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This article investigates the importance of career readiness among university students and alumni in
today's dynamic job market. It emphasizes the significance of professionalism, advanced qualifications, and
adaptability for a successful professional career. The research aims to develop a diagnostic toolkit to assess
and measure career readiness, exploring the various components that contribute to students' preparedness.
The study involves a comprehensive literature review and employs surveys and interviews to gather data
from stakeholders involved in career guidance. The toolkit evaluates values orientation, career motivations,
self-efficacy, decision-making readiness, emotional intelligence, and organizational skills. The article
provides valuable insights for career counseling and educational programs to enhance students'
preparedness for their future careers. By empowering educators and institutions with this comprehensive
approach, it facilitates successful career development and helps graduates achieve their professional
aspirations in today's competitive job market. The study is presented as a practical integrated career
counseling support for university students and graduates to assess how much students' future career
readiness is improved.
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byn wmakana Kasipai OuHamukarnblk eHbeKk HapblfbiHOa yHugepcumem cmyOeHmmepi MeH
mynekmepiHiH mMaHcanmabiK 0alibIHObIfbIHbIH MaHbI30binbifbiH 3epmmetdi. On mabbicmbl Kacibu maHcarn
YWIH KocCinKoUMbIKMbIH, Xofapbl 6inikminikmiy xoHe 6elimOernydiH MaHbi30binbifbIH amarn Kepcemeoi.
3epmmeydiH makcambl — cmydeHmmiH OalbiHOblFbIHA acep ememiH sapmypni KypamOacmapOobl 3epderney
apKbinbl MaHcanmblk OalbiHObIKMbI barasiay XoHe esnuwey YWwiH OuasHOCmuKasbIK Kyparnobi 83ipriey.
3epmmeyde xaH-xakmbl 80ebuemmepae Wosly xacarnbiHadbl XoHe MaHcanmbiK kKeHec bepy canacbiHOarbl
myddernii mapanmapmeH cayanHamanap MeH cyxbammap xypeizedi. Kypan KyHObiiblKk 6arFdapbiH,
MaHcanmelK MomueauusiHbl, 63iHe dez2eH CeHiMOinikmi, MaHcanmblK wewim Kabblndayra OalibiHObIfbIH,
SMOUUOHas0bl UHMesIeKm neH KOMMYHUKauyusi MeH ylbiMOacmbipywbinblK OarOblnapdbl b6aranalidbl. byn
makanada cmydeHmmepdiH MaHcanmblK 0alibiHObIFbIH XaKcapmy YWwiH MaHcanmbiK KeHec bepy xoHe birim
bepy b6ardapnamanapb! 6olblHWa KyHObI rnpakmukansik ycbiHbicmap b6epineeH. KeweHOi macindi ycbiHa
ombipbir, 6i3 cmydeHmmep MeH Mekemesiepee mabbicmbi MaHcanmbik Oamyra xopdemdecy xoHe
mynekmepee 6yziHei 6acekenec eHbek HapbifbiHOa Kocibu ambuyusinapbiHa xemyae Kemekmecy YWiH
Konday kepcememis. 3epmmey cmydeHmmepdiH 6onawaK MaHcarnka O0alibiHObIfbIHbIH KaHWarbiKmbl
JKaKcapraHbIH 6aranay mMakcamsiHOa yHUsepcumem cmyOeHmmepi MeH myrekmepiHe MaHcanmsbiK KeHec
bepyze npakmukanbik keweHOi Koriday pemiHOe YCbIHbIIIFaH.

