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The growing interest observed in recent decades places new demands on the education system to
prepare the younger generation for life in a multinational and multicultural environment. This preparation
includes a deeper study of the cultural heritage of peoples, encompassing diverse traditions and customs,
norms of interpersonal relationships, and specific methods for shaping national identity.

Foundational documents of the United Nations and UNESCO designate the cultivation of students in a
spirit of peace and respect for other nations as a primary goal. Additionally, the strategy of polycultural and
ethnocultural orientation is identified as a priority in education reform, demonstrating the extent to which its
objectives, tasks, content, and teaching methodologies are directed towards the development and
socialization of the individual as both an ethnic subject and a citizen of a multinational state capable of self-
determination within the context of a diverse global civilization. The state's ethnopolitical strategy in
education paves the way for the targeted use of elements of ethnoculture in pedagogical processes.
However, the development of contemporary models of ethnocultural education, which takes into account the
ethnopedagogical and ethnopsychological characteristics of personality formation and the specifics of
intercultural interaction, remains insufficiently developed. Existing programs for the training and retraining of
future educators have yet to fully reflect the rich body of ethnocultural knowledge. This knowledge enables a
deeper understanding of the values, meaning, and significance of the heritage of the past in shaping
individuals, society, and humanity as a whole.

Key words: education, heritage of the past, folk culture, personality formation, pedagogical potential,
concept, competence.

KOMMYHUKATUBTIK-3THONEQAMOIrMKANbIK OAUbIHABIK
CTYOEHTTEPAIH KOCIBU K¥3bIPETTHIINH APTTbIPY K¥PANbI PETIHAE

TemupeanuHosa A.K.* — PhD, «Tynransik Oamy xoHe binim b6epy» kagedpacbiHbiH OKbIMYyWbICh!
(accucmeHnm), Topalrbipos yHusepcumemi, lNasnodap K., KazakcmaH Pecrnybnukachi.

Oybokiposa P.>K. — nedazoauka fbiribiMOapbIHbIH OOKMOPbI, 2yMaHUmap/siblK MeKkmernmiy rpogec-
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CoHfbl OHXbINObIKMapda mapuxu emkeHae 0e2eH KbI3blfyUblbIKMbIH apmybl — 6CKesleH yprakmabl
Kerynmmbl XoHe rnonumadeHuemmi opmada emip cypyae dalbiHOay berniziHOe binim bepy XyleciHe XaHa
mananmap Kosidbl. byn dalibIHObIK apmypii dacmypriep MeH a0em-fypbinmapObl, myJsiFraaparsbiK KambIHac-
map HopmMmanapblH, coHOal-aK ynmmbik 6ipezelnikmi KanbinmacmbipyObiH Hakmbl 8dicmepiH KammumabiH
XxanbikmapObiH MadeHu MypacbklH mepeH 3epmmey0di kKammuldbl. 6¥¥ meH FOHECKO-HbIH Hezi3ai Ky>kamma-
pbiHOa oKywbinapdbl belbimwinik pyxsiH0a mapbueney xoHe backa xanbikmapra Kypmem kepcemy 6acbim
makcam pemiHde alkbiHOanFaH. COHbIMEH Kamap, nonumadeHuemmi xoHe 3mHOMaOeHU barfbimmarbl
cmpameeusi binim 6epydi pecpopmarnaydbiH 6acbiMObirbl pemiHde maHblnadbi, 6yl OHbIH MakKcammapbl,
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MiHOemmepi, Ma3mMyHbl MEH OKbImy adicmemeci op mypii xahaHObIK epkeHuem xardalibiH0a 63iH-63i aHbIK-
mayra Kabinemmi 3mHOC cybbeKkmici XoHe Kenysimmbl MeMmriekemmiy asamams! pemiHde myriraHbl 0ambl-
myra xoHe aneymemmeHdipyae barfbimmarfraHbiH Kepcemedi. biniv 6epy canacbiHOarbl Memaekemmik
amHocasicu cmpameeus nedazoaukarsbik rnpoyecmepde smHomadeHU annemeHmmepdi Makcammsi naltdana-
Hyfa xon awadsbl. [leceHMeH, xxeke myrfaHbl KabinmacmblpyOblH dmHorneda202uKarsblK XoHe 3MHOMNcuxo-
N102USANbIK epeKwenikmepiH xoHe MadeHuemaparbiKk e3apa ic-KUMbIIObIH epeKuwierieiH eckepemiH 3mHo-
madeHu binim 6epydiH Kasipai 3amaHrbl MoOernibOepiH a3ipney ani 0e bacmarikbl cambifa. bonawak neda-
e2oemapObl dasipriay MeH Kalma OasipriaydbiH KondaHbicmarbl bardapramarnapbl 3mHOMa0eHU biniMHiH bal
beriei ani monbiKk KeriemOe KepceminmezeH. byn biniM emkeH MypaHbIH XXeKe MmyJsiFaHbl, KoFamMObl XXoHe
XKannbl adamsammbl KanbinmacmbipyOarsbl KyHObIbIFbIH, MOHI MEH MaHbI30bIfblfbiIH MEePEHIPEK myCiHyze
MYMKIiHOIK 6epedi.

TyliiiHOi ce3dep: 6inim, emKeH wakmbiH Mypachl, XarblKmblK MeOeHUEM, XeKe myJriraHbl Kasbinmac-
mbIpy, nedazoauKkarbiK a51eyem, myxbipbiMoama, Ky3blpemmirtik.

