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The article explores the application of a student-centered approach in the professional preparation of 
future educators, stressing the importance of outcome-based learning processes tailored to individual 
educational routes of a student, developing their ability to solve professional issues independently. 

The authors have assessed the status of the research problem in fundamental pedagogical literature, 
which outlined the integration of the student-centered approach amid universities' adoption of the Bologna 
Process and shift to credit-based education. 

The article provided a detailed review of the essence of "student-centered learning," covering its 
objectives, planning, organization, self-assessment mechanisms, interactive dynamics, teamwork, leadership 
cultivation, critical information gathering and analysis, analysis of educational and professional cases, as well 
as the synthesis of knowledge, principles for fostering individuality in students. 

The paper highlights the university's experience in pioneering and implementing this approach as an 
innovative pedagogical method in higher education. The article's content serves a broader scientific purpose, 
elucidating the methodological underpinnings of student-centered learning in student preparation, thereby 
facilitating the effective development of professional competencies in practical contexts. 

Key words: student-centered approach, learning process, professional competencies, individual 
educational route, outcome. 
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Мақалада болашақ педагогты кәсіптік даярлауда студенттік орталықтандырылған тәсілді 
пайдалану туралы сөз болады. Бұл ретте авторлар студенттің кәсіптік қызмет саласындағы 
проблемаларды өз бетінше шешу қабілетін дамытатын жеке білім беру бағыты негізінде 
ұйымдастырылған түпкілікті нәтижеге бағдарланған оқыту процесін ұйымдастыру қажеттігін 
атап өтеді. 
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Педагогика әдіснамаларының іргелі еңбектеріндегі проблеманың әзірлену дәрежесіне шолу 
берілді, ЖОО-дардың Болон процесіне қосылуы және кредиттік оқыту жүйесі бойынша жұмыс 
жағдайында студенттік орталықтандырылған тәсілді пайдалану сипатталды. 

«Студенттік орталықтандырылған оқыту» тәсілінің мазмұны, оның мақсаты, жоспарлау, 
ұйымдастыру, өзін-өзі бақылау және өзін-өзі бағалау, өзара іс-қимыл, командада жұмыс істеу, 
көшбасшылық қасиеттерін дамыту, ақпарат пен оның көздерін сыни іріктеу және түсіндіру, оқу 
және кәсіптік жағдайларды талдау, білімді біріктіру, ұйымдастыру қағидаттары, білім алушы-
лардың даралығын дамыту үшін жағдайлар нақтыланды. 

Жоғары оқу орнының жоғары мектептің педагогикалық процесінің инновациялық техноло-
гиясы ретінде осы тәсілді әзірлеу және енгізу жөніндегі жұмыс тәжірибесі атап өтілді. 

Мақалада ұсынылатын ақпарат жалпы ғылыми сипатқа ие, білім алушыларды даярлауда 
әдіснамалық негізделген студенттік орталықтандырылған тәсілді ашуға бағытталған, бұл 
оларға болашақта практикада кәсіби құзыреттерін табысты дамытуға мүмкіндік береді. 

Түйінді сөздер: студентке бағытталған әдіс, оқу процесі, кәсіби құзыреттіліктер, жеке 
білім беру бағыты, соңғы нәтиже. 
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В статье речь идет об использовании студентоцентрированного подхода в профессио-
нальной подготовке будущего педагога, при этом авторы подчеркивают необходимость 
организации процесса обучения, ориентированного на конечный результат, организованного на 
основе индивидуального образовательного маршрута студента, развивающего у него способ-
ности к самостоятельному решению проблем в сфере профессиональной деятельности. 

Дан обзор степени разработанности проблемы в фундаментальных трудах методологов 
педагогики, описано использования студентоцентрированного подхода в условиях присоединения 
ВУЗов к Болонскому процессу и работе по кредитной системе обучения. 

Уточнено содержание подхода «студентоцентрированное обучение», его цель, планиро-
вание, организация, самоконтроль и самооценка, взаимодействие, работа в команде, развитие 
лидерских качеств, критический отбор и трактовка информации и ее источников, анализ учебных 
и профессиональных ситуаций, интегрирование знаний, принципы организации, условия для 
развития индивидуальности обучающихся.  