TyiiiHOi ce3dep: cmydeHmmep, myrnekmep, yHusepcumem, MaHcanmsbik 0alibiHObIK, MaHcanmbIK
wewimoepiH Kabbinday.
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HaHHasi cmambsi uccnedyem 8axHOCMb 20MOBHOCMU Kapbepbl y CmMyO0eHmo8 U 8biyCKHUKO8
yHU8epcumemos 8 CO8PEMEHHOM OUHaMU4YHOM pbiHKe mpyda. B Hel nodyepkueaemcsi 3HavyeHue
rnpoghbeccuoHanusma, rnpodsuHymoul Keanugukayuu u adanmusHocmu 01151 ycriewHouU rnpogheccuoHanbHoul
Kapbepsbl. Llens uccrnedosaHusi 3akirodaemcs 8 pa3pabomke OuacHOCMUYECKO20 UHCMpyMeHmapus Ons
OUEHKU U UBMEPEHUS] 20mMOBHOCMU Kapbephl, MymemM ucciiedos8aHusi pasfiuydHbiX KOMIOHEHMOS, 8USIOWUX
Ha 2omosHocmb cmydeHmos. B xode uccnedosaHusi ocyuecmesnsiemcsi KOMIEKCHbIU o0630p fumepa-
mypbl, @ makxe nposoodsimcsl OrPOChl U UHMEPBbLI0 C 3aUHMEPeCO8aHHbIMU CIMOPOHaMU, 3aHUMaroUUMUCS
KapbepHbIM KOHCyrnbmuposaHueM. VMIHcmpymeHmapul oueHusaem opueHmauuro Ha UYeHHocmu, Momuea-
YUl Kapbepbl, y8epeHHOCMb 8 C80UX Cusiax, 20MOBHOCMb K MPUHSAMUIO KapbEepHbIX peweHul, IMOoyuo-
HarbHbIU UHMEIeKm U KOMMYHUKamueHO-opaaHU3amopcKue Hasbiku. [aHHas cmambsi npedocmasnsem
UEHHble rpaKkmu4Yyeckue pekomeHOauyuu Ofii KapbepHO20 KOHCY/IbmuposaHusi U 0bpa3osamesibHbiX
fnpozpaMm c Uerbio yiy4dwumbs 20mosHocmbe cmydeHmos K b6ydywel kapbepe. [lymem npedocmasneHus
KoMmriiekcHo20 nodxoda, obecrieyusaemcsi nodoepxxka cmydeHmoe u y4ebHbix 3asedeHull, criocobcm-
syroujasi ycrielWHOMy pa3eumuro Kapbephbi U roMoearowias 8bifyckHUKaM 0ocmuaHymb fMpogeccuoHarbHbIX
ambuyuli 8 COBPEMEHHOM KOHKYPEHMHOM pbiHKe mpyda. VccnedosaHue npedcmasyieHO 8 Kadyecmee
pakmu4yeckoeo KOMITIIEKCHO20 COMPOBOXOEHUST KapbepHO20 KOHCY/fbmuposaHusi cmydeHmos U
8bIMYCKHUKO8 yHUBepcumemos, 4mobbl OUeHUMb HAacKOfIbKO yMy4dlweHa 20mOo8HOCMb CmyO0eHmos K
6ydywel kapbepe.

Knroyeebie cnoea: cmydeHmbl, 8biMyCKHUKU, yHUBepCUmMem, KapbepHasi 20mo8HOCMb, NPUHSIMue
KapmepHbIX peweHud.

Introduction

In today's dynamic market, individuals must constantly adapt to the changing demands of production
and cope with unexpected shifts in their careers or job opportunities. As university graduates enter this
environment, they find that success requires a combination of professionalism, advanced qualifications, a
competitive edge, and the determination to carve out their own paths to achieve a flourishing professional
career. As a result, it has become imperative to create an environment within the higher education system
that fosters the psychological preparedness of students to excel in their chosen careers.

Following graduation, young professionals encounter a series of challenges, including securing
suitable employment, navigating the job market, and planning their future career trajectories after completing
their higher education studies. These obstacles highlight the importance of preparing graduates to face real-
world career scenarios and make informed decisions to flourish in their chosen fields [1, p.27]

The research aim is to investigate and develop diagnostic tools that can assess and measure career
readiness among senior university students and alumni. The study aims to explore the levels of career
readiness in this population, identify factors influencing their career preparedness, and create reliable and
valid instruments to evaluate their readiness for the transition to the workforce or further education. The
research seeks to contribute to the understanding of career development and provide valuable insights for
career counseling and educational programs to enhance students' preparedness for their future careers.

Research Tasks:

- Conduct a comprehensive literature review to explore the existing theoretical frameworks
related to career readiness and career competencies among university senior students and alumni.

- Develop and validate a set of diagnostic tools, such as surveys or questionnaires, to assess
career readiness among university senior students and alumni. Ensure the tools capture essential
dimensions of career readiness, including self-awareness, career planning, goal setting, and adaptability.

