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byn makana XanbikapanblK aknapammbik mexHonoausinap yHugepcumemiriy (XATY) "Elementary" deHeelideai
cmydeHmmepiHiH celiney OardbinapbiH Kanblinmacmeipyda UHHO8auusbIK 6eliHe npe3eHmauyusi adicmepiH KondaHyObiH
acepiH 3epmmeldi. 3epmmey opkalicbicbi 15 cmydeHmmeH mypambiH mepm b6enek monmap0Obi KammbiObl. Byn
JKYMbICMbIH Heaidai barbimbl — b6elHe npe3eHmauyusnapobiH IT cmydeHmmepiHiH celiniey 0ardbiCbiH Kanal apmmbipa
anamsbiHbiH aHbiKmay. MyHbl 6aranay ywiH ce30iK KOpbIHbIH ayKbIMbl MEH ©e3eKmiflieiH, epammamukarnsiK 0as0ikmi,
udesnap MeH aknapammbi myciHOIpydi XeHe MmOonmbIK XyMbICKa KambiCyObl KamMmumbiH andbiH ana aHbIKmarsnfaH
Kpumepuuinep natdanaHbinadsl. 3epmmeydiH MaKcambl UHMepP8eHUUsIHbIH muimdinieiH 6aranay weHbepiHeH wWbiradbl;
COHbIMEH Kamap min Oarlbinapbl MeH BipriecKeH XyMbICMmbl Xakcapmyra 6osiamblH HaKmbl cananapObl aHbiKmayfa
6arbimmanraH. Ocbkl ¢hakmopnapdbl eckepe ombipbir, OKbIMywhbliap 630epiHiH OKbimy cmpameausiiapbiH XeKe Ka-
xxemminikmepae calikec 6eliimOey xondapbiH xakcbi myciHemiH 6onadbl, 6yn aybi3wa KapbiM-KamblHac Oardbina-
pbIHbIH KeweHdi 0aMmybiHa biknan emedi. byn 3epmmeydeH kyminemiH Homuwxenep "Elementary” deHeelideai cmydeHm-
mepdiH celiney OardblnapbiH apmmbIpyObiH duHaMuKasblK Kypasbl pemiHOe beliHe npeseHmauyusinap 80iCiH KondaHy
apKbinbl OKbIMy riedazo2ukarnbik maxipubeHi aknapammaHObipyda eneyni yrnec Kocyobl ke30elidi. CoHbIMeH Kamap, oIl
6inim bepy ylibimdapbiHOa oKy barOapnamanapbiH xobanay MeH OKbimy adicmemernepiH bonawakma xemindipyae Heai3
6ona ombipbin, muiM9Oi min ytpemy adicmepi myparsi KyHObl myciHikmepae bikrnan emeoi.
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B amom uccnedosaHuu uzydaemcsi momeHyuanbHoe 8/usiHUe UHHOBaUUOHHbIX Memodos8 sudeornpe3eHmayuu Ha
pa3eo80pHbIe HasblKu ydauuxcsi yposHsi “Elementary” MexdyHapodHo20 yHugsepcumema UHGOPMaUUOHHbIX MEXHO-
noautl (MYUT). UccnedosaHue cocmoum u3 4Yembipex omoOeribHbIX epynr, Kaxdas u3 Komopbix cocmoum u3 15
cmydeHmos. OcHogHas uenib daHHOU pabombl cocmoum 8 mom, Ymobbl oueHuUmb, Kak eudeornpeseHmauyuu moaym
yryqwums YyCmHyo pedb cmyO0eHmos. [nsi oyeHKU ucronb3ytomcs rnpedornpedesieHHbIe Kpumepuu, KOmopbie 6KITH-
yarom OuanasoH U akmyarbHOCMb CI08apHO20 3anaca, MOYHOCMb epaMMamuku, obbscHeHue udel u uHgopMmayuu, a
makxe ydacmue 8 KomaHOHOU pabome. Llenb uccnedogaHusi 8bIX00UM 3a paMKu OUEHKU 3¢hghbeKmueHOCMU UHMEP8EH-
Uuu; OHa makxe Harpags/ieHa Ha 8bIS8/IeHUEe KOHKpemHbix obriacmedl, 8 KOMOPbIX MOXHO YITy4Wumb S3bIKO8bIe Ha8bIKU
u cosmecmHyto pabomy. Yuyumsbigass amu ¢hakmopsl, rperodagamesiu cMo2ym Jlyqwe MoHsAmb, Kak adanmuposamb
ceou cmpameauu obydYeHuss 8 coomeemcmeuu ¢ UHOUBUAYanbHbIMU rompebHocmsaMu, 4mobbl criocobcmeosamb
UEesIoCmHOMY pa3sumuio HasbiKog ycmHo20 obuweHus. Oxudaembie pesyribmambl 3mo2o ucciiedosaHus obewarom
8Hecmu 3HadumersibHbIl 8knad 8 nedazo2udecKyro npakmuky, Nod4Yepkugasi, Kak gaudeonpe3eHmayuu Moa2ym CryXumb
OuHamu4YecKkuMu uHcmpymeHmamu O7isi yryHuweHuUs pa32o080pHbIX Hasblkog cpedu cmydeHmos yposHsi “Elementary’.
Kpome moeo, uccnedosaHue daem ueHHy0 uHghopmayuo 06 aghghekmusHbIx Memodax npernodasaHusi si3bika, obecrie-
queasi ocHogy 0n1s1 6ydyujeeo coseplieHcmaeosaHusi paspabomku y4ebHbIX npozpamMm u Mmemodosioaull rnpernodasaHus 8
y4ebHbIx 3a8e0eHUSIX.
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Introduction. In the realm of contemporary society, where effective communication is pivotal to personal,
academic, and professional success, the focus on oral proficiency becomes paramount. Research underscores the need
for a multifaceted approach to education, one that not only imparts subject-specific knowledge but also hones essential
21st-century skills. Notably, communication skills have emerged as linchpin attributes for academic achievement and
career readiness, prompting a reevaluation of teaching methodologies, particularly in elementary education.

