NEQATOIMMKA fblJ1IbIMOAPDI NEOATOrMYECKME HAYKU

AbudeH AkcyHkap HypuduHkbizel — PhD dokmopanm, 8D02305 — «SdebuemmaHy» bbb, Abal
ambiHOarbl Ka3zak ynmmebiK nedazoaukarnbik yHUsepcumemi, Kazakcmax Pecnybnukacsi, 0560000 Animamsi
K., men.: +77051544545, e-mail: adiben@mail.ru.

Cadubekos Ackam KeHecosuy* — PhD, u.o. accoyuuposaHHoz20 rpogheccopa, MexdyHapodHbil
Kasaxcko-mypeukul yHueepcumem umeHu Xooxu Axmeda Scasu, chakynbsmem uckyccmea, medua u
OuzaliHa, kaghelOpa XypHanucmuku, Pecnybnuka KasaxcmaH, 161200 e. TypkecmaH, npocn. b.
CammapxaHoea 29B, men.: +77716986661, e-malil: askat.sadibekov@ayu.edu.kz.

Lyticembekosa 3epde MypambekosHa — PhD, u.o. accouyuuposaHHo20 npogheccopa, MexdyHapoo-
HbIl Ka3axcko-mypeukuli yHusepcumem umeHu Xodxu Axmeda 5caeu, ¢hakynbmem gbunionoauu,
Pecnybnuka KasaxcmaH, 161200 2. TypkecmaH, npocn. b. CammapxaHosa, 29B., men.: +77714898907, e-
mail: zerde.duisembekova@ayu.edu.kz.

Cadbikosa Alieynb [JoHeHbaesHa — pykogodumernb omodenia Hay4HbiX u3daHull. MexdyHapoOHbIl
Kasaxcko-mypeukul yHueepcumem umeHu Xodxu Axmeda Hcaeu, Pecnybnuka KasaxcmaH, 161200 e.
TypkecmaH, npocn. 5. CammapxaHoea 298, men.: +77058980217, e-mail: aigul.sadikova@ayu.edu.kz.

AbudeH AkcyHkap HypuduHkbidbl — PhD dokmopanm OF1 8D02305 «J/lumepamyposedeHuey», Kaszax-
CKUU HayuoHarnbHbIlU nedazozuyeckuli yHueepcumem umeHu Abas, Pecnybnuka Kaszaxcmad, 050000
2. Anmamel, men.; +77051544545, e-mail: adiben@mail.ru.

Sadibekov Askat Kenessovich* — PhD, acting Associate Professor, Department of journalism, Faculty
of art, media and design, Khoja Akhmet Yassawi International Kazakh-Turkish University, Republic of
Kazakhstan, 161200, Turkistan, 29B B. Sattarkhanov Ave., tel.. +77716986661, e-mail:
askat.sadibekov@ayu.edu.kz.

Duissembekova Zerde Muratbekovna — PhD, acting Associate Professor, Faculty of philology, Khoja
Akhmet Yassawi International Kazakh-Turkish University, Republic of Kazakhstan, 161200, Turkistan, 29B
B. Sattarkhanov Ave., tel.: +77714898907, e-mail: zerde.duisembekova@ayu.edu.kz.

Sadykova Aigul Donenbayevna — Head of the Scientific Publications Department, Khoja Akhmet
Yassawi International Kazakh-Turkish University, Republic of Kazakhstan, 161200, Turkistan, 29B B.
Sattarkhanov Ave., tel.: +77058980217, e-mail: aigul.sadikova@ayu.edu.kz.

Abiden Aksunkar Nuridinkyzy — PhD student, “8D02305 — Literary Studies”, Abai Kazakh National
Pedagogical University, Republic of Kazakhstan, 050000, Almaty, tel.. +77051544545, e-mail;
adiben@mail.ru.

IRSTI: 14.35.07
UDC 378.147
https://doi.org/10.52269/SEPT2632221

PEDAGOGICAL POTENTIAL OF THE HERITAGE OF TURKIC THINKERS IN THE FORMATION
OF THE PROFESSIONAL PERSONALITY OF PRE-SERVICE TEACHERS

Spatay A.O. — PhD, acting Associate Professor, Central Asian Innovation University, Shymkent,
Republic of Kazakhstan.

Mendikulova Zh.A.* — Senior Lecturer, Mukhtar Auezov South Kazakhstan Research University,
Shymkent, Republic of Kazakhstan.

Maulenberdiyeva G.B. — Candidate of Pedagogical Sciences, Senior Lecturer, Miras University,
Shymkent, Republic of Kazakhstan.

Kuzembayeva A.O. — Senior Lecturer, Ozbekali Zhanibekov South Kazakhstan Pedagogical
University, Shymkent, Republic of Kazakhstan.

In recent decades, pedagogical education has focused on developing professional competencies in
the teachers’ training. There is also a need to focus on the individual perspective of pre-service teachers,
who understand norms of behavior, moral principles, and adhere to ethical values. Thus, it is becoming
increasingly important to draw on the pedagogical legacy of Turkic philosophers, who historically were the
founders of humanistic theories. The purpose of this study was to identify the pedagogical potential of the
works of Al-Farabi, Yusuf Balasaghuni, Mahmud Kashgari, and Ahmed Yassawi for the professional
preparation of future teachers. The study’s approach was qualitative that combines comparative, historical,
and thematic analysis. The sources included the works of these thinkers that articulate pedagogical ideas.
Their comparison allowed the development of a model based on the concepts of developing human cognitive
abilities, moral education, understanding cultural identity, social responsibility, and spiritual development.
This model of the personality of the future teacher includes four interrelated components that align with
competency-based approaches to teacher training. Its expansion involves incorporating a person's beliefs,
values, and moral principles. The scientific novelty of the study demonstrates the reconstruction of a holistic
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model of the professional personality of a future teacher. This is made possible by the synthesis of the
pedagogical ideas of Turkic thinkers. The practical significance lies in the potential for applying the identified
pedagogical ideas to the content of modern teacher training programs and using them as the foundation of
professional education.

Keywords: professional competencies, pre-service teachers, Turkic philosophers, humanistic
theories, professional personality.

