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The article deals with the problem of stressful conditions of preschool children with mental retardation,
having emotional, physical, social, intellectual, linguistic and other health characteristics, as well as their
social adaptation to society, which is currently extremely relevant. The corresponding pedagogical conditions
for the development of certain mental processes and qualities that are very difficult to form at later age
stages are analyzed.

The practical experience of educating preschool children, which require special methodological
approaches and the creation of a whole range of additional conditions, is summarized. Therefore, this article
discusses the stressful conditions of preschool children with mental retardation and the principles of
development of young children.

Particular attention is paid to the modern life of preschool children who are constantly faced with
stress. The article is devoted to the peculiarities of psychological and pedagogical assistance to preschool
children with mental retardation. As a result of the study, the experience of developing and implementing an
early intervention program for children with multiple developmental disorders is recommended.
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CTPECCOBbIE COCTOAHUSA OETEW OOLWKONBbHOIO BO3PACTA
C 3AOEPXKOU NCUXUYECKOIO PA3BUTUA

TyzaHbekosa K.M. — kaHOuGam nedazo2ud4ecKux Hayk, OoueHm, accoyuuposaHHbil npogheccop
Kaghelpbl crieyuanbHO20 U UHKMO3UBHO20 0bpasosaHusi KapazaHOuHCKo20 yHusepcumema umeHu E.A.
bykemoesa.

Cadsakacosa H.A.* — mazucmp nedazoaudeckux Hayk, cmapuwul npenodasamesnib kagedpsbi
crieyuasibHO20 U UHKIT3U8HO20 0bpa3osaHusi KapaeaHOuHcKo20 yHusepcumema umeHu E.A. bykemosa.

B cmambe paccmampueaemcsi npobriema cmpeccosbix cocmosiHul 0emeli OOWKOIbHO20 803pacma
C 3adepxkoll MCUXUYECKO20 pa3sumusi, UMENWUX 3MOUUOHaslbHble, (bu3uvyecKue, coyuarsbHble,
UHMersnnekmyaribHble, 13blKo8ble U Opyaue ocobeHHOCMU 300P08bs, @ Makxe ux coyuasnbHass adanmauus 8
obwecmso, 4Ymo sensgemcss 8 Hacmosiwee 6peMsl 4pessbiHaliHO akmyasbHbIM. AHanu3upymcs
coomeemcmsytowjue rnedasoeudyeckue ycrnosusi 0n18 pa3sumusi ornpedesieHHbIX MCUXUYecKux rnpoueccos u
Kavyecms, Komopbie o4eHb mpyOHO cghopmuposampb Ha bosiee No30HUX 803pPaCMHbIX Imarax.
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Obobwaemcs npakmu4yeckul orbim eocriumaHusi demeli OOWKOIbHO20 8o3pacma, mpebyruux
0cobbix Memodosiozuyeckux nodxodoe u co30aHusi Uesioeo Komrisiekca OOMOoSIHUMeErbHbIX YCrio8udll.
lMosmomy, 8 JdaHHOU Cmambe paccMampuearomcsi Cmpeccosbie cocmosiHUsi Oemeli QOWKO/IbHO20
g8o3pacma ¢ 3adepKKoU nMcuxu4ecKo20 pa3eumus U MPUHUUbLI paseumusi 0emel paHHez20 go3pacma.

Ocoboe sHumaHue ydernieHO COBpPeMeHHOU Xu3Hu Oemell OOWKObHO20 eo3pacma, MOCMOSHHO
cmarskusarmujuxcss co cmpeccoM. Cmambsi rocesijeHa O0COBEeHHOCMSM [1CUX0/1020-neda2o2u4ecKol
nomowu OemsiM OOWKOMIbHO20 803pacma C 3adepXxKoU Mcuxu4yecko2o paszsumus. B pesynbmame
uccriedosaHusi pekoMeHOyemcs orbim pa3pabomku u peanusayuu rnpozpammsl paHHel rnomowu demsim ¢
MHOXECMBEHHbLIMU HapyWeHUsIMU pa3sumusl.

Knouesble crnioga: 0emeli JoWKoONbHO20 8o3pacma, demu € 3adepXKoU Mcuxu4eckoz2o passumus,
paccmpolicmeo ricuxuku, pazsumue pebeHka, nedazoaudeckue ycrnogusi u noddepixka.

