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The article is devoted to the research of the impact of the creative research environment on training
the future teachers to work with the intellectually gifted students. The essence of two independent fields of
research is revealed: teacher psychology for the gifted schoolchildren and teacher training to work with the
gifted students. The structure of the readiness of the future teacherin the development of the intellectually
gifted students is presented, consisting of the unity of four components: motivating, cognitive, technological
and personal. A description of the basic principles of arranging psychological and pedagogical support in
thecreation of the readiness of the future teachers in the development of the intellectually gifted students is
given. It was concluded that the creation of the readiness in the development of the intellectually gifted
students is possible only in the educational environment, with such parameters as a low degree of regulation
of behavior, information enrichment and representation of the creative behavior patterns, where training and
upbringing are connected with the research activities.

Key words: educational environment, readiness, creativity, intellectual talent, research activity.

KPEATUBHO-UCCJIEAOBATEJIbCKAA CPELA KAK YCIIOBUE ®OPMUPOBAHUA TOTOBHOCTU
BYAYLWNX YYUTENEWN K PASBUTUIO UHTENJNEKTYANIbHO OAAPEHHbIX OBYYAIOLLMXCA

Cwmazenut T.U. — kaHO. ned. Hayk, accou. npogheccop Kagedpbl nedazozuku u ncuxonoauu KPY um.
A.BalimypcbiHoea.

Laneumbekosa K.C. — kaHO. ned. Hayk, af. crieyuanucm OenapmamMeHma HayKu U Mocrieg8y308CK020
obpasoearus KPY um. A.balimypcbiHosa.

Cmambsi nocesieHa uccriefo8aHu0 8/USHUSI KpeamueHo-uccriedogameribekol cpedbl Ha Modzo-
moeky 6ydywux ydumerneld K pabome ¢ UHMeIeKmMyanbHO 00apeHHbIMU yHauwumucs.Packpbigsaemcs
CcywHocmb d8yx caMocmosimeribHbIX HarpaeneHul uccriedogaHul: ncuxonoaus ydumerns 0ns o0apEHHbIX
WKOMbHUKO8 U rnodzomoeka y4yumerns K pabome ¢ odapeHHbIMU ydawumucs. lNpedcmaesneHa cmpykmypa
eomosHocmu 6ydyuie2o yHumers K pasgumuio UHMessiekmyasbHO 00apeHHbIX 0byqarouwuxcs, cocmosuwas
u3 eQuHcMBa 4YembIpex KOMIMOHEHIMO8:MOMUBAULUOHHO20, KO2HUMUBHO20, MEXHO/I02U4eCcKo20 U JIUYHO-
cmHoe2o. [laHa xapakmepucmuka OCHOBHbIX [PUHYUNO8 oOp2aHu3ayuu [cuxonozo-nedazoeuyeckol
noddepxxKu ghopmupogaHusi 2omosHocmu 6ydywux yqumernel K pasgumuro UHMeeKkmyarnbHO 00apeHHbIX
obyuarwuxcsi. CdenaHbl 8b1800bI O MOM, 4YMO GHOPMUPOBAHUE 20MOBHOCMU K pasgumuro UHMESINIEK-
myarnbHO 00apeHHbIX yHaujuxcsi803MOXHO MOJIbKO 8 0bpa3ogamersibHOU cpede, ¢ makuMu rnapamempamu,
KaK Hu3Kasi cmerneHb peanameHmauyuu rnogedeHusi, uHgpopmayuoHHass obocauleHHOCmMb U ripedcmasneHx-
Hocmb 0b6pa3syoe KpeamugHo20 nosedeHusi, 20e obydyeHue U eocrnumaHue op2aHUYHO COEeOUHEHbI C
uccnedosamernbcKkol 0essimeribHOCMbIO.

Kntouesble crioga: obpazoeamesibHas cpeda, 20mO8HOCMb, KpeamueHOCMb, UHMeneKkmyanbHasi
odapeHHOCmb, uccredogamersibckas 0essimenbHOCMb.

WbIFAPMALLbUIbIK 3EPTTEY OPTACbI BONALLAK M¥FANIMAEPAIH 3UANbIK OAPbIHAbI
OKYLWbINAPObI AAMYbIHA OAUbIHAObIFbIH KANBINTACTbIPYAbIH LUWAPTbI PETIHAE

Cwmaznuti T.U. — ned. r. kaHO. ned., nedazoauKka XoHe rcuxosoausi kKaghedpachbiHbiH KaybiMOacmbi-
pbinFaH npogeccopsl, A.baltimypcbiHo8 ambiHOarbl KOY.