BONALLAK M¥FANIMAEPAIH KSCIBW T¥ITFACBIH KAJIbINTACTbIPYOAFbI
TYPKI OMWbINAOAPBI M¥PACbIHbIH MEOATOIMMKANDBIK SNEYETI

Cnamat A.O. — PhD, kaybimdacmebipbiniraH rpogeccop M.a., Opmanbik A3usi VIHHO8ayusinbIK
yHusepcumemi, LLibimkeHm K., KazakcmaH Pecrnybnukacsi.

Menrdukynosa XK.A.*— ara okbimywnbl, Myxmap Oye3oe ambiHOarbl ambiHOarbi OHmMycmik Kazakcmax
3epmmey yHueepcumemi, LLbimkeHm K., KasakcmaH Pecrybnukacei.

MayneHnbepdueea 6. — nedazoauka fblIbIMOAPbIHbIH KaHOUOambl, afa OKbimywbl, «Mupac»
yHusepcumemi, LLIsimkeHm K., KazakcmaH Pecriybnukacsi.
Kysembaesa A.O. — ara okbimywbi, ©36ekoni XeHibekog ambiHOarbi OHmMycmik Ka3zakcmaH

rnedazoauKarnbiK yHugepcumemi, LLIbimkeHm K., KasakcmaH Pecriybnukacsil.

CoHfbl OHXbINObIKMapOa rnedazoeukarnbik binim 6epy myranimOepdi OalibiHdayda Kecibu Ky3bipem-
minikmepdi dambimyra 6arbimmarfaH. CoHOal-aK, MiHe3-KysblK HOpMasnapbiH, MopasnibOoblK Karudanapobi
myciHemiH XoHe amukarsbiK KyHObIIbIKmapObl ycmaHambiH 6onawak myranimoepOiH Xeke Ke3kapacbiHa
Ha3ap aydapy kaxem. Ocbinaliwa, mapuxu mypsbidaH 2yMaHUCMIK meopusinapObiH Heei3iH Kanayuwhbliap
bonraH mypki chuiocogpbmapbiHbiH nedazoauKkalblK MypacbiHa cyleHy MaHbI30bl 60sbin Kenedi. byn
3epmmeydiH Makcambl 6onawak myranimOepdi kacibu OalibiHday ywiH ©n-®apabu, XKycin banacaryHu,
Maxmy0d Kawrapu xoHe Axmem Hcayu eHbekmepiHiH nedazoaukarnbiK aneyemid aHbikmay 60n0bl. 3epm-
meyde canbicmbipMarbl, Mapuxu XoHe MmakbipbinmblK mandaydbl bipikmipemiH cananbiKk macin Konda-
HbInObI. [Jepekkesdep nedazozaukarbik udesnapdbl myXbipbiMOalimbiH ocbl oliwblidapdbiH eHbekmepi 60i1-
Ob1. Onapdbi canbicmbipy adaMHbIH KO2HUMUSMIK Kabinemmepid Oambimy, moparnbObiKk mapbue, ModeHuU
JKeke bacbIH mMyCiHy, arleyMemmik Xayarnkepuwlinik xoeHe pyxaHu 0amy myxbipbiMOamariapbiHa HeaidoereeH
modernb xacayra MyMKiHOIK 6epdi. bonawak myraniMHiH Xeke 6acbiHbiH 6yn modeni myranimOepdi dasp-
nayO0biH Ky3bipemmirikke HeaislenzeH macindepimeH ylnecemiH mepm e3apa balinaHbICmbl KOMIOHEHMMI
KamMmuobi. OHbIH KeHetoi adaMHbIH CeHiMOepiH, KyHObIbIKmaphbiH XoHe MoparbOblK KarudammapbiH eHai3y-
0i Kammuodbl. 3epmmeydiH FbibIMU XaHalblfbl 6onawak MyFaniMHiH kacibu myrnracbiHblH mymac mModesniH
Katima Kypydbi kepcemedi. byn mypki oliwbindapbiHbiH nedagoaukarnsik udesinapbiHbiH CUHME3i apKbliibl
MYMKiH 60510b1. KyMbICmbIH npakmukasbiK MaHbI30bl/bifbl aHbIKMarsraH nedazoaukarnbik udesnapOobl Kasipai
3amanrbl MyranimOepdi Oasipnay barlapriamanapbiHbiH MasMyHbiHa KordaHy XeHe osiapdbl Kacibu 6inim
bepydiH Heezi3i pemiHde naldanaHy mMyMKiHOigiHOe xambip.

TytiHdi ce30ep: kacibu Ky3bipemminikmep, 0alibiHObIK Ke3eHiHOez2i MyFanimMOep, mypki churiocogpma-
pbl, 2yMaHUCMIK meopusinap, Kacibu myJira.

NEOATOMMYECKUA NOTEHUMAN HACNEAWA TIOPKCKUX MbICNUTENEWN
B ®OPMUPOBAHUU NPO®ECCUOHAINBHOU NUYHOCTU BYAYLWLEIO NEOQAIOrA
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mem «Mupac», e. LLIbimkeHm, Pecrniybnuka Kazaxcmar.