KOMMYHUKATUBHO-3THOMNEOAIOMr’M4YECKAA NOANOTOBKA CTYAEHTOB,
KAK CPEACTBO MNOBbILWEHUA X MPO®ECCUOHAINIBHON KOMMETEHTHOCTU

TemupezanuHosa A.K.* — PhD, npernodasamernb (accucmeHm) kaghedpbi NUYHOCMHO20 pa3eumusi U
obpa3sosaHus, Topalebipos yHusepcumem, 2. [lasnodap, Pecriybnuka KaszaxcmaH.

Aybakuposa P.>K. — dokmop nedazozudeckux Hayk, rnpogeccop [ymaHumapHol LlUkonbl, Narxoz
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Pacmywutl e nocrnedHue Oecssmusiemusi UHMEPEC K UCMOPUYECKOMY MpowWioMy rnpedbserisiem Ho-
8ble mpebosaHus K cucmeme obpa3osaHusi 8 Hacmu Mo020mMoeKuU rodpacmarouie2o MOKOJIEHUS K XU3HU 8
MHO20HayUoHansHoU U nonukynbmypHou cpede. Oma nodzomoeka eknodaem e cebs yenybneHHoe u3yde-
Hue KyrnbmypHo20 Hacriedusi Hapodos, oxgambigatoujee MHo2006pasue mpaduyul u obbiyaes, HOPM MeX-
JIUYHOCMHBIX OMHOWEeHUU, a makxXe crieyugudeckue memodbi hopMupo8aHuUsi HauUuoHanbHolU UdeHmMU4YHO-
cmu. B ocHoeoronazaroujux dokymeHmax OOH u OHECKO socrniumaHue yyawjuxcsi 8 dyxe mupa U yeaxe-
Husi K Opyaum Hapodam onpedesieHO 8 Kadecmee rpuopumemHol yenu. Kpome mozo, cmpameausi nonu-
KynbmypHOU U 3MHOKYIbMYypHOU HarpasneHHoCcmu rnpu3HaHa npuopumemom peghopmuposaHusi obpasoea-
Hus, Ymo deMoHCcmpuUpyem, 8 Kakol cmereHu ee yenu, 3ada4qu, codepxaHue U memoouka rpernodasaHusi
OpUEHMUpPOBaHbl Ha pasgumue U coyuanu3ayuto TUYHOCMU Kak cybbekma amHoca u epaxoaHuHa MHO20-
HayuoHarnbHo20 eocydapcmea, criocobHO20 K caMoornpedesieHUIo 8 yCr108UsIX MHO20006pa3HoU enobanbHouU
yusunu3ayuu. ocydapcmeeHHass amHoronumuyYeckas cmpameausi 8 cgepe obpal3ogaHusi omkpbieaem
rnymb K UesieHarnpasneHHOMY UCMOMb308aHUI0 3/1EMEHIMO8 3MHOKYIbMYypbl 8 nedazo2uqyeckux fnpoueccax.
Tem He MeHee, paspabomka COBpPeMeHHbIX Moodesieli IMHOKYIbMYypHO20 006pa308aHusi, yHUMbI8aroOULUX
amHonedazoauyeckue U 3MHOMCUX0102udeckue ocobeHHocmu opMupo8aHuUss IUYHOCMU U Crieyugbuky
MEXKYynbmypHoO20 83aumodelicmausi, 8ce ewe Haxooumcsi Ha HadanbHol cmaduu. Cywecmeyrouue rnpo-
epammbl nod2omosku u riepenod2omosku bydyuux nedazo208 ewe He 8 MOSIHOU Mepe ompaxkarom boza-
mbIl naacm 3MHOKY/IbMYPHbIX 3HaHUl. Omu 3HaHuUsi o3eonsm anybxe noHAmMb UEeHHOCMb, CMbICA U
3HaYuUMoCmb Hacsiedus rnPowsIoeo 8 hopMuposaHUU UYHoCMU, obuecmesa u yesogeyecmsa 8 Uesiom.

Knrodeenlie crnoea: obpasosaHue, Hacriedue rnpowsioeo, HapooHasi Kyrnbmypa, hopMuposaHUe uy-
Hocmu, nedazoeudecKkull MomeHyuars, KOHUenuyus, KOMnemeHmMHoCMb.

Introduction. The transformation of higher pedagogical education in the context of globalization and
digitalization requires modernizing teacher-training models that emphasize intercultural communication and
ethnopedagogical interaction. Contemporary educational policy in Kazakhstan prioritizes preserving national
cultural identity while integrating international educational standards and innovative pedagogical techno-
logies into university practice. Under these conditions, communicative and ethnopedagogical competence
assumes strategic importance as an integrative characteristic of the future teacher’s professional identity.

Scientific interest in the issue of ethnopedagogical education is associated with the need to ensure
social cohesion, intercultural dialogue, and constructive interaction among representatives of different ethnic
communities. Educational institutions increasingly function as multicultural environments where pedagogical
communication should be grounded in tolerance, mutual respect, and recognition of cultural diversity. Con-
sequently, the preparation of future teachers capable of implementing these principles becomes one of the
most significant objectives of pedagogical science.