- Identify potential areas for further research and the refinement of the diagnostic tools to
continue advancing the understanding of career readiness among university students and alumni.

Research methods:

In the process of preparing this article, various methods were utilized, including the analysis of
psychological-pedagogical and methodological literature related to career development research, as well as
conducting surveys and interviews with stakeholders involved in the career guidance of university students
and graduates.

Main part

At the initial stages of the research within the framework of the grant-funded project, we identified the
main components of career counseling for university students and graduates, which included (1) Personality
and interests assessment of students; (2) Career planning; (3) Job search; (4) Internships and practices; (5)
Professional skill development support. (Figure 1) [2, p. 313].
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Figure 1 Components of Career Counseling for University Students and Graduates

The mentibned components form a compreh‘ensive system for supporting the cheer development of
university students and graduates. This comprehensive system includes both group and individual sessions
and trainings. Individual work is of critical importance in supporting the career readiness of students and
graduates, and it involves creating an individual professional development plan, diagnosing the career
readiness of students and graduates, and more. A well-chosen diagnostic toolkit will help career counselors
to more thoroughly work with students/graduates in shaping their individual trajectories of professional
development and addressing specific qualities and abilities that require special attention.

We analyzed modern methods for diagnosing the career readiness of students and graduates and
identified the most suitable ones for use in the conditions of contemporary universities in Kazakhstan. In our
previous research, we analyzed the structure of career support for students and graduates within the
activities of the university's career center [3, p. 13]. To develop suitable individual career development
trajectories for each student and graduate, it is necessary to assess the level of their career readiness. To
choose appropriate diagnostic tools, we assessed career readiness using a competence-based approach.
Drawing from the views of scholars such as G. Hackett, N. Betz, and M. S. Dotti, and considering career
competence as a metacompetence, we can define it as a comprehensive quality of an individual, manifested
in their aspirations, preparedness, and ability for professional self-realization. Career competence is
accompanied by reflective awareness of one's own capabilities, adequate self-assessment, and it plays a
determining role in the purposeful process of professional career development [4, p. 405; 5, p. 176].

Based on the work of I. A. Zimney, we considered competence as a structural phenomenon that
includes [6]:

- Motivational and value-based component

The motivational and value-based component of career competencies describes the system of
motives, interests, and values that shape an individual's motivation and direction in the sphere of career
development. This component plays a key role in shaping and regulating professional aspirations, career
choices, and the achievement of career goals.

It includes the following aspects:

- Motivation: Internal and external factors that drive individuals to pursue specific career goals.
Motivation may be associated with desires for professional growth, success, personal fulfillment, financial
stability, among other factors.

- Interests: Reflect the fields of activity that hold special appeal and satisfaction for an individual.
Interests can influence the choice of a professional specialization and help in navigating various career
opportunities.

- Values: Representations of what is considered important and meaningful to an individual. Career
values may include aspirations for social recognition, creative self-realization, leadership, teamwork, work-life
balance, and more.

The motivational and value-based component of career competencies influences processes such as
career decision-making, adaptation to new work conditions, and the formation of a career trajectory. It aids in
the development of goal orientation and a focus on personal and professional growth, which significantly
impact an individual's success and satisfaction in their professional endeavors.

- Cognitive and activity-based component

The cognitive and activity-based component of a student's career competency describes the
psychological aspects and abilities that influence the student's capacity to effectively tackle career-related
tasks and challenges. This component is related to mental processes, knowledge, skills, and abilities that
students employ in their professional activities [6, p. 17]

The cognitive and activity-based component includes the following aspects:

—Cognitive processes: These are mental operations such as perception, attention, memory, thinking,
and problem-solving. Cognitive processes enable students to analyze information, make decisions, seek
solutions, and effectively address career-related tasks.
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—Knowledge and competencies: This refers to the knowledge that students possess in their future
professional field. It includes theoretical foundations, practical skills, and specific knowledge about the
industry or profession.

—Professional skills: These are practical skills that students acquire during their studies and practical
activities. They may involve communication skills, problem-solving abilities, teamwork, planning, and
organizational skills.