Kysembaesa A.O. — cmapwul npenodasamernb, KOxHo-KazaxcmaHckull nedazoauyeckull yHU8epcu-
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lNedazozuyeckoe obpaszosaHue nocredHuUe decsmunemusi npu nodaomoeke nedazo208 OCHOBbI-
gaemcsi Ha pas3sumuu fpogheccuoHabHbIX KomrnemeHyul. Takxe Habnwodaemcs Heobxodumocmb yode-
nsmb 6HUMaHU 6ydyuwiemMy crieyuanucmy Kak JIU4HOCMU, YmO 3Haem HOPMbI 1M08e0eHUsl, MoparsibHbIe
ycmaHosKu u cobnrodaem amudeckue ueHHocmu. Tak, akmyarbHbIM cmaHogumcsi obpauwjeHue Kk nedazoau-
YecKoMy Hacneduro MIOPKCKUX ¢huriocoghos, KOmMopbie UCMOpUYecKu bbinu OCHO8amMenaMu 2ymMaHucmu-
yeckux meopud. Llenb uccnedosaHusi ebiseums redasoeuyeckuli nomeHyuan Hacneduss Anb-®apabu,
KOcyga banacaeyHu, Maxmyda Kaweapu u Axmema Sccayu 0nsi npogpeccuoHarnbHol nod2omosku 6ydy-
wux nedaeozos. B uccredosaHUU UCMOML308a/ICS Ka4ecmeeHHbIU nodxo0 ¢ coyemaHueM cpasHumesb-
HO20, UCMOPUYECKO20 U meMamuyecKoeo aHanusa. Vicmo4yHukamu cmarnu npoussedeHus Mbicriumenel
Komopbix cocpedomoyeHbi nedazoeuyeckue udeu. Vix conocmasneHue no3eonuno paspabomames asmop-
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CKYt0 MOO€esib, OCHOBaHHYIO Ha Udesix pa3eumusi MbICIUMESbHbIX CrlocobHocmell yesioeeka, HpagCmeeH-
HO20 80CrUMaHUs], MOHUMaHUS KyJibmypHOU npuHadnexHocmu, coyuanbHol omeemcmeeHHOCmuU U OyxXoe-
HO20 passumus nu4Hocmu. Modenb nudyHocmu 6ydywezo nedazoea, 8KkYaowas Yemoipe 83aumMocesi3aH-
HbIX KOMIIOHEHMAa 4MO COOMHOCSIMCS C KOMIMemeHmMHOCMHbIMU rnodxodamu Kk nod2omoske rnedazozos8. Ee
pacwupeHue cesi3aHO C B8KItoYeHUeEM ybexdeHul 4Yeriogeka, e20 yeHHocmel U MopasibHbIX MPUHUUOS.
Hay4Has Hosu3Ha uccriedoeaHusi nokasbleaem PeKOHCMPYKUU uesocmHol modesnu npogheccuoHarnbHoU
nuyHocmu bydywezo nedazoza. OmMo cmaHo8UMCs 803MOXHbIM briacodapss cuHmesy neda2o2uyeckux
udeli mropkckux mbiciumened. lNpakmudeckas 3Ha4UMOCMb pabombi onpedenssemcsi 603MOXHOCMbIO MpPuU-
MEHEeHUS 8bisierieHHbIX nedazoeudeckux udell 8 codepxaHue COBPEMEHHbIX rpoapamm nod2omoeku neda-
202uy4ecKux Kadpoe U UCMOob308aHUs UX 8 Ka4ecmee OCHO8bI PpogheCccUOHaIbHO20 0bpa3osaHusi.

Knroyeenble crioea: npogheccuoHarnbHble KoMnemeHuuu, 6yoyuue ydumersisi, mopKcKue ghurnocosl,
e2yMaHucmu4yeckue meopuu, npogeccuoHanbHasi MUYHOCMb.

Introduction. The professional identity of a future teacher is in a state of flux. These changes are
linked to shifting paradigms in education and globally. The most recent change is the national and cultural
foundations of pedagogical activity, embodied through digital technologies.

The educational and moral principles previously embedded in the educational process remain
unchanged. The development of civic responsibility and cultural identity also continues. Interest in the histori-
cal and cultural legacy of the philosophers who laid the foundations for the first pedagogical trajectories of
Kazakh education also remains. Their legacy has shaped the professional development of individuals as it
exists today.

The modern system of pedagogical education is focused not only on the development of professional
competencies but also on the inculcation of moral qualities. In this regard, interest in pedagogical potential,
which contains value guidelines for professional development, is growing.

The cultural and intellectual heritage of the Turkic civilization is an important source of spiritual and
moral education and professional development. The work by Murzatayeva, Matbek, Gaipova, and co-authors
[1] demonstrates the significance of the historical and literary heritage of the Golden Horde. This study aims
to develop critical thinking and broaden students' worldviews through an interdisciplinary approach. The
study focuses on the methodology of teaching literary works and does not examine their influence on the
professional development of future teachers.

Sadikova [2] made a significant contribution to the study of the spiritual and educational potential of
Turkic heritage. She examined the legacy of Ahmed Yassawi as a factor in the formation of a perfect
personality. The author emphasizes the educational significance of moral and spiritual values. A gap exists
in the study: the influence of these ideas on the structure of the professional personality of future teachers.

The development of logical and critical thinking as an important component of professional training is
examined in the study by Tuychieva [3]. The author demonstrates the role of literary education in the
development of students' thinking abilities. Also, the work focuses on school education and does not analyze
the use of the intellectual heritage of Turkic thinkers in the training of teaching staff.

Research on the historical and cultural development of the Turkic world is also presented in the works
of Usmonova and Jumaboyev [4], Temirova and Rakhimova [5], Ayagan, Duvanbekov, Kuleimenov, Abishev
and Kuleimenova [6], Murshudova [7], Salikhov [8], and Minnullin [9]. These studies reveal the historical,
linguistic, cultural, and educational aspects of the development of Turkic civilization. The existing scientific
merit of these works and the pedagogical potential of the heritage under consideration are analyzed in parts,
and issues of the professional training of future teachers are not considered.

The Turkic thinker Toraev [10] examines the contributions of al-Farabi, Ibn Sina, and Alisher Navoi to
the development of Eastern philosophical thought. He emphasizes the significance of their ethical, political,
and cognitive concepts. Doszhan [11] takes a similar position, analyzing al-Farabi's ideas in the context of
modern scientific knowledge and the development of creative thinking. The studies cited focus primarily on
the philosophical content of these thinkers' works and do not reveal the mechanisms for integrating them into
teacher education.

Issues of national-cultural identity and the continuity of historical consciousness are examined in the
works of Kacheev [12] and Nyssanbayeva [13]. The authors emphasize the importance of preserving cultural
heritage as the foundation for society's spiritual development. Among the gaps in the research is the lack of
an analysis of the pedagogical mechanisms for transmitting these values during the training of future
teachers.

The issue of developing the value orientations of future teachers is developed in the works of Safar-
galieva [14], Oshakbaev and Sangilbaev [15], Arinova [16], and Atem and Ramazanova [17]. The resear-
chers demonstrate the effectiveness of using national values, spiritual and moral education, and patriotic
education in the training of future specialists. Most of the works focus on specific aspects of educational
activities and do not offer a model of the professional personality of a teacher that incorporates the wisdom
of Turkic thinkers. Contemporary research on teacher training also emphasizes digital competencies and
professional development. For example, Sardarova, Kismetova, Turezhanova, and Sarkulova [18] empha-
size the need to prepare future teachers exclusively for the use of digital educational resources.
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A review of the literature reveals that research has focused primarily on individual historical, philo-
sophical, cultural, or educational aspects of the legacy of Turkic thinkers. The lack of comprehensive
pedagogical research that explores the potential of the legacy of al-Farabi, Yusuf Balasaghuni, Mahmud
Kashgari, and Ahmed Yassawi for the professional development of future teachers warrants a more serious
approach. The correlation between the pedagogical ideas of Turkic thinkers and modern competency-based
teacher requirements—in other words, the application of these ideas to the content of higher pedagogical
education—remains insufficiently explored.