The scientific relevance of communicative and ethnocultural training is associated with the increasing
role of multicultural education in modern higher education systems. Globalization processes, academic
mobility, and intercultural interaction require universities to prepare future teachers capable of effective
professional communication in polyethnic environments. In Kazakhstan, where the educational system is
oriented toward intercultural dialogue and preservation of national traditions, ethnopedagogical competence
becomes an important component of professional teacher training. The integration of ethnocultural values
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into the educational process contributes to strengthening tolerance, civic responsibility, intercultural under-
standing, and professional adaptability among future specialists.

The necessity of this study is underscored by the growing demand for training future teachers capable
of operating effectively within a diverse, multiethnic educational landscape. Modern Kazakhstan is character-
rized by active intercultural interaction, globalization, and the transformation of educational priorities. Under
these conditions, communicative and ethnopedagogical competence emerges as an important component of
professional expertise. The modernization of higher pedagogical education requires the integration of ethno-
cultural values, principles of tolerance, intercultural dialogue, and national pedagogical traditions into the
training system of future teachers. The significance of the problem is also enhanced by the need to preserve
national identity while simultaneously preparing students for successful socialization in the global educational
space. The study of communicative and ethnopedagogical training contributes to the development of effecti-
ve educational strategies aimed at strengthening interethnic harmony, civic responsibility, and cultural awa-
reness among students.

Therefore, strategic issues of building a civil society in which the ethnocultural needs and interests of
all ethnic groups of the Republic of Kazakhstan and, first of all, the titular nation would be taken into account
and harmoniously developed, have not yet disappeared from the agenda [1, p. 3]. These complex problems
are considered by scientists within the framework of various scientific approaches, among which the cultural
approach is particularly relevant to this study; from this standpoint, the phenomena of ethnoculture are
examined in the works of E. V. Bondarevskaya, V. D. Shadrikov, V. M. Mezhueva, and others [2, p. 5].

Modern pedagogical theory increasingly focuses on the development of multicultural educational
environments capable of ensuring the effective socialization of future teachers. Ethnocultural education con-
tributes to the preservation of national identity while simultaneously forming openness toward intercultural
dialogue and cooperation. The integration of communicative technologies, interactive educational methods,
and reflective practices allows students to develop professional mobility, analytical thinking, and adaptive
communication skills necessary for pedagogical activity in contemporary society.

Research purpose. The purpose of this study is to substantiate, theoretically and experimentally, the
effectiveness of communicative and ethnopedagogical training for future teachers as a means of enhancing
their professional competence in a multiethnic university environment.

To achieve this objective, the following research tasks were formulated:

1. To analyze theoretical and methodological approaches to communicative and ethnopedagogical
training;

2. To determine the structure and components of ethnocultural and communicative competence of
future teachers;

3. To identify the pedagogical conditions for the effective formation of ethnopedagogical competence;

4. To conduct an experimental study aimed at diagnosing the level of communicative and ethnope-
dagogical competence;

5. To evaluate the effectiveness of the developed educational and methodological support;

6. To formulate practical recommendations for improving teacher training in higher education institutions.

Theoretical framework and pedagogical model. The theoretical material is presented before the
empirical sections to separate conceptual propositions from the evidence generated by the experiment. The
framework combines cultural, competence-based, systemic, axiological, personality-oriented, synergetic, and
ethnopedagogical approaches.

The cultural approach is an essential framework for the analysis of professional activity. Culture is
important for personal and social development, as well as for the stability of society. V. S. Bibler, a well-
known representative of the cultural scientific school, proposed interesting ideas in his concept “School of
Dialogue of Cultures”, in which he sets the goal of creating a dialogic space for the interaction of cultural
heritages of different peoples. According to the scientist, it is important to develop such thinking and behavior
that would allow finding common ground and resolving conflicts through dialogue. Spiritual improvement and
development of society as a whole originate and are realized only in communication and dialogue. Geopo-
litical cataclysms, as well as social progress, lead a person to an understanding of the importance of
dialogue, to an understanding that only relationships built on a solid foundation of dialogue and polylogue
lead to development [3, p. 11].

A review of scientific and pedagogical literature shows that despite the presence of various studies in
the field of ethnocultural and ethnopedagogical education, there is a fragmentation of theoretical ideas.
These ideas are associated with the purposeful, complex ethnopedagogization of the educational process at
a university, during which the ethnocultural, communicative, and ethnopedagogical competence of future
teachers is formed. There are contradictions between the need to form such competencies in future teachers
and the inertia and spontaneity with which the conditions for their formation emerge. A further contradiction
lies in insufficient functionality of the means and methods of work to solve this problem. Objectively, the
conditions for the formation of ethnocultural, communicative, and ethnopedagogical competencies of future
teachers of Kazakhstani universities are changing. This requires new research in this direction. This work is
an attempt to present our conceptual position on the issue of ethnocultural, communicative, and
ethnopedagogical competencies of future teachers in the polyethnic environment of Kazakhstani universities.
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The pedagogical aspect of this problem was touched upon in one way or another in the works of
domestic and foreign scientists, M. Kh. Baltabaev, G. N. Volkov, K. Zh. Kozhakhmetova, K. B. Zharikbaev, S.
K. Kaliyev, Zh. Zh. Nauryzbay, Sh. T. Taubaeva, Sh. |. Dzhanzakova, G. K. Tleuzhanova, and others. The
ideas of nationality of education, or nationally oriented education, were expressed by progressive educators
and thinkers of past centuries: I. Altynsarin, Zh. Aimauytov, A. Baitursynov, M. Zhumabaev, A. Kunanbaev,
K. D. Ushinsky, and others (K. T. Dzhumagulov, A. S. Sitdykov, K. B. Zharikbaev, N. V. Konduktorova). The
theoretical foundations of multicultural education are revealed in the works of L. N. Berezhnova, A. N.
Dzhurinsky, G. D. Dmitriev, Zh. Zh. Nauryzbay and others. Furthermore, studies on interethnic socialization
of the individual have contributed to the field (Z. B. Kabylbekova, Zh. Kh. Kendirbekova, and others).

