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The article reveals the importance of research competencies among domestic and international
teachers of different educational institutions. The purpose of the article is to assess the demand and
significance of research skills among teachers for future application in their professional activities. The
review of the issue in recent literature and the analysis of questionnaires were completed to reach this
purpose. The article considers the State obligatory standard of higher education, which establishes the
standards for knowledge, skills, and levels, and indicates the necessity of finding solutions in the realm of
research activities. During the study, the authors analyzed teacher questionnaires from various levels of
educational institutions and demonstrated the rankings of the given general and professional competencies.
The authors conducted the survey with open-ended and closed-ended questions to determine the interest of
teachers in research activities. Additionally, the study processed statistical data using SPSS Statistics
software. The measurement of reliability as Cronbach’s alpha coefficient was utilized, which indicated the
consistency of the questionnaire items and the appropriateness of responses. The answers of Kazakhstani
and foreign teachers were compared and contrasted by the researchers. According to survey results of
teachers from seventeen different countries, teachers engage in scientific research activities during the
teaching process that change the way teachers perform their duties. They showed 100% interest in research
activities, and 70.6% of the teachers were adamant that university influences education students’ decisions
to pursue careers as researchers.
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myranimOepliH kacibu KbiI3MemiH Xy3eze acbipy YWiH 3epmmeywinik Ky3bipemmirikmepiHid KaxemmirieiH
manday xoHe MaHbI30bIbIFbIH aHbikmay. OcCbl Makcamka Xemy YWwiH 3amaHayu oadebuemmepdeai
MacerieHi Kapacmbipy xoHe cayanHamanapdbl manday. XKymeicma 6inim, 6inik xxeHe dardbl deHeelnepiHe
KoUblnamblH mananmapObl aHbIKmMalmblH, FbIbIMU-3epmmey Kbi3Memi canacbiHOarbl Macesnenepdi wewy
KaxxemminieiH kepcememiH MeMekemmik xannbira MiHdemmi 6inim 6epy cmaHdapmbi KapacmbIpbiiiFaH.
3epmmeydiH aemopnapbl spmypni 0eHeelideai binim b6epy ylbiMOapbl MyranimOepiHiH cayarnHamanapbiHa
marday xkacari, YCbIHbIfIFaH Xallfbl XOHe Kacibu Ky3bipemminikmepdi capasiay HemuXxenepiH Kepcemmi.
Aemoprnap MmyranimMOepliH fbifibIMU-3epmmey iC-opeKemiHe Kbi3bIFyUWblIbifbIH aHbIKmay YWIiH albiK XoHe
XabbIK cayanHamanap apkbiibl 3epmmey Xypeiddi. Cmamucmukarnbik manimemmepdi eHOey ywiH SPSS
Statistics 6ardapnamarnbiK Kyparsnbl natdanaHbliiObl. Homuxenepdiy dypbicmebifbiH aHbikmay ywiH KpoHbax
anbghacbl KondaHbindbl, 051 cayanHama mapMakmapbiHbiH calikecmieiH xoHe xayanmapObiH calKkecmigiH
Kepcemmi. 3epmmeywinep omaHObIK xoHe wemendik MyranimOepliH xayanmapbiHa casbiCmblpMarbi
manday xacadbl. Okbimy maxipubeciHde myranimOepdiH fbinbiMu nedaz2o2uKarsblK iC-peKemiH xyseze
acblpbin, MyfaniMHiH GbyHKUUSINapbiHbIH 632epyiHe oaKenemiHi OH xemi en MyfranimoOepiHiy cayasHama
OepekmepiHeH KepiHemiHi 6eneini 6ondbi. Onap fbinbiMu-3epmmey KbidmemiHe 100% Kbi3bifyWbInbiK
maHbimmbi, OKbimywbinapobiH 70,6% >ofapbl OKy OpHbIHOA OKYy YOepici fbilbiIMU KbI3Memkep pemiHoe
mamaHObIK maHdayra biKnas ememiHiHe CeHiMOI.