Unlike existing studies devoted to individual aspects of the philosophical, historical, or cultural heritage
of Turkic thinkers, this study offers a pedagogical synthesis of these ideas and reconstructs a holistic model
of the professional personality of pre-service teachers. The scientific novelty of this model lies in its iden-
tification of four interrelated dimensions of professional personality: intellectual, moral and ethical, sociocultu-
ral, and spiritual and reflective. The proposed model can serve as a theoretical basis for improving modern
educational programs for teacher training and strengthening their value-based and humanistic focus.

Conceptual and operational definitions. In the present study, professional personality is the central
concept and refers to an integrated configuration of intellectual qualities, moral and ethical orientations, so-
ciocultural awareness, social responsibility, and reflective capacities that shape how a pre-service teacher
understands and performs the professional role. Professional identity is defined more narrowly as a pre-ser-
vice teacher’s developing self-understanding, sense of belonging to the teaching profession, and perception
of their professional role. Professional competencies refer to the knowledge, skills, abilities, and dispositions
required to perform particular professional tasks. Professional development denotes the continuing process
through which professional personality, identity, and competencies are formed and transformed.

Professional personality was selected as the organizing concept of the proposed model because the
ideas identified in the works of the Turkic thinkers extend beyond task-specific knowledge and skills. They
concern the individual as an integrated intellectual, moral, cultural, social, and spiritual subject. Professional
identity and competencies are therefore treated as related but non-equivalent aspects of professional
personality, whereas professional development describes the process of its formation.

Therefore, the aim of this study is to identify the pedagogical potential of the heritage of Turkic
thinkers and determine the possibilities of its use in the professional training of future teachers.

To achieve this goal, the following research questions were formulated:

RQ1. What pedagogical ideas are presented in the works of al-Farabi, Yusuf Balasaguni, Mahmud
Kashgari, and Ahmed Yassawi that are relevant for the training of future teachers?

RQ2. What components of the professional personality of future teachers can be identified based on
an analysis of the heritage of Turkic thinkers?

RQ3. To what extent do the pedagogical ideas of Turkic thinkers relate to modern competency-based
models of teacher training?

RQ4. How can the pedagogical heritage of Turkic thinkers be integrated into the professional training
of future teachers?

Material and methods. The study was conducted using qualitative analysis and draws on the histo-
rical and pedagogical legacy of Turkic thinkers: Al-Farabi, Yusuf Balasaghuni, Mahmud Kashgari, and
Ahmed Yassawi. The conceptual nature of the research questions allowed for the interpretation of the data
and the identification of its significance for contemporary theory and practice in teacher education.

The primary-source corpus comprised four published works representing the intellectual, moral,
linguistic, and spiritual heritage of Al-Farabi, Yusuf Balasaguni, Mahmud al-Kashgari, and Ahmed Yassawi.
The analysis used Al-Farabi’s treatise “On the Meanings of the Term Intellect,” published in On Intellect and
Science [19, pp. 14-20]; Yusuf Balasaguni's Beneficent Knowledge (Kutadgu Bilig) [20, pp. 41-48, 88-89];
Mahmud al-Kashgari’'s Diwan Lughat al-Turk [21, pp. 53-56]; and the Kazakh translation of Ahmed
Yassawi's Diwani Hikmet [22, pp. 12-14]. These editions were selected because they contain identifiable
textual passages concerning cognition, moral conduct, language, cultural continuity, self-knowledge, and
personal improvement.

The four thinkers were selected according to three criteria: (1) their significant contribution to the intel-
lectual, moral, linguistic, or spiritual traditions of the Turkic world; (2) the presence in their works of propo-
sitions concerning knowledge, conduct, cultural continuity, social relations, or personal transformation; and
(3) the possibility of interpreting these propositions in relation to contemporary teacher education.
Contemporary scholarly publications were used as secondary sources to contextualize the primary texts but
were not treated as substitutes for primary-source evidence.

Historical and pedagogical analysis was used to study the pedagogical ideas of these thinkers in the
context of the historical and cultural conditions of their formation. This method allowed us to determine the
place of the concepts under study in the development of pedagogical thought and identify their educational
significance.

Comparative pedagogical analysis revealed similarities and differences between the pedagogical
views of Al-Farabi, Yusuf Balasaghuni, Mahmud Kashgari, and Ahmed Yassawi. The analysis compared
educational goals, concepts of the mentor's role, moral foundations of upbringing, sociocultural aspects of
education, and mechanisms of personal development.
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Thematic content analysis was used to systematize pedagogical ideas. The units of analysis were
pedagogical categories and semantic constructs related to education, upbringing, and personal develop-
ment. The analysis yielded key thematic categories: knowledge, moral upbringing, mentoring, cultural iden-
tity, social responsibility, and personal self-improvement.

Coding and category-assignment procedure. A semantic unit was defined as a sentence, verse, or
contextually connected group of sentences expressing a relatively complete proposition concerning knowled-
ge, moral conduct, mentoring, language and culture, social responsibility, or personal improvement. A
passage was included when it contained an explicit proposition about cognition, individual conduct, interper-
sonal relations, cultural transmission, self-knowledge, or personal transformation. Passages that were
exclusively biographical, descriptive, grammatical, metaphysical, or theological and lacked an identifiable
connection with the analytical categories were excluded.

Coding was conducted in three stages. First, 48 relevant semantic units were identified in the selected
primary sources and assigned initial codes that remained close to their explicit textual meanings. Second,
conceptually related initial codes were combined into 12 intermediate categories. Third, the intermediate
categories were grouped into six generalized thematic categories: knowledge, moral upbringing, mentoring,
cultural identity, social responsibility, and personal self-improvement.