From the point of view of E. V. Bondarevskaya, the cultural approach to the study of the educational
process is the understanding of education as a cultural process in which all components are filled with the
meaning of self-development and self-realization of a person [4, p. 15]. In the context of our study, the
formation of ethnocultural, communicative, and ethnopedagogical competencies in future teachers is their
introduction into the cultural environment and assistance in understanding the meaning and purpose of the
teaching profession.

In line with the cultural approach to the problem of our research, we can formulate the following
interconnected and interdependent principles that should form the basis for the organization and
implementation of the educational process:

- the principle of cultural conformity;

- the principle of the value meaning of culture;

- the principle of orientation towards value relations;

- the principle of social orientation;

- the dialectical principle of continuous development.

Complementing each other, these principles help ensure the unity and harmony of the educational
process [4, p. 20].

In the last quarter of the 20th century, the concept of multicultural education began to take shape in
interdisciplinary social and humanitarian studies in Western Europe, the USA, and Canada. It received active
support from several authoritative public organizations, such as UNESCO. In Kazakhstan, this concept has
also been developed, as it is highly relevant: Kazakhstani society is multinational and multiethnic [5, p. 25].

According to V. Linen and G. Grosh, intercultural education is a process aimed at achieving
intercultural competence. The scholars identify five stages of intercultural education:

- understanding the cultural interdependence of human behavior and willingness to take this into
account;

- accepting other people's cultural models simply as others, without their positive or negative
evaluation;

- cultivating an understanding and respectful attitude toward the traditions of another ethnic culture;

- expanding one's own cultural views: selective perception of cultural standards, flexible application of
cultural rules, choice of cultural positions in accordance with the situation;

- building constructive and mutually satisfying relationships with bearers of other cultural models of
behavior and the ability to effectively resolve intercultural conflicts in practice [6, p. 30].

An analysis of scientific literature on the problems of ethnocultural education made it possible to
formulate the key concepts of this study: “ethnocultural, communicative, and ethnopedagogical competence”
and “formation of ethnocultural, communicative, and ethnopedagogical competence of future teachers” and
to determine their conceptual content [7, p. 5].

Ethnocultural, communicative, and ethnopedagogical competence is an integrative professional and
personal quality of a future teacher. It is expressed in the teacher’s ability to ensure the effectiveness of
interethnic communication and in his readiness and ability to carry out the functions of teaching, upbringing,
and development of students in a multiethnic educational environment.

The formation of ethnocultural, communicative, and ethnopedagogical competencies of future
teachers is an educational and developmental process aimed at mastering future teachers' ethnopeda-
gogical communicative competence, which contributes to successful interaction with students representing
various ethnic communities and solving professional pedagogical tasks in the process of teaching and
upbringing [8, p. 8].

The main conceptual and methodological foundations, on which the process of forming ethnocultural,
communicative, and ethnopedagogical competencies of future university teachers is based, are:

- the ethnocultural approach to education,

- the competency approach;

- the synergetic approach;

- the ethnopedagogical approach;

- the axiological approach;

- the humanistic approach [9, p. 40].
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The key provisions in the process of forming the ethnocultural, communicative, and ethnopedagogical
competencies of future teachers should be:

- the principle of a positive attitude towards cultural diversity, according to which the goal of
pedagogical activity is to form a tolerant attitude towards other cultures;

- the principle of cultural conformity, which requires taking into account the sociocultural conditions in
which a person lives throughout the educational process;

- the principle of nationality, which assumes reliance on the ethnocultural specificity and values of
peoples;

- the principle of continuity and consistency in the study of cultures, which implies that students must
first become acquainted with the culture of their own people, then with the culture of ethnic groups sharing
their locality or region, and only then learn to navigate the diversity of cultures of the global world [10, p. 32].

The demand for modern, highly educated graduates of the country's universities requires the formation
of creative competence in them. The competence must integrate not only subject matter, but also pronoun-
ced communicative, organizational, and analytical skills, along with the individual and personal qualities
necessary for their own creative improvement and for improving the results of educational activities.
Graduates of a pedagogical university who have deep knowledge in their subject area are often insufficiently
prepared in the communicative and educational aspects of their work. This is a consequence of limited
organizational skills, a lack of reflection, and an inability to transmit, receive, and store information when
cooperating with children, adults, and people of another culture. Hence, there is a need to organize
purposeful work on the formation of both communicative and educational competencies [11, p. 55].

Modern research does not yet sufficiently reveal the specifics of training a specialist with communi-
cative competence combined with educational competence. Some studies focus exclusively on studying the
specifics of the formation of communicative competence in future teachers, while others focus on the ability
of future teachers to organize an integrated educational process in an educational institution of the Republic
of Kazakhstan [12, p. 20].