NCUXUKANBIK OAMYbIHAA TEXEIYI BAP MEKTEMNKE OENIHT
BANAJAPAbIH KYU3ENIC XXAFOAUDBI

TyzaHbekosa K.M.- nedazozuka frbinbiMdapbiHbiH KaHOuOambl, doueHm, E.A.bekemoe am.
KaparaHObl yHUsepcumemiHiH apHalibl xaHe UHKmo3uemi binim 6epy kaghedpachiHbIH KaybIM. rnpogheccopai.

Cadsakacosa H.A.* — nedazoauka fblribIMOapbIHbIH Maaucmpi, E.A.bekemoe am. KaparaHObl
yHUsepcumemiHiy apHalibl xxeHe UHKo3uemi binim 6epy kaghedpachiHbIH aFa OKbIMyUWbIChI.

Makanada amoyuoHanobIK, chusukarsblK, arneymemmik, UHmersnnekmyarsnobiK, JTUH28UCMUKaIbIK XoHe
backa Oa OeHcaynbik epekwenikmepi 6ap, ncuxukanblKk 0amybl mexerneeH MeKkmer xacbiHa OeliHei
bananapdbiH cmpeccmik xarlalsnapbl, coHOau-ak onapldbiH Koramra eneymemmik 6elimOenyi Kasipei
yakbimma eme e3ekmi 6osbin mabbinadel. KeliHai xac kes3eHOepiHOe Karnbinmacybl eme KublH Kelbip
ricuxukarsbIK rnpouecmep MeH carnanapobiH 0aMybiHbIH CalKec nedazoauKariblK wapmmapsl mandaHadsbl.

ApHalibl 8dicmemeriik macindep MeH KocbiMwa XardalinapdbiH mymac KeweHiH xacayObl manan
ememiH mMekmen xacbiHa OeliHai 6ananapdbl mapbueneydiH npakmukarblK mMaxipubeci XuHakmarfaH.
CoHObiKkmaH byn makanada ncuxukanblK OaMybl mexeseeH Mekmen xacbiHa OeliHei 6ananapObiH
cmpeccmik xardalnapbl xoHe xac bananapdbiH 0amy npuHyUnNmepi kapacmoipbliadsbi.

YHemi KytizenicrnieH b6emre-6em KenemiH MeKkmer XacbiHa OeliHai 6ananapdbiH Ka3sipai emipiHe
epekwe KeHin berniHedi. Makana rcuxukarnblk 0amybl mexernzeH MeKmer xacbiHa OeliHei 6ananapra
ricuxosioausinblK-nedazoauKkarnbiK KeMeK KepcemyOiH epekwenikmepiHe apHasraH. 3epmmey HamuxeciHoe
kerimezeH damybiHOa aybimKynapb! 6ap 6bananapra epme apanacy bardapriamachbiH 83ipriey XoHe eHaidy
maxipubeci ycbiHbInaosbl.

TytiHdi ce3dep: Mexkmen xacbiHa OeliHei Gananap, ncuxukarnblk Oamybl mexesizeH 6ananap,
ricuxukasbiK mexxeric, banaHbiH 0amybl, nedazocuKarblK Xxardalinap MeH Konday

Introduction

Education of preschool children requires the creation of a whole complex of special methodological
approaches and additional situations. According to the analysis of the current state of the education system
development program of the Republic of Kazakhstan for 2011-2020. According to statistics, "in recent years,
the number of children with mental retardation has increased from 124 thousand in 2005 to 149 thousand in
2010". However, only 41.4% of them are covered by special education programs. This data is connected
with pre-school children, too. Children of this category are educated in 35 special kindergartens, 228 special
groups of pre-school organizations, 101 correctional schools and 1096 special classes of general education
schools. However, there is a need to preserve the established system of special pre-schools for children with
mental retardation. This means that we have to create our own way of organizing work with children with
mental retardation in our pre-school educational system.

The number of methodists, like Kosnik C., Beck C., Goodwin A. Lin., Tondeur J. and others stated the
fact that there is to develop educational programs for children with mental retardation. Because they differ
from other peers in their mental and physical skills, as they need special care and attention [1, p.268; 2, p.3].

Special pre-schools will be a resource for general education schools, because in Kazakhstan there is
a special status and the right to free access to social, psychological-medical-pedagogical examination and
education of children with mental retardation from birth. Recently, the government adopted the decisions "On
Child Protection", "On Special Social Services" on the construction of a new republican school for children
with special needs. After all, children with mental retardation cannot get the necessary education in a
kindergarten. However, general kindergartens do not meet the educational needs of children with various
mental disorder.

