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The article is dedicated to an experimental study of the burnout of secondary school teachers. The
authors conducted a study based on the concept of experimental testing of the program of correctional and
developmental work with secondary school teachers to prevent burnout.

The article shows the study results of the extent of professional burnout of secondary school teachers
and it substantiates the need to establish a systematic approach to the prevention of burnout syndrome
among school teachers, since the majority of teachers, as indicated by statistical data of the Republic of
Kazakhstan, are women, who are exposed to chores and a shortage of time required for family and personal
life in addition to their occupation stressors.

The article explores the potential for secondary school teachers to nurture and refine their professional
skills. It also describes the development of new teaching methods and technologies, participation in
professional trainings and courses, reading special literature and following current trends in education.

The paper underlines that mitigating burnout is not only vital but also paves the way for the
development of a teacher's personal brand, which hinges on continuous self-reflection, feedback from both
students and peers, and a commitment to ongoing professional growth.
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Cmambsi  nocesiueHa  3KcriepuMeHmarsbHOMy  Uccriedo8aHUurd  3IMOUUOHAIbHO20  8bl20paHusl
rnedazoeo8 obuwieobpazoeameribHbIX WKOA. A8mMOpbl cmambU Mpogesnu uccriedogaHue, OCHOBAaHHOE Ha
udee sKcriepuMeHmasibHO PoBePUMb MpozspamMMy KOPPEKUUOHHO-pa3eusarwel pabomsi ¢ nedazozamu
obuweobpazosameribHbIX WKOS MO MPOgUIaKmMuUKe 3MOUUOHaIbHO20 8bl20PaHUSI.

B cmambee nipedcmasneHbl pesyrnbmambl Ucc/ie008aHusi YpOBHsI nMpogheccUoHarbHO20 8bl20PaHusi
nedaecoeos obujeobpasogameribHbIX WKOM. A mak xe, 060CHo8bleaemcsi He0bXxo00UMOCMb OpeaHu3ayuu ¢
ucmembl rpogunakmuKu CUHOPOMa 3MOUUOHaNIbHOZ0 8bleopaHusi y neda2o208 WKos, mak 60bWUHCMEo
nedazo208 Kak rokasbleaem cmamucmuka 6 Pecriybnuku KasaxcmaH s8180mcs XeHUWUHbI, Mo3momy K
npogeccuoHarnsHbIM cmpeccopam dobaeristomces 3agpyxeHHocmb pabomou o domy u Bepuyum spemeHu
Onsi cembu U demedi.

Paccmampusaemcsi 803MOXHOCMb rnedazoeo08 0bueobpasosamesibHbIX WKO passusamscsl U
cosepuwieHcmeosambe C80U pPOogheccUoHarbHble Hasbiku. Onucbieaemcss 0C80EHUE HOBbIX MemOOUK U
mexHosioeull 0bydYeHus, yd4acmue 8 MpogeCcCUOHalIbHbIX MPEHUH2ax U Kypcax, YmeHue creyuanu3upo-
s8aHHoOU numepamypbi U criedosaHue akmyasibHbiM mpeHOam 8 obpa3osaHuu. B cmamee nodyepkugsaemcs,
4Ymo om 3IMOUUOHaJIbHO20 8bl20paHusi 8 repsyro o4epedb daem 803MOXHOCMb, passumue IU4Ho20 bpeHda
nedazoza c8s13aHO C €20 NoCMOsIHHOU camopecgpriekcuel, obpamHol €853kt om obyyarowWuxcs U Kosnee, a
mak>xe cmpemsieHUeM K rpogheccuoHaibHOMy pocmy.