The dynamic nature of communication skills, however, poses challenges to traditional teaching approaches,
necessitating innovative interventions. Technology integration, a hallmark of modern education, introduces novel
avenues for effective pedagogy. Video presentations, as exemplified in studies from Scopus-indexed sources, have
proven instrumental in enhancing oral communication skills, aligning with principles of active learning and student-
centered pedagogy.

The International Information Technology University (IITU) provides a unique backdrop for this research,
considering the distinctive challenges and opportunities inherent in its educational context. As the study unfolds,
involving four groups of 15 students each, it promises a nuanced exploration of how video presentations impact oral
proficiency in elementary students, addressing a critical gap in the existing literature.

The objectives of this research crystallize around assessing vocabulary, grammar accuracy, clarity of
explanations, and the role of teamwork in video presentations, seeking to uncover actionable insights for educators and
policymakers. In doing so, this study not only contributes to the broader discourse on effective educational practices but
also endeavors to shape the future landscape of elementary education by leveraging technology for holistic skill
development.
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Effective communication skills are foundational in navigating the complexities of contemporary society, influencing
personal, academic, and professional success. Within the spectrum of communication skills, oral proficiency assumes a
central role, encompassing the ability to articulate ideas, disseminate information, and engage in meaningful discourse
[1]. Recognizing the pivotal role of effective spoken communication, this research endeavors to investigate and enhance
the oral communication capabilities of elementary students at [ITU through the innovative incorporation of video
presentation techniques.

Goal and Objectives. This research focuses on examining how innovative video presentation methods can
improve the oral communication skills of IT students. With the increasing importance of effective communication in the
tech industry, IT professionals are expected to not only possess technical expertise but also the ability to express ideas
clearly and confidently. The study aims to investigate how structured video-based activities, such as recorded
presentations, peer evaluations, and multimedia storytelling, can enhance students' speaking abilities, fluency, and self-
assurance in English. The research strives to close the divide between technical knowledge and communication skills,
equipping students to meet the collaborative and client-oriented requirements of the IT field.

