeHOipy maricbipma-
napbl, pendik olibiHdap, XxapbkIiC aeMeHmmepi 6ap marnceipmanap xoHe YugpriblK XammbiFynap Kosnda-
HbII0bI. OH anmarbiK ayOumopusinbiK XyMbICKa eKiHwi KypcmbiH 40 cmydeHmi Kambicmbl, an KeliH Xypeai-
3ineeH oHnalH cayanHamara 6apnbirbi 81 pecrioHOeHm kKammbliObl. COHbIMEH Kamap ayOumopusifiblK
bakbinay xeHe cayasiHama >ayanmapbiH cunammamarbik manday adicmepi natidanaHbindbl. Hemuxernep.
3epmmey Homuxxenepi cmydeHmmepdiH olibiHFa Heziz0erieeH XoHe UugprbiKk apekemmepdi xasrbl OH Ka-
6b1ndalimbiHbIH XXoHe onapObl hpaseonoauss cabakmapbiHa KbI3bifywlbliblK neH 6ernceHdi KambicyObi
apmmeipyfa natdansi 0en ecenmelmiHiH kepcemmi. PecrioH0eHmmep c¢ppaseonoaussnblK biprikmepdiH
aybicnaribl MafbIHacblH MyciHy, oriapdbl KOHMeKcme opbIHObI KOrlaHy XoHe 3MHOMSOeHU epeKwenikmepiH
aHbikmay 6apbicbiHOa ke30ecemiH KublHObIKMapdbl da aman emmi. AnbiHFaH Homuxxesep OKy Xemicmik-
mepiHOeai ob6bekmusmi enweHaseH eszepicmepdi emec, cmydeHmmepdiH KabblndaybiH xoHe cabak 6aphbi-
cbiHOarbl 6enceHdinieiH cunammadlosbl. fbinbiMu xaHanbifbl. 3epmmeyde ¢hpa3eonoausiHbl OKbIMy 3MHO-
JluHesuCmMuUKarbIK uHmeprnpemauusmeH 6alinaHbiCMbIpbibin, 2eUMuguKayusi, oliblHFa Heai30en2eH oOKbimy
JKOHE MEeXHOJI0_2USI apKbliibl Xy3e2e acbipbliambiH UHmMepakmuemi spekemmepOiH adicmemersik Kbiamem-
mepi axblpambinadsbl. [lpakmukarblK MaHbi3bl. YCbiHbIIFaH maricbipmMasnap MeH adicmemerniK yCbiHbiMOap-
Obl XXOFapbl OKy OpHbIHOa Ka3ak (hpa3eosioau3mOepiHiH ceMaHmuKarbIK MafbiHacbiH myciHyOi, 3mHomMaoeHu
myprbiOaH UHMepnpemauusinayobl xeHe onapObl KOHMeKcme opbIHObI KodaHyObl Konday MakcambiHOa
natidanaHyra 6onadsbl.
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B uccnedosaHuu paccmampugaemcsi uHmezpayusi 3mHOMUH28UCMUYECKO20 co0epaHUsl 8 npouecc
0by4eHUs1 Kasaxckum gbpaseosioeudeckum eduHuyam nocpedcmeoM Ugpo8biX, UHMepakmueHbIX U yugpo-
8bIx 8udoe dessimenbHOCMU. AKmyanbHOCMb uccriedosaHusi onpedesisiemcs Heobxo0uMoOCmbIO noucka ma-
Kux nodxodoe K oby4yeHur, Komopble MoMo2arom cmyOeHmam UHMeprnpemupo8ams nepeHOCHbIe 3Ha4YeHUsI
pa3eosi02u3Mo8 U 3aKMOHYEHHY 8 HUX KyfIbmypHY0 UHhopmayuto. B pabome meopemuko-memodornoau-
YyecKul aHanu3 co4emaricsi ¢ UCIMosIb308aHUEM IMIUPUYECKUX OaHHbIX. B yuyebHbIl npoyecc 6binu 8KIoYe-
HbI 8UKMOPUHbI, 3ad0aHusi Ha corocmasJsieHue U pacro3HasaHue, posiesbie uepbl, 3ad0aHusi ¢ afeMeHmamu
copesHogaHus U yugposble yripaxHeHus. B decamuHedensHol aydumopHol pabome ripuHsinu y4acmue 40
cmydeHmo8 8mopozo Kypca, a 8 rnocnedyru,em oHnalH-ornpoce — e obuwel cnoxHocmu 81 pecrioHOeHm.
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Takxe ucrniofnib3osanuck ayoumopHoe HabnwdeHue U onucamesibHbIl aHaau3 omeemos y4acmHUKO8
onpoca. [MonyyeHHbie OaHHbIE 0OKa3bigaom, Ymo cmyO0eHmbl 8 UesIOM 0/10XXKUMesibHO 80CrpUHUMaom
uesposble U yugposbie 8udbl 0essmeslbHOCMU U CHUMarom UX rone3HbiMu 01151 N0o8bILEHUS uHmepeca u
aKkmueHoCmu Ha 3aHamusix o ¢hpaseosnoauu. PecrioHOeHmMbI makxe ommemusiu mpyOHOCmu, c8s3aHHbIE C
MOHUMaHUeM NMepeHOCHbIX 3HavyeHul hpal3eonnoaudecKux eOUHUY, UX yMecmHbIM yrompebrieHueM 8 KOH-
mekcme U 8bisiefieHUeM 3MHOKYIbMypPHbIX ocobeHHocmed. [1oslyYeHHbIe pe3ynbmambl 0mpax)arm pex-
Oe scezo socripusmue cmy9eHmo8 U Ux y4ebHy akmugHOCMb, a He 06 bEKMUBHO U3MEPEHHbIE U3MEHEHUS
8 pesynbmamax obydyeHusi. B uccnedosaHuu obydeHue ¢hpaseoniocuu paccmampueaemcsi 80 83aUMOC8sI3U
C 3amHonuHegUCMuUYecKol UHmMeprnpemayuel, npu 3moM pal3zpaHuyusaromcsi mMemodudeckue hyHKUUU
eeliMugbukayuu, ueposoeo obydeHUs U UHMepakmueHbIXx 8u0o8 desimesibHOCMU, peanu3yembiX ¢ UCMosb-
308aHUEM yugposbix mexHonoeaul. [Npednazaembie 3adaHusi U MemodOuyecKkue pekomeHOauyuu moaym
UCrob308amsCsi 8 8y308CKOM 0bydeHUU Orisi MOOOEPXKKU CeMaHMUYECKO20 MOHUMAaHUS, SMHOKYIbMypHOU
UHMeprnpemauuu U KoHmeKkcmyarnbHO20 yriompebrieHusi Kasaxckux ¢hpa3zeonnocuyeckux eQUHUY,.