Knrodyeeble crnioea: amMoOUUOHalbHOE 6bi2opaHue, rnedazoe, obpazoeamesibHasi 0esmesibHOCMb,
passumue, camopeghrieKcusi.
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Makana xannbi 6inim 6epemiH Mmekmen niedazo2mepiHiH 3MoyuoHandbl KyUunepiHiH Kyuin KamynapbiH
aKcrepumeHm XxysiHOe 3epmmeyae apHasnraH. Makana aemopriapbl aMOuuoHandbl Kydin kemydiH andbiH
any ywiH xannbl 6inim 6epemiH MekmenmepliH nedazozmepiMeH my3emy-0ambimy KYMbICbIHbIH
barOapriamacbiH SKCriepuMeHm Xy3iHde mekcepyae Hezaiz0erizeH 3epmmey xypeai3oi.

ConbimeH Kamap, Makasnada xarnnbl 6inim 6epemiH mekmenmepdeai neGazoemepdiH Kacibu wapway
OeHeeliiH 3epmmey Homuxenepi bepineeH. CoHOal-aK, mekmen nedazoamepi apacbiHOa KyUin Kamy
CUHOPOMBIHbIH andbiH asny XxyleciH yubiMOacmbipy Kaxemminiei Heeiddenedi, elmkeHi cmamucmuka
kepcemkeHOel, KazakcmaH PecriybnukacsiHdarbl nedacozmepdiH Kenwiniai alendep, coHObIKmaH yldeai
Xykmeme xoHe ombacbl MeH bananapbiHa 0ez2eH yaKbim manuiblibifbl Kacibu cmpecc ¢hakmopriapbiHa
Kocblnadbl OesliHaeH.

XKannei 6inim 6epemiH mekmen rnedazoamepiHid kacibu webeprigiH wbiHOay aMoyuoHandb! Kydin
KemyOQiH andbIH anyra MyMkiHOiK 6epedi, sFHU OKbImMyObIH XaHa 8dicmepi MeH mexHooausiiapbiH a3ipney,
Kacibu mpeHUHamep MeH Kypcmapfra Kambicy, apHalbl a0ebuemmepdi oKy xeHe binim 6epydeei Kasipai
meHOeHyusinapObl ycmaHy. Makanada, eH andbivMeH, nedazozmiH xeke 6peHOIH OaMbimy OHbIH YHEeMi
e3iHOiK pecbriekcusicel, 6iniM anywbinap MeH apinmecmepiHiH Kepi 6alnaHbicbl, coHOali-aK kacibu ecyze
OeeeH yMmMbI/bICbIHbIH apKkacbiHOa aMOUUOHanObl Kyd3esnicmi XeHyae MyMKIiHOIK bepemiHi amarn emifnzeH.

TytiHdi ce30ep: amoyuoHanob! Kylin Kany, nedazoe, binim 6epy, dambimy, 63iHOIK peghriekcusi.

Introduction. The relevance of the research topic is due to the search for relevant tools for the
modernization of education and the intensification of the educational process at the expense of internal
reserves. The State Program for the Development of Education of the Republic of Kazakhstan for 2020-2025
notes that thanks to the introduction of a new teacher career development system, wages have been
increased from 30% to 50% of the official salary (teacher, teacher-moderator, teacher-expert, teacher-
researcher, teacher-master). Measures have been taken to free teachers from unusual functions. A
significant overload of Kazakhstani teachers is largely due to the lack of clear regulation of working hours [1].
In this regard, on December 27, 2019, the Law «On the Status of a Teacher» was adopted, aimed at
protecting the rights of teachers, and also defining their main duties and social guarantees. According to the
Law of the Republic of Kazakhstan, a teacher is a person who has a pedagogical or specialized education,
working directly with students [2].

President of the Republic of Kazakhstan K.-Zh. Tokayev has previously emphasized that «the
inalienable right of every child is the right to receive a quality school education. And the word «quality» is key
here. Therefore, it is necessary to consistently improve the quality of education and increase the compe-
tencies of teachers....» [3]. Obviously, there is a contradiction between the need to meet the institutional
requirements for the work of a modern teacher, and the possibility for them to receive satisfaction from their
work and, therefore, a real contribution to the organization of an effective educational process.