TytiHOi ce30ep: 3epmmeywinik Ky3ipemmirik, MyFanim, xanabikapasnbiK 3epmmey, peltimuHemik adic,
cayasniHama »acay.
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B cmambe paccmampusaemcs 8axXHOCMb uccriedosameribCKUX KomrnemeHyull A5 omeyecmeeHHbIX
u 3apybexHbix nedazoeo8 0bpazosamesribHbIX Yy4YPEXO0eHUl pasfiudHo20 ypoeHs. Llers cmambu
3aKrn4Yaemcs 8 oUeHKe rnompebHocmel u orpedesieHUU 3Ha4uMocmu uccriedoeamesibCKUX KoMmrnemeHyul
cpedu yqumernel Onsi ocywecmernieHuUss ux rfpogheccuoHasnbHolU OesmesibHocmu. [ns OocmuxXeHus
rmocmassieHHol uenu bbin nposedeH 0b630p npobriemMbl 8 COBPEMEHHOU fumepamype U aHanu3 aHkem. B
pabome paccmompeH [ocydapcmeeHHbIl 06weobsizamernbHbIl cmaHdapm o0bpa3ogaHusi, 8 KOmopoM
onpedenieHbl mpebosaHusi K 3HaHUSIM, YMEHUSIM U yPOBHSIM Keanughukayuu, ykasbieaemcsi Heo6xo0umMocmeb
pewamsb 3adayu 8 obracmu uccriedosamernbckol dessmenbHocmu. Aemopbl cmambU fpoaHanusuposanu
aHkembl nedazo208 y4ebHbiX 3a8edeHUll pa3HO20 YPOBHS, roKa3sasnu pesynbmambl paHxuposaHusi npedsio-
JKEHHbIX KOMremeHuyul, Kak obwux, mak u rnpogeccuoHarnbHbIX. Aemopbl npoeenu uccrnedosaHue c
UCrosib308aHUEM OMKPLIMbIX U 3aKPbIMbIX ONPOCHUKO8 Or1s1 onpedesieHusi uHmepeca yyumernel K Hay4yHo-
uccnedosamernbckoli dessmenbHocmu. Cmamucmu4yeckass obpabomka OaHHbIX MpPo8odusiacbs C MOMOUWbIO
npoepammbl SPSS Statistics. B kayecmee eanudHocmu pes3yrbmamos UCM0o/b308ascs KoaghgpuyueHm
anbgha KpoHbaxa, komopbili yka3bieas Ha co2/laco8aHHOCMb MYyHKMO8 aHKeMbI U YMeCcmHOCMb 0meemos.
Uccnedosamensmu makxe nposedeH cpasHUMesbHbIU aHau3 omeemos 0me4yecmeeHHbIX U 3apybexXHbIX
yyumenel. Pe3ynbmam rnpodeMoHcmpuposar, 4mo 8 neda2osudeckoll Mpakmuke yyumersisi ocyuecmeris-
rom Hay4Ho-uccriedoeamesibCKyro OesimesibHOCMb, Komopasi Mpugooum K U3MeHeHUsIM ¢byHKyul nedazoea,
0 Yem ceudemernbcmaytom OaHHble orpoca nedazo2oe cemHadyamu cmpaH. Pe3ynbmamei nokasanu 100%
3auHmepecosaHHOCMb 8 uccredosamernbckol 0esmensHocmu, 70,6% nedazo208 ygepeHbl, YmMo npouecc
obyueHus 8 8y3e criocobecmeyem ebibopy Kapbepsbi uccriedosameris.

Knro4deesble cnioea: uccriefogameribckasi KOMAemeHyusi, ydumerib, Mexo0yHapodHoe uccriedosaHue,
MemoQ paHxuposaHusi, aHkemuposaHue.

Introduction

At the moment the most crucial educational task is to improve teacher professional development. The
State obligatory standard of higher education in the Republic of Kazakhstan has been developed using a
competence-based approach to education. The standard outlines knowledge and proficiency requirements
for teachers, as well as their capacity to compile, analyze, organize, and use data on current issues in
science and education, develop cutting-edge technologies, conduct experiments, and evaluate the
effectiveness of the educational process [1]. This section of the article analyzes the current state of scientific
work organization, research directions for the didactic foundations of the learning process in higher
education, and the level of scientific development of competence-based education and training issues.
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The plan to accomplish educational goals is part of the process of implementing the specialty
educational program as a deliberate joint activity of a teacher, and competencies should be initially
considered as the educational process culmination [2, p.48]. The focus on learning outcomes, the
development of teacher competencies, including research competencies, and these other factors are all
connected to the field of education. The modernization of professional education is built on the competence-
based approach to education. According to these viewpoints, E. Zeer and E. Symanyuk define the
competence-based approach as having a prior orientation toward goals, specifically the educational vectors
of learning, socialization, self-actualization, self-determination, and personality development [3, p.25].