Knrodeeblie cnoega: kaszaxckas hpa3eorsiocusi, 3mHOIUHa8UCMUKa, 2eliMucbukayus, uzspogoe obyye-
HuUe, UHMepaKkmueHble MexXHO102UuU, SMHOKYIbMypPHasi UHmeprpemauusi, oby4yeHue 8 ebicuwel WKore.

Introduction. In the contemporary educational landscape, the effective integration of innovative
teaching methods that preserve national values while ensuring language acquisition has become a pressing
necessity. In this regard, the instruction of phraseological units is of particular significance, as they serve not
only as linguistic expressions but also as carriers of cultural identity, embodying the worldview and mentality
of a people. Phraseology, therefore, can be regarded as a semiotic system that encapsulates collective
cultural experience.

In recent years, there has been a growing interest in employing game-based technologies alongside
traditional methods for teaching phraseological units in the Kazakh language. Games represent a powerful
pedagogical tool, enhancing learners’ emotional engagement while enabling deeper and more accessible
mastery of linguistic material. The integration of game-based approaches with ethnolinguistic content in
teaching phraseological units is expected to foster learners’ interest in the language and broaden their
understanding of the national worldview. This issue is particularly relevant today, given that the phraseological
corpus reflects the historical experience, beliefs, traditions, and spiritual-cultural values of the Kazakh people.

Accordingly, the development of methodological mechanisms for teaching phraseological units
through game-based technologies that emphasize their ethnolinguistic potential is of significant importance
in contemporary Kazakh language instruction. The present study seeks to explore the possibilities of
employing game-based learning in teaching Kazakh phraseological units, while analyzing their
ethnolinguistic potential from a scientific perspective. Within the scope of the research, the figurative
meaning and cultural foundations of phraseological units are described, the didactic features of game-based
approaches are examined, and diverse game formats are adapted for effective instruction. Furthermore, the
study presents methodological guidelines, analyzes survey responses and classroom observations obtained
during the instructional implementation, and formulates practical recommendations for phraseology teaching.

In the modern educational system, the modernization of teaching technologies, particularly the
effective use of game-based methods, has become a crucial mechanism for enhancing learner engagement,
stimulating interest in lessons, and improving the quality of knowledge acquisition. Teaching phraseological
units through games not only enriches students’ vocabulary but also increases their interest in national
culture and strengthens their ability to retain linguistic material. Game technologies are understood as a set
of methods and techniques that involve the use of game elements or fully developed games in the learning
process with the purpose of forming knowledge, skills, and competences. These technologies enhance
learners’ cognitive activity, facilitate the assimilation of educational material, and make the learning process
more emotionally appealing.

In pedagogical practice, game technologies are typically classified into several types. Didactic games
are designed to consolidate, systematize, and test knowledge; examples include «Word Competition,
«Match It», and «Who Is Faster?». Role-playing games model real-life situations and develop learners’
speaking, thinking, and communication skills, such as constructing dialogues or performing social roles.
Business games cultivate decision-making, logical reasoning, and problem analysis in professional or
everyday contexts. Creative games stimulate imagination and creative thinking, for instance through story
construction, staging scenes, or creating comics. Interactive games employ modern information technologies
and are organized in the form of online quizzes, digital puzzles, or virtual quests.

In teaching Kazakh phraseological units, reliance on ethnolinguistic and cultural foundations allows for
a deeper understanding of the interconnection between language and cognition. The nature of phraseolo-
gical units, their meaning-forming function, and their cognitive and cultural significance have been widely
discussed in the works of numerous scholars.