Occupational burnout has been included in the International Classification of Diseases (ICD-11) as a
syndrome resulting from chronic workplace stress that has not been successfully managed. Even though it
has been recognized as an occupational disease in many European Union countries, there is still some
debate about whether it is an occupational disease. However, the World Health Organization describes
burnout as an occupational phenomenon.

To better understand the burnout syndrome in teachers, in a study by Padmanabhanunni A., Pretorius
T.B. numerous factors associated with burnout have been studied, as well as the relationship between
burnout and psychological well-being. According to a study by Padmanabhanunni A. et al., age predicts
depersonalization and reduction in personal achievement, with educators over 50 reporting lower levels of
depersonalization and reduction in personal achievement than younger participants. This conclusion makes
sense since older educators work for a longer period of their careers and are thus more likely to achieve
more than younger educators. Padmanabhanunni A., Pretorius T.B. emphasize the need for interventions to
improve the working conditions of teachers and the active implementation of programs aimed at reducing
emotional burnout. At the individual level, this could include psycho-pedagogical approaches or evidence-
based therapies aimed at teaching people how to cope with stress. At an organizational level, this may
include support from school management, workplace health promotion programs, and mentoring programs.
School leaders could also be trained to look for early signs of burnout and thus identify educators at risk of
burnout. Finally, the authorities should do more to ensure that the working environment of educators is
conducive to quality learning and teaching. The study has certain limitations [4, p. 4204].

Main part. Psychology Today describes burnout as «a chronic stressful condition that results in
physical and emotional exhaustion, depersonalization, alienation, and a sense of inefficiency and lack of
accomplishment in one's job». Educators tend to be high achievers, like to work hard, and are always looking
for ways to improve. These traits are commendable, but can mean teachers fall prey to perfectionism and
don't leave enough time for rest and recuperation.

The main symptoms of burnout include:

- Emotional exhaustion: fatigue, exhaustion, loss of interest in work and decrease in motivation.
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- Depersonalization: the emergence of a negative attitude towards other people and a decrease in
empathy.

- Reduction of personal achievements: decrease in confidence in one's abilities, feeling limited and
lack of achievements.

The results of a study by scientists Markelj N., Kovac M., Jurak G. show that the dynamics of stressors
during the school year are not strong enough to affect the development of emotional burnout [5, p. 1204].
Gold Y. and Roth R. A. believe that burnout develops gradually when a person is stressed for a long period
of time or when a person's needs at work are not met for a long period of time and the person is unable to
eliminate the negative effects of stress. More attention should be paid to the development of emotional
burnout during the career of a teacher [6, p. 156].

In a study by Gomez-Magallanes C., in the article «Burnout in Teachers of Educational Institutions»,
the dynamics of teacher burnout during the school year were studied. Burnout was present but not
pronounced in participating teachers: emotional exhaustion was moderately high, and depersonalization and
personal achievement were low [7, p. 83]. During the school year, emotional burnout did not increase
consistently and gradually; we found only a statistically significant increase in the reduction of personal
achievements in the middle of the school year and a statistically significant increase in feelings of emotional
exhaustion at the end of the school year. Because stress accumulates over time, Gomez-Magallanes C. et
al. suggest that burnout will increase. Participants are considered to have reduced the effects of stress
through various coping strategies and/or replenished their resources. According to scientists, teachers
experience stress, especially at work that is not directly related to teaching and because of their own
expectations from the results of the work [8, p. 204].

Kazakhstani researchers experimentally confirmed the existence of emotional burnout as an
unfavorable process in pedagogical activity; in this direction, the works of Dzhakupov S.M., Z.B. Madaliyeva
[9, p. 4]. Mynbayeva A.K. considered the essence and features of professional deformations of teachers in
general, inherent in the Kazakhstan school [10, p. 9].

