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In the face of significant global changes affecting Kazakhstan and ongoing reforms across state
structures, society is witnessing a surge in specific categories of crimes, emphasizing the urgency of
addressing socially dangerous trends. Consequently, there is a crucial need for improved initial professional
training for law enforcement officers and an exploration of effective pedagogical methods to foster the
necessary personal and professional qualities for their service. The purpose of the article is to demonstrate
the development of pedagogical and psychological skills of future police officers in the educational process.
The research employs analytical methods, including a thorough examination of psychological and
pedagogical literature, scrutiny of normative documents governing educational institutions of the Ministry of
Internal Affairs, and an analysis of curricula for initial vocational training courses at the Academy of the
Ministry of Internal Affairs. Additionally, diagnostic techniques including surveys, expert evaluations, and
empirical data analysis and synthesis were employed.

The study involves a questionnaire survey of 350 students undergoing initial professional training for
senior, private, and junior command staff, with results compared to expert assessments provided by
instructors. The findings reveal a tendency for students to overestimate their self-evaluation regarding the
development of professional and psychological skills, qualities, and stability.
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In response, the authors advocate for an increase in the study hours dedicated to the "Fundamentals
of Psychological Preparedness" discipline and propose a curriculum revision aimed at fostering analytical-
psychological and technical-psychological skills, professional thinking, and professional-psychological
qualities among students.

This research aims to establish the theoretical underpinnings for cultivating the professional psycho-
logical preparedness of future police officers. It involves analysing its constituent elements, pinpointing
challenges, and suggesting objectives for psychological and pedagogical interventions aimed at the students’
personal development. The findings of this study offer practical value for the development of educational
programs in initial vocational training courses and provide a foundation for further investigations in this field.

Key words: psychological and pedagogical skills, professional and psychological readiness,
psychological stability, initial professional training, psychological and pedagogical qualities, moral values of
students.

BONALLAK NONUUNA KbIBMETKEPNEPIHIH KSCIBU OKbITY YLLIH
ncuxonorunAanblK-NEQArorukAnbIK BINIMAEPIH KANBINTACTbIPY

Kum H.I1. — nedazozuka fbinbiMOapbiHbIH OG0KmMopbl, npogeccop, KasakcmaH Pecrnybnukacki
lMedacozuka FhinbiMOapbl AKkadeMusiCbiHbiH akademuei, KasakcmaH Pecnybnukacsl [IM Kocmaxal
akadeMUusICbIHbIH KOCIMMiK-ricuxonoeusinbik 0asapbiK xoHe OKK 6ackapmack! kaghedpachkiHbIH Mpogheccopsl,
Kocmarnal K., KazakcmaH Pecriybrnukaceil.

KaHOanuHa E.M.* — nedazoauka fbiribiMOapbiHbIH KaHOUGamsbl, «Axmem balimypcbiHyribl amblHOarbl
KocmaHali eHipnik yHusepcumemi» KEAK, Lllemen c¢punonoausicel kagpedpachiHbiH KaybiMOacmbipbiiraH
npogheccopbiHbIH M.a., KocmaHal K., KazakcmaH Pecrnybnukacsi.

Kasakcmanra da acep ememiH eneyrni xahaHObiK 632epicmep, Memiekemmik Kypbinibimoapda Xxypai-
3inin xamkaH peghopmanap xardalieiHda KoFraM KbliMbiCmapOblH XXeKesleeeH caHammapblHbIH 6CYyiHe Ky
6onyda, byn aneymemmik Kayinmi ypdicmepee Kapchl KypecmiH e3ekminieiH kepcemedi. COHObIKMaH, KyKbiK
Kopray opaaHdaphbl KbiamMemkeprepiHiH 6acmarikb! kacibu dalbiHObIFbIH XaKcapmy XoHe onapObiH Kbismemi
YWIH Kaxxemmi xeke xoHe kacibu kacuemmepdi mapbueneydiH muimdi nedazoaukarbiK 80icmepiH ylpeHy
Kaxemminiei mybiHOaldbl. MakanaHbiH Makcamsb! — 6irim 6epy 6apbicbiHOa bosiawak nonuyus KbismMemkep-
nepiHiH neGazoauKarbiK XoHe ricuxonoausisblk dardbinapbiH dambimy. 3epmmey 6apbicoiHOa IIM 6inim 6epy
MeKkemenepiH pemmelmiH Hopmamuemik KyxkammapObl XoHe [1cUXono2aussbiK-nedazoaukarsiKk adebuem-
mepdi mykusim meHeepydi, IIM xxofapbl oKy opbiHOapbiHOarbli 6acmaybiw kacinmik 6irim 6epy KypcmapbiHbIH
oKy 6ardapnamanapblH KaMmumbiH aHanumukarsbslK adicmep KondaHbindel. CayanHama, caparimamaribik
baranay, amnupukansik depekmepdi manday XoHe Xasnblnay cuskmbl duasHocmukarblK adicmep 0e Korn-
OaHblnadbl. 3epmmey weHbepiHde ara, KamapOarbl XoHe Kii 6acwbl KypamHbiH 6acmankbl kacinmik
OasipnbirbiHaH ememiH 350 mbiHOaywbira cayanHama Xypaisindi, amanraH cayanHamMaHbiH Hamuxxesnepi
cabak XypaizemiH HyckaywblnapldblH capanmamarbik barasay HomuxesnepimeH canbiCmblpbiidbl. Hamu-
Jxenep moiHOaywbliapoblH Kacibu xeHe rcuxonoausisibik 0arObinapObl, Kacuemmep MeH mypakmblibiKMmbl
Oambimyra Kambicmbl 63iH-63i xofapbl 6aranayra GeuimdiniciH kepcemedi. Aemopnap "llcuxonoausisibik
OallbiHObIK Heai30epi" neHi bolbiHWa oKy yakbimbIH y3apmyObl Xakmarl, aHaaumuKasblK-rcuxoi0ausisiblK
XKOHE MmexHUKarllbIK-rcuxonoausinbik 0ardblnapObl, kacibu olnayObl eHe Kacibu-ricuxonoausnblK Kacuem-
mepdi Kanbinmacmsipyra 6arbimmarfaH oKy 6ardaprnamacbiH Kalma Kapayobl ycbiHalbl. byn zepmmey
bonawak nonuyus KbismemkepiepiHiH kacibu ncuxonoausinbiK 0alibiIHObIFbIH KasbimmacmblpyObiH meopusi-
TIbIK Heezis0epiH KarnbinmacmbipyFa, OHbIH KOMAOHeHmmepiH marndayfa, macenenepdi aHbiKmayra XoHe
cmydeHmmepdiH Xeke 6acbiHa MNCcuxonocusinbiK-nedazoeuKkarnbiK apanacyObiH MakcammapblH YCbIHyFa
biKknan emedi. AmanraH 3epmmey0iH Hemuxenepi bacmaybiw kacinmik 6irim 6epy KypcmapbiHOa 6irim
bepy bardapnamasiapbiH 83iprieyde npakmukarsnblK KyHObISIbIKKa Ue XoHe ocbl canadafbl andarbl 3epm-
meyrnepeae Heais bosiadsbl.