—Self-management and self-regulation: This is the student's ability to control their thoughts, emotions,
and behavior in the process of their career activities. It includes setting goals, planning actions, motivating
oneself, and overcoming difficulties.

The cognitive and activity-based component of a student's career competency plays a crucial role in
successfully adapting to future professional activities, providing students with the necessary intellectual and
practical resources for effectively fulfilling their professional responsibilities.

- The reflective and evaluative component

The reflective and evaluative component of students' career competency refers to their ability to
critically assess their skills, knowledge, experience, and professional achievements. This component allows
students to be aware of their strengths and weaknesses, as well as understand how their personal qualities
and abilities impact their professional activities and career path.

The key aspects of the reflective and evaluative component include [2, p. 320]:

—Reflection: This is the student's ability to analyze their actions, decisions, and behavior in the
professional sphere. Reflection enables students to be aware of their strengths and weaknesses and make
decisions based on past experiences and mistakes.

— Self-analysis: Students can assess their knowledge, skills, and abilities and identify areas that need
improvement or development. This aspect helps students better understand their professional needs and
directions for growth.

—Self-assessment: This is the student's ability to realistically evaluate their achievements and
progress in their career. Self-assessment allows students to define their career goals and compare their
current level of competence with the requirements of the job market.

—Planning and development: The reflective and evaluative component also includes students' ability to
develop plans for their professional growth and the achievement of career goals. This allows students to
consciously choose courses, training, and work experience necessary for success in their chosen field.

The reflective and evaluative component of students' career competency plays a vital role in self-
determination, self-motivation, and successful career development, helping students make informed
decisions and build their professional path based on their individual needs and opportunities.

We assigned the selected methods to the identified components to obtain a comprehensive table.

Table 1 — Diagnostic instruments

Diagnostic instruments

The aim of assessment

Students’ component of
career competence

Values Orientation

To determine the significance of the career in

Assessment the valure system of senior year
students/graduates
Hierarchy of Career To identify the value orientations in career
Orientations hierarchy

Academic Motivation

To determine the dominant motive for aspiring to
master the profession at the university

Motivational and value-
based components

Career Self-Efficacy

To determine the level and self-understanding of

Research career effectiveness
Career Decision-Making To determine the level of readiness for career
Readiness decision-making
Emotional Intelligence To assess the level of development emotional
Measurement intelligence

Cognitive and activity-
based components

Communication and
Organizational Skills
Questionnaire

To determine the level of communication and
organization skills development

Self-Assessment
Methodology

To determine the correlation between
capabilities and abilities, the ability to critically
assess oneself, and set realistic goals

Subjective Well-being
Scale (Echelle pour
I'évaluation subjective du
Bien-étre)

To define the emotional component of subjective
well-being

The reflective and
evaluative components
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The Diagnostic Toolkit for Assessing Career Competence in University Students aims to
comprehensively evaluate various components of career competence among students and graduates. By
utilizing a range of methodologies, the toolkit seeks to achieve the following objectives:

— Values Orientation Assessment: This component aims to determine the significance of career
aspirations within the students' value system. It delves into the motivational and value-based aspects of their
career choices.

— Hierarchy of Career Orientations: This segment explores the hierarchical structure of career
orientations and aims to understand the students' prioritization of various career aspects.

— Academic Motivation: The toolkit assesses the dominant motivations that drive students' desire to
acquire knowledge and skills within the university context.

— Career Self-Efficacy Research: This component focuses on gauging the level of career self-efficacy
and self-understanding among the participants, providing insights into their cognitive and activity-related
aspects of career competence.

— Career Decision-Making Readiness: By utilizing the Career Decision-Making Readiness
Assessment, the toolkit aims to determine the participants' preparedness in making informed career
decisions.

— Emotional Intelligence Measurement: This component aims to evaluate the participants' emotional
intelligence by examining the development of various emotional intelligence components [7, p. 163].

— Communication and Organizational Skills Questionnaire: The toolkit measures the level of
communication and organizational competencies among the participants, contributing to the reflexive and
evaluative aspect of career competence.

— Self-Assessment Methodology: The toolkit utilizes a self-assessment approach to discern the
participants' abilities to critically evaluate themselves, set realistic goals, and align their potential with their
aspirations.