When analyzing the articles, we found that the prevalence of professional burnout among teachers
varies in different countries in different ways. In Lithuania, 25.6% reported high emotional exhaustion, 10.6%
reported depersonalization, and 33.7% reported a reduction in personal achievement. In Sweden, these
figures were 36%, 11% and 21%, respectively, and in Italy 19.5%, 3.7% and reaches 55.3%. In contrast, in
Republika Srpska (Bosnia and Herzegovina), the prevalence of occupational burnout appears to be much
lower: 5.1%, 3.8%, and 22.3%, respectively.

For a more complete and qualitative understanding of the problem of emotional burnout of teachers, it
is necessary to conduct a study covering various aspects of this problem and aimed at identifying factors that
affect the occurrence and manifestation of burnout. The results of the study can be used to develop
recommendations and strategies aimed at preventing and reducing the level of emotional burnout of
teachers, as well as to more effectively maintain their psychological well-being.

Thus, the purpose of our research is to experimentally test the program of correctional and
developmental work with teachers of secondary schools to prevent emotional burnout.

Research materials and methods. The experimental sample consisted of 30 teachers, who work in
Almaty schools, including 25 women (83.3%) and 5 men (16.7%). The age groups of the subjects were as
follows: under 30 years old — 20%, from 30 to 40 years old — 33.3% and over 40 years old — 46.7%.
Regarding the experience of teaching, it was divided into the following categories: up to 5 years — 20%, from
5to 15 years — 43.3% and over 15 years — 36.7%.

To collect data on the presence and manifestations of burnout, the following most well-known
psychodiagnostic methods for studying burnout were selected (appendices A, B, C, D, E):

1. Diagnostics of professional «burnout» by K. Maslach and S. Jackson (adapted by N.E.
Vodopyanova);

2. Methodology «Express assessment of burnout» (V. Capponi, T. Novak);

3. Methodology «Coping strategy» (author's);

4. Self-confidence test (Romek) — adapted;

5. Express test: The teacher's motivation — author's.

Results. 1. Questionnaire for «burnout» MBI, K. Maslach and S. Jackson, adapted by N.E.
Vodopyanova (Eng. Maslach Burnout Inventory, abbr. MBI).

Analyzing the distribution of indicators of emotional exhaustion according to the MBI methodology
among teachers whose activities are related to interaction with people, it can be noted that 31% (11 people)
have the severity of signs of emotional exhaustion, an average level of emotional exhaustion is observed in
48% (14 people), 21% (5 people) have a low level of emotional exhaustion (Figure 1).
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Emotional exhaustion
21% 48% 31%

50%
low level average level high level

Emotional exhaustion

Figure 1 — Distribution of indicators of emotional exhaustion

Analyzing the distribution of indicators of personality depersonalization according to the MBI
methodology, it can be noted that 10% (3 people) have the severity of signs of personality depersonalization,
90% (27 people), whose professional activity is associated with interaction with people, have a low level of
personality depersonalization (Figure 2).

Personality depersonalization
90%

100%
00/2 |_- 10%

Low level Average level High level

H Personality depersonalization

Figure 2 — Distribution of indicators of personality depersonalization

Analyzing the distribution of indicators of the reduction of personal achievements of teachers,
according to the MBI methodology (Figure 3), it can be noted that 52% (16 people) have the severity of signs
of reduction in personal achievements, the average level of reduction in personal achievements is observed
in 27% (8 people), 21% (6 people) of teachers have a low level of reduction in personal achievements.

Reduction of personal achievements
100%

079 52%

7%

21%

0% | . -
low level average level high level

B Reduction of personal achievements

Figure 3 — Distribution of personal achievement reduction indicators

Of all three scales, on the third scale of «reduction of personal achievements» the subjects scored up
to 27 points out of 48 on average.
2. Questionnaire «Express assessment of burnout» (V. Capponi, T. Novak).