Tyliindi ce3dep: rncuxonoausinbik-nedazoaukasblk 0ardbiiap, Kocimmik-rncuxono2usinbiK 0albIHObIK,
ricuxos102usisibIK mypakmblirbik, 6acmarikbl Kacinmik 0aspriblK, KoCinmik-ricuxonocusifibik kacuemmep, 6inim
anywsbinapdbiH adamaepuwlinik KyHObIIbIKMapabl.
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Pecnybnuku KasaxcmaH, npogeccop kagedpbl MpogheccuoHanbHO-NCUXono2udeckol nod2omosku U
ynpasneHus OB/] KocmaHatickol akademuu MB/] Pecriybnuku KazaxcmaH, Kazaxcma.

KandanuHna E.M.* — kaHdudam nedazoaudecKux HaykK, U.0. acCoyuuposaHHO20 npogheccopa Kaghedpsbi
uHocmpaHHol  ¢unonoeuu, HAO «KocmaHalickuli peauoHanbHbIl yHugepcumem uUMeHU Axmem
GatimypceiHynbi», Kazaxcman.
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B ycnosusix 3HadumersnbHbIX arobarnbHbIX U3MeHeHUU, Komopbie 3ampaesusarom u Kasaxcmad,
rnpodomkarowuxcss pechopMm 8 eaocydapcmeeHHbIX Ccmpykmypax obwecmeo cmaHoeumcsi ceudemernem
gcriiecka omoeribHbIX Kamez2opul npecmyrnieHud, 4mo rnodyepkusaem akmyarnsHocmbs 60pbbbl ¢ Co-
yuanbHO onacHbIMu meHOeHyusmMu. CrnedosamesibHO, cywecmeyem ocmpas HeobxodumMocmb 8 YIy4-
WeHuUU HayarnbHol rnpogeccuoHasrbHolU nod20mosKku compydHUKO8 pasooxpaHumerbHbiX op2aHo8 U
usydeHuUU aggekmusHbix rnedazoaudeckux memodog Orns  eocnumaHusi HeobxoOUMbIX FUYHbIX U
rpogheccuoHanbHbIX Kayecme Onsi ux ciyxb6el. Llesnb cmambu — rokazame pa3sumue rneda2o2udeckux u
ricuxosioau4eckux Haebikog bydyuux compyOHUKO8 monuyuu 8 obpaszosamesibHOM rfpoyecce. B uccrie-
doeaHuUU UCMOMb308aHbl aHaumuyeckue MemoObl, BKIIYarWue mujamesilsHoe U3y4YeHUe [CUX010e20-
rnedazozuyeckol rumepamypabl, U3y4HeHUe HoOpMamueHbiX O0KyMEeHMOo8, peayupyruux obpasosamersibHbie
yupexdeHuss MB/], aHanu3 y4ebHbIX rpospaMm Kypco8 HadalrlbHO20 rpogheccuoHaribHo20 obpa3ogaHusi 8
yHusepcumeme MB/]. Wcnonb3ytomcsi makxe OuazHocmu4deckue Memodbl, makue Kak aHKkemuposaHue,
3KCriepmHble OUEHKU, aHanu3 u obobuweHue amnupudeckux 0aHHbIX. B pamkax uccredosaHusi nposedeHo
aHkemupogaHue 350 cmydeHmo8, rnPoxodsLWux HadvasbHy MpogheccuoHarbHy nod2omoeKy cmapueezo,
pss008020 U Mradweso HayabCmeyloule2o cocmasa, pesyrbmamal 3Mo20 aHKemuposaHusi bbiiu cpas-
HEeHbI C pe3yfibmamamu 3KCIepPMHbIX OUEHOK UHCMPYKmopos, eedyujux 3aHsmus. [lonydyeHHblie OaHHbIe
csudemenibCmg8ytom 0O CK/IOHHOCMU CcmyOeHmMo8 K 3asblleHU0 CB80ell CaMOOUEHKU OMHOCUMENbHO
paszsumusi npogeccuoHarnbHbIX U [CUXOI02UHECKUX HaeblKo8, KavYecme u ycmol4usocmu. B omeem
asmopb! 8bicmyrnarm 3a ysenuvyeHue y4yebHo20 espemeHuU o oucyurnnuHe «OCHOB8bI MCUXOI02UYECKOU
rnoGeomosku» u ripedrazarom rnepecMmompems y4ebHy rnpoepaMmMy, HarnpaesieHHy Ha opmuposaHue y
cmyOGeHmMo8 aHanumMu4yeCcKU-rcuxon02udeckux U MEXHUKO-CUX0/I02U4eCKUX HaeblKo8, rnpogheccuoHasb-
HO20 MbIWIIeHUS U MpogheccuoHalbHO-Mcuxono2udeckux kadecms. [aHHoe uccredogaHue criocobcmeyem
OpPMUpPOBaHUIO MEeoPEMUYECKUX OCHO8 ¢hOPMUPOBaHUS MPogheccuoHanbHOU ncuxono2u4eckol nod2omos-
neHHocmu 6ydyuwux compyOHUKO8 MOUYUU, aHanu3y ee KOMIOHEHMO8, 8bIs8IeHuU0 npobriem u rnpeono-
JKeHUKo uernied rcuxosoeo-nedazo2uyeckux eMmewiamernbcmes 8 JIU4HoCmb cmydeHmos. Pe3ynbmambl OaH-
HO20 uccriedosaHusi UMEKM rpakmu4ecKkyr yeHHocme 051 pa3pabomku obpazoeamernbHbIX Mpo2paMm Ha
Kypcax Ha4aslbHo20 MpogheCccuoHaibHo20 0bpasosaHusi U co30arom OocHo8y Onsd OanbHeUwux uccrie-
dosaHuli 8 amou obnacmu.