In Russian linguistics, the study of phraseology has been extensively developed in the works of
prominent researchers. Among the classical contributions, V.V. Vinogradov in his monograph «On the
Language of Artistic Literature» analyzed the role of phraseological units in artistic texts, emphasizing their
function in conveying imagery and expressiveness. N.M. Shansky, in «Phraseology of the Modern Russian
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Language», systematized the theoretical foundations of Russian phraseology and proposed a classification
of its types. V. P. Zhukov, in «Russian Phraseology», provided a comprehensive description of the structural
and semantic characteristics of set expressions. M.T. Telenkova, in her textbook «Course of the Russian
Language: Phraseology», emphasized the importance of phraseology as an integral component of the
linguistic system and discussed methodological approaches to its teaching. Similarly, V.L. Arkhangelsky, in
«Russian Phraseology», offered a scientific explanation of the system of phraseological units and the laws
governing their origin and development. These works laid the foundation for the study of semantic integrity,
structural properties, and functional scope of phraseological units.

In subsequent decades, new approaches emerged, expanding the theoretical and practical scope of
phraseological research. A.V. Kunin advanced comparative studies in phraseology and contributed to the
compilation of phraseological dictionaries. V.N. Telia explored the cultural and national essence of phraseo-
logical units, focusing on their semantic, pragmatic, and linguocultural dimensions. E.A. Bryzgunova studied
intonation and expressive nuances in phraseology. A.N. Baranov investigated cognitive and discourse
aspects of phraseological expressions, while D.O. Dobrovol'skij became one of the leading representatives
of contemporary cognitive phraseology with international recognition. E. F. Arsent'eva is noted for her
contributions to bilingual phraseological dictionaries and the study of translation aspects of phraseology.

In Kazakh linguistics, a major contribution to the systematic study of phraseology was made by I.
Kenesbaev. His Kazakh Phraseological Dictionary systematized Kazakh phraseological units and provided a
theoretical discussion of their classification, meaning, structural features, and usage [1, pp. 589-621].
Further studies in Kazakh linguistics have examined phraseological and ethnocultural units in relation to
national worldview and cultural knowledge. In her monograph Kazakh Phraseology: Within the Linguistic
Paradigm, G. Smagulova analyzes phraseological units from ethnolinguistic, cognitive, and national-cultural
perspectives, emphasizing their role in representing culturally grounded knowledge [2, pp. 44-57]. Similarly,
Zh. Mankeeva considers language as a system of signs reflecting national consciousness, worldview, cultu-
re, history, and ethnic identity, and emphasizes the importance of analyzing linguistic units within ethnolin-
guistic and linguocultural frameworks [3, pp. 3, 21].

In the present study, ethnolinguistic competence is understood as the ability to recognize and interpret
the figurative meaning of phraseological units, explain their ethnocultural motivation and national-cultural
connotations, and use them appropriately in context. For instructional purposes, this competence is
considered through three interrelated dimensions: semantic understanding, ethnocultural interpretation, and
contextual use of phraseological units. The proposed learning activities were designed to support these
dimensions rather than to provide a standardized measurement of ethnolinguistic competence.

In the field of teaching methodology, the works of G.Q. Qosymova and S.R. Rakhmetova [4] contribute
to the methodological study of teaching Kazakh vocabulary and phraseology by combining theoretical
explanation with practical language-learning activities. Z.Kh. Saidova examines phraseologization as a
cognitive process, focusing on the mechanisms through which linguistic and cognitive structures interact in
the formation and interpretation of phraseological meaning [5, pp. 22—-26].

The theoretical basis for the application of game-based activities in phraseology instruction also draws
on communicative approaches to language teaching, particularly I.L. Bim's emphasis on motivated speech
actions aimed at solving communicative tasks [6, p. 9] and E.l. Passov’s formulation of the communicative
method and its core methodological principles [7, pp. 32-43]. In the present study, the concepts of
gamification, game-based learning, and interactive technologies are used as related but methodologically
distinct terms. Gamification refers to the incorporation of game-design elements into activities that are not
games in themselves [8, p. 10]. In educational contexts, such elements are added to existing learning
activities primarily to increase motivation, engagement, and participation [9, p. 26; 10, p. 14]. Game-based
learning, by contrast, involves learning through gameplay in which educational objectives are integrated into
the structure of the game or game-based task [11, p. 259].The term interactive technologies is used more
broadly in this study to refer to digital and technology-mediated tools, including online quizzes, multimedia
resources, mobile applications, and interactive exercises. Such tools may support gamification or game-
based learning when they incorporate game elements, but they are not synonymous with either concept.

In grounding the methodology of teaching Kazakh phraseological units, this study draws upon the
aforementioned scholarship, which views phraseology as a linguistic code imbued with ethnolinguistic and
cognitive-cultural dimensions. While Russian classics such as V.V. Vinogradov and N.M. Shansky
approached phraseology from the perspective of semantic integrity and structural precision, Kazakh scholars
have further developed the ethnolinguistic dimension of the field. Building on these theoretical foundations,
the present research proposes the integration of game-based technologies into phraseological instruction as
a synthesis of theoretical inquiry and practical application. This approach is designed to foster learners’
linguistic, social, and intercultural competence.