Express assessment of burnout

|
C s B

Not revealed Revealed

HOIO)

/XX

0
0
0

® Emotional exhaustion

Figure 4 — Distribution of indicators according to the test «Express assessment of burnout»

The test is designed to diagnose the first symptoms of burnout syndrome.

According to the results of this test, 52% of teachers showed signs of emotional burnout, 48% of
respondents showed no signs of emotional burnout. According to the answers of teachers, the following
answers dominate: psycho-emotional signs (loss of professional motivation: the desire to retire early if there
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was such an opportunity, the low probability that something new awaits at the workplace and social and
behavioral signs (the desire to run away from everyone or resentment at everyone, as a result of the desire
for isolation, a minimum of communication with others, evasion of responsibility, failure to fulfill duties,
laziness).

3. Stress Coping Strategies Questionnaire

The proposed questionnaire makes it possible to identify unhealthy coping mechanisms to overcome
stress.

As a result of the testing, it was found that the respondents show significant competence in managing
stress, of which 36.7% of the respondents noted that during stress they tend to isolate themselves from
others, which is one of the unfavorable aspects of unhealthy strategies. The questionnaire also revealed that
60% of respondents spend most of their time at work, such a disbalance between work and personal life can
lead to emotional burnout. For the rest of the questions, responses were mostly «No», indicating that healthy
stress management strategies are being applied to these categories.

Stress Coping Strategies

No
63%

Figure 5 — The result of the test for coping mechanisms

4. Self-confidence test.

Self-confidence test

100

50
0 187 327 489

rarely sometimes often

Figure 6 — Distribution of indicators on the self-confidence test

During the testing, it was revealed that almost 48.9% of respondents feel confident in social situations,
have the skills to ask for help and express their position, and also openly demonstrate their emotions and
feelings. 32.4% of respondents noted that from time to time they experience some insecurity and can
sometimes openly express their emotions and feelings. In turn, 18.7% of respondents answered that they
rarely feel confident and have a limited ability to express their emotions and feelings.

5. Express test: The teacher's motivation. Based on the results of this test, the following results were
obtained. 36.2% of the subjects answered that they almost always do what they love with pleasure and feel
the support of their colleagues. 24.6% of the respondents answered that only sometimes they are motivated
to work professionally. 21.5% of respondents answered that very rarely they wake up motivated to engage in
professional duties. And 17.7% of the respondents answered that they never want to engage in their
professional activities and do not feel the support of their colleagues (Figure 7).

This technique does not show the level of motivation of the subjects as a whole and reflects only the
current level of motivation as a teacher.

Also, according to the results of our experimental study, it was shown that teachers under the age of
40 are more prone to emotional burnout. This trend is explained by the periodization of age development,
according to which this stage is characterized by a midlife crisis. This crisis is characterized by an oppressive
feeling of disappointment, even if outwardly life seems to be prosperous.

In addition, it has been found that women are more exposed to emotional burnout than men. This also
has an explanation. Firstly, it is not always possible to combine a family, arrange a life and be successfully
realized in a career. Secondly, the wrong organization of your time and lack of discipline.
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Motivation of teachers

Almost always NG
Sometimes I2ZJGN
Very rarely 2SI
Never 77—
0 10 20 30 40

Figure 7 — Distribution of indicators for the test «Motivation of teachers»

Thus, the hypothesis that the level of emotional burnout of teachers directly affects motivation and
determines their strategy of behavior in stressful situations was confirmed. When an educator feels
intrinsically motivated to continuously improve their skills, learn new methods and approaches, they can
achieve great success in their profession. A motivated teacher can show a high level of professionalism and
achieve better results in work.

Based on the survey, a correctional and developmental program for the prevention of emotional
burnout of teachers was developed and tested.

The purpose of the program: prevent «emotional burnout» among teachers by mastering the skills of
stress resistance.