Knroyeebie csioga. ricuxonozo-nedacocudeckue yMeHus, pogheccuoHaIbHO-NCcUXonoauyecKas
20mosHOCMb, [CUX002uYyeckasl ycmou4ueocmp, HavasbHasi npogheccuoHanbHas nodzomoska, rnpogec-
CUOHarbHO-MCUX0102UYecKUe Kad4ecmea, HpasCmeeHHbIe YeHHOCMU 0by4yaroujuxcs.

Introduction

Recent societal developments have necessitated an elevation in law enforcement personnel's skills
and preparedness. President Kasym-Jomart Tokayev of Kazakhstan highlighted the urgent need for
comprehensive police reform in a recent speech, pointing out the global shift towards a service-oriented
policing model. Although Kazakhstan has begun this transition, the outcomes have been partially successful.
Tokayev advocates for a complete reform, focusing on community-oriented policing with district inspectors
playing a crucial role.

The current police service model in Kazakhstan aims to make public safety a collective responsibility
of both the police and citizens [1, p.174]. Legal psychology and pedagogy research address various
challenges in optimizing support for law enforcement practices, including tackling corruption tendencies
within individuals [2].

The interaction between law enforcement and citizens is evolving to be more active and complex,
influenced by pandemic restrictions and the digitalization trend [3, p. 289]. This change underscores the
growing importance of psychological and pedagogical training for police officers to navigate increasingly non-
standard issues and clarify their professional roles, particularly in terms of legitimate psychological influence
and criminal deterrence [4, p. 81].

The psychological accountability of law enforcement officers for their decisions and actions has
significantly increased, highlighting the complexity of their roles. Ensuring their professional and
psychological readiness to act legally and ethically, avoiding errors and corrupt behaviours, has become
paramount [5].

Education plays a key role in developing the personal and professional qualities of police officers, both
in initial training and ongoing education [6, p. 352]. A values-oriented educational approach is essential for
shaping future officers to challenge prevailing stereotypes and foster positive public perceptions [7].

Research on the personal and professional qualities of law enforcement officers, both domestically
and internationally, focuses on the conditions and factors influencing their development. Despite numerous
studies, the initial professional training for police service, especially within the Ministry of Internal Affairs'
educational institutions, remains under-explored. The organization of this training, including the development
of psychological qualities essential for law enforcement, warrants further investigation to enhance the
professional and psychological readiness of recruits for their future roles.
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The aim and objectives of this research is to provide a theoretical foundation for the necessity of
developing psychological and pedagogical competencies and attributes that underpin professional and
psychological preparedness, and to assess the extent to which these competencies and attributes have
been developed among students at the higher educational institution of the Ministry of Internal Affairs.

Extensive research has focused on the nuances of the professional activities within internal affairs
bodies, particularly emphasizing the attributes and expertise required of police officers and the interplay
between personal growth and professional evolution (Budanov A.V. [8], Dulov A.V. [9], Kikot V.Ya. [10],
Kozhevnikov V.V. [11], Minzhanov N.E. [12], Saparin O.E. [13], Stolyarenko A.M.[14], among others).

Studies on the diverse facets of professional, service-oriented, ethical, and legal education for Ministry
of Internal Affairs' students have been documented by Vereshchak A.V. [15], Voronina T.N. [16], Karavaeva
A.F. [17], Rabazanov S.I. [18], and Cojean [19].

The foundational training within these educational institutions and its role in the development and
shaping of personality have been explored by Andrianov A.S. [20], Bogatyrev K.V. [21], Krick, A., & Felfe, J.
[22], Blumberg D. [23], Kucheryavenko |.A. [24], and Stapassoli, R. A. [25], with Blumberg D. addressing the
tension between recruitment standards and the quality of initial training.

Highlighting the significance of developing psychological competencies, legal experts have examined
the nurturing of personal and professional qualities during the early stages of training. Andrianov A.S.
discusses this development in the context of Ministry of Internal Affairs' universities [20]. Stolyarenko A.M.
emphasizes the critical nature of psychological readiness for police officers, arguing that legal case
processing transcends mere technical and procedural accuracy. It involves understanding human
psychology due to the inherent involvement of individuals, interpersonal dynamics, and behaviours [14].

Kucheryavenko I.A. delved into the motivational readiness of cadets for service in the Department of
Internal Affairs, noting the initial training's emphasis on executive functions, emotional stability, and the
enhancement of professional skills. This phase is marked by acute responsiveness to new learning
experiences, with proper psychological and educational support leading to reduced anxiety, increased job
satisfaction, sensitivity, and a heightened interest in learning [14].

Thus, based on the synthesis of scholarly research and practical insights from the Academy of the
Ministry of Internal Affairs of the Republic of Kazakhstan, it is evident that the personal and professional
attributes of police officers play a pivotal role in defining the image and efficiency of the police force.

Methods:

The academic article employs a comprehensive array of research methodologies to explore the
professional and psychological readiness of police officers, integrating philosophical and general scientific
approaches to dissect the complexities of this subject.