The study is designed to systematically tackle the oral communication challenges faced by IT students. Its first
objective is to evaluate the current oral proficiency levels of IT students and pinpoint specific difficulties, such as issues
with clarity of explanation, limitation of vocabulary, grammar accuracy or fear of public speaking. The second objective
involves creating and applying innovative video presentation strategies tailored to IT students, incorporating tools like
screen recordings, voiceovers, and visual aids. The third objective is to analyze the effectiveness of these techniques by
comparing students' oral skills before and after the intervention, using methods such as self-assessments, peer reviews,
and instructor feedback. Lastly, the research aims to offer practical recommendations for educators on how to
incorporate video-based approaches into IT programs, promoting both technical and communicative growth.

Background and Rationale

In the evolving landscape of education, marked by technological advancements and shifts in instructional
paradigms, the imperative to equip students with both subject-specific knowledge and essential skills for the 21st century
has gained prominence [2]. Among these skills, effective communication stands out as a cornerstone for academic
achievement and future career readiness [3].

Elementary education serves as the formative stage for skill development, providing the foundation for students'
subsequent academic and professional journeys [4]. During this critical phase, students begin to cultivate their
communication abilities, presenting an opportune moment for targeted interventions aimed at enhancing oral proficiency
[5]. However, traditional teaching approaches often fall short in addressing the diverse and dynamic nature of
communication skills [6].

The integration of technology in education has ushered in new possibilities for innovative teaching and learning
strategies [7]. Video presentations, in particular, have emerged as promising tools for enhancing oral communication
skills by providing a multimedia platform for students to express ideas and interact with course content [8]. The utilization
of video presentations aligns with principles of active learning and student-centered pedagogy, fostering a more
interactive and participatory educational experience [9].

Scope of the Study

This research centers on elementary students at the International Information Technology University, recognizing
the unique challenges and opportunities inherent in this educational context. The study involves four distinct groups,
each comprising 15 students, allowing for a comprehensive exploration of the impact of video presentations on oral
proficiency. By concentrating on this specific academic context and student demographic, the findings can be precisely
applied and tailored to the needs of elementary education within the dynamic 21st-century landscape.

Objectives of the Study

The primary objective of this research is to investigate the effectiveness of video presentation techniques in
developing the speaking skills of elementary students. Specific goals include:

1. To assess the impact of video presentations on vocabulary range and relevance in oral communication.

2. To evaluate the influence of video presentations on grammar accuracy in students' spoken language.

3. To examine how video presentations contribute to the clarity and effectiveness of students' explanations of
ideas and information.

4. To analyze the role of teamwork participation in video presentations as a factor in enhancing overall oral
proficiency.

Significance of the Study

This research holds significant implications for both academia and educational practice. Understanding the
effectiveness of video presentation techniques in enhancing speaking skills can inform instructional strategies, curriculum
development, and teacher training programs. The findings may contribute to the broader discourse on effective
pedagogical approaches, particularly in the context of developing communication skills in elementary education.

Furthermore, this study addresses a gap in the existing literature by focusing specifically on the impact of video
presentations on the oral proficiency of elementary students. While previous research has explored the benefits of
technology in education and the role of oral communication in academic success, there is a limited body of work that
systematically examines the integration of video presentations as a targeted intervention for developing speaking skills in
elementary students [10].

This research seeks to contribute valuable insights to the ongoing discourse on effective educational practices,
leveraging technology to enhance oral communication skills in elementary students. By exploring the specific context of
video presentations at [ITU, this study aims to provide actionable recommendations for educators, curriculum designers,
and policymakers striving to foster holistic skill development in the next generation of learners.

Literature Review.

Communication Skills in Education:

In the dynamic landscape of education, the importance of effective communication skills has been widely
acknowledged [11]. The ability to communicate proficiently is considered a cornerstone for academic achievement and
future career readiness. Researchers emphasize that these skills not only contribute to successful academic outcomes

362



NEOATOIMKA FblJ1IbIMOAPDI NEQOATOrMYECKUE HAYKHU

but also are integral to navigating the complexities of contemporary society. The imperative to equip students with both
subject-specific knowledge and essential skills for the 21st century is particularly emphasized in light of technological
advancements and shifts in instructional paradigms.

Oral Proficiency in Elementary Education:

Elementary education serves as a formative stage for skill development, laying the groundwork for students'
subsequent academic and professional journeys [12]. During this critical phase, students begin to cultivate their
communication abilities, presenting an opportune moment for targeted interventions aimed at enhancing oral proficiency.
However, traditional teaching approaches often fall short in addressing the diverse and dynamic nature of communication
skills [13].