When implementing the program, the following are used: practical lessons of a problem orientation,
group and individual creative lessons, business games, training exercises, relaxation. The duration of the
program is 10 lessons (psychological training) with teachers, the recommended number of hours is 20.

In general, the content of the program is aimed at helping teachers learn to recognize the symptoms of
emotional burnout, master modern technologies in the field of psychological assistance and learn how to
independently deal with the syndrome of emotional burnout.

After the forming experiment, an additional cut was obtained. Thus, summarizing the results of the
primary and repeated diagnostics of the burnout syndrome among the teachers of the experimental group
using the MBI «Burnout Questionnaire» (authors K. Maslach and S. Jackson, adapted by N.E.
Vodopyanova)y, it was noted that the number of subjects with a holistic burnout syndrome did not change.

60
50

40 = Before
30 experiment

20 - —
0 E. - Afterthe
0 - : . experiment

Low level Average High level
level

Figure 8 — Distribution of indicators of emotional exhaustion

The number of teachers with a high level of emotional exhaustion syndrome decreased from 31% to
25%, with an average level of 31% to 25%. The number of teachers with a low level of the syndrome
increased from 21% to 40%. These facts allow us to state an improvement in performance and a decrease in
the number of teachers showing signs of burnout syndrome (Figure 8).

100
m Before
50 - experiment
After the
0 —— - , experiment
Low level High level

Figure 9 — Distribution of indicators of personality depersonalization
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Analyzing the distribution of personal depersonalization indicators according to the MBI methodology,
it can be noted that the number of teachers with a low level of depersonalization syndrome has increased
from 90% to 95%, the number of teachers with a high level has decreased from 10% to 5%. (Figure 9).

60
50
40 -
30 ___ mBefore
20 - - experiment
18 :E. [ After the
' ' ' experiment
Low level Average High level
level

Figure 10 — Distribution of personal achievement reduction indicators

Analyzing the distribution of indicators of the reduction of personal achievements of teachers,
according to the MBI methodology (Figure 10), it can be noted that the number of teachers with a high level
of reduction in personal achievements has decreased from 52% to 44%, with an average level from 27% to
21%. The number of teachers with a low level of reduction in personal achievements increased from 21% to
35%.

Results and discussion. According to the results of repeated diagnostics aimed at studying the
syndrome of emotional burnout of teachers, we state a decrease in the number of teachers in the
experimental group with signs of emotional burnout syndrome. This fact allows us to say that teachers have
improved their efficiency in solving labor problems, as well as their emotional state has stabilized.

Thus, based on the results of the experimental study, we can conclude that the system of classes
developed and implemented by us, aimed at preventing the syndrome of emotional burnout of teachers, is
effective.

According to our developed post-training feedback questionnaire, teachers noted that the sessions on
recognizing signs of burnout, developing stress tolerance skills, and methods of preventing burnout
syndrome were informative and practice-oriented for them. The teachers noted that after the trainings they
had gained a higher level of self-confidence. They became able to clearly define their boundaries, learned to
say «no» and divide time between work and other areas of life. They also expressed their desire to take part
in similar trainings in the future in order to consolidate their skills.

Conclusion. The development of burnout syndrome does not depend on work experience and is
typical for all stages of professional pedagogical activity; its diagnosis is possible at various stages. Timely
preventive and corrective measures reduce the negative impact of burnout syndrome on the personality of a
professional. In this regard, one of the urgent tasks is the organization of activities in the field of maintaining
the mental health of specialists, where the most important psychological and pedagogical problem is the
emotional self-regulation of the individual and the development of professionalism of a specialist at a highly
appropriate level.

The main areas that prevent the formation of emotional burnout are:

- improvement of working conditions and rest;

- development of means of labor activity;

- development of professional motivation;

- organization of a system of psychological unloading, in order to relieve stress after the
implementation of labor activity;

- organization of a system for improving the psychological climate in the team.

The most important principle for the prevention of burnout syndrome is represented by compliance
with the requirements of professional mental hygiene.