A cornerstone of the methodological framework is the systematic approach as advocated by I.V.
Blauberg and F.Y. Korolev. This approach enables the identification of the components that constitute the
professional and psychological readiness of police officers through system-structural and system-functional
analyses. It allows for a holistic examination of the various elements that interact within the professional
preparedness of law enforcement personnel.

The personality-activity approach forms another methodological foundation, highlighting the necessity
of considering individual psychological traits alongside the objective social and socio-psychological
conditions that foster psychological readiness for practical activity. This perspective, rooted in the works of
A.N. Leontiev, P.Ya. Galperin, and G.V. Sukhodolsky, emphasizes the interplay between personal
characteristics and the environment in which an individual operates.

The research also builds on the dispositional concept, which posits that an individual's social
behaviour and readiness for specific actions are influenced by social conditions that satisfy certain personal
needs. According to V.A. Yadov, personality dispositions, which are hierarchically organized, define both the
general orientation of the individual and their situational responses.

To address the research objectives, the study employs various methods:

- Analytical methods involve the scrutiny of psychological and pedagogical literature, normative
documents concerning the organization of educational institutions within the Ministry of Internal Affairs
system, and the curricula of initial vocational training courses at the university.

- Diagnostic methods include surveys conducted among students of the Shrakbek Kabylbayev
Kostanay Academy of the Ministry of Internal Affairs of the Republic of Kazakhstan, expert assessments,
and the analysis and synthesis of empirical data to understand deeper insights into the subjects’ professional
and psychological preparedness.

Furthermore, the article undertakes a detailed analysis of key concepts such as "professional
readiness" and "professional and psychological readiness of an employee of the Department of Internal
Affairs." Through the examination and synthesis of scientific literature, it posits that professional readiness
encompasses a set of professionally significant psychological qualities essential for the autonomous
execution of professional tasks, notably within various departments of the internal affairs system.
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Results:

Analysing the theoretical insights on professional focus, cognitive aspects, and survey responses from
students undergoing initial vocational training (IVT), it emerges that there is a notable level of motivational
readiness among these students for roles within the internal affairs sector. Specifically, a survey among
students in ordinary and junior commanding officers' programs (OJCO) indicated that 94% view the primary
aim of IVT as gearing up for roles within the internal affairs bodies. When questioned about their
independent study of psychological topics to enhance practical effectiveness in the Department of Internal
Affairs, 69% of the middle commanding staff (MCS) students affirmed doing so, while 31% did not.

Reflecting on the scholarly work of legal experts A.M. Stolyarenko, A.V. Dulov, and psychologist O.E.
Saparin, we have previously outlined the crucial elements of professional psychological readiness, which
include intellectual or psychological professional skills, developed psychological attributes, and psychological
stability.

Diagnostic tools, particularly questionnaires, were deployed to gauge the understanding of
psychological skill components among IVT students. An overwhelming 86% acknowledged having a basic
grasp, though 14% admitted to lacking detailed knowledge on the subject. Furthermore, there's a significant
demand (98%) for guidance in conflict resolution and communication techniques. Notably, these findings
were gathered before the commencement of the "Fundamentals of Psychological Preparedness" course,
suggesting an initial gap in the formation of these crucial skills among the students.

This pattern of awareness and need for further instruction in psychological competencies was
consistent among both groups of students, underlining a common recognition of the importance of these
skills. Given that these surveys were conducted before introducing the "Fundamentals of Psychological
Preparedness," it's inferred that many students are at the nascent stage of developing the psychological
skills essential for their future roles.

Another data, shedding light on enhancing psychological and pedagogical skills of police officers, were

obtained in September 2022. The Shrakbek Kabylbayev Kostanay Academy of the Ministry of Internal Affairs
of the Republic of Kazakhstan's Centre for Training Psychologists and Conducting Sociological Research,
undertook a socio-psychological investigation focused on "The Perception of Police Officers Among
Kostanay's Citizens." This study provided comparative insights through surveys conducted among law
enforcement officers and the general public.
When asked about their approach to interacting with citizens, a majority of police officers (64.2%) expressed
confidence in their polite and proper conduct during such engagements. However, a significant portion of the
civilian respondents (49.4%) reported negative experiences in their interactions with the police, highlighting a
perceived issue in communication from the public's perspective. Furthermore, when inquired about the
aspects of their duties they find challenging, 22.9% of the officers identified "public communication" as a
problematic area.

Based on the findings from the Centre for Training Psychologists and Conducting Sociological
Research at the Kostanay Academy, it is evident that law enforcement personnel acknowledge challenges in
forming deeper emotional connections with the community, indicating recognized barriers to effective
communication with the public.

In February 2023, a self-assessment survey was administered to ordinary and junior commanding
officers to gauge their competence in psychological and pedagogical engagement with the public. The
officers were asked to rate their proficiency in this area on a scale from 0 (low) to 2 (high), yielding the
following responses: a) When asked to evaluate their work with the public based on their understanding of
psychology and education, 87% assessed themselves at a medium level, while 13% considered their level
low.

b) Regarding their approach of working with citizens through trial and error, 95% rated themselves at a
medium level, with 5% acknowledging a low level of proficiency.

¢) On their ability to establish rapport with any category of citizens, 26% rated their proficiency as high,
62% as medium, and 12% as low.

d) In terms of utilizing psychological and educational knowledge to manage intergroup and group
conflicts, 68% rated their proficiency as medium, with 32% rating it as low.

Interpreting these responses poses a challenge. The subjective nature of self-assessment, coupled
with the potential for overestimation of abilities as observed by expert teachers, complicates the objective
evaluation of officers' proficiency in psychological and pedagogical interactions with the community. This
complexity is further illustrated by the students' optimistic view of their professional and psychological
readiness for practical activities, with 54% affirming adequacy, 45% leaning towards adequacy, and only
11% doubting their preparedness. Despite this confidence, a significant 94% struggled to specify which
psychological and pedagogical skills they apply in their duties, indicating a discrepancy between perceived
readiness and the ability to articulate specific competencies utilized in their professional roles.