Game-based technologies hold significant importance not only in psychology and pedagogy but also
in the field of language education. Theoretical and practical studies in this domain emphasize the role of
games in personal development, their effectiveness in the learning process, and their capacity to enhance
learners’ cognitive engagement. In their study «The Game as an Effective Method of Teaching the Kazakh
Language», A.Sh. Smailova and B.O. Rakhymbayeva examine the pedagogical potential of game techno-
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logies in Kazakh language teaching [12, pp. 122-126]. The authors emphasize that game-based activities
can support students’ interest and motivation, contribute to vocabulary development, and provide opportu-
nities for developing communicative and speaking skills [12, pp. 123, 126]. The study also highlights the
motivational, communicative, and developmental functions of games in language learning [12, pp. 122—-126].

Similarly, T.B. Mautbayeva, in her article «The Use of Game Technologies in Learning the Kazakh
Language», explores the effectiveness of game-based methods in language education. She argues that
game elements not only increase students’ interest in lessons but also contribute to the development of
communicative competence. The study shows that the use of games enhances learner activity, expands
vocabulary, and improves speaking skills. This work underlines the practical significance of implementing
game-based technologies in the methodology of teaching Kazakh.

The application of game-based technologies in the educational process provides an effective means
of stimulating learners’ cognitive activity, increasing motivation, and facilitating the acquisition of learning
material. Through games, students not only acquire knowledge but also develop communicative skills,
enhance creativity, and adapt to collaborative learning. This approach is particularly effective in language
teaching, as learners practice free speech, apply new vocabulary in real contexts, and gain confidence in
expressing their ideas. Consequently, game-based technologies revitalize the learning process, making it
more interactive, engaging, and pedagogically efficient.

Aim and objectives. The aim of the study is to examine the methodological potential of gamification,
game-based learning, and digital interactive activities in teaching Kazakh phraseological units within an ethno-
linguistic framework. The objectives are to clarify the ethnocultural content of phraseological units, distinguish
the methodological roles of gamification, game-based learning, and interactive technologies, adapt selected
activities for phraseology instruction, and analyze students’ perceptions of their use in the learning process.

Materials and Methods. In accordance with the research objectives, theoretical and methodological
analysis, questionnaire survey, classroom observation, descriptive analysis, and ethnolinguistic analysis
were employed. These methods were used to examine the methodological potential of gamification, game-
based activities, and digital technologies in teaching Kazakh phraseological units and to identify students’
perceptions of these approaches.

The study material consisted of Kazakh phraseological units with ethnocultural content. The
phraseological units were selected with consideration of their semantic, figurative, and cultural
characteristics and were adapted for instructional activities. The selected units reflected elements of the
Kazakh national worldview, traditions, everyday life, cultural experience, and value system.

The empirical part of the study was conducted during the 2024-2025 academic year at the
Department of Kazakh Language and Literature, Faculty of Philology. The main practical work involved 40
second-year students of the 6B01701 — Training of Teachers of Kazakh Language and Literature
educational program from groups 1701-23 and 1701-33. The study was carried out within the course
«Lexicology and Phraseology of the Modern Kazakh Language». Game-based, interactive, and digital
activities related to the teaching of phraseological units were incorporated into regular classroom instruction
over a period of ten weeks.

During the implementation of game technologies, interactive techniques such as «Find the
Phraseological Unit», «Matching Task», «Multiple-Choice Quiz», and «Role-Playing Game» were applied.
These activities aimed to enhance students’ linguistic and cultural awareness, enabling them to comprehend
the inner meanings and national motivations of phraseological expressions.

Following the ten-week instructional period, an online questionnaire consisting of 11 questions was
administered. A total of 81 students participated in the survey. Of these, 40 were second-year students of the
6B01701 — Training of Teachers of Kazakh Language and Literature educational program who had directly
participated in the ten-week classroom activities described above. To obtain a broader view of students’
attitudes toward the use of gamification and digital technologies in teaching phraseology, the survey also
included third- and fourth-year students of the 6B01701 educational program as well as students of the
6B02302 — Philology educational program. One respondent did not indicate age but completed all other
guestionnaire items; therefore, the respondent’s answers were retained in the overall analysis. The question-
naire addressed students’ phraseological knowledge, learning difficulties, preferred teaching methods,
attitudes toward game-based and digital activities, supplementary learning resources, and suggestions for
improving the teaching of phraseology.

In addition, an ethnolinguistic analysis was conducted to identify national and cultural connotations
embedded in phraseological units. During the ten-week instructional period, classroom observation was used
to examine students’ participation, engagement, and cognitive interest while completing game-based and
digital activities. These observations were used as supplementary qualitative data alongside the question-
naire results.

Results and Analysis. According to Kazakh ethnolinguistics scholar Zh. Baiteliyeva, phraseological
units reflect the national and mental characteristics of a people and preserve information about their material,
spiritual, and cultural life. Their figurative foundations may encode historical experience, worldview, everyday
life, customs, and other ethnocultural features, which makes their ethnolinguistic analysis particularly signifi-
cant [13, pp. 47-48].