Отмечен опыт работы ВУЗа по разработке и внедрению данного подхода как инновационной 
технологии педагогического процесса высшей школы.  

Предлагаемая в статье информация носит общенаучный характер, направлена на 
раскрытие методологически обоснованного студентоцентрированного подхода в подготовке 
обучаемых, что позволяет им в дальнейшем успешно развивать профессиональные компетенции 
на практике.  

Ключевые слова: студентоцентрированный подход, процесс обучения, профессиональные 
компетенции, индивидуальный образовательный маршрут, конечный результат. 
 

Introduction.  
Purpose of the studyis to reveal the essence and features of student-centered learning as a new 

paradigm for organizing the educational process in higher education. 
Research objectives:  
1. identify the requirements for organizing the educational process in the conditions of student-

centered learning, taking into account the individual characteristics and needs of various groups of students; 
2. identify aspects of the professional training of university teachers that need to be adjusted to the 

requirements of student-centered learning; 
3. describe the conditions for the successful use of student-centered learning in the preparation of 

students in pedagogical educational programs. 
The need to build an innovative educational process at a university led to the selection of student-

centered learning as one of the directions that determines its strategy and tactics, which involves both setting 
educational goals in the context of developing students’ ability to independently solve problems in the field of 
professional activity, and organizing the educational process on based on an individual educational route or 
trajectory of individual development. 
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The appeal to student-centered learning is due to the direction of modern research, which 
suggestsexisting pedagogical models such as Problem-Based Learning (PBL), Situated Learning (SL), and 
Cognitive Flexibility Hypertext (CFH) should be considered in the context of implementing learner-centered 
approaches [1]. In addition, these models place special emphasis on authentic tasks, tasks and scenarios 
aimed at achieving specific goals of involving students in the learning process [1]. 

According to Dokuchaeva, in the context of student-centered learning, the use of innovative, 
interdisciplinary pedagogical systems contributes to the comprehensive solution of educational problems [2]. 
At the same time, the design of such systems requires the identification of pedagogical factors and 
conditions that contribute to the integration of scientific recommendations into the educational process [2]. 

Additionally, the concept of learner-centered learning combines constructivist theories and the 
principle of self-determination to create a holistic approach to education [3]. (Morel, 2021). Moreover, the 
evaluation of learner-centered teaching can be facilitated by using a fuzzy set approach, which will allow a 
more detailed assessment of the effectiveness of learner-centered practices [4]. 

In this context, nanoeducation plays a significant role, which is an educational methodology based on 
the personalization of the educational process using modern information technologies. In addition, 
nanolearning, closely intertwined with self-regulated learning, presupposes the individual's ability to plan, 
control and regulate his learning process, goals and strategies [5]. The advantage of this approach is that in 
nanolearning information is presented in small, discrete fragments, requiring students to autonomously 
manage their time during the learning process, thereby determining when and what to study [6-8]. 

Currently, in higher education, great importance is attached to the digital literacy of students, their 
conscious learning and self-regulation of this process, the use of social networks in learning, joint creation of 
assignments, issues of management and leadership in learning, as well as the creation of self-regulated e-
learning modules [9-12]. 

It follows from this that a change in the educational paradigm, which involves a transition to a results-
oriented student-centered approach, involves treating learning outcomes as a factor that plays a major role 
and serves as the main outcome of the educational process. Therefore, for a student, within the framework 
of this approach, knowledge, abilities, skills, competencies and abilities act not as means or methods of 
learning that teachers use, but as achievements of personal development and results of professional 
training. 

At the same time, at present, there are still some contradictions in the higher education system that 
require scientific resolution and determine the relevance of their research. So there is a discrepancy: 

- between the relevance of the student-centered paradigm of the university educational process and 
the lack of special training for university teachers to implement new functions and roles; 

- between the need to organize the educational process taking into accountindividual characteristics 
and needs of different groups of studentsand the dominance of uniform traditional approaches to organizing 
the professional training of future teachers. 

Highlighting these contradictions actualizes the problems of student-centered training of future 
teachers in university education, which determines the topic of this article. 