As an algorithm for reducing the level of reduction, it is proposed to create a personal brand, because
it is an opportunity to consciously influence one's own life attitudes.

A brand is a rational activity, the plan of which is clearly thought out and calculated. A personal brand
is an excellent assistant where everything is «tied» to a person and their individual traits, it is a way to
increase your capitalization in the corresponding market of specialists.

What is the importance of a personal brand for a teacher?

1. A bright personal brand allows the teacher to gain authority among pupils, colleagues and parents,
helps to increase self-esteem.

2. Branding allows the teacher to look at himself differently, to explore their strengths, which will open
up new opportunities for him in teaching.
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3. Branding helps to build one's own style of pedagogical skills and obtain the highest scientific and
pedagogical qualification.

4. Branding allows you to get sufficient stability, helps to «stay afloat» in different economic conditions.

5. The brand helps the educator retain personal energy.

The teacher needs to define their uniqueness and how they can stand out among others. This may be
a special approach to learning, interactions with students and parents, specialization in a particular area, and
other unique features. It is also important to define their values and principles that will guide the teacher in
their work.

Thus, our experimental work showed the presence of emotional burnout among teachers and our
hypothesis that the level of emotional burnout of teachers directly affects motivation and determines their
strategy of behavior in stressful situations was confirmed.
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byn makana "pechniekcuss” "pecbnexkcusmi caHa", "e3iHOik caHa" meH " adameepuwlinik”, "adameepulinik
madeHuem" yrbiMbIH mandayra barbimmanrnraH. Ocbl mepMuHOepdiH Kasbinmacy MacesiesiepiH Kapacmbipa-
MbIH FbINbIMU XoHe nedazozukarblKk eHbekmepee manday xacanadbl. Mekmen xacbiHa deliHai 6ananapda
pecbriekcusiHbIH Kanbinmacybl xeHe daMybl myparbli aknapam 6epinedi. Asmopnap fanbimOapObiH
nikipriepiHe cyltieHe omblipbir, peghriekcusi eéH MaHbi30bl ICUX0102usisbiK XaHa b6inivm pemiHde barnaHbiH XeKe
6ac damybiHOa anamblH OpHbIH cunammaltiobl. ©3iH-63i maHyra deceH epekwe KabinemiriieiHiH damybi epme
)xacmaH 6acmanalbl siFHU, 051 OCbkl pehbrieKcusiHbiH Mekmerike OeliiHei xacmarbl 6ananapda Kasnblnmacmai-
py mexaHu3MmiHe balinaHbicmbl ekeHi alimbinadbl. Peghriekcusi adaMHbiH iWKi KypblibiMbiHa bafsimmarraH
npouecc pemiHOe OHbIH 63 dpekemmepiH myciHyae, baranayra, Kkalima baranayra, e3zepmyzae KeMeKkme-
celi. banaHbiH adamzepuwinik madeHuemi adameepuwlinik mapbueHiH diHaeziHe opal Karibinmachklr, OHbIH
MmadeHuemi 60rybiHbIH Hezisi 6ona anadel. Peghriekcuemi caHa — ©3iHiH iWKi 851eMiH myciHy oHe ©3iHOIK
JKau-KyUiH ce3iHy 6onbin mabbinadbl. CoHOal-aK banaHbiH 6olbiHOa adameepuwinik MmedeHuem berneinepiH
KarnbinmacmeipyObiH 6ip okl pemiHOe adameepuwinik peghrieKcusi KOMIMIOHeHmMmMepIH awnbin Kepcemeoi.
Makanala makbipbinmbiH 63eKkmisniai peghriekcuemi caHaHbiH MeKmern xacbiHa OeliHei 6ananapObiH
alameepuwiinik ModeHUeMIHIH damMybiHa bIKrasibl meopusisibiK — MpakmukasblKk mypfrbi0aH mandaHaobi.
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