33



NEQATOIMMKA fblJ1IbIMOAPDI NEOATOrMYECKME HAYKU

From this perspective, the application of game-based technologies in teaching phraseological units
from an ethnolinguistic standpoint acquires particular importance. To effectively master the implicit meanings
and cultural-cognitive content of phraseological expressions, learners need interactive methods that foster
cognitive engagement and linguistic curiosity. Tasks structured with game elements encourage learners to
think creatively, collaborate in groups, and interpret linguistic units within a national-cultural context. Beyond
the acquisition of linguistic material, such an approach also facilitates the internalization of ethnic
consciousness, traditional worldview, and culturally specific figurative thinking patterns.

One such approach is gamification, which refers to the incorporation of selected game-design
elements into learning activities that are not games in themselves. In phraseology instruction, these ele-
ments may include competition, points, challenges, immediate feedback, or task progression. In the present
study, gamification is therefore distinguished from game-based learning, in which the learning activity itself is
organized as a game or game-based task [9, p. 26; 10, p. 14; 8, p. 10; 11, p. 259].

In educational practice, gamification has also been discussed as a means of sustaining learners’
attention, stimulating interest, and supporting engagement in the learning process [16, p. 347].

The following tables present examples of traditional phraseology tasks and their adaptation into game-
based and technology-mediated interactive formats. The tasks were aligned with these dimensions:
identification and matching activities addressed semantic understanding, tasks involving cultural background
and origins focused on ethnocultural interpretation, while sentence construction, dialogue, and role-play
activities supported contextual use.

Table 1. — Traditional Phraseology Tasks

Ne Task Title Content

1 | Matching Meaning | Matching ethnophraseological units with their meanings or situational contexts
2 | Text Construction Writing a short text or dialogue using 3-5 ethnophraseological units

3 | Identifying Origin Exploring the historical and cultural background of phraseological units and

providing explanations

Table 2. — Game-Based Learning Tasks

Ne Task Title Content
1 | «Find the Odd One | 4-5 expressions are given, and one of them is not an ethnophraseologism —
Out» the task is to identify the odd one and justify the choice
2 | «Phraseo-Lottery» | Completing the phrase by filling in words hidden with a pencil and explaining its
meaning

3 | «Who is Faster?» Writing down as many ethnophraseological units as possible on a given topic
within a limited time

4 | «Role-Play» Performing a short stage scene based on a specific tradition or event, using
ethnophraseological units in dialogue

Table 3. — Technology-Mediated Interactive Tasks

Ne Task Title Content
1 | Matching with | Matching an ethnophraseological unit with a digital image and explaining its
Pictures cultural meaning or origin

2 | Audio Dictation Writing down ethnophraseological units presented in audio form, followed by
analyzing their meaning

3 | Online Quiz Conducting a test on phraseological units using platforms such as Kahoot or
Quizizz

4 | Video Project Creating a short video clip about the origin and cultural background of a
particular ethnophraseologism

As the empirical part of the research, a survey was conducted to examine students’ perceptions of
game-based and digital technologies in teaching phraseological units and to identify the extent to which
these approaches were considered engaging and useful by the respondents. A total of 81 students partici-
pated in the survey, including students from the 6B01701 — Training of Teachers of Kazakh Language and
Literature and 6B02302 — Philology educational programs. The questionnaire consisted of 11 questions
concerning phraseological knowledge, perceived learning difficulties, preferred teaching methods, supple-
mentary resources, and students’ suggestions.

A majority of respondents (61.7%) considered knowledge of phraseological units to be important for
their future professional activity. This result suggests that many respondents recognize the communicative
and cultural value of phraseological knowledge.

When asked to self-assess their knowledge of phraseological units, respondents reported the
following levels: 65% — intermediate, 25% — advanced, and 10% — basic.
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In terms of learning difficulties, students most frequently reported challenges in understanding the
figurative meanings of phraseological units, using them appropriately in context, and identifying their
ethnolinguistic features. These responses suggest the value of combining theoretical explanation with
practical and contextualized activities.

When asked which teaching methods they considered most useful for learning phraseological units,
respondents indicated the following preferences: practical tasks and game-based activities — 82.6%, context-
based learning through texts — 10%, and lecture-based explanation — 7.5%.

In response to the question, «What could enhance your interest in learning phraseological units?»,
students provided the following suggestions.

Figure 1 — Percentage distribution of respondents’ answers to the question:
«What factors can enhance interest in learning phraseological units?»

B nteresting practical tasks
Bl Active teaching methods (games, group work)
Individual research and assignments

The survey responses indicate that students generally perceive game-based learning activities as an
engaging approach to learning phraseological units. The respondents’ answers suggest that the inclusion of
game elements may increase their interest and encourage more active participation in learning activities. In
the context of phraseology teaching, such activities may also support students’ attention to both the linguistic
meaning and the ethnocultural content of phraseological units. These findings reflect students’ positive
perceptions of game-based learning rather than an objective measurement of its effect on learning outcomes.

The survey results indicate that 85% of respondents consider knowledge of phraseological units
important for vocabulary development. This finding reflects students’ recognition of the linguistic and cultural
value of phraseological knowledge.

In response to the question, «What supplementary materials do you consider useful in the teaching of
phraseological units?» learners provided answers that are summarized in the diagram below

Figure 2 — Percentage distribution of respondents’ answers to the question:
«What supplementary materials could be useful in teaching phraseological units?»

Which additional materials can be useful in teaching phraseological units?