The literature suggests that interventions in oral proficiency at the elementary level are crucial for the holistic
development of students. Effective oral communication not only facilitates academic success but also plays a pivotal role
in shaping students' interpersonal skills and self-confidence [14]. The integration of technology in education, as seen in
various studies, has opened new possibilities for innovative teaching and learning strategies [15].

In studies on the acquisition of the English language, various approaches have been used to conceptualize oral
proficiency. Oral proficiency involves receptive and expressive abilities, as well as understanding or usage of certain
parts of spoken language, such as syntax, vocabulary, phonology, morphology, pragmatic skills, and discourse
characteristics [16].

Moreover, the investigation conducted by Gao, Tsai, Huang, Ma, and Wu focused on the impact of TikTok as a
tool for enhancing learning motivation and oral proficiency in MICE learners. The survey outcomes indicated a significant
improvement in both learning motivation and oral proficiency among MICE learners who participated in the TikTok
experiment, surpassing those who exclusively followed traditional teaching methods. As outlined in their study, the
researchers proposed the integration of TikTok as a video aid within MICE education classrooms with the aim of
enhancing learning motivation and oral proficiency in this specific student group [17].

Role of Technology in Education:

The integration of technology, especially video presentations, has garnered attention as a promising tool for
enhancing oral communication skills in students. Video presentations provide a multimedia platform for students to
express ideas and interact with course content, aligning with principles of active learning and student-centered
pedagogy. Such tools can offer a more interactive and participatory educational experience, fostering a deeper
understanding of the subject matter.

In the study conducted by Hoang, Mc-Alinden, and Johnson (2022), the utilization of virtual reality (VR) mobile
technology to extend a learning ecology was investigated, focusing on oral proficiency outcomes and students' percep-
tions. The results from the research demonstrated substantial changes in overall oral proficiency, highlighting significant
differences in fluency and coherence, lexical resource, and pronunciation among students. Additionally, a slight yet
noteworthy difference was observed in grammatical range and accuracy. Through interviews with the students, the study
uncovered detailed affordances of VR in effectively supporting the language learning process [18].

Gap in the Existing Literature:

Despite the recognition of the benefits of technology in education and the importance of oral communication skills,
there exists a limited body of work that systematically examines the integration of video presentations as a targeted
intervention for developing speaking skills in elementary students. This research aims to address this gap by providing a
comprehensive exploration of the impact of video presentations on oral proficiency.

Specific Objectives of the Study:

The objectives of this research align with the identified gaps in the literature. The study seeks to investigate the
effectiveness of video presentation techniques in developing the speaking skills of elementary students. Specific goals
include assessing the impact of video presentations on vocabulary range and relevance in oral communication, eva-
luating the influence on grammar accuracy, examining how video presentations contribute to the clarity and effectiveness
of students' explanations, and analyzing the role of teamwork participation in video presentations as a factor in
enhancing overall oral proficiency.

Significance of the Study:

This research holds significant implications for both academia and educational practice. Understanding the
effectiveness of video presentation techniques in enhancing speaking skills can inform instructional strategies, curriculum
development, and teacher training programs. The findings may contribute to the broader discourse on effective
pedagogical approaches, particularly in the context of developing communication skills in elementary education.

Methodological Considerations:

The study focuses on elementary students at the International Information Technology University (IITU),
recognizing the unique challenges and opportunities inherent in this educational context. The involvement of four distinct
groups, each comprising 15 students, allows for a comprehensive exploration of the impact of video presentations on
oral proficiency. By concentrating on this specific academic context and student demographic, the findings can be
precisely applied and tailored to the needs of elementary education within the dynamic 21st-century landscape.

The literature review establishes the foundational importance of communication skills in education, particularly
oral proficiency in elementary students. The integration of technology, specifically video presentations, emerges as a
promising avenue for enhancing these skills. The identified gap in the existing literature underscores the need for the
current research, which aims to contribute valuable insights to the ongoing discourse on effective educational practices.
By exploring the specific context of video presentations at 1ITU, this study seeks to provide actionable recommendations
for educators, curriculum designers, and policymakers striving to foster holistic skill development in the next generation
of learners.