When asked to identify the elements that would facilitate the absorption of knowledge and the
enhancement of psychological competencies (choosing one or more options), students from the middle
commanding ranks highlighted several key factors: a personal commitment to self-improvement and self-
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development (51%), the availability of self-directed learning opportunities in relevant activities (23%), access
to guidance from seasoned mentors (14%), and the provision of ample psychological education sessions
alongside skilled psychological and pedagogical instruction from the Academy of Internal Affairs' faculty
(12%).

Discussion

In our discussion on the enhancement of psychological and pedagogical competencies in aspiring
police officers through vocational training, it is imperative to consider the multifaceted aspects that contribute
to the professional and psychological readiness of these individuals. The emphasis on psychological
readiness, alongside the acquisition of professional skills, underlines the complex interplay between an
individual's motivational readiness and their capacity to perform professional functions effectively within the
internal affairs bodies.

To provide further insight, an examination of the fundamental concepts of "professional readiness" and
"professional and psychological readiness for employees within the Department of Internal Affairs" is
undertaken. Through synthesizing and analysing scholarly literature, it has been deduced that professional
readiness encompasses a set of crucial professional and psychological attributes required for the
autonomous execution of job responsibilities, especially within various sectors of service.

In the context of assessing the professional preparedness of cadets at the Ministry of Internal Affairs'
universities, I.A. Kucheryavenko highlights the significance of incorporating psychological preparedness into
the understanding of professional competence. This includes the capacity to acquire professional skills and
fulfil job-specific tasks, with a particular emphasis on the motivational aspect of learning professional
activities as a cornerstone of professional readiness [14].

Research has consistently highlighted the importance of developing a comprehensive set of
professional psychological skills, qualities, and stability as foundational elements of an officer's
preparedness. This framework, as elaborated by scholars such as A.M. Stolyarenko, A.V. Dulov, O.E.
Saparin, presents a tripartite approach to understanding the psychological readiness required for law
enforcement officers to navigate the challenging landscape of their profession.

To deepen our understanding, we examine each element individually. Psychological skills are those
whose application is predominantly rooted in psychological principles, necessitating focused attention largely
derived from the study of personality psychology rather than legal statutes or physical aspects of tasks.
Notably, a lawyer's ability to recognize and proactively establish psychological environments conducive to
resolving legal issues effectively exemplifies these vital psychological competencies [26]. Central to this
discussion is the notion that professional psychological skills—encompassing cognitive, emotional, social, and
moral dimensions—serve as critical enablers for officers to adapt to various service conditions. These skills
are not only pivotal for managing the unexpected but are also essential for effective communication, a
cornerstone of police work that directly influences public perception and trust. Our findings from a socio-
psychological study underscore the gap in effective communication between police officers and citizens,
highlighting an area ripe for improvement through targeted training and development.

Moreover, the concept of professional and psychological stability emerges as a critical attribute for
officers, enabling them to maintain high performance levels despite adverse conditions. This stability is
intricately linked to an officer's emotional, motivational, and intellectual resilience, underscoring the necessity
for vocational training programs to incorporate strategies aimed at bolstering these aspects of psychological
readiness.

Analytical and psychological competencies enhance an individual's ability to adapt to diverse service
scenarios, including those that are unexpected, adverse, or uncomfortable. According to A.V. Dulov, such
adaptability encompasses the ability to disengage from specific stimuli and suppress negative emotions that
emerge during certain actions [9]. The strategic employment of technical and psychological skills neces-
sitates utilizing tools and methods that are psychologically based, encompassing both verbal and non-verbal
forms of influence, along with role-based behaviours. A.V. Vereshchak's research into the communication
preparedness of cadets at the University of the Ministry of Internal Affairs posits that such readiness is a
crucial component of personal development. This readiness encompasses a value system, cognitive
abilities, emotional and wilful qualities, and practical behavioural skills, coupled with an individual's self-
perception of being competent and ready for professional interactions. The core of a cadet's ability to
communicate effectively in their future policing roles involves a comprehensive set of communication skills
and behavioural strategies [15].

The discussion extends to the value-oriented educational process, which is identified as a crucial
mechanism for instilling moral values in future officers. This process not only humanizes the educational
experience but also prioritizes the development of internally accepted moral values that form the ethical
backbone of a police officer. Such an approach is instrumental in fostering a sense of duty, integrity, and
professionalism that transcends mere adherence to legal norms, thereby enhancing the overall effectiveness
and credibility of the police force.

As our research indicates, there is a clear interest among students in initial professional training
programs to deepen their psychological and pedagogical knowledge. This interest, coupled with the
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identified factors that facilitate the assimilation of such knowledge, points to a significant opportunity for
vocational training programs to align more closely with the needs and aspirations of aspiring police officers.

Therefore, the data underscores the necessity for integrating tactical and psychological skills,
conceptualized as a collection of developed and implemented psychological methods, including:

- creating psychological profiles for individuals and groups, also known as socio-psychological
profiling;

- conducting psychological evaluations of information related to crimes or other events received by an
individual officer or the law enforcement agency;

- carrying out surveillance on entities of interest to the law enforcement bodies;

- observing individuals and groups psychologically;

- initiating, sustaining, and concluding psychological interactions with the public;

- averting unnecessary (harmful) psychological disputes with the public and managing inevitable
conflicts [27].

Legal experts identify professional psychological attributes to encompass cognitive and mental
capacities of an individual, including perception, focus, psychological monitoring, recall, visualization,
creativity, and reasoning.

Among these, professional reasoning stands out as crucial. It enables the examination of operational
data, the proposal of theories, the construction of hypotheses, the derivation of inductive and deductive
reasoning, and the integration of information to make decisions regarding each instance of legal
infringement. The key characteristics of this quality are its objectivity, fairness, and analytical depth [28].

The subsequent element under consideration is the professional and psychological resilience of
employees, a critical attribute that enables individuals to withstand adverse psychological effects
encountered during professional tasks without compromising the efficacy of their operational and service
duties.