Considering modern needs, via smartphone or special tools j§ 1 (1.2%)

Mobile applications

Video or audio materials

Topical texts

Phraseological dictionaries 70 (86.4%)

0 10 20 30 40 50 60 70
Number of responses

As the survey results indicate, the majority of students emphasized the importance of using phraseolo-
gical dictionaries in the teaching of phraseological units and also considered modern technologies — particu-
larly video and audio resources, as well as mobile applications — to be useful supplementary learning tools.

Discussion. The integration of explanatory, phraseological, and etymological dictionaries into
classroom instruction can play an important role in teaching phraseological units. While the instructor’s oral
explanation provides initial guidance, the use of dictionaries can deepen students’ understanding of lexical
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and phraseological meanings and support more systematic engagement with the material. In this regard,
methodological scholars B. Ysgag and E. Khudaibergenov illustrate that the fixed expression «ay der &je,
goy der qojajog» has been in use since ancient times, and although its meaning is generally understood by
native speakers, the explanatory dictionary defines «&je” as “a respected and honored person in the village».
Thus, the word in this idiom does not correspond to its literal dictionary meaning, which demonstrates the
importance of dictionary-based explanations in clarifying phraseological semantics [15,102].

For this purpose, it is advisable to combine and actively use reference works such as The Etymological
Dictionary of the Kazakh Language, A. Nurmaghambetov’s Five Hundred and Five Words, R. Syzdyqgova’s
Words Speak, The Explanatory Dictionary of the Kazakh Language, |. Kenesbaev’s Dictionary of Kazakh
Phraseologisms, R. Avakova’s Phraseosemantics, and G. Smaghulova’s Dictionary of Synonymous
Phraseologisms. One possible instructional approach is to assign students a dedicated «dictionary notebook»
in which they record phraseological units and participate in activities or competitions based on the quantity
and quality of the collected material. When competition, challenges, or similar game elements are added to
this otherwise non-game learning activity, the task can be regarded as incorporating elements of gamifycation.

Furthermore, modern digital technologies, including mobile applications, can provide additional oppor-
tunities for working with the ethnolinguistic dimension of phraseological units. In the present study, such
digital resources are treated as technology-mediated interactive tools rather than as gamification in them-
selves. When they incorporate elements such as points, challenges, competition, or immediate feedback,
they may also support gamified learning activities. This interpretation is consistent with the findings of
A. Oraz and K.T. Malikov, who note that the appropriate use of mobile applications in the learning process
can contribute to the reinforcement of linguistic material [16, p. 211].

The open-ended responses also provided additional insight into students’ preferences. Among the
recurring suggestions were the inclusion of phraseological units in regular classroom activities through
games, the organization of creative competitions, and the more frequent use of phraseological expressions
in tasks aimed at vocabulary development. One respondent noted that engaging and game-based activities
could encourage participation even among students who are usually less active during lessons. These
comments further illustrate the generally positive attitudes toward interactive forms of phraseology instruction
identified in the survey.

Overall, the respondents’ preferences suggest that phraseology instruction may benefit from combi-
ning dictionary-based work with contextual, visual, multimedia, and game-based activities rather than relying
on a single instructional format.

When teaching phraseological units, instructors should not only present them as expressive and figu-
rative linguistic tools but also guide students toward using them accurately and contextually. Special empha-
sis should be placed on pair and group activities, discussions, and debates, where correct and stylistically
appropriate use of idioms is crucial. In this regard, visual aids, illustrations, and video materials can be
integrated into lesson structures to diversify the ways in which students engage with phraseological units and
their contextual meanings.

For instance, exercises may include identifying phraseological units in texts, explaining their
meanings, composing sentences or dialogues using selected phraseological units, and producing context-
based statements in which these expressions are used appropriately. In practice, students were provided
with selected phraseological units, their meanings were explained, and learners were asked to compose
their own sentences using them. This combination of explanation and active application was used to support
students’ understanding of phraseological meanings and their contextual use.

The following phraseological units were selected for classroom practice:

Table 4. — Constructing sentences by explaining the meanings of phraseological units

Phraseological unit

Meaning (literal + figurative)

Usage (example)

Aibl OHplHaH Tyabl (His
moon rose on the right
side)

Good fortune, luck favored
(to be fortunate)

Albl OHbIHaH TybIM, Te3 XeTicTikke XeTTi. (He
was fortunate and quickly achieved success.)

Kblpblk xamay xypek (A
heart patched forty times)

A wounded soul, emotio-

nally scarred

KbIpbIK >xamay >XyperiMeH eLuKiMre peHill amT-
nagbl. (Despite his wounded heart, he voiced
no resentment to anyone.)

Tinre ce3 Tycney (Words
do not fall on the tongue)

To be at a loss for words
(unable to respond)

TocblHHaAH cypak KowFaHga, Tinre ces Tycneai.
(When asked an unexpected question, he was
at a loss for words.)

XKyperiHin, Tyri 6ap (There
is hair on his heart)

Brave, courageous (fearles-
sperson)

JKyperiHiH, Tyri 6ap XiriT ewTeHeaeH KanMblk-
nagpl. (The courageous young man feared
nothing.)