According to S.Zh. Praliyev, a vector determining the direction of pedagogical education is the
competence-based approach, which emphasizes increasing the share of practical knowledge and skills
rather than theoretical knowledge in educational content [4, p.45]. The competence-based approach to
education is linked to the discussion of three key issues in pedagogical science:

- the connection between the terms “competence-based approach” and “competency” as well as
“competence” in pedagogical theory in relation to the Bologna process’ inclusion of the Republic of
Kazakhstan educational system;

- the core concern of the competence-based approach is the direction of educational practice towards
the development of such an integration quality of a person, which is typified by the capacity and readiness of
a teacher to address issues in professional practice;

- the issue with the concept of “competency” and other fundamental pedagogical and instructional
concepts.

German researcher J. Kohler concluded after examining the characteristics of the concept of
“‘competency” that competencies are traits that include information, comprehension, and behavior. The
researcher claims that these traits “should be understood in terms of general intellectual abilities, including
the capacity for self-regulation (managing), as well as in terms of the specifics of the specialty and value
orientation” [5, p.3].

Competency is defined as “the demonstrated capacity to apply knowledge, skills, and/or personal,
social, and/or methodological abilities in work or research and for the advancement of one's career” in the
European framework. The European Qualifications Framework defines competency in terms of autonomy
and responsibility [6, p.11].

V.S. Elagina claims that the elements of research competency are the possession of methodological
knowledge and skills, the technology of research activities, and the demonstration of readiness for
application in professional activities [7, p.119]. Research competency, according to D.P. Montgomery, is the
ability to identify pertinent research questions, plan and design an effective research project, analyze
literature and evaluate findings, collect, store, and carefully analyze data, innovate by building on the work of
others, and communicate these innovations [8]. Research conduct, design, and technique knowledge are all
components of research competency, according to Turkish researcher Selvi Kiymet. For the development of
scientific thinking skills in both the teacher and their students, research skills are essential. All of the
teacher's competencies are improved by research abilities [9, p.170]. Some authors believe that the ability to
solve educational problems in learning environment advance research competencies as well [10, p.1894],
[11, p. 249].

We can define "competency" as the knowledge and experience necessary for successful professional
activity by first identifying that "competency" refers to standards of behavior. This is done by analyzing the
various viewpoints on the definition of the terms "concept of competency" and "research competency.”

The purpose of our research experiment is to determine the prospects of the research topic and the
lack of preliminary data on the place of research competency in the educational process of teachers. The
main objective of this pilot project is to identify the significance of research competencies among
Kazakhstani and international teachers.

Research methods

To describe the theoretical basics of our study, it was necessary to analyze and generalize research
works on the study of the competence-based approach and research competencies by Kazakh and foreign
researchers.

A survey with open-ended and closed-ended questions was conducted to determine the interest of
teachers in research activities. Teachers were also given a ranking of the ten most important professional
and general competencies from which to select one. The survey was conducted in 2022 with the
participation of 17 teachers from 17 different countries (Republic of Kazakhstan, Turkiye, Dominican
Republic, India, Ethiopia, Tanzania, Russian Federation, Gabon, Indonesia, Laos, the United States,
Morocco, Palestine, Paraguay, Sri Lanka, Guinea and Thailand). The study analyzes international teachers’
questionnaires from various levels of educational institutions.

Before applying the quantitative method, we checked the reliability of our instrument — i.e., a survey
we conducted among our participants from seventeen countries. This measurement of reliability is called
“Cronbach’s alpha coefficient’, which indicates the consistency of the questionnaire items and the
appropriateness of responses provided by the participants of the survey. For this reason, we processed
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statistical data using SPSS Statistics software program for social sciences and verified the questionnaire
items.

The internal consistency of modified and validated questionnaire (see [7], [9]) demonstrated a good
reliability (Cronbach’s alpha =.747). The measurement of reliability i.e., “Cronbach’s alpha coefficient”
(a=.747) identified the acceptable level of consistency and suitability of the questionnaire items and the
responses of the participants. Moreover, after checking Cronbach’s alpha coefficient by SPSS we calculated
the rankings of the given ten general and professional competencies by simple utilizing the quantitative
method via defining the percentile frequency of the responses. This might be crucial for discussing our
further research analysis of the data.