A.V. Dulov posits that psychological resilience is crucial for handling the potential conflicts inherent in
many interactions. Establishing a standard response to conflict scenarios, especially severe ones, ensures
the continuity of communication, mitigates emotional reactions, and facilitates the achievement of objectives
[9]. This resilience is intricately linked to emotional, motivational, intellectual, and even biological and genetic
factors that influence human behaviour. O.E. Saparin outlines the facets of professional and psychological
resilience as follows:

- The capacity to appropriately address adverse external influences, demonstrating balanced and
rational reactions to challenges posed by external factors specific to one’s operational and service roles.

- The skill to maintain an optimal level of mental stress conducive to fulfilling official duties, navigating
through and overcoming general and specific challenges encountered in any professional task.

- The ability to manage suboptimal mental states during operational and official activities without
diminishing effectiveness or failing to meet broader professional goals [13].

- The commitment to adhere to one’s moral values in professional conduct, even in critical situations.

Furthermore, a value-oriented educational approach within educational institutions can lay the
groundwork for instilling moral values in future police officers, contributing to the prevention of misconduct,
including corruption [28 p. 382]. This approach involves:

- Humanizing the educational experience within a departmental university while upholding hierarchical
relationships.

- Prioritizing the development of morally sound values that shape students' life perspectives, including
their views, attitudes, beliefs, and ideals [29, p. 15].

- Cultivating the foundational elements of moral values—goals, evaluations, and ideals—that resonate
with the crucial aspects of the future duties of police officers [14, c. 102].

These instilled moral principles serve as the cornerstone for building an individual’s professional and
psychological fortitude. The development of such resilience is deemed a critical area for further investigation
and analysis through both theoretical and empirical research methodologies. In closing, results from a survey
of students undergoing initial professional training affirm their keen interest in acquiring psychological and
pedagogical insights.

In synthesizing these insights, it becomes evident that enhancing psychological and pedagogical
competencies in police officers is not only a matter of curriculum design but also involves creating an
educational environment that supports the holistic development of the individual. By addressing the gaps in
communication skills, fostering professional and psychological stability, and embedding a strong moral
framework within the training process, vocational training programs can play a pivotal role in preparing future
officers for the complexities of modern law enforcement. This comprehensive approach not only benefits the
officers themselves but also serves the broader societal interest by promoting a police force that is
competent, empathetic, and ethically grounded.

Conclusion:

Based on the theoretical underpinnings and empirical insights discussed earlier, it is apparent that
psychological readiness is a critical and complex attribute essential for anyone serving in law enforcement.
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This trait comprises various psychological skills and qualities that are nurtured through formal education and
hands-on experience, crucial for aligning an individual’'s capabilities with the demands and specific tasks of
their role.

The importance of psychological readiness for aspiring police officers is highlighted by the unique
challenges they face in law enforcement duties. The incorporation of the specialized course "Fundamentals
of Psychological Preparedness” in the curriculum at the University of the Ministry of Internal Affairs is a
testament to the growing recognition of equipping a new wave of officers with the necessary skills for
effective communication with the public—a key aspect of their training and selection process.

Furthermore, psychological resilience, along with other facets of psychological readiness, acts as vital
protection for the knowledge, skills, and competencies of internal affairs personnel. This aspect is crucial in
developing the professional and psychological competencies of future officers, an endeavour that should be
pursued diligently during their education at the Academy of the Ministry of Internal Affairs to prepare them
adequately for their careers. Here, the educational process plays a critical role in laying the foundation for
their future effectiveness.

Looking ahead, as the educational landscape evolves, a primary objective for the Academy of the
Ministry of Internal Affairs will be to design and implement integrative courses that reflect the real-world
interplay between legal, psychological, and specialized knowledge crucial for both prospective and current
officers. Additionally, ensuring these courses are supported by the necessary resources, didactic materials,
and the right psychological and pedagogical training for instructors and mentors will be essential.

REFERENCES:

1. Moravcova, E. Willingness to Cooperate with the Police in Four Central European Countries.
European Journal of Criminal Policy Research, 2016, vol. 22, pp.171-187.

2. Sundukova V.V. Psihologo-pedagogicheskie usloviya formirovaniya antikorrupcionnoj
napravlennosti lichnosti kursantov obrazovatel'ny’h organizacij FSIN Rossii [Psychological and
pedagogical conditions for the formation of anti-corruption orientation of the personality of cadets of
educational organizations of the Federal Penitentiary Service of Russia). Sovremennaya nauka: aktual’ny'e
problemy’ teorii i praktiki. Seriya: Poznanie, 2019, iss.9 (96), pp. 89-91. (In Russian).

3. Roy J. Lewicki, Brinsfield C. Trust Repair. Annual Review of Organizational Psychology and
Organizational Behavior, 2019, vol. 4(1), pp. 287-313.

4. Tyler T. R., Goff P.A., MacCoun R.J. The Impact of Psychological Science on Policing in the
United States: Procedural Justice, Legitimacy, and Effective Law Enforcement. Psychological Science
in the Public Interest, 2015, vol.16(3), pp-75—109.

5. Gerhold L., Brandes E. Sociotechnical imaginaries of a secure future. European Journal of
Future Research, 2021, vol. 9: 7.

6. Lejarraga T., Hertwig R. How Experimental Methods Shaped Views on Human Competence
and Rationality. Psychological Bulletin, 2021, vol. 147, no. 6, pp. 535-564.

7. Villeneuve J.P., Mugellini G., Heide M. International Anti-Corruption Initiatives: a
Classification of Policy Interventions. European Journal of Criminal Policy Research, 2020, vol. 26, pp.
431-455.

8. Budanov A.V. Pedagogika professional'noj bezopasnosti sotrudnikov OVD [Pedagogy of
professional safety of officers of the Department of Internal Affairs]. Psihopedagogika v pravoohranitel'ny'h
organah, 1996, no. 1(3), pp-37-40. (In Russian).