— Subjective Well-being Scale: This component helps gauge the emotional component of subjective
well-being, which provides valuable insights into the participants' overall career satisfaction [8].

Through this comprehensive approach, the Diagnostic Toolkit aims to offer a holistic understanding of
students' career competence, empowering educators and institutions to tailor interventions and support
systems that foster successful career development and realization of students' professional aspirations.

Information on Funding

This article was written as part of a grant-funded project for scientific and/or scientific-technical
projects for the years 2022-2024 (Republic of Kazakhstan, Ministry of National Economy): Research Project
No. AR14972607, "Integration of Career Counseling into Higher Education Institutions: Analysis of the
Current Situation and Development Perspectives.

Conclusion

In this research, we focused on investigating and developing diagnostic tools to assess and measure
career readiness among senior university students and alumni. Through a comprehensive literature review
and analysis of career counseling components, we identified key factors that contribute to career readiness,
such as motivational and value-based aspects, cognitive and activity-based abilities, and reflective and
evaluative skills.

The Diagnostic Toolkit for Assessing Career Competence in University Students was designed to
comprehensively evaluate these components among students and graduates. By utilizing various
methodologies, the toolkit enables us to assess students' values orientation, hierarchy of career orientations,
academic motivation, career self-efficacy, career decision-making readiness, emotional intelligence,
communication and organizational skills, self-assessment, and subjective well-being. This comprehensive
approach provides valuable insights into the participants' career competence and their overall career
satisfaction.

By understanding the levels of career readiness and identifying factors influencing students'
preparedness, educators and career counselors can develop tailored interventions and support systems to
enhance students' transition into the workforce or further education. Ultimately, this research aims to
contribute to the advancement of career counseling and educational programs, ensuring that university
graduates are well-equipped to face the challenges of the modern job market and achieve fulfiling and
successful professional careers.

REFERENCES:

1 Kuijpers M., Meijers F., Gundy C. The relationship between learning environment and career
competencies of students in vocational education. Journal of Vocational Behavior, vol. 78, iss. 1, 2011,
pp. 21-30, ISSN 0001-8791, https://doi.org/10.1016/j.jvb.2010.05.005.

2 Azhenov A.A., Pshembaev M.A. Soderzhaniye i komponenty' kar'yernogo konsul'tirovaniya
obuchayushhihsya organizacij vy'sshego professional'nogo obrazovaniya [Contents and components

109


https://doi.org/10.1016/j.jvb.2010.05.005

NEOATOIrvKA fblIbIMOAPbI NEOATOr’MYECKUE HAYKU

of career counseling for students in higher education institutions]. Vestnik Torajgyrov universiteta,
pedagogicheskaya seriya, 2023, no.2, pp. 310-323. (In Russian)

3 Pryazhnikov N.S. The problem of Rethinking the Concept of “Profession” in Changing
Sociocultural Realities. Institut psihologii Rossijskoj akademii nauk. Organizacionnaya psihologiya i
psihologiya truda [Institute of Psychology of the Russian Academy of Sciences/Organizational Psychology
and Labor Psychology]. 2018, vol. 3, no. 1, pp. 4-22. (In Russian)

4 Creed P., Prideaux L.A., Patton W. Antecedents and consequences of career decisional
states in adolescence. Journal of Vocational Behavior, 2005, vol. 67, iss. 3, pp. 397-412, ISSN 0001-8791,
https://doi.org/10.1016/j.jvb.2004.08.008.

5 Blokker R., Akkermans J., Tims M., Jansen P., Khapova S. Building a sustainable start: The
role of career competencies, career success, and career shocks in young professionals’
employability. Journal of Vocational Behavior, 2019, vol. 112, pp. 172-
184. https://doi.org/10.1016/j.jvb.2019.02.013

6 Povarenkov Yu. P. Refined description of types and types of professional activities. Institut
psihologii Rossijskoj akademii nauk/Organizacionnaya psihologiya i psihologiya truda [Institute of
Psychology of the Russian Academy of Sciences. Organizational Psychology and Labor Psychology], 2018,
vol. 3, no. 2, pp. 4-26. (In Russian)