Ulaneumbekosa K.C. — ned. f. kaHO., fbiflbIM XOHE >XOfapbl OKYy OPpHbIHaH kediHai 6irim denap-
mameHmiHiH 6ac mamaHsbi, A.balimypcbiHo8 ambiHOarbl KOY.

Makana 6onawak wmyranimMoepdi uHmennekmynobl 0apbiHObl OKyWbIIapMEH XYMbIC icmeyae
OalibiHOayfa WhblFapMallblfibik-3epmmey OopmachiHbIH 9CePIH 3epmmeyae apHanfaH.3epmmeydiH eki
Oepbec b6arbimbiHbIH MHI awblnadbl: 0apbiHObI OKylWhblnapra apHanfaH MyFaniMHiH NCUXooausichbl XoHe
myranimOi 0apbiHObI OKyWblapMeH XyMbiC icmeyee OalibiHOay. bonawak myraniMHiH UHmesinekmyanobl
OapbIHObI OKyWblnapobl OambimyFa OalibiHObIFbI MOPM KOMIOHEHMMeH mypadbi:MOMUBaUUsIIbIK, MaHbIM-
ObIK, MEXHO/I02USINIbIK XoHe Xxeke. bonawak myranimoepdiH uHmersnekmyandbi 0apbiHObl OKyWblnapobi
Oambimyra OalibIHObIFbIH KallbinmacmaeipyObl MCUX0102usifibiKk-nedazoaukarnbiK Kondaydbl ylbiMOacmbipy-
ObiH Heei3ai npuHyunmepiHe curnammama 6epindi. ViInmennekmyanobl 0apbiHObI OKywblnapdbl Oambimyra
OalibIHObIKMbI KanbimmacmbIpy MiHe3-Kyrbikmbi pemmey0diH memeH 0spexeci, aknapammaik 6albimy XoHe
WwblFapMawbinbiK MiHe3-KyrblK yr2inepiH ycbiHy cusikmbsl rnapamempriepi 6iniMm 6epy opmacbiHOa faHa
MyMKiH 60onadbl deceH KOpbImMbIHObI acarsnobl, 6yl OKbImy MeH mapbueney, fbiflbIMU-3epmmey XyMbicma-
pbIMEH Mbifbi3 balifiaHbICMbI.

TyliHdi ces0ep: 6inim 6epy opmachkl, 0alblHObIFbI, WhIFapMablfblK, UHMesnekmyandbl manaHm,
3epmmey Kbi3Memi.
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Introduction

In modern Kazakhstani conditions it was clearly identified the need of the society for the intellectually
developed people, talented, with the ability to think extraordinarily, put forward progressive ideas, and
actively influence the increase in the competitiveness of the state. In this regard to create the most favorable
conditions to identify gifted children and assist their development and the realization of their intellectual and
creative potential is one of the strategic goals of our country education system. The successfulness of its
achievementdepends on a number of factorswhere the level of the teachers’ training has an important place.
Thereforethe problem of involving a commitment for the development of intellectually gifted students is of
particular relevance.

Main part. It should be noted that significant theoretical and experimental material on this problem
was accumulated in education and psychology, the analysis of theirs displayed that there are two
independent fields of research: psychology for gifted schoolchildren and the teacher's background tothe
activitywith gifted students.

The first direction unifies thepsychological research on the professional and personal qualities of
teachers, which can provide the increased susceptibility, sensitivity to behavior and the needs of gifted
students (N.V. Dudyreva, M.M. Kashapov, E.L. Melnikova, A.l. Semenova, etc.). The results of these works
served as the basis for determining the personal component of the readiness we are studying,as within the
framework of this field, the scientists introduced the new concepts that reflect the professionally important
qualities of a teacher working with the gifted students, and created the diagnostic tools. In particular, we are
talking about the concept of "abolitiveness," understood as "a complex pedagogical ability to have an
appropriate perception, comprehending and understanding of a gifted student, the ability toidentify a creative
student and to provide the required psychological and pedagogical support" [1, p. 165].