Materials and methods. During the 1st attestation of Academic Year 2023-2024, four groups of 13t year students
from STEM streams enrolled in LAN6001/2A Foreign Language/General English Elementary level. The syllabus covered
“Greeting, My family, A typical day, Shopping, Food and Drink, Health and Human, Sport in our life, Leisure activities”
modules which were offered in the 1st attestation of Fall semester. A sample of 60 undergraduate students (STEM
Elementary 1&2 experimental groups, STEM Elementary 3&4-control groups) worked with those topics starting from
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September 4, 2023, till December 1, 2023. The participants were randomly assigned to either the experimental groups,
which engaged in video making activities, or the control groups, which received traditional instructional methods.

The experimental group students were given task to record their own videos on the topic “Learning through Fun”
(Figure 1). The video presentation covered different lifehack ideas on learning English using educational games and
Apps; Educational Podcasts; Interactive Multimedia (videos, animations, online interactive modules), etc. Students had to
work with this task in pairs.
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Figure 1 — “Learning through Fun” videos

Data Collection Process

The data collection involved three stages: (1) Pre-test administration, (2) Intervention (video-making activities for
the experimental group and traditional instruction for the control group), and (3) Post-test administration. The pre-test and
post-test were conducted on the Socrative.com platform for grammar and vocabulary assessment, while the speaking
test was conducted through individual task cards.

Criteria for Evaluating Video Materials

The video materials were assessed based on five criteria: (1) Language (accuracy of grammar and vocabulary
use) — 20 points, (2) Task response (relevance to the given topic) — 20 points, (3) Creativity (originality and engagement
of presentation) — 20 points, (4) Presentation (clarity, fluency, and pronunciation) — 20 points, and (5) Adherence to
deadlines — 20 points. The total score for the video assessment was 100 points. The video-making results were included
in continuous assessment and were not part of the pre-test or post-test scores.

The short video clips contained information about the lifehack using 10 new active vocabulary and 5 grammar
structures which were covered in the course program as well. The duration of the video was 3-5 minutes. The
experimental students were given video presentation schedule beforehand, and students had to follow the stages which
were mentioned in that document. Then evaluation parameters covered the following criteria: language, task response,
creativity, presentation, deadlines.

All students’ videos were uploaded to [ITU Microsoft Teams (MT) platform. The syllabus of the program, guideli-
nes to the video presentation, suggested useful phrases for presentation and other materials were uploaded to MT as
well.

Results and discussion. There were 60 undergraduate students who were involved in this study, with 80% male
and 20% female. The age range of participants was between 17-18 years old. Four English language Elementary
classes at International Information Technology University (IITU) who were enrolled for the first semester of academic
year 2023-2024 were the subjects for this part of the study. Two of the classes were assigned as the experimental
groups (STEM Elementary 1&2, n = 30), and the other classes were the control groups (STEM Elementary 3&4, n = 30).

First of all, we would like to start this section of the article by describing the research results which we have
achieved. We utilized the pretest—posttest experimental design to test the effectiveness of the innovative video
presentation techniques on oral proficiency. The pre-test was conducted in the first week of the study to assess students'
initial knowledge, and the post-test was conducted in the 13th week to evaluate progress. The tests consisted of 20
questions (15 multiple choice and 5 open-ended) to assess grammar and vocabulary, along with a speaking assessment
where students had to respond to a topic using a task card.

The data in Table 1 was derived from the pre-test and post-test results obtained from the Socrative.com platform
for grammar and vocabulary assessments and from teacher evaluations for the speaking test. The average scores for
each group were calculated by taking the mean percentage scores from both assessment types.

Table 1 — Results of tests

Groups Pre-test results Post-test results
100% 100%

STEM Elementary 1 70,6 80,6

STEM Elementary 2 64,3 77,3

STEM Elementary 3 69,2 77,2

STEM Elementary 4 70,1 76,7

Based on the results it is enough to say that the performance of the experimental group students significantly
increased after working with video making activities. The highest number of test results can be seen in STEM Elementary
2 group students’ work. The result stood at 64,3% in week #1 and then it rose significantly to reach 77,3% in week #13.
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We can see a slight increase in STEM Elementary 1 group students. It showed 70,6% in week #1 and then went up
gradually to 80,6% after thirteen weeks. Moreover, we can see that there was an increase in both experimental group
students’ knowledge on the covered topic of 10-13%. Overall, the video making activities did motivate students to learn
better, as indicated by the overall increase in achievement scores.