According to Sadvakassova N., Karmanova Z., Danek J. ‘early assistance to children with mental
retardation allows for more effective compensation and even elimination of disorders in physical and mental
development’ [3, p.1646]. This improves the level of development of children, their socialization, adaptation
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and integration into society. Therefore, there is a need to prepare and establish special systems for children
with mental retardation.

To sum up, even the problems of families with special children or children with mental retardation has
been widely discussed in the country recently. There is a need to consider this problem from educational
aspects. Issues of integrating such children into society and improving the quality of life and his family should
be discussed. This is a natural phenomenon that occurs in countries that understand that childrens’ well-
being, social adaptation and life satisfaction are largely dependent on their own desires and activities.

Literature overview

In teaching and education of children with mental retardation from an early age has been the subject
of discussion by scholars, educators and psychologists. They consider this problem from different aspects
and offer some methods in educating them. In this regard, Karmanova Z., Abylaikhan S., Alpysbayeva M.,
Sadvakassova N. suggests the use of a visualization method and programs based on it. He described this
method as one of the most effective considering the psychological factors, such as: attention, memory and
other skills [4, p.99]. In the development of these skills scholars recommend developing critical thinking skills.

Another scholar, distinguished the main goal of education as creating the necessary conditions for
education and learning for all children. This is connected with all ages and psychological conditions of
children [5]. This provides them with the opportunity to receive basic and additional education regardless of
their mental and physical abilities, social and economic status, cultural aspects, learning mother tongue and
other personal characteristics.

Lakieshia Jones stated that we can not ignore the stress in preschoolchildren nor because of the
mental state but also their age peculiarities [6].

We can also say thet there are several issues related to integration of a child with mental retardation
into a kindergarten at the place of residence, psychological-pedagogical and medical support:

— shortage of a new generation of teachers and leaders who have the necessary knowledge and skills
to work with children with mental retardation and are ready to work with them;

— presence of discriminatory attitudes and misconceptions about children with mental retardation in
the school environment;

— society is not ready to understand and accept the right of children with various disabilities to receive
education in the environment of normally developed peers;

- lack of information about teachers, students, parents about children with mental retardation and the
capabilities of their peers with mental retardation;

— lack of knowledge about the organization of an accessible educational environment and the use of
technical rehabilitation tools that facilitate the learning process of students with special educational needs;

— absence of knowledge in accordance with the material and technical preparation and methodology
of working with a disabled child in a general education school at the place of residence;

- the formal nature or absence of an individual education program for a child with disabilities aimed at
full-fledged education.

And according to Hill, D. D. Brown, "Support is a system of methods and approaches that provide a
form of helping the child to make his own choices and overcome obstacles in learning activities cognitive
skills and communicative activities".

According to Hemmings B., Woodcock S. "If the indicators of children with mental retardation of
groups | and Il are the same in the model rules for admission to kindergarten and primary school, the
regional department of the central executive body should have a conclusion that they can study in
educational institutions of social protection in the chosen specialty " [7, p.103].

The well-known psychologists, Strebeleva Ye.A., Semago M.M., Zarin A. recommend the development
of critical thinking and consideration of pedagogical and psychological principles of education. Critical
thinking can be developed through a number of technologies. But they can serve as a supportive tool in
teaching them [8; 9, p.106; 10, p.268; 11, p.183].

As Rosa Blanco and etc. identified, there are seven types of problem solving used in the dialogue
mode considered as pedagogical support:

. Monitoring the child's emotional state.

. Helping the child to see his problems.

. To help determine the attitude towards him.

. Help determine what to do.

. Help determine how to do it.

. Help the child to choose options for solving problems.
. Help to create a problem solving plan [12, p.65].

Foreign scholars, like Sadvakassova N., Karmanova Z., Bobrova V. also proposed a system of
principles for teaching children with mental retardation. But we need to develop them, because our life and
technologies change every day, and new problems of further training arise [13]. Paraskevi Foti also consider
the separation stress management and smooth transition in preschool children and parental counseling need
methodological development [14,p.1063].

NOoO O WN -
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The functional group refers to the use of specialized methodological developments in all areas of
service, namely diagnosis, correction, prevention and counseling. Specialists, on the one hand, use existing
developments, and on the other — develop methodological recommendations themselves. For this, it is
necessary to solve the following tasks:

Having classified and observed the scholars’ considerations, we will achieve the goal of developing
pedagogical conditions for children with mental retardation by solving a number of objectives:

- Determination of the educational needs of the child as early as possible.

- Implementation of the unity of the requirements for the education and training of the child in the
family and the educational institution.

- Early start of targeted pedagogical correction work.