Results and discussion

Characteristics of the respondents in the context of the educational institution where a teacher carries
out his/her professional work:

— at school — 9 people — (53%);

— at college — 2 people (11.7%);

— at the university — 6 people (35.3%).

The largest number of survey participants are represented with work experience of 10 years and more
— 14 people (82.3%) and from 5 to 10 years — 3 people (17.7%).

Project questions of the study are the following:

PQ1 — Are you interested in the process of research activities at school/college/university?

PQ2 — Does the process of studying at college/university contribute to the choice of a career as a
researcher?

PQ3 — Do research activities matter for the teaching at school/college/university?

PQ4 — What motivates you most to participate in the process of research?

PQS5 — What do you think most of all prevents you from participating in research activities?

In order to verify the validity of the created questionnaire and the consistency of each of its individual
items, the Cronbach’s alpha coefficient (SPSS Statistics program) was utilized. Table 1 demonstrates the
calculation of the Cronbach’s alpha coefficient.

Table 1 — Calculation results of Cronbach’s alpha for questionnaire items

Variable Cronbach’s alpha: .720
Cronbach’s alpha based on standardized items: .747
1 2 3 4 5
1 1.000 .535 557 459 .292
2 .535 1.000 .381 .380 .250
3 557 .381 1.000 498 .251
4 459 .380 498 1.000 110
5 .292 .250 .251 110 1.000

All of the questionnaire items have an internal consistency of .720 and .747 Cronbach’s alpha based
on standardized items. Since the coefficient is close to one, the questionnaire has a high level of internal
consistency.

Analysis of teachers’ answers to the following question of the survey: “Are you interested in the
process of research activities at school/college/university?” is shown in table 2.

Table 2 — Teachers’ answers to the first question

Answer Number
teachers %
Yes 17 100
No - -
No answer - -
Total 17 100

All participants in the survey gave a positive answer, Kazakhstani and foreign teachers are interested
in research activities.

Analysis of respondents’ answers to the question: “Does the process of studying at college/university
contribute to the choice of a career as a researcher?” is presented in table 3.
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Table 3 — Teachers’ answers to the second question

Answer Number
teachers %
Yes 12 70,6
No 3 17,6
No answer 2 11,8
Total 17 100

Most of the 12 respondents (70.6%) state that the process of studying at college/university contributes
to the choice of a career as a researcher, 3 respondents (17.6%) do not agree with this statement and 2
teachers (11.8%) found it difficult to answer.

To the question “In your opinion, does research activities matter for the teaching at
school/college/university?” 16 people (94.1%) answered affirmatively, and 1 respondent (5.9%) found it
difficult to answer to this question.

The next question in the survey was: “In your opinion, what motivates you most to participate in the
process of research?” is an open question, which allows the respondent to give free form answers.

In the ranking of the most frequent answers, the following are highlighted (Figure 1):

carreer opportunities;

knowledge acquisition;

salary increase;

professional development;
improving the quality of teaching;

exchange of experience and ideas with colleagues.

Figure 1 — Ranking of teachers’ most frequent answers

To the question: “What do you think most of all prevents you from participating in research activities?”
the following answers were given:

- lack of time;

- no support from the university;

- research requires financial investment.

Being the representatives of one of the developing countries evaluated in this research study, we can
assert that getting the administration's support to improve university teaching is still a difficult process. As a
result, the research is not given enough time overall. The ability to participate and prepare a well-designed
project or scientific work requires appropriate facilities that can aid future research, even though financial
support is required. For example, up-to-date computer software programs for both gathering and evaluating
statistical data, validated tools, experts for analyzing both big and small data, as well as qualified teachers
and other stakeholders.

Teachers should be given grants for research, information about projects and conferences, workshops
to improve writing skills, one or two days off for research, and free access to the materials to help them deal
with the aforementioned challenges.

The questionnaire suggested a ranking of competencies, the calculation of which is based on the
method of direct ranking of competencies (organizational and managerial, academic, computer, commu-
nicative, educational, entrepreneurial and economic, research, language, cultural, social competencies), in
order to identify the most significant general and professional competencies for teachers.