Kon ywbiH 6epai (Gave a
helping hand)

Helped, assisted

Ayblp Xafganga kanfFaH AoCblHA KON YLIbIH
Oepgai. (He gave a helping hand to his friend in
a difficult situation.)
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M. Ryskulov, a researcher of teaching phraseological units from a cognitive perspective, emphasizes
that in order not only to understand the meaning of phraseological expressions but also to master their
appropriate use, learners should be engaged in various games and improvisational exercises. For instance,
students are presented with distorted or incorrectly used phraseological units and are required to identify
their correct versions: tel qoshakanday (correct form: tel qozyday), baka zhiris (correct form: tasbaka
zhUris), attan tuskennedei (correct form: tiyeden tuskendei), bienin tiigimen, tiienin bugimen (correct form:
thieni tigimen, bieni blgimen), tliedei tlimedei etti (correct form: tlimedeyi tliedei etti), qaskyr bulang’a
saldy (correct form: tulki bulang’a saldy), trikken zhylgydai gamaldy (correct form: trikken goidal gamaldy),
Uiden shyggan suwirdai (correct form: innen shyggan suwirdai), aitganyn eki etti (correct form: aitganyn eki
etpedi), alpys tamyry iidi (correct form: alpys eki tamyry iidi), altyn malta as bolmady (correct form: alty malta
as bolmady), bir qyrly, segiz syrly (correct form: bir syrly, segiz qyrly), etc. [17]. Such game-based exercises
can be used to draw learners’ attention to the correct form and meaning of phraseological units while making
the learning process more engaging.

The findings of the study suggest that students generally respond positively to the use of game-based
activities in phraseology instruction. The survey responses and classroom observations indicate that such
activities may support student engagement and encourage attention to both the linguistic meaning and the
ethnocultural content of phraseological units. These results should be interpreted as evidence of students’
perceptions and classroom engagement rather than as a direct measurement of gains in linguistic or
ethnolinguistic competence.

Conclusion. The findings of the study suggest that game-based and digital activities can be meaning-
fully incorporated into the teaching of Kazakh phraseological units, particularly when attention is given to their
ethnolinguistic and cultural content. The theoretical analysis and survey results indicate that phraseological
units should be considered not only as linguistic expressions but also as carriers of ethnocultural information.
Students’ responses showed generally positive attitudes toward interactive and game-based forms of phra-
seology instruction and toward activities that draw attention to the cultural meanings of phraseological units.

Based on the theoretical analysis, classroom activities, and students’ responses, the following methodo-
logical recommendations can be considered when teaching phraseological units with an ethnolinguistic focus:

- explain the meanings of phraseological units not only from a linguistic but also from a cultural and
cognitive perspective;

- incorporate interactive game formats (quizzes, matching tasks, role-playing games) to increase
learner engagement;

- apply modern digital resources and mobile applications as innovative tools for teaching
phraseological units;

- utilize visual materials (infographics, animations, video lessons) to support the presentation and
contextualization of phraseological content;

- integrate project-based and group activities with game elements that highlight ethnolinguistic
dimensions.

Taken together, these recommendations reflect the respondents’ generally positive attitudes toward
the use of game-based, digital, and interactive activities in phraseology instruction. The survey responses
suggest that students value learning formats that combine phraseological meaning with contextual and
cultural interpretation. However, the present study did not directly measure changes in communicative,
linguistic, or ethnolinguistic competence; therefore, the findings should be interpreted primarily in terms of
students’ perceptions, preferences, and classroom engagement.

Overall, the study indicates that game-based and digital activities have methodological potential for
teaching phraseological units within an ethnolinguistic framework, particularly as tools for supporting student
engagement and drawing attention to the cultural meanings of phraseological expressions. Since the present
study focused primarily on students’ perceptions and classroom observations, further research is needed to
examine learning outcomes through objective measures, including pre- and post-assessment and compara-
tive research designs. Future studies may also explore the use of digital game platforms, interactive maps,
and online quizzes as part of a more comprehensive methodology for phraseology teaching.
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3nATbl 3AKbIMAOANFAH BANANAPAbIH SNEYMETTIK-T¥PMbICTbIK OAFObINTAPBIH OAMbITYOA
MMMEPCUBTI TEXHONOIUANAPAObI KOJIAAHY: KA3IPII 3EPTTEYJEPTE LLONY

GezexaHosa P.K.* — PhD dokmopaHmebl, Abali ambiHOarbl Ka3aK yrimmabIK nedasoaukarsbiK yHU8ep-
cumemi, Anmamel K., KasakcmaH Pecnybnukacsil.

XueHbaesa H.b. — nicuxonoausi fbinbiMOapbiHbIH GOKMopsI, npogheccop 3epmmeywi, Abal ambiH-
Oarbl Kazak ynmmablik nedazoeukarbiK yHueepcumemi, Aiimamsl K., Kazakcma+ Pecrnybnukacsi.