- Development and implementation of new forms and methods of education and training.

- Timely inclusion of parents in the process of pedagogical correction.

- Organization of effective forms of interaction of various specialists.

Methods and methodology

Taking into account different opinions and analysis on the problems and conditions of the organization
of pedagogical conditions in the education of children with mental retardation, we tried to classify the
problems and conditions related to them. Pedagogical and psychological support of education for children
with mental retardation were formulated and systematized based on the latest research works in this field.

Findings and discussion

The number of integrated forms of education for children with disabilities is growing significantly. It is
considered of all ages and status of children. Innovative processes in the field of special education are aimed
at integrating children with disabilities into the educational environment of healthy children. However, the
issue of children education formal, as evidenced by the programs of general education institutions.General
education programs do not take into account the specifics of the development of children with disabilities. In
this connection, there are programs for inclusive education which provide pre-schools with qualified
personnel. In these establishments the teachers have additional knowledge in the field of correctional
pedagogy and special psychology. In fact, there is a shortage of special teachers. Disability leads to a
change in a child’s personal development and social behavior. The disabled child in the family is given more
care and attention than other children. They are paid much attention. This evokes feelings of compassion in
those around him and changes his attitude toward him.

Sadvakassova N., Karmanova Z., Danek J. talks about the phenomenon of stress and indicates the
main stages of stress in children with mental retardation. They briefly described the term and gives some
reasons for the occurrence of mental retardation. Also the analysis of the degree of influence of stressful
events on the child, depending on some factors [3, p.1650]. Over the past decade, the socio-pedagogical
practice has been actively developing, integrating a special process of "pedagogical support". The subject of
pedagogical support is directed to personal development.

Ahmad Fouzia Khursheed wrote that the educators need special assistance [15, p.83]. As, Kelly Yeo,
Erica Frydenberg, Elizabeth Northam, Janice Deans also suggested coping with stress among preschool
children and associations with anxiety level and controllability of situations [16, p. 1728].

The process of overcoming the child's personal interests, physical state, goals, opportunities and
obstacles needs special training and programs. Methods and techniques of pedagogical support are
diverse,. It means that, it is associated with many life and communication situations.

Therefore, social and pedagogical support of the child with mental disabilities is a system of
measurement. It is aimed at the normal development of the child and his physical and mental health,
communication, excellence in learning, adaptation life and basic needs, personal problems and protection of
the rights.

Most problems are related to teaching process, lack of teaching aids, support form teachers and
schools. In this connection, Sytaya N.P., Esekeshova M.D., Kochkorbaeva E.Sh. identified three
components of psychological and pedagogical support for children with mental disorder.

Taking into account all the pedagogical and psychological conditions, he recommends pedagogical
conditions for the programs of children with mental disabilities:

1. Regular monitoring of the psychological and pedagogical status of the child. In the analysis of the
child's conditions, the psychologist together with the teacher identified two groups that are "in good
psychological condition" and those who experience psychological difficulties in learning and communication.

2. Creation of socio-psychological conditions for good learning and development of the child, work with
adolescents (lessons on the organization of a special developmental environment, advice), providing
methodological assistance to teachers. The general purpose of the learning process in this direction is to
help teachers and parents to organize the educational space for the child. The psychological characteristics
of the child and the current interests and needs are taken into account.

3. Creating a special socio-psychological environment for solving educational, communicative and
psychological problems of the children. The main goal is to help a child with psychological characteristics
and mental abilities to create appropriate learning and communication conditions [17, p.151].
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Following their principles we classified the educational support and its components. The main problem
is academic readiness of teachers. It is also another problem which is needed to be solved for parents. The
challenges and issues are related both to children with disabilities and mentors. In the following Table 1 we
can see several problems of inclusive education for children with mental disabilities.

Table 1 — Types of support for pre-school children with mental disabilities

Pedagogical support Content

1 | The solution Support is aimed at realizing the full potential of the person, revealing the
child's personality, maintaining important personality traits and correcting
developmental deficiencies, self-selection and responsible treatment.

2 | The continuity Support is provided during the entire period of study in the educational
institution (kindergarten, special school)
3 | The complexity Support of joint specialists in solving the problem of teaching: educators,

parents psychologists, social educators, medical professionals, speech
therapists, speech pathologists and etc.

4 | The warning Support to provide the transition from the impact on the resulting problems in
preventing of problematic situations and forcasting the results.

5 | The rehabilitation. Support for the child’s good qualities, character, skills, wishes and etc.