The second direction considers the problems of training teachers to deal with the gifted students (M.A.
Arsenova, R.R. Bikbulatov, U.B. Zheksenbaeva, T.G. Moroz, L.M. Narikbaeva, I.I. Ushatikova, etc.).The
results obtained during these researches made it possible to clarify the concept of "the readiness of the
future teacher to encourage intellectually gifted students," to specify the content of its cognitive and
technological components. The readiness of the future teacher to promote the intellectually gifted students is
considered as an integrative professionally significant quality of the teacher's personality ensuring the
identification and realization of the abilities of the intellectually gifted students, which are manifested in the
advanced forms of research activity and creative achievements, and providing them some psychological and
pedagogical assistance and support.

The structure of the research is represented by the unity of four components: motivational, cognitive,
technological and personal (Figure 1).

4 ) 4 )

Technological

Cognitive component component

Component of

Motivating component personality

Readiness of future
teachers to
promote the

intellectually gifted

students

Figure 1- Structure of readiness of future teachers to promote the intellectually gifted students
Describing the motivating component, we proceeded from the fact that the system-forming

characteristic of the teacheraffecting the success of the activity is the focus on the gifted schoolchildren.
Therefore, the motivating component is represented by a combination of strongmotives determining not only
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the interest of future teachers in the development of the intellectually gifted students, but also reflect the
general orientation of the personality, its retrieval and creative research position.

The cognitive component consists of the knowledge about the essence of intellectual giftedness and
methods of its diagnosis, psychological features of the gifted students, arrangementof their development,
modern methods and technologies of training.

The technological component assumes that the future teachers have the following skills: knowledge of
diagnostic methods for the intellectually gifted students, the ability to predict the dynamics and direction of
changes, to plan the individual routes for the progress of the talented students, designingof a developing
educational environment and others.

Such qualities as creativity, abolitiveness, self-confidence, the ability to reflectare formed bythe
personal component.As the readiness of the future teacher for the development of the intellectually gifted
students reflects the result of his internal intellectual and personal formation, it is not a natural growth that
arises by itself, therefore, its purposeful formation and development is necessary.

The analysis of the research is devoted to the study of the innovative experience of highly developed
countries in training teachers to work with the gifted schoolchildren and students and it displayed that the
formation and development of the readiness is possible only in an educational environment where training
and education are organically connected with research activities.

Moreover the participation in the research activities is a condition for the development of the
intellectual activity, both as a teacher and a student. However, this is not enough to form a high level of
readiness for the future teachers to develop intellectually gifted students. Therefore, the research aspect of
the educational environment we create was supplemented by a creative component. When designing it, we
made the referencesto K.G. Krechetnikov [2]. In his interpretation the creative educational environment is "a
multidimensional individualized self-organizing integrity, designed to create conditions favorable to the
development of the creative abilities of the students, as well as ensuring their self-realization and personal
growth" [2, p. 16].

According to D. B. Bogoyavlenskaya [3] and A.M. Matyushkin [4], creativity can be defined as a kind of
way beyond the limits of the available situation or available knowledge and in accordance with it the
teacher's creativity is expressed in the original formulation of a problem filled with personal meaning
especially significant for the encouragement of the intellectually gifted students.

That is why in the process of training of the future teachers for this aspect of work it is necessary to
ensure the indirect formative influence by meams of an educational environment they can be updated. Such
an environment should have certain features: 1) a high degree of uncertainty; 2) potential multivariability, that
is, wealth of opportunity. At the same time the uncertainty stimulates the research for your own, and not just
the adoption of the ready-made guidelines. Multivariability provides the choice capability and awareness. It is
very important for this environment to have the creative behaviorpatterns and its results.

Thus, the combination of such environmental parameters as a low degree of regulation of behavior,
information enrichment and representation of the creative behavior patterns has a decisive influence on the
formation of the readiness of the future teachers to encourage the intellectually gifted students [5, p. 133].

In order to keep on this policy of discussion we define the creative research educational environment
as the relationship between the conditions where the future teacher at each educational level has the
opportunity not only to develop the initial creative potential, but also in the process of successful
arrangement the of educational research activities to awaken the need for the creative activity, self-
development to form an active research position.

The research activity acts as a system-forming factor integrating the creativity and innovation, in the
course of it the development of the personality as a subject of the educational process takes place. Due to
the effective interaction of all subjects, the only space of the creative research environment of the university
is established, where the formation of the readiness of the future teachers for the development of
intellectually gifted students is ensured.