Currently, in pedagogical science, the concept of “communicative and ethnopedagogic competence” is
considered as: a set of knowledge and skills that determine the effectiveness of work; the scope of skills for
completing a task; a combination of personal qualities and properties; a set of knowledge and professionally
significant personal qualities; a vector of professionalization; unity of theoretical and practical readiness for
work; the ability to carry out complex cultural actions, etc. (V. N. Vvedensky, L. B. Vedernikova, A. A.
Dorofeev, E. F. Zeer, I. A. Zimnaya, N. V. Kuzmina, V. V. Latyushin, L. M. Mitina, O. M. Mutovkina, A. F. Pri-
syazhnaya, V. A. Yakunin, etc.). The variety of approaches to determining the essence of the professional
competence of a future teacher is due to the presence of objective and subjective aspects in the
consideration of this problem. The objective aspect is that pedagogical competence is based on the level of
organization of the educational process and success in solving various pedagogical tasks (P. F. Kapterev, V.
A. Krutetsky, A. |. Shcherbakov, etc.). The subjective aspect is that the personal qualities of the teacher are
taken as the basis (E. F. Zeer, I. A. Zyazyun, N. V. Kuzmina, V. V. Latyunshen, L. M. Mitina, V. A. Slastenin,
G. S. Trofimova, and others) [13, p. 25].

Pedagogical objectives and conditions of communicative and ethnopedagogical training.

We propose the following definition of communicative and ethnopedagogic competence: “the
communicative and ethnopedagogic competence of a future teacher is an integrative quality of a personality
that influences its professional self-determination and self-improvement, compliance with the requirements of
the specialty, qualification standards, and ensures sustainable positive results in the training, upbringing, and
development of trainees” [14, p. 18]. The formation of the communicative and ethnopedagogical competence
of a student-future teacher presupposes the acquisition of systemic psychological and pedagogical
knowledge and experience, as well as the consistent development of properties and personal qualities that
allow effective pedagogical activity. The professional development of future teachers is possible due to the
implementation of a system of functional tasks for practical training of students: 1) the development of a
stable positive attitude towards the future profession; 2) the development of the desire to master professional
activity and professional self-improvement; 3) the formation of psychological readiness for independent
pedagogical activity [15, p. 16].

Solving these important tasks is impossible without special ethnopedagogical training of the future
teacher. Through their knowledge, skills, and creativity, the teacher is called upon to educate the younger
generation in the spirit of respect for universal human values inherent in all peoples of the world, as well as
in the spirit of love and respect for their cultural roots. Without this grounding, a respectful and benevolent
attitude towards people of other nationalities — regardless of skin color or religious affiliation — is unthinkable.

Modern scholars and teachers agree that the restoration of ethnic traditions is impossible without
special ethnopedagogical training of future teachers and the creative use of folk pedagogy in educational
work.

Education that does not take into account the existing ethnic identity cannot be modern; moreover,
such education is not fully professional, as it is constructed in isolation from the pedagogical culture of the
people.
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In a multiethnic country such as the Republic of Kazakhstan, academic disciplines in secondary and
higher pedagogical educational institutions (particularly disciplines of the psychological and pedagogical
cycle) cannot function without taking this into account. The revival of interest in the pedagogical culture of the
people and the intensified efforts to restore the cultural and historical heritage of Kazakhstan's ethnic
communities necessitate an ethnopedagogical approach in the training of teaching staff, who are capable
and ready to work effectively in their profession.

Contemporary pedagogical theory includes a significant number of scientific studies devoted to the
theory and practice of training: the general patterns of personality formation of a future teacher in the higher
education system (O. A. Abdullina, A. I. Piskunov, Z. I. Ravkin, V. A. Slastenin, N. F. Talyzina, R. I. Khme-
lyuk, etc.), as well as the development of theories of teacher education in modern conditions (S. I. Arkhan-
gelsky, B. M. Bim-Bad, G. N. Volkov, B. S. Gershunsky, F. N. Gonoboln, V. V. Davydov, G. B. Kornetov, V.
M. Korotov, N. V. Kuzmina, B. T. Likhachev, N. D. Ushkandrov, etc.). [16].

The general theory of education includes general methodological and theoretical studies by Yu. K.
Babansky, V. P. Zinchenko, V. |. Zagvyazinsky, I. A. Zimnaya, A. N. Orlov, and V. A. Slastenin. The works of
N. V. Kuzmina, O. A. Abdulina, V. E. Anisimov, A. A. Bodalev, and others are devoted to the personality of
the future teacher in the process of professional education. The personal-activity approach to improving the
educational process is highlighted in the works of E. V. Bondarevskaya, |. B. Kotova, E. N. Shiyanov, and
others. Pedagogical technologies in the educational process are examined by V. Y. Pityukov, S. Ya.
Romashina, I. K. Shalaev, N. E. Shchurkova, and others.

As the analysis of scientific and pedagogical literature shows, the works of scientists, educators, and
psychologists address issues of significant interest to our research. These include the scientific and
theoretical foundations of pedagogical activity and the psychology of work of a future teacher (N. V.
Kuzmina, A. I. Shcherbakov, V. A. Slastenin, G. I. Khozyainov and others); the general pedagogical training
of a future teacher in the higher education system (O. A. Abdullina, L. F. Spirin, A.l. Shcherbakov and
others.); and the development of the content, forms and methods of pedagogical skills formation in certain
areas of the future teacher's work (Z. F. Leonova, D. M. Mallaev and others).