Assignment to a generalized category was based on the dominant meaning of each semantic unit. A
fragment was assigned to knowledge when its central proposition concerned intellect, cognition, learning,
abstraction, or conceptual understanding; to moral upbringing when it emphasized justice, virtue, honesty,
restraint, or morally appropriate conduct; to mentoring when it concerned the transmission of knowledge or
guidance of others; to cultural identity when language, oral tradition, collective memory, or cultural continuity
constituted its central meaning; to social responsibility when the passage focused on service, public benefit,
duty, or responsibility toward others; and to personal self-improvement when its dominant meaning concer-
ned self-knowledge, inner purification, reflection, or spiritual transformation.

When a passage was potentially relevant to more than one category, its immediate textual context and
dominant semantic emphasis were considered. For example, Yassawi's proposition concerning the true
scholar’s responsibility to communicate knowledge was assigned to mentoring, whereas his association of
self-knowledge with truth and moral restraint was assigned to personal self-improvement. Similarly, Bala-
saguni’s discussion of impartial judgment was assigned to moral upbringing, while his emphasis on socially
beneficial conduct was assigned to social responsibility. This rule prevented the same semantic unit from
being counted repeatedly solely because it could support several contemporary pedagogical interpretations.
Examples of the coding and category-assignment procedure for each thinker are presented in Table 1.

Table 1 — Examples of the transition from primary-source passages to thematic categories and
pedagogical interpretations

Thinker, Primary-source Initial code Intermediate | Generali Authors’
source, and meaning category zed pedagogical
textual category interpretation
location
Al-Farabi, On | In actual cognition, the | Unity of intel- | Active intel- | Knowled- | Knowledge is
Intellect and | thinking essence, thin- | lect and intelli- | lectual cogni- | ge interpreted as
Science [19, | king activity, and intel- | gible tion actively processed
p. 14] ligible object become rather than
conceptually unified passively received
Al-Farabi [19, | Forms become intelli- | Abstraction Conceptual Knowled- | Development  of
pp. 17-18] gible through abstrac- | from material | generaliza- ge conceptual analy-
tion from their material | conditions tion sis and identifica-
conditions tion of essential
characteristics
Al-Farabi [19, | Through apprehend- | Development Intellectual Knowled- | Continuous intel-
pp. 19-20] ding intelligible forms, | of acquired | actualization | ge lectual  develop-
potential intellect de- | intellect ment through
velops into acquired sustained  enga-
intellect gement with
knowledge
Yusuf Knowledge and rea- | Knowledge as | Intellectual Knowled- | Development  of
Balasaguni, son constitute the | the basis of | development | ge pedagogical judg-
Beneficent foundation of purpose- | action ment and conti-
Knowledge ful activity nuous professio-
[20, pp. 41— nal learning
42]
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Continuation of Table 1

Yusuf Bala- | Moral worth is de- | Commitment Socially Social The teacher’s
saguni  [20, | monstrated  through | to good deeds | responsible responsi- | responsibility  for
pp. 47-48] good deeds rather conduct bility ethical  conduct,
than verbal declara- service, and
tions personal example
Yusuf Bala- | Justice requires im- | Impartial Moral and | Moral Professional fair-
saguni  [20, | partial decisions ba- | justice social upbrin- ness, ethical deci-
pp. 88-89] sed on truth regard- responsibility | ging sion-making, and
less of social status equal treatment of
students
Mahmud al- | Communication in a | Communica- Linguistic and | Cultural Linguistic sensiti-
Kashgari, community’s own lan- | tion  through | intercultural identity vity and respectful
Diwan Lug- | guage creates trust | community interaction intercultural
hat al-Turk and social proximity language interaction
[21, p. 53]
Mahmud al- | The author studied | Documentatio | Preservation | Cultural Respect for lin-
Kashgari [21, | and documented the | n of dialectal | of linguistic | identity guistic diversity
pp. 53-54] dialects and poetic | diversity diversity and culturally re-
traditions of different sponsive teaching
Turkic communities
Mahmud al- | Poems, proverbs, sig- | Transmission Preservation | Cultural Integration of lin-
Kashgari nificant events, and | of oral heritage | of collective | identity guistic and folk-
[21, p. 56] sayings are transmit- memory loric heritage into
ted from one narrator teacher education
to another
Ahmed Wisdom is presented | Spiritual clean- | Inner moral | Personal | Self-examination,
Yassawi, as a remedy for inner | sing transforma- self- moral awareness,
Diwani affliction and spiritual tion improve- | and continuous
Hikmet “rust” ment personal
[22, p. 12] improvement
Ahmed Authentic knowledge | Unity of know- | Ethical Personal | Alignment bet-
Yassawi must be expressed | ledge and | enactment of | self- ween professional
[22, p. 14] through morally | action knowledge impro- knowledge, ethical
appropriate action vement principles, and
professional con-
duct
Ahmed Self-knowledge leads | Self-knowled- | Spiritual and | Personal | Professional ref-
Yassawi toward truth and moral | ge moral self- lection and aware-
[22, p. 14] restraint reflection improvem | ness of one’s mo-
ent tives and conduct

Note. The “primary-source meaning” column presents a concise English paraphrase rather than a
literal translation. The historical meaning of each passage was established before its possible relevance to
contemporary teacher education was considered. The final column therefore represents the authors’
pedagogical interpretation and should not be understood as terminology used directly by the four thinkers.

The research and analysis consisted of four sequential stages:
The first stage involved selecting and analyzing primary sources and scholarly publications devoted to

the pedagogical legacy of these thinkers.

The second stage involved coding and systematizing the pedagogical ideas presented in the texts.
The identified ideas were grouped into thematic categories reflecting various aspects of education and
personal development.
The third stage involved a comparative pedagogical analysis of the resulting categories to identify

common and distinctive characteristics of the thinkers' pedagogical concepts.

In the fourth stage, the results of the analysis were synthesized into the authors’ conceptual model of
the professional personality of pre-service teachers. Directions for integrating the pedagogical legacy of

Turkic thinkers into the modern system of teacher training were also identified.

Methodological triangulation was achieved through a combination of historical-pedagogical,

comparative-pedagogical, and content analysis. This enhanced the validity of the study's conclusions.
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One limitation is the focus on the legacy of four Turkic thinkers, without considering the pedagogical
ideas of the Turkic world. The proposed model of the professional personality of future teachers is
conceptual in nature and requires further empirical verification. Despite these limitations, the obtained results
allow us to consider the pedagogical legacy of Turkic thinkers as a significant theoretical resource for the
development of modern approaches to the professional training of future teachers.