As part of the competence-based approach to education, pedagogical theories about various kinds
and groups of competencies are being developed. The analysis of competencies by their activity types led to
the development of the different types of teacher competencies.

Academic competency is the ability to learn new things in the social and humanitarian sciences, to
apply knowledge in professional endeavors, to understand pedagogy, psychology, and teaching techniques,
to be open to learning new things, to be mobile, to have a keen interest in learning the way educational and
cognitive activities are organized, and to have the capacity for self-realization and self-education.

162



NEOAIOINMKA FblNIbIMOAPDI NEOArTOr’M4ECKUE HAYKU

Communication competency includes the ability to interact with others, hold a conversation, ask and
answer questions, write letters and questionnaires, negotiate agreements, find common ground, and
persuasively argue a position.

Computer competency is the ability to use IT in a professional setting, including having knowledge and
skills required to operate a personal computer, the ability to use cloud and mobile services to find relevant
information, the ability to interact with information that has been provided, having a basic understanding of
computer science, and having knowledge, skills, and abilities to use IT to solve problems.

Cultural competency also refers to the capacity to recognize and value intercultural differences. In a
multicultural and multireligious society, the ability to consider cultural traits and mentalities, the ability to
understand someone's national cultural heritage, and the ability to comprehend spiritual and moral
viewpoints are all examples of cultural competency.

Educational competency is the ability to plan educational activities, understand the educational
benefits of teaching, and complete educational work.

Entrepreneurial and economic competency is the ability to engage in entrepreneurial activity, the
capacity to evaluate resources for problem-solving in professional activities, the capacity to recognize
opportunities for professional activities, the capacity to assess the situation, the capacity to take the initiative,
the capacity to act quickly, and the capacity to act in an advantageous manner.

Language competency includes knowledge of a second language, the ability to communicate both
orally and in writing, and the ability to interact and communicate in a multicultural society.

Organizational and managerial competency is the ability to plan independently, take initiative, be
organized, and complete tasks independently. Continuous self-education using reflexive methods of
organizing the learning process is also included.

Research competency is defined as the ability to independently select a topic for an essay or project,
to identify the purpose and objectives of research, to gather and interpret information from journals and
proceedings, to analyze research findings, and to explain observed phenomena. It also includes knowledge
of and application of general scientific cognitive methods.

Social competency is understanding the value of interpersonal relationships, cooperation, adaptability,
social interaction, the capacity to respect and tolerate others, awareness of social development trends, and
social priorities are all examples of social competency. The target results of teachers can be presented in the
context of their professional activities thanks to this list of competencies.

As a result of the ranking, the types of competencies that are significant for teachers from different
countries of the world (17 people) were distributed as follows (Figure 2):

1. Educational competency — 29.5% (5 teachers).

2. Communicative competency — 23.4% (4 teachers).

3. Research competency — 17.6% (3 teachers).

4. Language competency — 5.9% (1 teacher).

5. Computer competency — 5.9% (1 teacher).

6. Cultural competency — 5.9% (1 teacher).

7. Social competency — 5.9% (1 teacher).

8. Academic competency — 5.9% (1 teacher).

9. Organizational and managerial competency — 0% (O teacher).

10. Entrepreneurial and economic competency — 0% (0 teacher).

B Educational

® Communicative
Research
Language

B Computer

R B Cultural

m Social

| W B Academic
17,6% .

B Organizational and managerial
® Entrepreneurial and economic

Figure 2 — Ranking of competencies types

29.5% of respondents chose educational competency which takes the first place among presented
competencies. It's crucial for teachers to be able to plan the educational process and comprehend the
educational value of teaching. 5.9% of respondents were computer proficient which is in the middle of
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ranking. The majority of contemporary teachers are capable of extracting, storing, and presenting information
using computers in the classroom, so they do not view this competency as being particularly important.
Entrepreneurial and economic competence is one of the least important competencies for educators
because it is unrelated to their teaching activities.

The most important competency for teachers worldwide is educational competency, which shows that
both working with students and organizing the educational process are essential for any teacher. The second
position takes communicative competency which requires proficiency in communication. Knowing how to
communicate with others, conducting discussions in a foreign language, providing written responses, and
asking and responding to questions are all essential components of teaching a foreign language, according
to international teachers. Teachers who believe that having a general understanding of scientific methods of
cognition will undoubtedly improve their practice, research competency comes in third. They also believe that
research should have a special place in the teaching profession.