Materials and methods. As is known,a substantiated study of any problem is possible only when 
using a set of methods, therefore we used methods of a theoretical level related to the study of scientific 
literature, legislative acts, educational and methodological materials of domestic and foreign authors 
(analysis, synthesis, abstraction, idealization, classification, modeling, etc. ), as well as the use of a set of 
empirical methods (pedagogical observation, description, analysis of documentation reflecting the process of 
training future teaching staff, etc.) to study domestic and foreign experience in the development of student-
centered learning. 

Before moving on to clarifying the essence of the concept of “student-centered learning,” let us turn to 
the traditional description of the history of the issue. In this regard, it should be noted that the emergence of 
an innovative phenomenon never occurs “out of the blue,” since it is always preceded by a long stage of 
development of the theory and practice of university education, the formation of its conceptual foundations 
and methodological instrumentation. 

Since the pedagogical process is a system of “subject-subject relations” (N.D. Khmel) [13], its key 
components are:the personality of the student and the personality of the teacher, which are closely related to 
the joint activities of training, education, and development. As noted by K.A. Abulkhanova-Slavskaya, a 
significant role from the point of view of personal development is played not by this or that type of activity 
itself, but by its place in the system of the individual’s life activity, i.e. a way of “connecting” the subjects of 
the pedagogical process [14]. 

If we talk about the factors that determined the rise of student-centered learning to the forefront, then 
in our opinion there were theoretical foundations reflected in the concepts of learning, as well as new trends 
in the organization of the educational process that took hold in a particular territory in a certain historical 
period. Following the stated statement, we note that the theoretical and methodological basis of student-
centered learning was made up of studies devoted to: 
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- scientific substantiation of the role of the activity approach in personality development (L.S. 
Vygotsky, A.N. Leontyev, A.K. Markova) [15-17]; 

- a person-centered approach to learning (I.A. Zimnyaya, V.V. Serikov, I.S. Yakimanskaya) [18-20]; 
- concepts of higher pedagogical and professional education (V.A. Slastenin, V.P. Bespalko, 

Batyshev, A.M.) [21-23]; 
- conceptual foundations of the competency-based approach (A.A. Verbitsky, V.V.Bidenko,A.V. 

Khutorskoy); [24-26]; 
And only then was the concept of student-centered learning in university education substantiated (I.V. 

Nosko, G.V. Andreeva, N.V. Drozdova) [27-28]. 
As noted above, the formation of the concept of student-centered learning in university education was 

influenced by the development trends of the global educational space, namely, the phenomenon of the 
Bologna process, which needs to be described in this article. 

According to foreign scientists, the historical prerequisites for the emergence of student-centered 
education had already taken place by the beginning of the 21st century, when the European educational 
community came to the conclusion that a new education system was needed that would prepare a specialist 
with modern thinking, focused on innovation, continuous self-development and on universal human values. 

So in the article “The Contribution of Education to the Development of the European Community” by 
H.S. Jones noted that the European Higher Education Area (EHEA) is being formed to support economic, 
commercial and financial markets [29]. 

The process that took place in education from 1957 to 1999 – the “Bologna process” itself dates back 
to the signing of the Bologna Declaration on the creation of a single EHEA by the ministers of 29 European 
countries responsible for education in 1999 (Bologna). The Bologna Declaration formulated the main goals 
leading to the achievement of comparability and harmonization of national educational systems of higher 
education in European countries. The main ideas of the Bologna Declaration come from the Magna Charta 
Universitatum (Bologna, 1988) and the Sorbonne Declaration (Paris, 1998). 

Consequently, the Sorbonne (1998) and Bologna (1999) declarations represent an attempt to outline a 
modern European approach to responding to pressing pan-European problems. Under the slogan 
“Promoting the free mobility of teachers, students and researchers,” the projects COMET, ERASMUS, 
TEMPUS, etc. were launched. In many respects, European cooperation in higher education more or less 
leveled out by 1993, although many national educational systems of the Commonwealth continued to 
experience difficulties. 

Since the annexation of Kazakh universities on an experimental basis (Al-Farabi Kazakh National 
University, 1994, etc.) and Kazakhstan’s entry into the Bologna process (2010), universities have been 
tasked with mastering the competency-based approach, reorienting state educational standards of higher 
professional education towards designing educational outcomes and competencies, which are intended to 
become a new language for describing the goal setting of OOP – a language understandable and 
transparent for everyone and, above all, for students. 