In the pedagogical literature, great importance is attached to criteria for assessing the level of
knowledge and skills, including in the field of education (Y. K. Bazansky, L. Ya. Zorina, E. N. Kabanova-Mil-
ler, I. Ya. Lerner, N. A. Menchinskaya, M. N. Skatkin, I. T. Ogorodnikov, P.l. Pidkasisty, and others). A signi-
ficant number of works are devoted to pedagogical practice and its role in the formation of pedagogical skills.
At the same time, in the theory and practice of modern professional pedagogical education, the system of
training future teachers, in particular social educators, to conduct educational and socio-pedagogical
activities using the ideas and traditions of ethnopedagogy, has not yet been sufficiently developed. [17].

The issue under investigation is particularly significant in the context of a multinational republic, as the
national experience of upbringing, traditions and customs, and traditional forms of life reflect the moral, labor,
and aesthetic foundations of the people.

The ethnopedagogic training of a future teacher covers the entire block of pedagogical and
psychological disciplines. This includes not only relevant knowledge, skills, and abilities, but also a
sufficiently formed self-determination of the individual as a bearer of a certain ethnic culture, as well as stu-
dents’ creative understanding of the possibilities for using ethnopedagogic ideas and traditions in teaching.
The purpose of the ethnopedagogical training of future teachers is to introduce students to the ethnocultural
and pedagogical heritage of the people and to form a willingness to apply it in professional activities. [18].

The tasks of ethnopedagogical training are:

- development of students' interest in the problem of ethnic education;

- acquisition of ethnopedagogical knowledge in the field of family, social, and labor education of
children and youth;

- formation of skills and abilities necessary for a future teacher in their professional activity within a
socio-cultural environment;

- development of the ability to creatively use ethnopedagogic knowledge and skills in independent
activities;

- formation of a stable motivation to improve their professional competence.

The modernization of the modern education system in relation to vocational education presupposes
that the future teacher needs to possess the basic competencies of a modern person, including ethno-
cultural competence, which is understood as a personality trait expressed in the possession of a set of
objective ideas and knowledge about a particular culture, realized through skills, competencies, and
behaviors that promote effective interethnic understanding and interaction. [19].

For more effective ethnopedagogic training and the development of creativity, students perform
various types of creative tasks during ethnopedagogical lessons and practical work. Based on the analyses
of scientific and methodological literature, alongside the professional and personal experiences of future
teachers, the following conditions have been identified as essential for improving the ethnopedagogical
competence of future teachers:

- inclusion of ethno-cultural disciplines in the content of the professional component of the educational
process;
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- value-semantic self-determination of future specialists in relation to ethnocultural activities;

- the use of ethnopedagogical ideas in the topics of term papers and theses, as well as in the content
of various types of practice;

- a high level of psychological and pedagogical competence of the teaching staff, which allows
students to be creative in interacting with them in the educational process;

- the use of active and interactive design-research and simulation-game forms and teaching methods;

- active involvement of future specialists in pedagogically significant extracurricular work, which is
aimed at developing valuable pedagogical skills.

Taking into account the polyethnicity of the society in which the younger generation of the Republic of
Kazakhstan is socialized today, it becomes evident that it is necessary to develop new educational strategies
and approaches in the formation of ethnocultural competence among future teachers. [20].

Materials and methods. Study design and setting. The empirical component used a quasi-experi-
mental pretest-posttest design with an experimental group and a control group at Toraighyrov University.
The analytical sample comprised 164 future teachers: 82 in the experimental group and 82 in the control
group. The formative intervention combined ethnocultural educational modules, project-based tasks, reflecti-
ve assignments, multicultural communication exercises, and work with the monograph “The development of
multi-ethnic pedagogical communication and ethno-pedagogical education in the field of education”; the
control group followed the standard curriculum.

Participants. The absolute frequencies reported in Tables 1 and 2 sum to 82 in each group at both
measurement points; therefore, all 164 participants were included in the aggregate analysis with no attrition
indicated in the reported tables.

Group formation and duration. Intact academic groups were used; accordingly, allocation was non-
random and the design was quasi-experimental. The groups were intended to be comparable in specialty,
year of study, baseline academic achievement, and pretest competence. Equal group sizes and the non-
significant baseline distribution test support initial comparability.

Diagnostic instruments. The primary outcome was the activity-practical criterion “Possession of
ethnopedagogical and ethnoeducational knowledge and skills.” It was assessed using an author-developed
multimethod battery comprising pedagogical observation, a questionnaire survey, a knowledge test, a struc-
tured interview, a comparison of academic performance, and rubric-based analysis of practical, independent,
and reflective work. The battery was administered at pretest and posttest in both groups.

Content and administration of the battery. The knowledge test addressed ethnopedagogical concepts,
ethnoeducational traditions, culturally responsive lesson planning, and solutions to intercultural pedagogical
situations. Observation focused on respectful communication, culturally appropriate interaction, conflict pre-
vention, and reflective behavior. The questionnaire and structured interview elicited students’ understanding
of ethnocultural values and their readiness to apply them in professional situations. Practical and reflective
products were evaluated for accuracy, independence, contextual appropriateness, and depth of reflection.