The ranking calculation was compiled using online-service [12], which sorts the data in ascending or
descending order and assigns a rank and looks like this:

- the sum by rank equals to } =55;

-n=10.

To check the correctness of the calculation, the method of mathematical induction is used in the form
of a formula:

PR, N- ': N+1 :'
Z [Wan iy f

a0 g,

7

The ranking was correctly completed because the checksum and the sum over the rank are equal.

The survey of teachers revealed how they were oriented toward various competencies. The most
important factor for international teachers is educational competency, which highlights the significance of
developing educational content and deciding how to teach it. Entrepreneurial and economic competency is
the least important competency because it falls outside the purview of their area of expertise. Among the ten
suggested competencies, the research competency comes in third. All teachers agree that learning the
techniques of research activities is necessary to address educational issues.

The study outlines the essential types of competencies needed by teachers to be successful in their
respective fields. These skills are comparable to those of motivated self-improvement, readiness to complete
both difficult and simple tasks, acceptance of responsibility for the results of one's actions, and the ability to
cooperate, adapt, and interact with others. It is interesting to note that while literature reviews tend to
emphasize the importance of the research competency, most secondary school teachers prioritize primarily
educational competencies in the first position. The latter one primarily refers to professors at universities.

Conclusion

The methodological foundation for the development of research competencies is provided by the
Bologna process research data. The foundation for the development of research competencies is a
competence-based approach to education.

The competency-based approach to education, which emphasizes learning outcomes and
competencies and seeks to strengthen collaboration between academic institutions and the labor market, is
given special attention. The competence-based approach to education necessitates the organization of the
movement from knowledge to personal development and the transfer of knowledge to learning outcomes.
The study's statistical data confirms the efficacy of the recommendations for fostering research methodology
skills in the curricula. The effective integration of research competencies into the curriculum is one of the
essential conditions for raising the standard of specialists' pedagogical training.

The questionnaire responses of foreign teachers revealed their orientation toward different
competencies. Educational competency is the most crucial factor for international teachers, underscoring the
significance of choosing teaching methods and creating educational content. The least significant one is
entrepreneurial and economic competency because these abilities are outside the scope of their areas of
specialization. The research competency is ranked third out of the suggested ten competencies. All teachers
concur that addressing educational issues requires learning the methods of research activities.

The needs of society for a teacher-researcher are thus expressed in the pursuit of personal
professional development, the provision of professional competencies, the growth of a teacher's multifaceted
research competencies, and innovative activity. In addition to the organization of scientific work outside of
school hours, these requirements for the development of teachers' research competencies are put into
practice during the teaching and research processes.
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ycnoBus ®OPMUPOBAHUA AUCKYPCUBHOWN KOMIMETEHTHOCTU BYAYLLEIO CLIL-NEQAIOrA:
®OPCANT — METO[, B OGPA30OBAHMUHA

AcaHogsa A.B.* — maeucmp eymaHumapHbIX Hayk, cmapwuli npernodasamersnb Kagpedphbl
UHocmpaHHbIX 53biko8, KocmaHalckuli peauoHasnbHbIl yHusepcumem umeHU Axmem balimypcbiHybl,
2.KocmamHat, Pecnybrnuka Kaszaxcma.

bexuHa B.B. — PhD, kaHOudam nedazoau4ecKux HayK, accouuupoe8aHHbIlU rpogheccop, GoueHm
KagheOpbl UHOCMPpPaHHbIX $3blko8, KocmaHalckull pesuoHarnbHbili yHusepcumem KPY umeHu Axmem
BatimypcbiHynbl, e. Kocmaxalt, Pecnybnuka Kazaxcmar.

KuHxubaesa A.C. — masucmp nedazoeuku, cmapuwuli npenodasamesib Kaghedpbl UHOCMPaHHbIX
A3bIko8, KocmaHalckul peauoHarnbHbIl  yHusepcumem umeHu Axmem balmypcbiHynbi, 2.KocmaHal,
Pecnybnuka Kazaxcmar.

Kydpuukas M.U. — kaHOudam nedazoaudeckux HaykK, accoyuuposaHHbIl rpogeccop Kagedpsbl
UHocmpaHHbIX £3bikog, KocmaHalicKuli peauoHasnbHbIl yHusepcumem umeHU Axmem balmypcCbiHy b,
2.KocmamHat, Pecrnybniuka Kaszaxcmar.