In March 2010, Kazakhstan officially joined the Bologna Declaration and became the 47th member of 
the European Higher Education Area and the first Central Asian state to be recognized as a full member of 
the European educational area. 

After joining the Bologna process, serious changes occurred in the higher education system of 
Kazakhstan: 

1. Accession of Kazakh universities to the Great Charter of Universities, which was signed by more 
than 60 Kazakh universities. 

2. Implementation of the transition to a three-level model of specialist training: bachelor – master – 
PhD, based on the principles of the Bologna Declaration. 

3. Credit education technology has been introduced into the educational process of universities. 
Modular educational programs and syllabuses were developed in accordance with the Dublin descriptors, 
and a National Qualifications Framework was created. 

4. The ECTS (European Credit Transfer System) is adopted as the basis for transferring credit units 
during the academic mobility of students. 

5. The Ministry of Education and Science of the Republic of Kazakhstan allocates funds for the 
academic mobility of teaching staff and students, and the universities themselves also allocate funds for 
academic mobility [30]. 

Thus, the Bologna reforms, which led to changes in the educational paradigm, marked a transition to a 
results-oriented student-centered approach, in which learning outcomes play a major role and become the 
main outcome of the educational process for the student in terms of knowledge, understanding and abilities, 
and not as means and methods of teaching that teachers use to achieve these results. 

Shifting the focus to educational outcomes related to the achievements of a particular student, as 
opposed to goals that are an attribute of the educational program design process, makes the student the 
central figure of the educational process, and his interests and educational needs the basis for the formation 
of a professional educational program. The student-centered educational process is increasingly determined 
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by what students want to achieve, so the student gains greater independence in choosing ways to master 
educational material [31]. 

Let us clarify the content of the “student-centered learning” approach, which is widely used not only in 
pedagogical literature, but also in regulatory documents of higher education and internal documents of 
universities. 

The general message of student-centered education is that it provides for such an organization of 
training for subjects of the educational process that is focused to the maximum extent on their individual 
characteristics and the specifics of their personal understanding of the world. Under these conditions, not 
only the transfer of knowledge and the development of skills occur, but also the formation of the direction of 
the student’s cognitive interests, life plans, value orientations, that is, the development of the personal 
potential of the subjects of the university educational process. 

The main idea of student-centered learning is to develop students' independent position in the learning 
process. Therefore, learning is not so much the collection and (or) memorization of information given by the 
teacher, but the independent creation of knowledge. Proponents of this direction believe that real learning is 
transformative: it transforms and changes the nature of what has been learned, since it necessarily includes 
the learner’s ability to synthesize, evaluate and adapt new information to the existing knowledge system. 
Consequently, the pedagogical meaning of student-centered learning is to affirm the uniqueness of the 
student’s personality, especially in the conditions of level education. 

Results and discussion. 
Since the student-centered approach is reflected both in ensuring the quality of the educational 

process and in assessing learning outcomes, it makes sense to reflect the content of the work of Kokshetau 
University. A. Myrzakhmetov within the framework of this direction [32]. 

Taking into account the individual characteristics, needs and cultural experience of students is carried 
out in various aspects of the scientific and educational activities of the university: when choosing elective 
courses; when choosing a practice base; when determining the topic and supervisor of the thesis, master's 
and doctoral work; with the participation of students in research work (scientific projects and scientific 
projects of the department). Thus, in particular, the Department of Social and Pedagogical Disciplines 
(hereinafter referred to as SPD) creates conditions for the development of students’ individuality through: 

- formation understandable For students goals andexpected learning outcomes; 
- development of a person-centered approach; 
- formation of an individual learning trajectory; 
- strengthening the role of students’ independent work; 
- formation of a positive attitude towards students on the part of teachers. 
- creating conditions for increasing motivation and involvement of students in the educational process; 
- ensuring consistency and objectivity in assessing learning outcomes; 
- use of active teaching methods; 
- creating conditions for students to choose a language, form of education (full-time, full-time with the 

use of DOT), elective disciplines, teachers; 
- implementation of electronic registration for elective disciplines; 
- providing learning opportunities using distance technologies, academic mobility programs, including 

re-crediting and recognition of completed credits [33]. 
Pedagogical educational programs of the SPD Department are implemented using modern teaching 

methods aimed at actively involving students in the educational process and increasing their independence 
and responsibility for the results of the educational process. Teaching staff attach particular importance to 
organizing the student’s learning as a subject of activity and changing the student’s activities, therefore the 
following are always in the field of view: goal setting, planning, organization, self-control and self-esteem, 
interaction, teamwork, development of leadership qualities, critical selection and interpretation of information 
and its sources, analysis of educational and professional situations, integration of knowledge, understanding, 
skills. As a result, the formation of universal and professional competencies. 