Binim 6epydi yughpnaHObIpy 3usimbl 3aKbiMOanraH bananapdbiH arneyMmemmmik-mypMbicmblk darObi-
napbIH KanbinmacmaeipyObiH HOMUXesIiniaiH apmmbipambiH nedazoaukarnsik wewimoepee 0e2eH CypaHbic-
mbi Kyweldmyde. MakanaHbiH MaKkcambl — OCbl caHammarbi binimM anyuwbinapMeH XypaisinemiH myseme-0a-
MbImy XyMbiCbiIHOa uUMMepcusmi mexHonoausiiapdbl (8upmyarnobl, MOSbIKMbIPbIIFaH XeHe apasiac WhblH-
Obikmbl) KondaHyfa apHarnfaH omaHObIK XoHe wemendik 3epmmeyrnepee aHanumukarnblK WOy Xacay.
3epmmey mamepuansl pemiHde peueH3usinaHamelH XypHandapda xapusnaHraH eHbekmep MeH fbifbIMU
OepekkKopnapOarbl xapusinaHbimOap natidanaHblndbl. 3epmmey bapbicbiHda meopusinbik manday, carbic-
mbipy xeHe Oepekke3depdi xylieney adicmepi KondaHblndbl. KyHOernikmi emiprik ic-epekem OardbinapbiH
KanbinmacmbipyObiH meopusifibiK Heaisdepi (MadeHu-mapuxu, HelporncuxonoaussbiK XoHe OU30OHMOoz2eHe-
mukarnbliKk macindep) Kapacmaeipbliadbl, coHOal-aK uMmepcusmi opmarnapObiH binim 6apbicbiHda Ma3achi3-
ObiK OeHeeliH memeHOemyee biKnanbiH kepcememiH S. Parsons neH S. Cobb, J. Radianti xeHe apinmec-
mepi, G. Makransky meH G.B. Petersen xeHe b6acka 0a asmopriapdbiH 3epmmeyrepi KopbimbiHObIIaHObI.
Ummepcusmi oKkbimyObiH nedazo2ukarsbiK aceprepi (yoxoemersiK, KoeHUMUBMIK, MIHe3-KYIIbIKMbIK XoHe
aneymemmik) alikbiHOanbIr, eHeidy wekmeynepi 6enzineHdi: belimdenzeH adicmemenepdiH Xemkinikciddiei,
nedazoemepdi apHalibl 0asipriay Kaxemmisiei XXoHe CeHCOpIibiK apmblK Xykmeme Kayni. MakanaHbiH npak-
mukarnblK MaHbI30bIbIFbl  85ieyMemmik-mypMbicmblK  OafOblapdbl 0aMbimyda UMMePcU8mMi MmMexHOsIo-
eusinapObl KondaHydblH danendi barbimmapbiH XxyleneyiHoe xoHe apHalbi 6irim 6epy xyteciHde my3zeme
Oambimy barlOapnamanapbiH xobanayra apHanraH bardapnapobi alikbiHOaybiHOa KepiHic mabadsbi.

TyiiiHdi ce30ep: apHalibl binim 6epy, umMmepcusmi mexHonoausinap, 3usimsl 3akbiMOanFaH bananap,
aneymemmik-mypmMbicmbiK 0arObliiap, aupmyarsnobl WbIHObIK.

NMPUMEHEHWUE UMMEPCUBHbIX TEXHONOIMN B PA3BUTUM COLNATIBHO-BbITOBbIX HABbLIKOB
Y OETEN C HAPYLWWEHUAMWN MHTENNEKTA: OB30P COBPEMEHHbIX UCCIIEAOBAHUN

bezexaHosa P.K.* — PhD dokmopaHm, Kasaxckul HauyuoHasbHbil nedazozudeckul yHusepcumem
umeHu Abas, 2. Anmamei, Pecnybnuka Kazaxcmar.

XKuerHbaesa H.b. — dokmop nicuxonoa2uydeckux Hayk, npogeccop-uccriedosamerss, Kasaxckul Hayuo-
HarnbHbIl nedazoeudecKkull yHUgepcumem umeHu Abas, 2. Anmamel, Pecrniybriuka Kasaxcman.

Lugpposusayus obpasosaHusi ycunusaem 3anpoc Ha nedasoeuyecKkue peweHus, rnossiwanwue pe-
3ynbmamueHOCMb (hOPMUPOBaHUST coyuasibHO-6bIMoBbIX Hasblkog y Oemell C HapyWeHUsIMU UHmMesiniekma.
Llens cmambu — 8bINOAHUMbL aHanumuyeckuli 0630p omeyecmeeHHbIX U 3apybexHbix uccredosaHud,
MOCBSAWEHHbIX MPUMEHEHUI UMMEPCUBHbLIX MexHooaull (supmyarnbHol, O0rofHeHHoU U cMewaHHoU
peanibHOCMUu) 8 KOPPEKYUOHHO-pa3eusaroueli pabome ¢ 0aHHoU kamezaopuel obydarouuxcs. Mamepuanom
uccnedosaHusi MOCAYXuUIuU nybrnukayuu u3 peyeH3upyeMbix XypHanoe U Hay4yHbix 6a3 OaHHbIX. Mcrosb3o-
8aHbl MemoObl MEopemu4yecKkoz0 aHasu3a, COornocmassfieHusi U cucmemMamu3ayuu ucmoyYHukos. Pac-
CcMampusaromcsi meopemu4eckue OCHO8aHUsI ¢hOPMUPOBaAHUSI HaBbIKO8 M08CeOHEBHOU Xu3HedessmesibHO-
cmu (KynbmypHo-ucmopu4yeckud, Helporcuxosoaudeckull U OU3OHmMoz2eHemu4Yeckuli nodxodkl), a makxe
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