Levels of interpretation. The analysis distinguished between two interpretative levels. The first involved
reconstructing the historical-philosophical, linguistic, ethical, or spiritual meaning of each selected passage
within the context of the corresponding primary work. The second involved the authors’ pedagogical
interpretation of the passage in relation to contemporary teacher education. Modern concepts such as pro-
fessional competencies, professional identity, reflective practice, critical thinking, and culturally responsive
teaching were not attributed directly to the Turkic thinkers. They were used as contemporary analytical
constructs through which the possible educational relevance of the historically situated ideas was examined.
Accordingly, the presentation of the results distinguishes between what is explicitly expressed in the primary
source and what is proposed as its pedagogical interpretation by the authors of the present study.

Results and Discussion. The results are presented at two interpretative levels. First, the historically
situated meaning of the selected primary-source passages is identified. Second, their possible pedagogical
relevance to contemporary teacher education is proposed. The second level represents the authors’
conceptual reconstruction and does not imply that the four thinkers directly formulated contemporary models
of professional teacher competencies.

Al-Farabi’s treatise “On the Meanings of the Term Intellect” provides the primary-source foundation for
the intellectual dimension of the proposed model. Al-Farabi describes actual cognition as a state in which the
thinking essence, the activity of thinking, and the intelligible object become conceptually unified [19, p. 14].
He further explains that cognition involves abstracting the forms of things from their material conditions [19,
pp. 17-18] and that the apprehension of intelligible forms contributes to the transition from potential to
acquired intellect [19, pp. 19-20]. In their original context, these propositions constitute an epistemological
account of cognition rather than a theory of teacher education. In the present study, they are pedagogically
interpreted as historical foundations for active intellectual engagement, conceptual analysis, generalization,
and continuous professional learning.

The selected passages from Yusuf Balasaguni’'s Beneficent Knowledge provide the primary-source
foundation for the moral-ethical dimension of the proposed model. Balasaguni associates knowledge and
reason with purposeful human activity [20, pp. 41-42] and relates a person’s moral worth to good deeds
rather than verbal declarations [20, pp. 47-48]. He also presents justice as impartial adherence to truth
regardless of social status and describes it as a foundation of legitimate authority [20, pp. 88—89]. In their
historical context, these propositions concern knowledge, justice, authority, moral conduct, and social
responsibility. They do not directly constitute a contemporary framework of professional ethics for teachers.
In the present study, they are pedagogically interpreted as historical foundations for professional fairness,
ethical decision-making, responsibility, socially beneficial conduct, and consistency between moral principles
and professional actions.

Mahmud al-Kashgari's Diwan Lughat al-Turk provides the primary-source foundation for the socio-
cultural dimension of the proposed model. Al-Kashgari presents communication in a community’s language
as a means of establishing trust and social proximity [21, p. 53]. He also reports studying and documenting
the dialects and poetic traditions of different Turkic communities [21, pp. 53-54] and explains that his work
contains poems, proverbs, accounts of significant events, and sayings transmitted from one narrator to
another [21, p. 56]. In their historical context, these passages demonstrate the communicative, documentary,
and culturally preservative functions of language. They do not directly address contemporary teacher edu-
cation. In the present study, they are pedagogically interpreted as historical foundations for cultural awa-
reness, respect for linguistic diversity, intercultural communication, and responsibility for transmitting cultural
heritage.

The selected passages from Ahmed Yassawi's Diwani Hikmet provide the primary-source foundation
for the spiritual-reflective dimension of the proposed model. Yassawi presents wisdom as a remedy for inner
affliction and as a means of spiritual purification [22, p. 12]. He also emphasizes the unity of knowledge and
morally appropriate action and associates self-knowledge with truth and moral restraint [22, p. 14]. In their
original spiritual context, these passages describe a path of inner transformation and should not be equated
directly with contemporary concepts of professional reflection. In the present study, they are pedagogically
interpreted as historical foundations for professional reflection, moral self-regulation, consistency between
knowledge and conduct, and continuous personal development.

The authors’ pedagogical synthesis of the primary-source findings resulted in four dominant
interpretative focuses corresponding to different aspects of the professional personality of a pre-service
teacher (Table 2).
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Table 2 — Authors’ pedagogical synthesis of the dominant themes identified in the heritage of the four
Turkic thinkers

Philosopher Dominant interpretative focus Key qualities
Al-Farabi Intellectual development Cognition, abstraction, conceptual understanding
Yusuf Balasaguni Moral-ethical development Justice, responsibility, socially beneficial conduct
Mahmud Sociocultural development Language, cultural continuity, collective memory
al-Kashgari
Ahmed Yassawi Spiritual-reflective development | Self-knowledge, moral restraint, inner transfor-
mation

The four interpretative focuses are complementary within the authors’ conceptual reconstruction. The
selected passages from Al-Farabi provide the foundation for the intellectual dimension; Balasaguni’'s propo-
sitions concerning justice and good conduct inform the moral-ethical dimension; Kashgari’s discussion of lan-
guage and the transmission of oral heritage supports the sociocultural dimension; and Yassawi's emphasis
on self-knowledge, moral restraint, and inner transformation informs the spiritual-reflective dimension.

The goals of education can be understood in multiple ways. Some goals focus on the knowledge
component, while others view the professional training of future teachers as a process of shaping the
individual's value and ideological foundations.

The results of the comparative analysis allow us to conclude that the pedagogical legacy of Turkic
thinkers forms a holistic humanistic model of education based on the unity of knowledge, morality, cultural
continuity, social responsibility, and personal development. The identified common categories can be
considered as a conceptual basis for developing a modern model of professional training for future teachers.

These generalizations, identified in the comparison, allow us to reconstruct the author's model of the pro-
fessional personality of a future teacher (Figure 1). The results indicate that in the Turkic pedagogical tradition,
professional development is viewed as a unity of intellectual, moral, sociocultural, and spiritual development.