The technological level of the creative research environment is presented by:

- the course "Management of the development of the intellectually gifted students," which has creative
value (for example, setting a problem involving a plurality of solutions; the solution is unexpected, original
and unparalleled; the solution involves the continuation of any concept or pedagogical approach, etc.) and is
implemented by a problem research method;

-dialogic methods of training, which provide subject-subject relations between the participants in the
educational process, the possibility of cooperation and creativity in knowledge;

- involving the future teachers in the research projects aimed at developing programs for the
development of intellectually gifted students, providing them with psychological and pedagogical support.

The use of the discipline "Management of the development of intellectually gifted students"in the
course of study is of effective training practices "Lesson study" and "Action Research" contributed to the
formation of the studied readiness. Without detailed characteristics of these practices described in sufficient
detail in foreign and domestic sources [6, 7, 8, p. 28-31, 9], we point out that their application ensured the
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development of skills that make it possible to line up in the perfect way the individual development routes for
the intellectually gifted students, predict results and determine emerging difficulties, and develop the
remedial and developing programs.

The effective creation of the readiness of the future teachers to develop the intellectually gifted
students in a creative and research environment cannot be ensured without a high-quality psychological and
pedagogical support. Traditionallythepsychological and pedagogical support is considered to be the activity
of a teacher, aimed at providing the professional assistance in training and education, individual
development and self-realization of the person [10, p. 11]. Moreover, it is associated with the increased
attention on that part of the teachers to those aspects of the person and her activities that are potentially
problematic. At the same time | would like to emphasize that the psychological and pedagogical support of
the student in the educational process is focused on the maximum preservation of his freedom and
responsibility in solving the problem arisen for choosing the most optimal option for overcoming difficulties,
implies the activity and the dedication to the positive changes.

In this regard, the main principles of arranging the psychological and pedagogical support for the
creation of the readiness of the future teachers in the development of the intellectually gifted students are:
subjectivity, targeting, problems, cooperation. The principle of subjectivity is based on the recognition of the
individual experience of each student, their active involvement in the joint activities, providing the conditions
to implement the freedom of choice. The principle of targeting takes into account the peculiarities of each
student, his creative potential, readiness for the psychological and pedagogical support. The principle of
problems involves focusing on the need of the students for psychological and pedagogical support,
identifying the contradictions in the personal and professional development of each of them, determining the
readiness to resolve them. The principle of cooperation is in the arrangement of psychological and
pedagogical support on the basis of equal interaction between the teachers and the students, coordination of
the goals and the joint planning.

The psychological and pedagogical support of the students in the process of arrangement of the
development of the intellectually gifted students can be carried out in a group and in a individual form. One of
the best group methods of support is psychological training in a form of intensive training aimed at practical
mastery of the required skills.

As for the readiness the most productive trainings are aimed at overcoming the stereotypical
perception, thinking and behavior of the future teachers, developing self-sufficiency, a holistic vision of the
pedagogical situation and its psychological interpretation. The trainings use different types of activity, such
as discussion, group discussion, modeling situations, exercises, etc., their implementation allows stimulating
openness and the ability to accept another point of view, skills of professional and pedagogical
communication, reflective abilities, ability to control their own emotional manifestations and adequate
respond to the behavioral characteristics of others. The advantage of the training is also due to the fact that
this technology can be used both in practical classes and in extracurricular activities.

Conclusions.

In the course of the theoretical study a structural and meaningful characteristic of the readiness of the
future teachers to develop intellectually the gifted students as a professional quality, integrating motivating,
cognitive, technological and personal components, ensuring the creation of the conditions in the
development of the students’ giftedness and updating the creative potential and creativity of the teacher was
revealed.

The effectiveness of the process of the consecutive formation of students' readiness in this aspect of
the pedagogical activity is achieved by the targeted implementation in a creative research educational
environment, the features of which are of a high degree of uncertainty and multivariance as a wealth of
opportunities.
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Wanaumbekosa Kerxeeynb CanbiwesHa — rnedagoauka fbiribiMOapbiHbiH KaHOUOambl, fblflbIM XXOHE
JKOFapbl OKYy OpHbIHaH KeliHai 6inivM AenapmameHmiHiH 6ac mamaHbl, «A. balimypcbiHo8 ambiHOarbl KOY»
KEAK 111100 KocmaHal obrnbickl, Tobbin K., [opoxHas keweci, 57, e-mail: salykovaks@mail.ru, mob.
87076635801.

107