6 | The compensation Support to strengthen sel-correction, self-realization in achieving self-
satisfaction and rapid achievement in overcoming any shortcomings.

7 | The incentive Support on the development of normal personal behavior of the

preschoolchildren with mental delay.

Let us discuss the content and aims of the above support types.

The solution. Thus, the concepts of "socio-pedagogical support" are closely related, but not identical in
content. Socio-pedagogical support is aimed at protecting the rights of the child and solving individual
problems, identifying needs. The concept of "support" refers to the normal developmental reactions, trends
and support of the person. The purpose of socio-pedagogical support is the formation of the child's ability to
develop, self-regulate, change and self-realization in various life situations.

Principles of social and pedagogical support:

- active position of the child: the main thing is not to solve problems instead of the child, but to teach
the child to solve problems on their own;

- to create conditions for the formation of the ability to develop independently;

- "on the child's side": the main interest of the child is taken into account, the protection of the child's
rights is ensured, taking into account the positions of members of the educational process;

— autonomy: the specialist of the support system must be able to organize their activities as a special
experience.

The specialist of the support system does not replace the work of the subjects of the educational
process, but, together with them, solves the problem of child development:

-continuity: providing support for the child during the entire period of study in the educational
institution;

-complexity: joint organization of specialists in solving the problem of support: class teachers,
teachers, educators, psychologists, social educators, medical professionals, teachers, speech therapists,
speech pathologists;

-warning: it is necessary to ensure the transition from the impact on the resulting problems to the
prevention of problematic situations.

We defined the functions of social and pedagogical support of the child:

- function of rehabilitation. It is the restoration of the good qualities of the child before the accentuation
of his character;

- compensation function. This function is manifested in the formation in children of the strengthening of
self-realization activities to achieve self-satisfaction and rapid achievement, aimed at overcoming any
shortcomings;

-incentive function. This function is a correctional function that supports the development of normal
personal behavior in the child.

This function is to correct the negative changes in the child's behavior is socialization function. This
function is aimed at social development of the child, cognition, the formation of various skills and the
development of social psychological competence. — Adolescents in the risk group need special support.

Organization of the learning environment and the development of learning activities. 1. Schedule of
visual lessons. Moving from one activity to another is a problem for most autistic children and can lead to
aggression or behavioral disorders. The use of visual lesson schedules is based on the task of manipulative
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differential stimuli. In this case, verbal instructions are replaced by visual ones. Thus acquires a specific
form.

The method of teaching is as follows:

— before the lesson shows the child a schedule of visual lessons, explains what tasks to perform;

- Then the child is given the materials of the first task given on the card;

— At the end of the first task, the teacher helps to collect the task cards and offers the next card;

-then, the teacher presents the materials for the next task.

The use of visual lesson schedules in the classroom helps to design learning activities. This helps the
autistic child with mental disorder to understand what is happening, to perform the tasks on a regular basis,
and to associate with the transition from one activity to another.

Priming method is one of the learning strategies that prepares the preschool children for difficult
problems in an inclusive environment. For example, if an educator is having difficulty reading a story in a
group lesson, the child can read the story in an individual training each day to be active and participate or
interact with the group.

We offer the principles of psychological and pedagogical support for preschool children with mental
disabilities.

1. Comprehensive, systematic consideration of the organization of conditions for the pedagogical
conditions of children with disabilities.

2. Continuity of psychological and pedagogical support.

3. Information and methodological support.

4. Socio-pedagogical and psychological design of support activities.

5. Involvement of parents, teachers and specialists from psychological and pedagogical support
centres.

Conclusion

In this research innovative processes and conditions in the field of special education for preschool
children with mental disorder are aimed at integrating children into the educational environment of healthy
children. The number of support in pedagogical and psychological aspects of teaching children with mental
retardation is defined significantly. Integrated education and models of support for preschool children is
becoming partly formal. It is evident from the programs of pre-school education organizations mostly do not
take into account the developmental characteristics of children with mental retardation.

In this connection, education for children with mental disabilities provides special schools and
kindergartens with qualified personnel. In this direction, teachers and parents need to receive additional
education in the field of pedagogical correction and special psychology. In fact, there is a shortage of
qualified teachers and programs. Preschool children with mental retardation need changes in their social
behaviors like their mates.

In conclusion, the problem of pre-school education for the children with mental retardation is still not
fully resolved. Children with mental retardation in the family should receive more care and attention than
other children. However all these support and conditions are not able to prevent stress in children. In this
connection, our kindergartens need more thoroughly prepared programs for such children.
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