The six generalized thematic categories were synthesized into four dimensions of professional
personality. The category of knowledge formed the basis of the intellectual dimension. Moral upbringing and
social responsibility were integrated into the moral-ethical dimension. Cultural identity formed the socio-
cultural dimension, while personal self-improvement formed the spiritual-reflective dimension. Mentoring was
treated as a cross-cutting category because the transmission of knowledge, values, cultural experience, and
practices of self-improvement is relevant to all four dimensions.

PEDAGOGICAL HERITAGE OF TURKIC THINKERS

mm

AUTHORS’ PEDAGOGICAL INTERPRETATION AND SYNTHESIS

Intellectual Dimension Moral-Ethical Dimension Sociocultural Dimension ‘ Spiritual-Reflective Dimension

I l I | I

’

PROFESSIONAL PERSONALITY OF THE PRE-SERVICE TEACHER

RELATED PROFESSIONAL MANIFESTATIONS

Professional Competencies
Ethical Responsibility

Cultural Awareness
Reflective Self-Development

Figure 1 — Authors’ conceptual model of the professional personality of a pre-service teacher based
on the pedagogical interpretation and synthesis of the heritage of Turkic thinkers

Note. The relationships shown in the model represent the authors’ pedagogical interpretation of histo-
rically situated philosophical, ethical, linguistic, and spiritual ideas. They do not imply that the Turkic thinkers
directly formulated contemporary teacher-education concepts.

Unlike traditional competency-based models, which focus primarily on professional knowledge and
skills, the proposed model integrates the intellectual, moral, ethical, sociocultural, and spiritually reflective
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dimensions of individual professional development. This understanding of teacher training allows us to
consider the professional development of future specialists as a holistic process of developing not only
competent teachers, but also morally mature, culturally aware, and spiritually developed teachers.

Particularly noteworthy is the fact that all the discussed thinkers link the professional development of
the individual with their social mission (education, formation, and development of the individual). In their
works, education is seen not only as a means of individual growth but also as a tool for preserving cultural
values, strengthening social harmony, and shaping a morally mature generation. In this context, the
teacher's work is viewed as a crucial mechanism for transmitting the intellectual, cultural, and spiritual
experience of society.

Consequently, the professional training of future teachers within the Turkic pedagogical tradition is
understood not as the acquisition of a set of professional competencies, but as the formation of a holistic
personality. A personality capable of combining intellectual maturity, moral responsibility, cultural awareness,
and spiritual reflection.

A comparison of the resulting model with modern competency-based approaches to teacher training
reveals significant points of intersection. The intellectual component corresponds to the cognitive and
professional competencies of a teacher; the moral and ethical component is aligned with the requirements of
professional ethics and social responsibility; the sociocultural component reflects competencies in intercul-
tural interaction and civic education; and the spiritual and reflective component is close to modern concepts
of reflective practice and continuous professional development of teachers. At the same time, the pedago-
gical legacy of Turkic thinkers expands the scope of the competency-based approach by incorporating the
spiritual, moral, value, and ideological foundations of a teacher's professional activity. Thus, the synthesis of
the pedagogical ideas of Turkic thinkers allowed us to develop a conceptual model of the professional
personality of pre-service teachers, reflecting the interrelationship between knowledge, morality, culture, and
spirituality as key foundations for professional development in the context of modern pedagogical education.

Practical Opportunities for Integrating the Heritage of Turkic Thinkers into the Professional
Training of Future Teachers

One promising area for integrating the pedagogical heritage of Turkic thinkers is updating the content
of pedagogical disciplines (Table 3). In particular, Al-Farabi's ideas on the role of knowledge, wisdom, and
social responsibility can be incorporated into courses on pedagogy, philosophy of education, and educational
theory. Studying the concept of the "virtuous city" promotes understanding of the social mission of teachers
and the development of ideas about professional leadership in the educational environment.

The pedagogical ideas of Yusuf Balasaguni offer significant potential for the development of courses
related to professional ethics and educational activities of teachers. Particular attention can be paid to issues
of justice, responsibility, humanism, and social maturity. An analysis of the author's work helps develop in
future teachers an understanding of the moral foundations of professional activity and the importance of
personal example in the educational process.

The legacy of Mahmud Kashgari can be used in the implementation of courses aimed at developing
intercultural communication, linguistic culture, and civic identity. In the context of globalization and expanding
intercultural contacts, training teachers capable of combining respect for national cultural heritage with
openness to cultural diversity is particularly important. In this context, Kashgari's ideas contribute to the
development of the sociocultural competence of future specialists.

The spiritual and moral legacy of Ahmed Yassawi also holds significant potential for modern
pedagogical education. His ideas can be used to develop a reflective culture in teachers, emotional intelli-
gence, moral responsibility, and the ability to self-develop. Of particular importance is developing in future
teachers the ability to understand their own professional activities through the prism of humanistic values
and spiritual self-improvement.

Table 3 — Possibilities of integrating the pedagogical heritage of Turkic thinkers into teacher training
programs

Direction Philosopher | Forms of implementation in the Expected result
of training educational process
Pedagogy and | Al-Farabi Analysis of philosophical treati- | Development of critical thinking,
philosophy of ses, problem-solving seminars, | pedagogical worldview and profes-
education discussions on the role of educa- | sional leadership
tion and mentoring
Theory of Al-Farabi, Analysis of pedagogical situa- | Formation of a holistic understan-
education Balasaguni tions, case study method, resolu- | ding of the goals and values of
tion of ethical dilemmas education
Pedagogical Yusuf Discussions, analysis of moral | Development of moral responsibi-
ethics Balasaguni situations, reflective tasks lity, humanism and pedagogical
ethics
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Continuation of Table 3

Intercultural Mahmud Study of cultural heritage, | Formation of cultural identity and
education Kashgari comparative analysis of | intercultural competence

languages and cultures, project

activities
Language and | Mahmud Working with historical texts, | Developing respect for language,
civic education | Kashgari cultural and educational projects culture and national traditions
Educational Ahmet Reflective practices, mentoring | Formation of spiritual maturity and
work and men- | Yassawi programs, discussion of spiritual | the ability for self-development
toring and moral values
Teaching All thinkers Integration of value orientations | Developing the professional identi-
practice into lessons and educational | ty of future teachers

activities
Elective cour- | All thinkers Special courses, research | Understanding the national peda-
ses in the projects, academic essays gogical heritage and its signifi-
history of pe- cance for modern education
dagogical
thought

Note. The table was developed by the author based on the results of a comparative pedagogical
analysis of the pedagogical legacy of Al-Farabi, Yusuf Balasaguni, Mahmud Kashgari, and Akhmed Yassawi.