7 Mikhalkina E.V., Skachkova L.S. O vy'bore kar'erny'h strategii aspirantami federal'nyh
universitetov [Career Strategies Chosen by Postgraduate Students of Federal Universities]. Problemy'
razvitiya territorii, 2019, no. 6 (104), pp. 151-172. doi 10.15838/ptd.2019.6.104.10. (In Russian)

8 Hennig M., Federmann A. Die Rekonstruktion von Beziehungsmustern aus problem-
zentrierten, biografisch angelegten Interviews am Beispiel von akademischen Karriereverlaufen. [101
Absatze]. Available at: https://www.qualitative-research.net/index.php/fgs/article/ view/2850/4240 (accessed
20 July 2021). (In German)

Information about the authors:

AxeHos* Ackap Anumaynemosud — rocm-0okmopaHm kaghedpbi JIu4HOCMHO20 paszeumusi U
obpasosaHusi, HAO «Topatebipos yHugsepcumemy, Pecnybnuka KasaxcmaH, 140001, e. lNaenodap, yn.
Jlomoea, 64, meneghoH: +77759938884, e-mail: sokrat-ares@mail.ru.

Tomaw Yex — Ph.D, lNonauykuti YHusepcumem QOrnomoyu, ¢hakynbmem ObpasosaHus, 2. Onomoyu,
Yexus, yn. Kpuxkoeckas 8, 779 00, noumosnili uHOekc 61989592, menegpoH: +420777193574, email:
tomas.chech@upol.cz.

YatixaHoea Mepyepm AcemosHa — dokmop ¢hunococbuu Ph.D, accoyuuposaHHsil npogeccop, HAO
« Topatiebipos yHusepcumemy», 140001, Pecrnybnuka Kasaxcmad, 2. lasnodap, yn. Jlomosa, 64, menegoH:
8-701-382-57-27, email: mira.p2011@mail.ru.

Azhenov* Askar Alimauletovich — Postdoctoral fellow of the Department of personal development and
education, Toraighyrov University NJSC, Republic of Kazakhstan, 140001, Pavlodar, 64 Lomov Str., tel.:
+77759938884, e-mail: sokrat-ares@mail.ru.

Tomas Chech — Ph.D, Faculty of Education, Polacky University Olomouc, Czech Republic, 8
Krizkovskeho Str., postal index: 61989592, tel.: +420777193574, e-mail: tomas.chech@upol.cz.

Uaikhanova Meruyert Assetovna — Ph.D, Associate Professor, Toraighyrov University NJSC, Republic
of Kazakhstan, 140001 Pavlodar, 64 Lomov Str., tel.: 8-701-382-57-27, e-mail: mira.p2011@mail.ru.

AxeHog™ Ackap Anumaynemosudy — Tynranbik Oamy xoHe Obinim 6epy kagpedpacbiHbiH nocm-
OokmpaHmbi « Topalfbipoe yHugepcumemi» KEAK, KaszakcmaH Pecnybnukacbi, 140001, [llaenodap K.,
Jlomosa k., 64, meneghoH: +77759938884, email: sokrat-ares@mail.ru.

Tomaw Yex — PhD, kaybimOacmsipbiiraH npogpeccop, Nonauykuti Onomoyy YHueepcumemi, binim
b6epy ®akynbmemi, Yexus, Kpuxkoeckasi keweci 8, 779 00, uHdekc 61989592, meneghoH: +420777193574,
email: tomas.chech@upol.cz.

YatixaHoea Mepyepm AcemoeHa — Ph.D cbunocogbusi dokmopsi, KaybiMOacmsipbliraH rpogheccop,
« Topalrbipos yHugsepcumemi» KEAK, KaszakcmaH Pecnybnukacskl, 140001, Masnodap K., Jlomosa k., 64,
menegoH: 8-701-382-57-27, email: mira.p2011@mail.ru.

110


https://doi.org/10.1016/j.jvb.2004.08.008
https://doi.org/10.1016/j.jvb.2019.02.013
mailto:sokrat-ares@mail.ru
mailto:tomas.chech@upol.cz
mailto:mira.p2011@mail.ru
mailto:sokrat-ares@mail.ru
mailto:tomas.chech@upol.cz
mailto:mira.p2011@mail.ru
mailto:sokrat-ares@mail.ru
mailto:tomas.chech@upol.cz
mailto:mira.p2011@mail.ru