B cmambe npedcmaeneHbl pe3yribmambsl uccriedosaHusi ¢hopmMupogaHusi OUCKYPCUBHOU KoMrie-
meHmHocmu 6ydywezo CLIL-nedazoea Ha ocHose ¢hopcalim-memoda, a makxe pesyrbmamal, OMUChI-
sarowjue yposHU ee CehopMUPOBaHHOCMU 8 3KCrepuMeHmarsrbHoU U KOHMPOsbHOU epynnax. Asmopamu
rnod4yepkusaemcsi 8axHocmb U Heobxodumocmb co30aHusi ycrosuli 0ns ¢ghopmuposaHusi OUCKYypcugHoU
KkomremeHmHocmu b6ydyuezo CLIL-nedazoea, 4ymo onpedenisemcsi, ee 3Ha4uMOCMbI0 Kak OOHO20 U3
KITH04€8bIX KOMIOHEHMO8 MEXKYIbmypPHOU KOMMYHUKaUuuu. BbideneHbl u onucaHbl ycrio8us, rpu KOmophbix
gopmuposaHue OUCKypcusHol KomrnemeHmHocmu b6ydem npoucxoOumb Haubonee 3ghghekmusHo: neda-
e2oesu4YecKue ycriogus: ucronb3oeaHue rnpuéma zeldmucbukayuu, Kak cpedcmea ycuseHus momueauyuu K
u3y4yeHuto rnpedMemos8 Ha UHOCMPaHHOM s3bike, Ouaroeusayusi obpazogamenibHO20 fpoyecca; Haau4ue
mMemooduyeckux mMamepuarsnos: «Memoduyeckue pekomeHOayuu Mo ¢hopmMuposaHuto OUCKYPCUBHOU KOMIIe-
meHm+Hocmu 6ydyujeeo CLIL-nedazoea», a makxe «lnoccapuli mepmuHog CLIL-nedazoza (mepmuHoioau-
yeckull COOPHUK)»;, OpaaHu3ayUOHHO-Memodu4YyecKue yCro8usi: mexHoroa2uu oby4dyeHus, npoeKkmHas
dessmenbHOCMb, NpobrieMHoe obyyeHue aHau3 KOHKpemHbIX cumyayud (kelic-aHanu3s); MemoOdsbi U ¢hopmbi
0byyeHusi: ¢hpoHMarbHbie 2pynrnoebie napHble uHOUBUdyaslbHble rpakmu4yeckue 3aHsmus; cpedcmea
obyueHusi: ayduosusyasnbHble cpedcmea y4yebHo-memoldudeckoe obecrieyeHUe MmexHUYEeCKUx cpedcms.
Lenb uccnedogaHusi cocmosiia 8 MmMeopemuyeckoM O60CHO8aHUU U 3SKCrepuMeHmarsnbHOU Mposepke
aghgpekmusHocmu nedazoauqeckux ycrosull ¢hopmuposaHusi QUCKYPCUBHOU KomMnemeHmHocmu 6ydyuwe2o
CLIL-nedaeoea. Y4yacmHuku akcriepumeHma — 6ydywue CLIL-nedaeoeu (71 cmydeHm 2 Kypca nedazo-
au4ecKoli HarpasieHHOCMuU) ecmecmeeHHO-MameMamu4ecKo20 HarpasneHus.

Knro4deebie cnoea: duckypcusHass komnemeHmHocms, CLIL-nedazoe, 6ydywul nedazoe, nedazo-
eu4yecKue ycriosusi, opeaHu3auylOHHO-Memoou4yeckue ycrosus, Ouasiosusayusi obpasoeaHus, eelimMmugu-
Kauyusi, gpopcatim-memod.

BONALUAK CLIL M¥FATNIMIHIH AUCKYPCUBTI K¥3bIPETTINIMNH
KANbINTACTbIPYAbIH LUAPTTAPbLI: ®OPCAUT - 3IC

AcaHosa A.B.* — 2ymaHumapnbiK fbinbiMOap Mazucmpi, wemesn mindepi kaghedpachbiHbIH ara
OKbimyuwbicbl, Axmem balmypcbiHynbl ambiHOarbl KocmaHall eHipnik yHusepcumemi, KocmaHal K,
KasakcmaH Pecrniybnukaceil.
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