The results of this study have theoretical and practical applications. The following is a discussion of a few key
points:

e Motivation and activities related to creating videos

We may conclude from the study's results that creating videos is a useful tool for improving English language
proficiency. The current generation of students, who currently spend many hours viewing videos on YouTube, TikTok,
and Instagram, might be inspired by video-making activities. By making these claims, we do not imply that creating
videos is the answer or a magic wand that would instantly help students learn the material. However, there's a good
chance it will inspire learners to participate in the subject matter.

e Instructional design and video production exercises

Videos may have the potential to divert students' attention from their studies and cause them to focus more on the
entertainment value than the educational value. However, by incorporating structured instructional design elements, such
as predefined vocabulary lists, grammar structures, and assessment rubrics, we ensured that students maintained a
balance between entertainment and learning. A vital component of creating an effective instructional video making
activity is striking the right balance between the enjoyable and informative elements. The key to creating a successful
instructional video activity is for instructional designers to recognize that educational games have two sides: pedagogical
and entertaining elements. A well-balanced combination of these elements is what makes an instructional video activity
effective.

Limitations. Despite the valuable insights provided, it is crucial to acknowledge the limitations of this research.
Firstly, the study's focus on a specific demographic within a single institution may limit the generalizability of the findings
to a broader educational context. Additionally, the short-term nature of the study may not capture the long-term effects of
integrating video presentations into the curriculum. Furthermore, external factors such as individual differences among
students and variations in teaching styles may impact the outcomes. These limitations should be considered when
interpreting and applying the results.

Recommendations. To address the aforementioned limitations and build on the success of this study, several
recommendations are proposed. Firstly, future research should encompass a more diverse sample of elementary
students across different educational institutions to enhance the generalizability of findings. Longitudinal studies could
provide a deeper understanding of the sustained impact of video presentations on oral proficiency. Additionally, exploring
variations in the implementation of video presentations and assessing their effectiveness under different teaching
methodologies can offer nuanced insights.

For educators, it is recommended to integrate video presentations strategically into the curriculum, ensuring
alignment with learning objectives. Providing explicit guidance on effective teamwork skills and fostering a supportive
learning environment can maximize the collaborative benefits observed in this study. Continuous professional
development opportunities for educators can enhance their proficiency in leveraging technology for effective
communication skill development.

This research, while shedding light on the positive outcomes of video presentation techniques, opens avenues for
further exploration and refinement of pedagogical practices. By considering these recommendations, educational
practitioners can advance the integration of innovative approaches, contributing to the holistic development of oral
communication skills in elementary students.

Conclusion. In conclusion, this research illuminates the potential of video presentation techniques in enhancing
the oral proficiency of elementary students at the International Information Technology University. The findings
underscore the positive impact of video presentations on vocabulary acquisition, grammar accuracy, and the clarity of
ideas, affirming their efficacy as pedagogical tools. The observed correlation between effective teamwork participation
and enhanced oral proficiency further highlights the holistic benefits of collaborative learning. As we navigate an era
defined by technological advancements, integrating innovative approaches like video presentations can significantly
contribute to the development of essential communication skills.
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APPLICATION OF AN ADDITIONAL RENEWABLE ENERGY IT-COURSE

Karatayeva Zh.R.*— PhD student, L.N. Gumilyov Eurasian National University, Astana, Republic of Kazakhstan.
Abildinova G.M. — Candidate of Pedagogical Sciences, Associate Professor, L.N. Gumilyov Eurasian National
University, Astana, Republic of Kazakhstan.

In the digital age, technology has become an essential part of daily life, leading to rapid growth and a high
demand for the information technology (IT) industry serving as a professional sphere. Pursuing additional IT-courses
presents an appealing opportunity for those interested in studying technology and its applications across various
industries. Furthermore, government-backed digitalization of education highlights the necessity to shape the content and
methods of implementing modern educational programs to keep pace with the evolving educational landscape.
Therefore, this article highlights the practical implementation of the educational trajectory of minors in IT in the
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