Scoring and competence levels. The integrated assessment classified participants into low, medium,
and high competence levels. A low level denoted fragmentary knowledge and difficulty in applying ethnope-
dagogical principles independently; a medium level denoted generally stable knowledge with situational or
inconsistent application; and a high level denoted systematic knowledge, independent and culturally respon-
sive application, and reflective justification of pedagogical decisions. The same qualitative criteria were used
at both measurement points and in both groups.

Statistical analysis. Analyses used the absolute frequencies reported in the tables rather than the
rounded percentages. The distributions of the experimental and control groups across low, medium, and
high levels were compared separately at baseline and posttest using Pearson’s chi-square test for a 2 x 3
contingency table. All expected counts exceeded 5, so an exact test was not required. Effect size was
expressed as Cramér's V. Tests were two-sided with alpha = .05.

Results. The results are presented in the order of measurement: baseline comparability first, followed
by post-intervention outcomes. Theoretical definitions and pedagogical conditions have been addressed in
the theoretical framework above.

Table 1 — Quantitative indicators of communicative and ethnopedagogical competence development
among future teachers: Pre-experiment stage (n = 82 per group)

Experimental group Control group
Criterion Level | Number of experiment o Number of experiment o
participants 0 participantsn 0
Possession of ethnopeda- low 24 29.3 25 30.5
gogical and ethnoeducational _
knowledge and skills medium 41 50.0 43 524
high 17 20.7 14 17.1
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Figure 1 — Pre-experiment distribution of competence levels in the experimental and control groups
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At baseline, the experimental and control groups showed similar distributions: low level, 29.3% versus
30.5%; medium level, 50.0% versus 52.4%; and high level, 20.7% versus 17.1%, respectively. The between-
group difference was not statistically significant, x3(2, N = 164) = 0.36, p = .836, Cramér’'s V = .047, indi-
cating a negligible observed association. The available aggregate data thus support baseline comparability.

Following the formative program, the experimental group showed a 23.2-percentage-point reduction in
the low category (29.3% to 6.1%), a 6.1-point reduction in the medium category (50.0% to 43.9%), and a
29.3-point increase in the high category (20.7% to 50.0%). The corresponding changes in the control group
were -9.8, -10.9, and +20.7 percentage points. Descriptively, the change favored the experimental group by
13.4 percentage points in the reduction of the low category and by 8.6 points in the increase of the high
category; the statistical significance of these longitudinal contrasts cannot be tested without individual
transition data.

Table 2 — Quantitative indicators of communicative and ethnopedagogical competence development
among future teachers: Post-experiment stage (n = 82 per group)

Experimental group Control group
Criterion Level Number of experiment % Number of experiment %
participants participants
low 5 6.1 17 20.7

Possession of ethnope- ]
dagogica| and ethnoedu- medium 36 43.9 34 415
cational knowledge and
skills high 41 50.0 31 37.8

Figure 2 — Post-experiment composition of competence levels within the experimental and control groups
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At posttest, the competence-level distribution differed significantly between the groups, x2(2, N = 164)
= 7.99, p = .018, Cramér's V = .221. The smallest expected count was 11.0. The association was small-to-
moderate and was driven primarily by fewer low-level participants in the experimental group (6.1%) than in
the control group (20.7%).

Accordingly, the available evidence shows two convergent findings: no detectable between-group
difference at baseline and a statistically significant, small-to-moderate between-group difference at posttest
in the direction expected by the intervention. This supports the effectiveness of the proposed approach at the
level of aggregate between-group outcomes. A definitive causal effect cannot be established, however,
because allocation was non-random and the individual-level group x time interaction could not be estimated.

Discussion. The observed pattern is consistent with the proposition that the systematic inclusion of
ethnocultural content, communicative practice, project work, and reflection can support the development of
future teachers’ activity-practical competence. The significant posttest association, together with baseline
comparability, strengthens the empirical argument. Improvement was also observed in the control group;
therefore, maturation, concurrent coursework, repeated testing, and other contextual influences remain
plausible contributors.

The findings should be interpreted within the competence-based and cultural framework outlined
above. The intervention addresses not only knowledge of ethnopedagogical traditions but also the practical
use of culturally responsive communication and reflection in pedagogical situations. The between-group
effect at posttest is statistically supported, but the strength of the conclusion is limited by incomplete
documentation of the diagnostic protocol and the absence of verified psychometric and individual-level
longitudinal data.

The main limitations concern the level of detail available on participant characteristics, allocation
procedures, and duration; the absence of the original scoring protocol and psychometric coefficients;
reliance on aggregated category frequencies; and the inability to test the group x time interaction. These
limitations affect reproducibility and the strength of causal inference. Future studies should preregister the
primary outcome, retain de-identified longitudinal data, report confidence intervals and effect sizes, and,
where feasible, use randomized or carefully matched groups and blinded assessment.

Conclusion. Communicative and ethnopedagogical training is theoretically relevant to the profes-
sional preparation of future teachers in a multiethnic educational environment. In the experimental group, the
proportion at the high level increased from 20.7% to 50.0%, while the low level decreased from 29.3% to
6.1%. The control group also improved, with the high level rising from 17.1% to 37.8% and the low level
falling from 30.5% to 20.7%.