9. Dulov A.V. Osnovny'e napravleniya sovershenstvovaniya uchebno-vospitatel'nogo processa
v obrazovatel'ny'h uchebny'h zavedeniyah MVD Rossii [The main directions for improving the
educational process in educational institutions of the Ministry of Internal Affairs of Russia]. Psihopedagogika
v pravoohranitel'ny’h, 1999, no. (11-12), pp. 68-78. (In Russian).

10. Kikot V.Ya. Informacionno-analiticheskoe obespechenie obrazovatel'nogo processa v
vuzah MVD Rossii [Information and analytical support of the educational process in universities of the
Ministry of Internal Affairs of Russia]. Saint Petersburg, SPbVVK VV MVD Rossii, 1996, 45 p. (In Russian).

11. Kozhevnikov V.V. Professional'naya pravovaya kul'tura v pravoprimenitel'nom processe
organov vnutrennih del [Professional legal awareness in the law enforcement process of internal affairs
bodies]. Omsk, Vy'sshaya shkola MVD Rossii, 1994, 35 p. (In Russian).

12. Minzhanov, N.E. Professional'no-psihologicheskaya podgotovka sotrudnikov
pravoohranitel'ny'h organov k dejstviyam v osoby'h usloviyah (pedagogicheskij aspekt) [Professional
and psychological training of law enforcement officers for actions in special conditions (pedagogical aspect)].
Karaganda, KVSh KNB RK, 1998, 400 p. (In Russian).

13. Saparin O.E., Kim N.P. Psihologiya professionalizma sotrudnikov pravoohranitel'ny’h
organov [Psychology of professionalism of law enforcement officers]. Kustanaj, 1996, 65 p. (In Russian).

14. Stolyarenko A.M. Psihologicheskaya podgotovka yurista v usloviyah perestrojki
obrazovaniya i demokratizacii obshhestva [Psychological training of a lawyer in the context of the

181



NEOAIOINMKA FbiNbIMOAPDI NEOQArOrMYECKUE HAYKU

restructuring of education and democratization of society]. Voprosy' psihologii, 1989, no. 4, pp. 16-23. (In
Russian).

15. Vereshchak A.V. Professional'noe obshchenie v strukture deyatel'nosti sotrudnikov OVD
[Professional communication in the structure of activities of police officers]. Formirovanie lichnosti
budushhego specialista v sovremenny'h obrazovatel'ny'h uchrezhdeniyah: sb. nauch. st., Cheboksary',
Chuvash. gos. ped. un-t, 2009, pp.164—-169. (In Russian).

16. Voronina T.N. Pedagogicheskie usloviya formirovaniya professional'no-vazhny'h kachestv
u kursantov vuzov MVD Rossii [Pedagogical conditions for the formation of professionally important
qualities among cadets of universities of the Ministry of Internal Affairs of the Russian Federation].
Sovremenny'e problemy' nauki i obrazovaniya, 2016, no 6, pp 180-184. (In Russian).

17. Karavaev A.E. Psihologo-pedagogicheskie usloviya obespecheniya podgotovki kursantov
[Psychological and pedagogical conditions of the training of cadets]. Vestnik Tomskogo gosudarstvennogo
universiteta, 2006, no.292, pp. 211-217. (In Russian).

18. Rabazanov S.l. K voprosu o professional'noj gotovnosti kursantov i slushatelej vuzov MVD
Rossii [On the issue of professional readiness of cadets and students of universities of the Ministry of
Internal Affairs of Russia]. Novalnfo, 2016, no. 51, pp. 234—237. (In Russian).

19. Cojean S., Combalbert N., Taillandier-Schmitt A. Psychological and sociological factors
influencing police officers’ decisions to use force: A systematic literature review. International Journal
of Law and Psychiatry, 2020, vol. 70, 101569, ISSN 0160-2527, https://doi.org/10.1016/].ijlp.2020.101569.

20. Andrianov A.S. Usloviya, vliyayushchie na razvitie professional'ny'h kachestv sotrudnikov
organov vnutrennih del Rossijskoj Federacii v processe sluzhebnoj deyatel’'nosti [Conditions affecting
the development of professional qualities of employees of the internal affairs bodies of the Russian
Federation in the course of their official activities]. Gosudarstvo i pravo v epohu global'ny'h peremen:
materialy’ mezhdunarodnoj nauchno-prakticheskoj konferencii, 2017, pp, 312-313. (In Russian).

21. Bogatyrev K.V. Sovremenny'e nacional’'ny'e sistemy' professional'nogo obrazovaniya
pravoohranitel'ny’h organov stran Zapadnoj Evropy' [Modern national systems of professional education
of law enforcement agencies in Western European countries]. Aktual'ny'e problemy' pravovogo
regulirovaniya deyatel'nosti organov Minyusta i MVD RF: Mezhvuz. sb. nauch. tr., VYul Minyusta Rossii,
2001, 187 p. (In Russian).

22. Krick A., Felfe J. Who benefits from mindfulness? The moderating role of personality and
social norms for the effectiveness on psychological and physiological outcomes among police
officers. Journal of Occupational Health Psychology, 2020, vol. 25(2), pp- 99-112.

23. Blumberg D.M., Schlosser M.D., Papazoglou K., Creighton S., Kaye C.C. New Directions in
Police Academy Training: A Call to Action. International Journal of Environmental Research and Public
Health, 2019, no. 16(24), 4941.

24. Kucheryavenko |.A., Shkilev S.V., Ziborova E.l. Problema motivacionnoj gotovnosti
kursantov uchebny'h zavedeniyah MVD k professional’'noj deyatel'nosti [The problem of motivational
readiness of cadets in educational institutions of the Ministry of Internal Affairs for professional activities].
Molodoj uchenylj, 2015, no. 24 (104), pp-1086—1088. (In Russian).

25. Stapassoli R. A. Police survival — the importance of physiological and psychological
knowledge in training aimed at armed confrontations. Brazilian Journal of Development, 2024, vol.10(2),
€67202.