The practical implementation of the pedagogical legacy of Turkic thinkers can be achieved not only
within individual academic disciplines, but also through extracurricular activities, teaching internships,
project-based learning, discussion platforms, and special elective courses. The integration of historical and
pedagogical heritage into the educational process contributes to the development of a stable professional
identity in future teachers, based on a combination of professional competence, moral maturity, cultural
awareness, and spiritual responsibility.

The interpretation of the obtained results demonstrates that the pedagogical legacy of Turkic thinkers
possesses not only historical and cultural but also practical value for the modern system of pedagogical
education. The identified areas of integration demonstrate the potential for using the ideas of these philo-
sophers in various components of the training of future teachers — from the study of theoretical disciplines to
the organization of pedagogical practice and educational activities.

Of particular significance is the fact that each of the thinkers emphasizes different aspects of the
professional development of a teacher's personality. Thus, Al-Farabi's ideas contribute to the development of
intellectual culture and pedagogical thinking, Balasaguni's views strengthen the moral and ethical component
of specialist training, Kashgari's legacy creates the conditions for developing sociocultural competence, and
Yassawi's pedagogical ideas are focused on developing spiritual maturity and individual reflective abilities.

The study's results also demonstrate that integrating the pedagogical heritage of Turkic thinkers helps
overcome the exclusive focus on developing professional competencies, typical of modern education. Unlike
technocratic models of specialist training, the proposed approach ensures a harmonious combination of
intellectual development, moral education, cultural identity, and spiritual self-improvement in future teachers.

The inclusion of the pedagogical ideas of Turkic thinkers in educational programs can be seen as an
effective mechanism for strengthening the value-based and humanistic focus of pedagogical education. This
creates additional opportunities for training teachers capable of fulfilling not only an educational mission, but
also a pedagogical, cultural, and social one, in the context of contemporary social change. The obtained
results provide answers to the research questions. RQ1 identified key pedagogical ideas presented in the
works of Al-Farabi, Yusuf Balasaghuni, Mahmud Kashgari, and Ahmed Yassawi. This also included
intellectual development of the individual, moral education, cultural identity, social responsibility, and spiritual
self-improvement. The answer to RQ?2 lies in the development of a model of the professional personality of
future teachers, incorporating intellectual, moral-ethical, sociocultural, and spiritual-reflective components.
The analysis also revealed that the intellectual, moral-ethical, sociocultural, and spiritual-reflective
components of the developed model largely correlate with modern competency-based approaches to
teacher training, which allows us to answer RQ3. Finally, RQ4 identified practical mechanisms for integrating
the pedagogical heritage of Turkic thinkers into the content of teacher education through academic
disciplines, teaching practice, educational activities, and specialized elective courses. Thus, the practical
potential of the heritage of Turkic thinkers lies in its ability to ensure the formation of the professional
personality of a teacher as an integral system that unites knowledge, morality, culture and spirituality.

Conclusion. This study aims to identify the pedagogical potential of the legacy of Turkic thinkers in
the context of the professional training of future teachers. The results of the analysis revealed that, despite
differences in the historical context and philosophical foundations of their teachings, these thinkers viewed
education as a process of personal development. Their pedagogical ideas encompass key categories such
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as knowledge, morality, cultural continuity, and social responsibility. Together, they form a holistic humanistic
concept of education, focused not only on the transmission of knowledge but also on the development of
individuals capable of contributing to society.

One of the results of the study was the identification and systematization of pedagogical ideas relevant
to modern teacher training. The analysis revealed that Al-Farabi's legacy emphasizes the intellectual
development of the individual, Yusuf Balasaguni's ideas are associated with the development of moral
responsibility and social maturity, Mahmud Kashgari's works emphasize the importance of cultural identity
and the preservation of the people's spiritual heritage, and Akhmet Yassawi's pedagogical concept focuses
on spiritual self-knowledge and moral improvement of the individual.

Based on the results obtained, a proprietary model of the professional personality of future teachers
was developed. It includes four interrelated components: intellectual, moral and ethical, sociocultural, and
spiritual and reflective. The analysis showed that these components correlate with modern models of teacher
training, which are focused on the development of competencies. Our proposed model expands the
framework of the traditional approach. It includes value block, ideology and tradition. Pedagogical heritage of
Turkic thinkers becomes a theoretical resource for perfecting the concept of pedagogical education. The
practical possibility of integration of pedagogical ideas of Turkologists is included in pedagogical disciplines,
courses of professional ethics, educational programs and optional courses in history. This integration
strengthens the humanistic content of education.

The scientific contribution of the research speaks of the transition from the traditional historical-
philosophical understanding of the heritage of Turkic thinkers to its inclusion in pedagogical programs for the
training of specialists. Prospects for further research include empirical testing of the proposed model and
evaluation of its effectiveness.
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This paper investigates the importance of integration of regional context in the university educational
materials. Regional context refers to the integration of cultural, historical, linguistic, economic and social
features specific to a given region within the educational process. This inclusion of local cultural and
historical contexts enhances students’ subject understanding, fosters a sense of identity and strengthens the
relationship between the university and the surrounding community. The research aim is to evaluate the
effectiveness of regional materials in university English language teaching. This research employed a
pedagogical experiment as its primary empirical method. Findings from the experiment demonstrated that
using regional-based materials positively influenced students’ motivation, as well as their cognitive and
communicative competences. Furthermore, students exhibited heightened interest in the subject studies,
increased engagement with the learning process and greater classroom participation. The application of
region-based materials rendered the learning experience more meaningful and closely aligned with real-life
contexts, thereby contributing to the development of critical thinking and the practical application of
knowledge. The analysis of the experimental outcomes confirmed that embedding regional dimensions into
the curriculum not only enhances the overall quality of education, but also promotes the development of
students’ intercultural competence, appreciation for cultural diversity and regional heritage. The results of our
experiment verify that including regional content into the curriculum develops students’ intercultural
competency, understanding cultural diversity and connection to the regional history in addition to improving
the overall quality of education.

Key words: regional approach, development of teaching materials, teaching at university, national
values, university teaching content, regional materials.
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