Thus, the involvement of the student’s personality in an active position of discovering and realizing 
potential is facilitated by the creation of a creative educational environment focused on research activities 
and encouraging the personal achievements of students. 

In addition, achieving high educational results in EP is ensured by: the use of motivating factors for 
knowledge control (cumulative grades, ratings, tests, non-standard examination procedures); orientation 
towards active methods of acquiring knowledge;creating conditions for students to participate in academic 
competitions, scientific research or applied work competitions; encouraging students for success in their 
studies and creative activities. 

An important condition for the effectiveness of training is the continuity of control over the implemen-
tation of the curriculum, which is carried out through: 

- publication of content, assessment criteria and schedules for students’ independent work; 
- increasing the amount of hours spent on independent work (but not more than 60%); 
- individualization of tasks performed both in and outside the classroom, their constant updating and 
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evaluation [34]. 
Teaching methods such as: interactive lecture,discussion, debate, research, practice, PBL – project 

based learning – project management, game pedagogy, show, case study. 
At the same time, attention retention tools, proactive teaching methods in online and offline formats, 

facilitation techniques, creative work in teams, development and discussion of cases, networking, game 
pedagogy, coaching, etc. are widely used. 

Assessment and adjustment of pedagogical methods is carried out within the framework of the 
organization of open classes, mutual visits to classes, meetings of methodological sections and seminars, 
the work of a school for young teachers, master classes, external and internal corporate training. Constant 
feedback on academic performance is provided between teachers and students. In addition, a survey is 
conducted to determine satisfaction with the quality of the organization of the educational process. 

To identify students’ satisfaction with the educational program and the quality of the educational 
process as a whole, an analysis is carried out through a questionnaire (survey topics: “Satisfaction with the 
educational process of the university”, “Teacher through the eyes of students”, etc.). 

The results of the survey are analyzed at meetings of structural divisions and faculty councils, and 
decisions are made. 

Conclusion. Thus, having studied the theory and practice of universities using student-centered 
learning, it can be noted that it is an approach in education that is focused more on the student and his 
needs than on the teacher and his contribution, and is also based on such an organization of interaction 
between educational subjects a process when the maximum possible conditions are created for the 
development of the participants in this process’s ability to self-education, self-determination, independence 
and self-realization in the field of professional activity. 

In this regard, attention should be paid to the principles of organizing student-centered learning, which: 
require a constant reflective process; do not have one solution suitable for all cases; Students have different 
learning styles and interests, different experiences and background knowledge, and are called upon to take 
control of their own learning. Thus, student-centered learning means “creating opportunities” rather than 
“informing,” so learning requires collaboration between students and teachers. 

The positive aspects of student-centered learning include competencies that students develop in: 
- the sphere of independent cognitive activity, based on the assimilation of methods of acquiring 

knowledge from various sources of information, including extracurricular ones; 
- the sphere of social and labor activity (including the ability to analyze the situation on the labor 

market, assess one’s own professional capabilities, navigate the norms and ethics of labor relations, develop 
self-organization skills); 

- the sphere of cultural and leisure activities (including the choice of ways and means of using free 
time, culturally and spiritually enriching the individual). 

However, there are also disadvantages of using student-centered education at a university, and they 
are related to the fact that it: destroys professional foundations and traditions, the fundamental, scientific and 
academic nature of the content of higher education, the unproductive costs of the educational process 
increase, the student’s academic workload increases and the teacher’s workload increases, The terms of 
study have been increased, young people are denied free education 

Considering the above, we can talk about the ambiguity of student-centered learning, the introduction 
and implementation of which in Kazakhstani universities entails certain changes in the higher education 
system as a whole, so this phenomenon should be approached wisely. 
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