The evidence supports a cautiously positive conclusion. The groups did not differ significantly at
baseline, x3(2, N = 164) = 0.36, p = .836, whereas their posttest distributions differed significantly, x3(2, N =
164) = 7.99, p = .018, with Cramér's V = .221. These results support the proposed approach at the
aggregate outcome level, but a definitive causal-effectiveness claim requires a verified group x time analysis,
complete sample and intervention documentation, and psychometric evidence for the diagnostic battery.

The practical relevance of the approach lies in its potential use in university teacher education, profes-
sional-development programs, and the design of teaching materials for multicultural settings. Further
research should examine digital formats of ethnopedagogical training, compare implementation across
institutions, and test long-term transfer to pedagogical practice.
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NAURYZ AS A MEANS OF SPIRITUAL AND MORAL EDUCATION
AND THE FORMATION OF NATIONAL IDENTITY
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The article interprets Nauryz in a philosophical dimension as a phenomenon that reveals the deep
foundations of cultural existence and the mechanisms of national identity formation in the context of modern
socio-cultural transformation. The Nauryz is interpreted not only as a historically established tradition, but as
a special form of symbolic thinking, which embodies the archetypal renaissance, the cyclical nature of time
and the harmonization of human existence with the cosmic order. Special attention is paid to the educational
potential of Nauryz, which contributes to the development of civic consciousness, patriotism, respect for
cultural diversity, the preservation of historical memory, and the strengthening of national identity. In this
context, Nauryz emerges as a form of representation of collective consciousness, capable of actualizing the
value foundations of society and ensuring the continuity of spiritual experience. Its symbolic structure is
revealed as a space for dialogue between past and present, tradition and modernity, and individual and
collective principles. Particular attention is given to how the meaning of the holiday has changed in the
context of modernization where historical heritage is reconsidered beyond ideological interpretations. Nauryz
is seen as an important cultural and spiritual symbol that helps preserve national identity in the fragmented
modern world. In this sense, it connects personal self-awareness with collective historical memory.
Methodologically, the research is based on an interdisciplinary synthesis integrating the approaches of
cultural anthropology, hermeneutics, philosophy of culture and theory of identity. In conclusion, the need for
philosophical reflection and institutional support for Nauryz as a symbol of cultural sovereignty, a form of
spiritual self-representation and the basis for constructing an integral national consciousness in the face of
global challenges is emphasized.

Keywords: Nauryz, national identity, cultural memory, spiritual and moral education, ideology, tradi-
tions, symbolism, modernization of consciousness, ethnopedagogy, cultural heritage.

HAYPbI3 PYXAHU-AOAMIEPLUINIK TOPBUE MEH ¥NTTbIK BIPEFEUNIKTI
KAJbINTACTbIPY K¥PAIbl PETIHOE

Teneybaee XK.3. — mapux mazucmpi, J.H. 'ymunee amsiHdarbl Eypasus ynmmebIK yHUgepcumemi,
AcmaHa K., KazakcmaH Pecriybnukachi.

Lykombaties A.T.* — PhD dokmopaHm, J1.H. ['ymunee ambiHOarbl Eypasusi yimmabiK yHUeepcumemi,
AcmaHa K., KazakcmaH Pecrniybnukacsi.

Macnoe X.b. — PhD, KaybimOacmbipbiiiraH ipogeccop, J1.H. 'ymunes ambiHOarbl Eypasusi ynmmabiK
yHUsepcumemi, Acmana K., Kasakcman Pecriybnukacsil.

Makanada Haypbiz mepekeci MadeHu emipdiH mepeH Hezai30epiH XoHe Kasipai 3aMaHfbl aieyMemmik-
madeHU mpaHcgopmayusi KoHmekciHOe ynmmeik 6ipezelnikmiH Kanbinmacy mexaHu3mOepiH auwambiH
Ky6binbic pemiHOe c¢punocopusnbik myprbidaH Kapacmbipbinadel. Mepeke mek mapuxu KanblimackaH
dacmyp pemiHOe faHa eMec, COHbIMEH Kamap Kalma XXaHFfbIpybiH, yakbimmbiH UYUKNIOIK curnambiH XeHe
adam eMipiHiH FapbilumbIK mapmirnneH ytnecimoinieiH 6eliHeneldmiH cumMeosnukarbiK olinayObiH epekuwe mypi
pemiHde myciHlipinedi. Asamammbikmel, nrampuomu3mdi Gambimyra, MoOeHU apmypinikmi Kypmemmeyee,
mapuxu xalbiHbl caKmayfra XoHe YIMMmbIK caHaHbl HbiFalimyfa biKnana ememiH Haypbi30biH mapbueriik
aneyemive epekwe Ha3sap aydapbiiadbi. Ocbl myprbida Haypbi3 KOoFaMHbIH KyHObIMbIK Hezi30epiH Xy3eeze
acbipyra XoHe pyxaHu mexipubeHiH cabakmacmbifbiH KaMmamachkl3 emyee Kabinemmi Y)KbiMObIK CaHaHbIH
KepiHici pemiHOe natida 6onadbl. OHbIH CUMBOObIK KYPbIfibIMbl 6MKEH MeH Kasipai, 0acmyp MeH Modep-
HU3M, XeKe XoHe YXbIMObIK NPpUHUUMN apacbiHOarbl duasoa KeHicmiei pemiHoe auwibinadbl. Kasipei xaHFbipy
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