26 Meulen E., Marc J.P.M. van Veldhoven, Peter G. van der Velden, Stability of psychological
resilience of police officers: A three-wave latent class analysis. Personality and Individual Differences,
2019, vol. 144, pp. 120-124.

27. Novikov N.S. Problema cennostej: specifika i struktura [The problem of values: specificity and
structure). Idei i idealy’, 2018, no.3 (37), pp.97-110. (In Russian).

28. Benjamin R van Gelderen. Emotional labor among trainee police officers: The interpersonal
role of positive emotions. The Journal of Positive Psychology, 2011, no. 6(2), pp. 163-172.

29. Parks-Leduc L., Feldman G., Bardi A. Personality Traits and Personal Values: A Meta-
Analysis. Personality and Social Psychology Review, 2015, no. 19(1), pp. 3—29.

Information about the authors:

Kim Nataliya Paviovna — Doctor of Pedagogical Sciences, Professor, Academician of the Academy of
Pedagogical Sciences of the Republic of Kazakhstan, Professor of the Department of professional
psychological training and management, Department of Internal Affairs of the Kostanay Academy of the
Ministry of Internal Affairs of the Republic of Kazakhstan, Republic of Kazakhstan, 110000 Kostanay, 4 micro
district 4, bld. 18, apt. 43, tel.: +7 777 284 4668, e-mail: n-kim@yandex.kz.

Kandalina* Yelena Mikhailovna — Candidate of Pedagogical Sciences, acting Associate Professor of
the Department of foreign philology, «Akhmet Baitursynuly Kostanay Regional University» NLC, Republic of

182



NEOAIOINMKA FbiNbIMOAPDI NEOQArOrMYECKUE HAYKU

Kazakhstan, 110000 Kostanay, 24 Abai Ave., apt. 25 tel: +77773795579, e-mail:
kandalina.em@ksu.edu.kz.

Kum Hamanes [lasnosHa — nedacoauka fbiibiMOapbiHbiH OoKkmMopskl, rpogeccop, KasakcmaH
Pecriybrniukacel [ledazoauka fbinbimOapbl AkademusicbiHbIH akademual, KasakcmaH Pecnybnukacsi [IM
KocmaHali akademusicbiHbiH IIE  kacinmik-ncuxonoausnelK dasprblK xoHe 6ackapy kagpedpacbiHbiH
npogheccopsi, Kocmanal k., KazakcmaH Pecniybnukacsi, 110000, KocmaHal K., 4 bikwam aydaH, 18 kopnyc,
43 nemep, +7 777 284 4668. e-mail: n-kim@yandex.kz.

KandanuHa EneHa MuxalnosHa* — nedacoeuka fblibIMOapbIHbIH KaHOuGambl, «Axmem.
BaltmypcbiHynbl  ambiHOafsbl KocmaHal  eHipnik  yHusepcumemi» KEAK, Llemen cbunonoausicel
KaghedpachiHbIH KaybiMOacmbipbliifaH rpogeccopbiHbiH M.a., KocmaHal K., KasakcmaH Pecnybnukacel,
110000, KocmaHali K., Abal OaHrbinbl, 24, 25-n.+77773795579, e-mail: kandalina.em@ksu.edu.kz.

Kum Hamarnbs lNaenosHa — Aokmop rneda2o2udeckux Hayk, rnpogeccop, akademuk Akademuu neda-
2oz2uyeckux Hayk Pecnybnuku KasaxcmaH, rnipogheccop kaghedpbl rnpogheccuoHaIbHO-NCUX0102uqdecKol
rnodzomosku u ynpaeneHuss OB/[] KocmaHalickol akademuu MB/ Pecniybnuku KasaxcmaH, 2. KocmaHad,
KaszaxcmaH e. Kocmawal, 110000, mukpopatioH 4, Oom 18 k8.43, +7 777 284 4668. e-mail:
n-kim@yandex.kz.

KaHdanuHa EneHa MuxalinosHa* — kaHOudam nedazo2uqecKux Hayk, doueHm kKaghedpbl UHOCMpPaH-
Hol ¢punonoeuu, HAO «KocmaHalickuli peacuoHarnbHbIlU yHUgsepcumem umeHu Axmem balmypcChiHybi»,
2. KocmaHalt, Kasaxcman, 110000, nip. Abas, 0.24 ke 25, .+77773795579 e-mail: kandalina.em@ksu.edu.kz.

MISNTI 14.35.07
uDC 378.09
https://doi.org/10.52269/22266070_2024_2_183

PROFESSIONAL BILINGUALISM OF A FOREIGN LANGUAGE STUDENT: COOPERATION WITH Al

Kudritskaya M.l.* — Candidate of Pedagogical Sciences, Akhmet Baitursynuly Kostanay Regional
University, Republic of Kazakhstan.

Kushnina L.V. — Doctor of Philology, Perm National Research Polytechnic University, Russian
Federation.

Plastinina N.A — Candidate of Philology, Associate Professor, Nizhnevartovsk State University,
Nizhnevartovsk, Russian Federation.

Gerok-Yerzhanova O.V. — Senior Lecturer, Akhmet Baitursynuly Regional University, Umyrzak
Sultangazin Pedagogical Institute, Republic of Kazakhstan.

In the contemporary landscape of language learning and education, the formation of professional
bilingualism among foreign language students is increasingly influenced by innovative technologies,
particularly artificial intelligence (Al). The integration of Al tools and platforms into language learning
environments represents a transformative shift, offering unique opportunities for students to enhance their
linguistic proficiency, cultural understanding, and overall communicative competence. This article explores
how cooperation with Al can facilitate the development of professional bilingualism of foreign language
students who are striving on their professional development path in becoming English teachers and
translators. Such sensitive matters as personal development and ethics of integrating Al in the process are
considered among some more pragmatic aspects such as incorporating Al into lesson planning and linguistic
skills development. Data for the present research is original and comes from the context of three universities
where authors are working with aspiring emerging professional bilinguals. The results can be of interest for
those working in the higher education sphere or related areas requiring the professional training being
reviewed in this paper.
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